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OCOBJIMBOCTI HEPEKJIALY MI®OHIMIB Y POMAHI
J/KOHA TOJIKIHA «I'OBIT, ABO TYJIHU I 3BIATH»

B. bpunoa, M. Benzpunwk
lsano-Dpanxiecokuil HAYiOHANLHUL MEXHIYHULL YHIBEpCUmem
Hagmu i eazy

OmHuM 3 aKkTyaJlbHUX 3aBJaHb CY4YacCHOTO MOBO3HAaBCTBa 1
MEpeKIaJO3HaBCTBA € JOCH/KEHHsT 0aratoro CHeKTpa OHiMiB,
MPEICTABICHUX y PI3HOXKAHPOBUX TekcTax. MidoHimu, abo BiacHi
Ha3Bu O00’ekTiB Ta cyO’ekTiB, mo QirypyoTs y wMidax Ta
CTHIOPiIJHEHUX 3 HUMH OMNOBIISX, € BXXIUBUM PI3HOBUAOM OHIMIB, a
TOMY MOTPEeOYIOTH IPYHTOBHOIO JIHIBICTUYHOTO OCMHCICHHS Ta
OIIUCY.

JIxepenoM HaIIoOro JOCTIIKEHHS MOCIy:XKMB poman JIxoHa
Tonkina «I"06iT, abo Tymu i1 3BiATH», a TaKOX HOro TEpeKIaa
YKpaiHCBKOIO0 MOBOIO, 3aiiicHeHmit OneHoro O’ Jlip.

OcHOBOIO aHalmizy € 3arajbHa KiIacudikamis crnocoOiB
nepeKiagy, OCKUIbKH BOHA JO03BOJSIE MOOAYUTH 3arajbHUil CTaH
nepekiIagy JTiTepaTypHHUX TBOPIB, 30KpeMa 1 B >kaHpi (eHTe3i. byno
posrmsanyto 111 anrmificekux migoHiMiB Ta ix 111 ykpaiHCbKHX
nepexiagiB. Y Impoleci AOCHIKEHHS OpUTIHANYy Ta MepeKary
pOMaHy BiAIIOBITHO A0 3arajbHOI Kiacudikamii cnoco0iB mepeknamy
BUSBIICHO TaKi TpPU OCHOBHI Ta JiBa JAPYTOpSAHI CIOCOOH:
tparckpurniis (11 oawHMIe), AocHiBHHI Tepekian (66 OIUMHHIE),
TpaHCKOMyBaHHA (27 OIWHWIB), TPAHCKPHIIiA + JOCITiBHUHN
nepekian (2 onuHHLI), TPAHCKPHUIILIs + TpaHCIiTepawis + AOCTiBHUHA
niepexiiaz (2 OAMHUIL).

JociiBHuUil mepexaa BUABUBCSA HAUMOIIUPEHIIIUM CIIOCOOOM
nepekiIany, OCKIIbKH 1HKOJIM HE MOYKHa 3aCTOCYBaTH 3BYKOBE a0o
rpagiuHe HacHmigyBaHHS 1 JOBOJUTHCSA INYKATH BiANOBIOHUKU a0o

BUKOPUCTOBYBAaTH KOHTEKCT: Bag-End — TopOuHHUE  KyT
(reorpadiune micue), Oakenshield — Jlyoomut (pim rHOMIB), The
Tookishness — TykiBcbka KpoB (poIoBa O3HaKa THOMIB).

Po3rissHpMO AesiKi 3 IUX TPHUKIIAJIIB IETAIBHO.

Xou cnoBo Oakenshield 1 € mipoHiMOM, anie 10 HHOTO MOXKHA
nibpaTu BIAMOBIAHMK B YKpaiHCBKiIH MOBIi: mepekianady po3IiIuB
CJIOBO Ha JBAa €JIEMEHTH oak 1 shield, 0 € 3BUYATHUMH OHIMAMU, K1
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MalOTh CKBiBaJIEHTH «ay0» 1 «mMT», i TakKUM YHHOM YTBOPHB
BinnoBimHuK /Jybowum. Ilepexnan midonima The Tookishness 3a
CXEMOI0 OpHriHaly CHOpUYMHUB OM HEpO3yMiHHS B uuraya. The
Tookishness € poAIOBOIO OCOOJIMBICTIO KJIaHy THOMIB i O3Ha4ae
rapsuKyBaTicCTh, 3aMAIBHICTD 1 PIllydiCTh OO AiM.

TpanckoayBaHHS TaKOX € MOIIUPEHUM CIIOCOOOM IepeKiIaty,
oco0nMMBO B TBOpax XaHpy (eHTe3l, Je aBTOp HaMaraerbes
BiITBOPUTH BEIUYEC3HHUH CBIT 3 OaraTbma reorpadidyHUMH MIiCUAMH i
ixHiMu MemkaHuaMu. CaMe TOMY TO€JHAHHS TPAHCKPHIIIIT 1
TpaHCIiTepallii A1 bOTO MiXOANTh sSKHalikpaie: Azog the Goblin
— 1o0min Aszor, Wargs — Bapru (icToTa, sika Haraxye BEJIMKOTO
BoBKa), Gollum — Tomrym (TIpi3BUCBKO OO0KEBINBHOTO, IUKOTO
robita), Goblins — rToOmiHM (Ha3Ba ICTOT TYMaHOIZHHX iCTOT),
Gandalf — Tanpansd (imM's yakiyHa).

MeHII NOMUPEHUM € CIoCci0 TPaHCKPHUIIii. X0Y AOCIiIKeHHS
1 mokazano, mo y BUOipHi crmocid TpaHchiTepaunii He 3yCTpi4aeThes
OKpEeMO BiJ TpaHCKpHILii, a Hae MepeBaXHO B MHapi 3 HUM, Ha
NPOTHBary NbOMY TPAHCKPHIILS 3yCTPiYa€ThCSI 1 OKPEMO Bix
Tpancitepanii: Hobbiton — I'obiTon (cenuiie roOGiTiB), Esgaroth —
Ecrapor (micTo, Takox BifjoMe sik o3epHe), Dorwinion — JlopBiHBHOH
(perioH y cBiTi TBOpY), Smaug — Cmor (iM’s1 apakoHa). 3a3BUyai mix
CIOCO0OM TPaHCKPHUILI PO3yMilOTh Mepeaady CliB MOBH OpPHUTiHATY
Ha MOBY TI€peKyafy iX 3BYKOBOi (OpMH, a HE JITEPHOTO CKIIAAdY.
[Ipore B KoHTeKkcTi mniTeparypHoro aopoOky TonkiHa  BHHHUKAeE
npobjeMa TOro, MO AaJEKO HE BCE B TPAHCKPHUIILIT MOXKIUBO
(hopMaiizyBatu, 0cOOIMBO y TBOPAX, SIKi MICTATh OaraTo MoB. Takum
YHHOM, HOPMH TPAHCKPHIILIT HE MOXYTb OyTH LIJIKOM YHi(iKoBaHi.

IHoennanHa  MOCTIBHOTO mepekJanxy i  TpaHCKpHUNIil
Tpamwiiocss HaMm JIMIIE JBidi, aje BOHO € HE MEHII BAKJIHUBHM IS
uporo JociiukeHHs: Sackville-Bagginses — Caksinb-TopOuHH
(pomuna ro6itiB), Thrain the Old — Tpain llepmmit (iMm’s i
MPi3BUCHKO / TUTYJ pOAOHAaYaIbHIKA THOMIB). SIKIO 3ByKOBa (hopma
Midonima Thrain 30epexeHa Mmij yac nepekiany, To yactuna the Old
Oyna mepekiaZeHa KOHTEKCTyallbHO 1 TepeTBopwiiacs i3 crapuid
(old) na Ilepmmii, i me TakoX MiJKPECTIOE Te, IO MOBA Hle Mmpo
npefKa, SIKUM 3amovarkyBaB pig. OTxe, y LbOMY NpPUKIaAi MOKHA
CTHOCTEpIraTH pUCH TPAHCKPHUIILII 1 AOCIIBHOIO KOHTEKCTYalIbHOTO
nepexiagy. Yacto mepeknan TEBHX JIEKCEM 3BOIUTBCA [0

10
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BITBOPEHHS JIIHTBICTUYHOI (DOpPMH JIeKCEMH, IIO BKJIIOYaE B cede
CTPYKTYpY Ta 3BYKOBE O(OPMJIICHHS CJIOBa.

Kpim Toro, Ko Aeski OMMHHILI MOXYTh MICTUTH B 001 6arato
CKJIaJIHUKIB, TO 1 crlocoOu mepekiany MOXKYTh MoenHyBaTucs: Bilbo
Baggins Esquire — bins6o TopOun eckBaiip (iM’st i TUTyn T00iTa),
Gundabad of the North — Benuka nisBaiuna ropa ['yunaban (Hassa
reorpadiyHoro micus, ropu). Y IHMX TPHKIAAAaX MOKHA
CIoCTepiraTH MOEAHAHHA BiApa3dy ycix BHSIBJEHHX CIOCO0IB
nepeKJany.

Orxe, nochiguBmm pomad Jlx. Tonkina «I o6it, abo Tymu i
3BIATM», MM BUSBWIHM, IO TNepekiaa Mi(OHIMIB CYTTEBO HE
BiJPI3HAETHCSA Bifl epeKiany peajiid i oHiMiB 3arajgoMm. CTaTHCTUYHO
OCHOBHI CHOCOOM MAalOTh TaKe BiJCOTKOBE  CHIBBiJIHOILICHHS:
nocniBHui nepekian (61%), TpanckomyBaHHs (25%), TpaHCKPUIILIS
(10%). Le mocmimkeHHs aKTyalizye TeMy 3HaueHHs MiOHIMIB 1is
JiTepaTypH 1 KyJIbTypH 3arajoM, Ja€ MiATIPYHTS Ui MPOAOBKEHHS
pobotu B 11iii chepi.

Jlitreparypa
1. Tonkin k. P. P. To6it, A6o Tymu i 3BinTu: nep. 3 aura. OneHu
O’Jlip. JI.: BunaBauurso «Actpoisbisy, 2015. 384 c.
2. Tolkien, J. R. R. Hobbit or There and Back Again. London: Harper
Collins, 2006.

TRANSLATION TRANSFORMATIONS AND A ROMANO-
BRITISH KEY

Svetlana Danilina
Taras Shevchenko National University of Kyiv

Translation transformations (TT) are commonly believed to be
the fundamental tool in the arsenal of any translator or interpreter. In
most cases, to bring the target language text (TLT) as close as
possible to the source language text (SLT) in terms of its pragmatic
equivalence, the translator will have to resort to translation
transformations of different nature. After all, in many instances the

11
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further you get from the literal translation, the closer you come to the
source text — this holds for a variety of genres.

Fourth-year students of the KNU Faculty of History have a
semester of translation studies that crowns their university ESP
course, where they are given a chance to practise translating texts
related to their subject matter to see how translation works and be
more aware of applying translation techniques, in case they have to
do it along their career path.

My paper discusses some samples of students’ translation that
they had to do as part of their module test. In our classes we looked
into major types of translation transformations: 1) omission, 2)
addition, 3) transposition (the change in the order of meaningful
elements between the texts); 4) substitution, within which we
discussed the change of grammatical and lexical forms. Translation
theoreticians point out that these interlingual changes are
indispensable to achieve adequacy in translation in spite of
discrepancies in the formal and semantic systems of a source
language (SL) and a target language (TL) [Barkhudarov, 1975;
Karaban, 2003; Korunets, 2003]. Shveitser (1988) defines translation
transformations as special interlingual operations of transpresentation
of SL sense by means of TL. Latyshev (2003) emphasises the aspect
of consciousness in applying TT, when such linguistic deviations
from objectively possible language parallelism are made in order to
achieve communicative and functional equivalence of SLT and TLT.
This last aspect — achieving the equivalence of the SLT and the TLT
and making conscious decisions as for the TT they apply, was the
focus of the students’ translation training.

The task in the module test was to translate a brief piece of news
on recent archaeological discoveries made in Kent (Great Britain)
from English into Ukrainian. The students had to identify the genre
(news) and the main function of the text (informative), and based on
these characteristics to select the appropriate ways of rendering it
into Ukrainian. The students applied a variety of TT, some fulfilling
their function, others obviously not.

Among their translation solutions, it is interesting to note the
following:

Addition: “Kent, England” = «rpadcrBo Kenrt, AnHrmis»:
addition here serves the purpose of bringing the TT closer to the

12
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target audience, and thus achieving the pragmatic equivalence
between the texts. Here, it should be noted that in the Ukrainian text,
it would probably be even better to replace Awuenin with Beauxa
bpumania, as it is more common to see the name of the whole
country in our news articles, than just a part of it, the latter being a
normal practice in Britain, where they refer to the four parts of the
UK as separate countries. So here lexical substitution could be
justified.

Omission: among the artefacts found by archeologists was
“some wall plaster” which several students rendered as «Tpoxu
LITYKaTypKH / TIeBHA KUIBKICTh IITYKATYPKH 3i CTily. In this case, the
transformation of omission appears appropriate, as in the TLT this
concretization of the amount of plaster is uncalled for and merely
overloads the text.

Transposition: “Art News reports that archaeologists spotted the
outlines of a Roman villa complex” = «bputanceki apxeonoru
3adikcyBam OOpPHCH KOMIUIEKCY CTapOAaBHIX PHMCBKUX B,
noBiomiisie areHiiss «Apt Heroc». The transposition transformation
makes the sentence sound natural for the news genre by the standards
accepted in the target language culture.

“Volunteers then assisted archaeologist Richard Taylor of the
Kent Archaeological Society to uncover the foundations of the main
villa” = «licna mporo apxeonory i3 ApxeosoriuHoi CHiTBHOTH
Pivapmy Teiinopy BOJIOHTEpH JOMOMOTIIN PO3KONATH QYHAAMEHT» —
in this case transposition seems to deform the style of a news article,
which now sounds more like a narration. A more concise version:
«3a cCHOpusHHS BOJIOHTEPIB WiIEH ApXCOJIOTiYHOTO TOBapUCTBA
rpapctBa Kent Piwapn Teimop BiakonmaB ¢yHAaMEHT TOJOBHOL
BUUTM Ta TpWiIeraoi no Hei 7na3Hi» sounds more stylistically
appropriate here.

The trickiest phrase to translate turned out a “roman-british
key”, an artefact found at the excavation site. The vast majority of
the students went for the literal translation «pomano-GpuTaHChKUI
kmou», ending up with the word combination that tells little to the
Ukrainian reader. Only one student applied the transformation of
addition and grammar substitution: «kmou 106M Pumcbkoi
Bpuranii», which makes the translation so much more
understandable for the Ukrainian audience.

13
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The above examples demonstrate that the usage of TT is far
from straightforward and is largely a matter of the translator’s taste,
the way they feel the SLT and TLT stylistics. Transformations could
be beneficial, if not indispensable, in a lot of instances of translation,
meanwhile in others can distort the fabric of the target text.
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CIIOCOBM NNEPEKJIALY AHIIIACHKOI JIEKCUKA
PE®OPMYBAHHS BUIILIOI OCBITH

1. M. Kanunoecovka
Bonuncoxuti nayionanvnuii ynigepcumem imeni Jleci Yxpainku

Y  gpyromy gpecatwritri XXI  cTONTTS  cHocTepiraemMo
MPUCKOPEHHS TIo0ami3aliiHuX 3MiH B Pi3HUX cdepax CyCIiIBHOTO
KUTTS, 3-TIOMDK SKUX OCBITHS 1 AocmimHuipka ramysi. i ta ixmm
MpoleCH  TOTPEOYITh  OCMHUCICHHS 1  KOHIENTYyai3arlii,
TEPMIHOJIOTIYHO-TTOHITTEBOT BU3HAYCHOCTI Ta Y3TOJKEHOCTI [9];
mpo0JieMa TepeKIaay OCBITHHOI JIGKCHKH € Ha 4aci. «AJICKBATHHMA
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MEepeKIIaj] Ta€ MOKIIUBICTh 03HAHOMUTH 1HIII KpaiHU 31 3/100yTKaMu
BITYM3HSHOI OCBITM Ta HAYKH, HEMPABWILHUHN K€, HEaJcKBATHHMA
nepekia] BUKIMKAE B KPAIIOMY pa3i HEOpO3yMiHHsI a00 K CTBOPIOE
BUKPHBIICHY YSBY NP0 T€, IO BiAOYyBAa€ThCS B YKPaiHCBKiM BHIIiH
OCBITI» [2].

[Iporec pedopMyBaHHS BHUINOI OCBITH B YKpaiHi TpuBae i
00yMOBJIIOE  3alPOBA/UKCHHS HOBHUX TEPMIiHIB 1 TOHSATH B
YKpalHCBhKOMY OCBITHBOMY MpocTopi. Hu3ka BUEHHX 3aliMaroThCs
CUCTEMAaTHU3aIli€l0, TEPeKIaAoM 1 CTaHJAPTU3AIl€l0 OCBITHBOI
nexcuky, 3-nomixk sikux JI. Beprys [3], O. 3ocimoa [4], JI. KHonens
[5], H. Kocrenko [8], H. Credanosa [12] Tomro.

Meta HayKoBOi pO3BIIKM — PO3TISIHYTH CIOCOOHM TepeKiIamy
AHTMIACHKOI JIEKCHKH pedOopMyBaHHS BHUIIOI OCBIiTH. Martepianom
JOCHIDKEHHST CIYTYIOTh YKpaiHChKi OcBiTHI riocapii [9], [10];
YKpaiHCBKi CIIOBHMKH TEpMiHIB 1 MOHATH cy4yacHoi ocBith [6], [11];
aHTIIICHKI Ti1ocapii ocBiTHROI Jekcuku [13], [14], [15] Ta ocBiTHBOI
pedopmu [16]; aHTIIO-yKpailHCHKUI CIIOBHUK OCBITHBOI JieKCUKH [1];
YKpaTHChKO-aHTTINCHKUI Ta aHTJIO-YKPATHCHKUH CIIOBHUK TEPMiHIB
BHIIIOT OCBITH [7].

[IpoBenenuii anami3 AOCHiAKYBaHOTO MaTepialy 3acBiauye Te,
mo s TepPeKNiaxy  aHTHChKUX  JICKCHYHUX  OJUHHIIb
pedopMyBaHHS BHUIIOI OCBITH 37€01IBIIIOT0 BUKOPUCTOBYIOThH ITOBHE
a00 YacTKOBE CEeMaHTHYHE 3all03WYCHHSI, BJIACHE TPAHCKOAYBaHHS
(TpaHCcKpHOYBaHHS, TpaHCIITEpyBaHHsS, 3MillaHE YM aJalTHBHE
TPaHCKONYBaHHS), HaNpUKIan: accreditation — axkpedumayis,
specialization — cneyianizayis, certification — cepmuirkayis,
stakeholder — cmeiikxonoep, syllabus — cunabyc, prerequisite —
npepexegizum, module — modyas, project — npoekm; KalbKyBaHHS,
Hanpuknan: higher education — euwa oceima, ranking higher
education institutions — pawdiCy8aHHs 3aKaAadie euwoi oceimu,
academic mobility — akademiuna mobinbHicmoe, academic plagiarism
—  akaldemiunuti  niaciam,  student-centered  approach — —
cmyoenmoyenmposanuti nioxio, diploma supplement — 0oooamox 0o
ounnoma, doctoral — Ooxmopcokui, professional standards —
npogpecitini cmanoapmu, study load — nasuanvhe HasanmasicenHs.

Jus  mepexnamy — aHTIHCBKUX — JIGKCHYHHX — OJIMHUILL
pedopMyBaHHS BUIIOI OCBITH TaK0XX BUKOPHUCTOBYIOTH YCTaJICHUH
BIJNOBIAHUK B YKpaiHCBKii MOBi, Ha 3pa3ok: academic adviser —
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HayKkoguil KepisHuk, senior research assistant /associate / officer —
cmapwiull - HaAyKosuti  cnigpobimHuKk, outcomes — pe3yavmamu,
class / contact hours — ayoumopHi 2oounu, institutional autonomy —
aemoHomin 3akiady euwoi oceimu. Jlo cioBa, IesKi TEPMiHH
pedopMyBaHHS BHINOi OCBITH NEPEKIANalOTh PI3HUMHU Crioco0amu,

HanpuKIan: creyianizayia — specialization (3a  JOIOMOTOIO
TPAaHCKOIYBaHHS) Ta major subject (TMOIIYKOM BiATIOBIIHUKA) YU
amecmayis — attestation (TpaHCKOIYBaHHIM) Ta assessment

(TIOTIYKOM Bi/TIOBITHHKA).

OnucoBuil mepekyia BUKOPUCTOBYIOTh TEPEBAXHO IS
CTBOPCHHS MepeKIaHuX BIAITOBIAHUKIB AHTIICHKOT
eTHOCcTeivuHOI IeKCUKU: industrial extension — Kypcu nioguujenns
keanigixayii repisnukie cepu exonomiku; transferable skills —
HABUUKU | 3HAHHA, WO MOJICYMb OYMuU BUKOPUCMAHI Y PI3HUX
npogecitinux cghepax.

OTxe, aHIMIKCHKI JIEKCHYHI OAMHUILIL pedopMyBaHHS BHIIOT
OCBITH MEPEKIAAI0Th MEPEIYCiM 3a TOTIOMOTOI0 TPAHCKOyBaHHS Ta
KaJbKyBaHHs, a TaKOX IIyKarOTh BIiAMOBITHUKH YW BHOHPAIOTH
BapiaHT TepeKyaay 3-TIOMDK 3alpONOHOBAaHMX Yy  CIOBHHUKY
yCTaJeHUuX OCBITHIX TEPMiHiB.

JHocnigKyBaHa OCBITHS TEPMiHOJIOTISl OMHUCYE CHUCTEMY BHIOi
OCBiTH, mponec ii pegopMyBaHHS, IHIUBIAyadbHHH IS KOXKHOI
KpaiHi. AHTJiiicbka OCBITHS JIEKCHKAa € OUIBII YCTaJeHOIo, HiXK
yKpaiHChKa, 3 OINIALY Ha PI3HHULIO y mepiogax (OpMyBaHHS LHX
cdep cycminmbaoro xutts (y CILIA Ta Benukiit bpuranii nponecu
pedopMyBaHHS BiOyJHCS 3HAYHO paHillle, BOAHOYAC B YKpaiHi
peopMyBaHHS CHCTEMH BHIIOi OCBITH TpUBAa€). AJEKBaTHUHI
nepekian TepMiHIB  pedopMyBaHHA BHIIOI OCBITH  CHpUSE
NPaBWIBHOMY iX PO3YMIHHIO Ta 3alpOBa[UKCHHIO B OCBITHBOMY
cepenoBuii. HaiiOinplie TpyAHOLIIB BHHUKAE 3 IHTEPIPETALIi€IO
eTHOCTIeNU(IYHUX TEPMiHIB, SKMX HE ICHYe B YKpaiHCBKOMY
OCBITHBOMY MPOCTOpPi, IO € TMEePCHEKTUBOK  MOAAJIBIINX
JOCITiKEHb.
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ENGLISH NEOLOGISMS OF THE INFLUENCER
CULTURE: STRUCTURAL PATTERNS AND SEMANTIC
VARIETY

Nataliia Kramar
Research and Educational Center of Foreign Languages,
National Academy of Sciences of Ukraine

Social media have become an inalienable part of our modern
life. Besides communication between individuals, they are also
widely used for marketing purposes. Over the last decade, it has
become common for users with significant online audience to
promote and endorse certain products or services, often for money,
being paid directly by thematically-aligned companies. This
phenomenon has been dubbed influencer marketing or, more
broadly, influencer culture, and has come to be seen as one of the
hallmarks of Generation Z.

While the word influencer has a long history in English (dating
back to the 17" century), in 2007 it acquired a new meaning related
to social media, i.e. “A well-known or prominent person who uses
the internet or social media to promote or generate interest in
products, often for payment” (Oxford English Dictionary, 2022). In
this paper, we will focus on English neologisms that reflect the
phenomenon of influencer culture, analyzing their structural patterns,
semantics and usage. For the purposes of our research, we traced the
Cambridge Dictionary Blog (New Words category) over the last 5
years for relevant lexical items. We have also searched the NOW
(News on the Web) corpus (Davies, 2016-2022) for strings
*fluencer, *stagrammer, *tokker and the like, with subsequent
contextual analysis of the search results. The main research findings
are summarized below.

As influencers differ in the scope of their audience, various
compound words with the noun influencer have been coined to
reflect it: the so-called mega-influencers usually have more than a
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million followers (pertinent to celebrities only), macro-influencers
can boast over 100,000 followers, micro-influencers’ audience
ranges between 1,000 and 100,000 followers, while nano-influencers
wield their power over around 1,000 followers. In writing, these
compounds can be either hyphenated or not. The term
superinfluencer is also used occasionally, referring to a person with
huge following and thus being vaguely synonymous to mega-
influencer. Their raging popularity is sometimes referred to as
influencerdom / influencer-dom (by analogy with stardom).

A broad (and constantly growing) array of neologisms
represents the variety of sectors and topics that influencers work in.
The search for the string *fluencer in the NOW corpus has returned
over 30 domain-featuring hits. The most popular so far are
finfluencer (a person giving financial advice), skinfluencer (a person,
usually a woman, sharing skin care tips), momfluencer (a mother
creating childcare-related content), cleanfluencer (a person posting
information on cleaning and homekeeping), fitfluencer (a person
doling out fitness and healthy lifestyle advice). Age differences
between influencers have also found their reflection in new coinages:
kidfluencers are children who share their hobbies and activities
online, while also endorsing products aligned with them;
granfluencers (from grandparent) are senior citizens who attract
massive following by celebrating their age and appearance instead of
being ashamed of them. According to the NOW corpus, all of these
items have appeared in the media starting with 2018 (though they
may have been coined earlier).

Remarkably, it’s not only people who can be influencers: this
path is also open for animals (though they may not feel the benefits
directly). Thus, we have come across the nominations catfluencer,
dogfluencer, and, more general one, petfluencer. One of the best-
known catfluencers in the world today is Stepan from Kharkiv, who
helped his owner raise $10,000 for Ukrainian animals suffering from
the Russian invasion (Michel Issa, 2022, March 30).

Therefore, it can be seen that the affix -fluencer, derived from
influencer, has become an immensely productive component for the
formation of new coinages within the span of the last 5 years. It now
belongs to the so-called libfixes, i.e. affixes that break free from a
word and are used to build numerous items with analogical structure.
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The term “libfix” was put forward by the linguist Armold Zwicky in
2010 and has since gained wide reception in linguistic studies. It
should be noted, however, that many of the neologisms under
discussion can function both as a compound and a blend (e.g.
kidfluencer and kid influencer, fitfluencer and fitness influencer),
with blends being clearly more popular.

Influencers who predominantly use one social media platform
for their online activity often gain more specific nominations
representing blends with the components -stagrammer (from
Instagram), -tokker (from TikTok), -tuber (fom YouTube), which
have also come to function as productive libfixes. According to the
NOW corpus, the most widely used of these formations are based on
the stem book, reflecting the presence of book influencers in every
major platform (bookstagrammer, booktokker, booktuber). Book
influencers can be highly paid by publishing houses and individual
authors to have their books promoted through their positive reviews.

To summarize, the spread of influencer culture has significantly
enriched the English vocabulary with nominations describing various
kinds of influencers, conveying differences in the scope of their
audience and topic coverage, as well as age. These neologisms
predominantly feature the libfix -fluencer, but platform-specific
nominations with the libfixes -tuber, -stagrammer and -tokker are
also becoming common. The wide variety of new lexical units for the
description of influencers highlights the growing importance of
influencer culture in our society and deserves further attention of
linguists, especially from lexicographical viewpoint.
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SPEAKING STYLES: PROBLEM OF DEFINITION

Inna Krasovska
Taras Shevchenko National University of Kyiv

Over the last years, scientists have devoted much attention to
the analysis of speaking styles as the main object of research in the
framework of a newly occurred scientific discipline — phonetic
stylistics. This trend in phonetic research takes its origin in the works
of scholars who are known as founders of Prague School of
linguistics [8]. The basic notion applied in this approach is that of the
function which is viewed differently as it derives from two different
sources — biology and mathematics. However, in the framework of
linguistic research, scholars focus on the function of language as the
means of communication. Thus, viewing language as a functioning
system, many researchers approach the subject-matter of phonetic
stylistics as investigation into functional and stylistic potentials of
language units related to goals and content of communication
reflecting peculiarities of speakers’ mentality and life expertise. In
this view, phonostylistics is defined as a branch of phonetics that
studies functional properties of segmental and suprasegmental units
in communication [6]. Notwithstanding the fact “function” being a
central concept in the framework of this approach, the latter is
interpreted differently. On the one hand, function is referred to as the
role played by different language units in the structure of the units of
higher levels [3]. On the other hand, function is approached as a
reference of utterances/texts to the objective reality or their purport
in certain communicative terms or situations [5]. Besides, Language
function is also viewed as the role of a language unit or a subsystem
of such units in communication [19]. It goes quite clear that the axes
to the concept of «function» set further direction of research into the
notion of «speaking style» that makes a backbone of contemporary
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studies in stylistic phonetics.

We often adopt different uses of language as we go through our
day: we may use a different style speaking with our children in the
family, reporting to our boss at work or practicing sports. We change
our speaking or writing styles to make a particular effect: imitating
somebody’s accent when telling a story, giving a humorous account
of events in our choice of content of our message and the appropriate
range of language to deliver the message effectively. The notion of
using language [3], for instance, involves much more than using our
knowledge of its linguistic structure. It also involves awareness of
the numerous situations in which English can be used as a special
medium of communication with its own set of distinctive and
recognizable features.

The language means we choose while communicating depend
on many factors, the communicative situation (the components of
communicative act being the major determining factor. It includes:
the purpose of communication; its participants; their number (two =
dialogue, one-to-one/dyadic communication. More than two = a
polylogue); the setting of communication act (at home, in the street,
in an office, etc.) in each case the choice of language means will be
different.

We can express the same information or idea in more than one
way. If the situation is private, we may use informal language. In
formal occasions, we choose words and intonation means much more
carefully because it would be socially improper to use informal
language.

It is obvious which of the two examples is suitable for informal
intercourse and which well suits a formal occasion. This example
clearly illustrates that the usage of style is conditioned by
extralinguistc factors that result in the choice of certain segmental
and suprasegmental features in the course of communication.
Besides, we believe that suprasegmental features can be viewed as
perceptual clues to recognize a particular speaking style by the
listener.

Different scholars have defined the speaking style differently at
different times. To the best of our knowledge speaking style is first
used by L. Shockley [7] as a term to define many speech variations
during communication which are realized through acoustic-
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articulatory evidence. Though phoneticians give various definitions
of the notion «speaking style», in our view, they can be boiled down
to the following main groups [4]:

1. A variety of segmental (rather articulatory) correlates that
are traditionally used to produce melodic, harmonious utterance [6]

2. Generally decoded variables of human voice (tone of voice,
rate, loudness) used to organize oral discourse addressed to a
particular listener. Such units demonstrate style not only in a special
choice of linguistic means but in their very arrangement, i.e.
composition of an interview, lecture, a public address or a
spontaneous speech [1]

3. Individual manner of selecting segmental and
suprasegmental units conditioned by the environment in which the
speaker appears and reflecting his perception of the communicative
situation as well as his education and background [2]

All these approaches to the notion of speaking style point out
the systematic and functionally determined character of the notion of
style. There exist certain rules of social and language behavior,
which presuppose some situational restrictions on the usage of
segmental and suprasegmental means. However, the assays of the
phonetic experiments [4] prove that the speaking style is a product of
speaker’s creativity on the one hand, and a structured system of
interrelated segmental and suprasegmental features.
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ABTOPCBKHWI KOMEHTAP SIK ®ACUJIITATOP ITPH
NEPEKJIAJI ABTOPCBHKOI ITICHI

M. M. Kynewip
Kuiscoruii nayionansHutl ninegicmudnuil yHigepcumem

[TicenHi MOTHBH MOCIJAIOTh BaXIJIUBE MiCLIE B KUTTI K OKPEMOi
JIIOAWHY, TaK i CycHiNbCTBa 3arajoM. [lomynspHa My3HKa MPOTIOHYE
3pa3kud aBTOPCHKOI MICHI, CIOBa Ta MY3HKY 1O SKOI HalKCcaB caMm
BHKOHaBellb. YacTo Takl MICHI CTalOTh XiTaMH, TOOTO 3aiMaroTh
MOYeCHI Miclsl B HAliOHAJBHUX Ta MDKHApOAHUX peHTHHTax Ta
30epiratoTh CBITOBY HOMYJISIPHICTD MPOTATOM JECSTUITS.

LixaBuM 3pa3KoM HOMYJISIPHOI aBTOPCHKOT MiCHI € KOMITO3HIIiS
aMEpPHKAHCHKOTO  BHKOHABIIS, KOpPOJS MOMN-MYy3uKH, Maiikna
Jxekcona «Who’s bad». Sk Bigomo, ocobucticte Maiikia
JI>xekcoHa HEOJHO3HAaYHA B 0araThbOX acleKkTax, mo 3adiKcoBaHO B
YHCIICHHUX CTaTTSIX, BileOCIOKeTax, pibmax, iHTepB 10, 6iorpadisx.
Pazom 3 THM OZHOCTaHMUM € BHM3HaHHS BIUIMBY BHMKOHAaBLSA Ha
rajy3b NOM-My3UKH Ta BUCOKA OL[iHKa HOro TBOPUOI CHaIIUHH.

HemonaBHo B Mepeki TiK-TOK OyJI0 MOIUPEHO YPUBOK MicHI M.
JIlxekcona «Who’s bad». Barato mimniTkiB mepernsgarOTh TaHUMA
BiJleo3anyCc 1 HACHIBYIOTh 3HAHOMHI MOTHB, IO CTaB XiTOM
BiciMaecsTX. MOJI0Ab NPUTAHLLOBYE B TAKT CIOBaM, SIKi BAHECCHI B
3aroJIOBOK 1 TOBTOPIOIOTHCS SIK IPHCIIB, YTBOPIOIOYHM MECHIK —
3aKIIHK, 171e10, TEMY, SIKa 3HAXOJUTD BiATYK Ta MPUXMIbHHKIB.

[Ilo o3Ha4yae ue pUTOPUYHE THUTAHHS, SIKE IMOBTOPIOETHCS?
[Nepmmii ykpaiHCbKOMOBHHI BiAINOBIIHHK, MIO CHANa€ HAa JYMKY —
xT0o morannii? OgHaK, NPUAMBUBLIMCH YBaXKHIIIE JO TEKCTa IIiCHI,
BUHHUKAIOTh CYMHIBU MIOAO KOPEKTHOCTI Takoro (pakTU4HO
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HiAPSAKOBOTO Mepekiany. Jlo Toro sk colioKyIbTypHHI KOHTEKCT Ta
oco0UCTEe pEeHOME aBTOPa-BUKOHABI BKa3ylOTh Ha HasSBHICTh
1HILIOTO 3HAYCHHS.

Tiymaynuii CHOBHHMK aHrmidcekoi MoBH Merriam-Webster
Ha/ae J1Ba 3HaUeHHA JekceMu bad 3 apnukom slang Ta peryiaspHUM
croco0OM TBOpPEHHsI CTYIICHIB MOPIBHAHHS NPUKMETHUKIB — badder,
baddest: a) good, great, e.g. one of the baddest songwriters to be
found anywhere; b) tough, mean, e.g. the baddest guy on the block.

Bnacue cam M. JIKEKCOH NpPOIUB CBITIO Ha CEMAaHTHKY
KIIFOYOBO1 (Ppasu, HEOHOPA30BO 3a3HAUYAI0UH, 10 bad B KOMIO3HIIIT
Ma€ 3HAYCHHS KJIACHUM, KIbOBWH, KpyTHH, UyHZOBUH, OQireHHUH.
ApTuCT 3a3HayaB y cBoeMy iHTepB’10 y 1988 pori, 0 MOMTOBXOM
0 CTBOPEHHS TICHI cTala ra3eTHa CTaTTd PO HYOPHOLIKIPOTo
xmonus 3 [apnemy, skuii OyB BIIMIHHMKOM Yy IIKOJi 1 TparHyB
YCHiXiB y HaBYaHHI, MO0 3MIHHTH CBOE JXXUTTS Ha Kpaie. Bin
3arMHYB y BYJMYHIM CyTHULi, IpOTE HOro iCTOpis cTaia CIOKETOM
JaHOI TICHI Ta BiACOKIIMYy A0 Hel, a TaKOX HaJUXHYJa I1HIIUX
aBTOpiB Ha KHUTY Ta ¢ineM. Takox weil pedpeH MoxHa
IHTEpIpeTyBaTu SIK HEOAHO3HAYHY OCOOMCTICHY OLIHKY JIpPHYHOTO
reposi Ta Horo otoueHHs. Jpy3i MOITIM BBaKaTH aMOITHOTO XJIOMIISA
3a3HalKyBaTUM, 3a3pUTH HOMY a00 PEBHYBATH 10 HOBOTO OTOUEHHS
ta 3aHATh. CHiBak mepekoHyBaB, 10 bad He mepenae HEraTUBHI
koHoTauii (Jackson, 1988; Chaney, Gyimah, 2013). Takox nomiTHO,
IO B MiCHI CTBOPIOETHCS aypa KOHKYPEHIIl, aKkTyaJi3yeTbcad OyX
3Marassb, MO3UTUBHUX TpaHCc(HOopMalii.

OTxe, moyiceMisi Ta eBpUCEMisl JIEKCHYHOI ofuHHUII bad Moxke
CTBOPIOBATH CEMaHTHUYHY acuMeTpiro mpu mnepekiani. Komu nana
JIEKCeMa BKUBA€ETHCS SIK CIICHT, 1100 BHpa3Hille MOKa3aTH COLialbHi
CTaTyCH Ta KOHTEKCTH, (pacHIIITaTOPOM aJIeKBaTHOTO MEpeKIaty cTae
ocoOuCTa iHTepIpeTallist aBTopa.

Jliteparypa
Chaney, C., Gyimah, B. Who’s bad? The performance of black masculinity
in Michael Jackson’s “bad” video. 2013:

https://www.researchgate.net/publication/281709960 Who's bad The
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Merriam-Webster Dictionary: https://www.merriam-
webster.com/dictionary/bad

SUBJECT AS GRAMMATICAL NOTION

Alla Malysheva
Taras Shevchenko National Universityof Kyiv

The subject as a complex linguistic notion is in the focus of
attention of home and foreign linguists. This interest is conditioned
by the difficulties connected both with the definition of the notion of
“the subject”, and also with the place and role played by it in the
structure of a sentence.

There are different approaches to the definition of the subject.
Scholars distinguish the grammatical subject referring to the
syntactical structure of a sentence, the semantic subject referring to
the content of a sentence (agent, experiencer, beneficiary, patient),
the communicative subject (theme, topic, given), the psychological
subject (the initial notion), the logical subject / the subject of
judgement, the ontological subject / the subject of thought [1].

Of considerable interest are the works of American linguists
who dealt with the problem of the subject and similar notions of
theme, topic, empathy, point of view in a collective monograph
“Subject and Topic” (Kuno, Li, Thompson, Lyons, Keenan, Comrie,
Schachter, Chafe, etc). In their works, we see an integral approach to
the study of the notion of the subject — its semantic, pragmatic
characteristics with the use of such extra-linguistic factors as
presupposition, the influence of discourse, different priority
strategies, which are of a pragmatic character. The scholars
unanimously come to the conclusion that the notion of subject differs
from the notions of given, empathy, point of view, which are similar,
but not identical notions, interpreted as pragmatic functions [2].

From the point of view of structural analysis, the subject is a
nominal phrase (NP) — one of two immediate constituents (the
subject and the predicate) forming the nucleus of a simple sentence.
There can be more than one NP, but only one VP in the nucleus of a
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simple sentence. The grammatical subject is the principal part of a
two-member sentence, which is grammatically independent of the
other parts of a sentence and on which the predicate is grammatically
dependent. It is the nominal part, which determines verbal concord.
Sometimes the choice of a NP for the role of the subject presents
considerable difficulties because semantic and syntactic structures of
a sentence don’t always coincide which is the case, for example, with
passivity.

Thus, in the sentence "The poem is written by Longfellow", the
poem is a formal grammatical / superficial / surface subject, whereas
Longfellow is the ontological / semantic as well as the logical and
psychological subject. Take for instance the sentence "Longfellow
wrote poems". Here Longfellow is the grammatical / superficial /
surface subject as well as the logical and psychological subject.

But in any case, the grammatical subject is always present in the
surface structure of an English sentence whether it is a notional or a
formal subject, the subject expressing the doer of the action or the
object acted upon.

The grammatical subject also performs a cognitive function —
the most prominent or important element in the sentence, the focus of
attention, a starting point, that we are speaking about [3].

Traditionally subjects are subdivided into definite-personal,
indefinite-personal and generalized-personal. They can be considered
in opposition of explicit / implicit ways of expressing them.

The definite subject denotes a thing that can be clearly defined:
a concrete object, process, quality, etc. e.g.: Fleur smiled.

The indefinite subject denotes some indefinite person, a state of
things or a certain situation.

Explicit ways can be found on all levels of the language
structure:

1) grammatical (one);

2) lexical (personal pronouns I, you, he, she, we, they in their
indefinite-personal, generalized-personal meaning;

3) pronominal nouns in the general aspects of their semantics,
without situational reference (a man, people, etc.);

4) morphological (tense, aspect, voice, type of predicate);

5) syntactical — the structure of the sentence, in which all the
above-mentioned linguistic means taken together with the help of the
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context form semantics of a definite / indefinite / generalized person.

e.g.: One never knows.

We soon believe what we desire.

You never can tell.

"They say so" is half a lie.

He who hesitates is lost.

She is well married who has neither mother-in-law nor sister-
in-law by her husband.

When I die the world dies with me [4].

So, the grammatical subject is a syntactic notion — a nominal
phrase, one of two immediate constituents forming the nucleus of a
simple sentence. It is grammatically independent of other parts of a
sentence and it determines verbal concord. Either definite or
indefinite, it belongs to the surface structure of an English sentence.
It also performs a cognitive function of the most important element
in the sentence similar to the notion of the thematic subject.
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BIATBOPEHHS TEPMIHIB ACTPOHABTHUKMU (HA
MATEPIAJII KHUTHU KPICA TEJ®LIJIA «[TOCIBHUK
ACTPOHABTA 3 /KUTTSA HA 3EMJID»)

O. M. Menwvnux, T. I. Ilansvkis
lsano-Dpanxiecokuil HAYiOHANLHUL MEXHIYHULL YHIBEpCUmem
Hagmu i eazy

KHura BcecBiTHRO BiIOMOro KaHaJchKOro actpoHaBTa Kpica
Il'endinga «IlociOHUK acTpoHaBTa 3 XHUTTS Ha 3eMIl» NpPUBEPTaE
JOCHIJHULBKY YBary BHHSATKOBHM MaTepiaJloM — YHCICHHUMH
TEpMiHAMH, IO T[O3HAYAIOTh TOHATTS TPOTPECHBHOI Taiysi.
OcCoONIMBOCTI MONBOTIB Y KOCMIYHHH MPOCTIp € HEBIIOMUMH IS
3araily, i HpUKMETHUM € Te, [0 aBTOP MOBCIKYAC 3alIydae oOpasHe
MUCIICHHS 4MTauiB: «Sl Hamararocs 3pO3yMiTH Ta CQOPMYIIOBATH
nmoOadyeHe, 3HAWTH aHANOTil J0 [BOTO YHIKAIBHOTO JOCBimy» [1,
c. 129]. Tox 3a momomMorow Merony oOpa3HOi aHamorii QaxiBeub
HaOmKae BigjaneHi SBUINA [0 aygUTOpii: CKaXiMO, BUUTH Y
BIIKPUTHUA KOCMOC — I¢ HiOM OJHOYACHO CXOIUTH Ha CKEJIo,
MmigHIMATH INTaHry, PEMOHTYBAaTH MIHIaTIOpHUH MeXaHi3M i
BUKOHYBaTH CKIaJHE TMa-fge-I¢ Yy TpoMi3akoMy ckadauapi, a
MocIa0IoBaTH OONT FaKOBUM KITIOYEM — SIK HAMaraTucs 3aMiHUTH
aBTOMOOIUTPHY IIMHY, CTOSYM Ha KOB3aHAaX Yy BOPOTapChKUX
pykaBuisix. ITocTiliHi moOpiBHSHHA 3 OyA€HHUM, 3BUYHUM CHPUSIOTH
KpamoMy 3aCBOEHHIO TEPMIHOJIOTIYHOI JIEKCHKH. MU PO3IIIHYIH
388 TepMiHIB pi3HUX JEKCUKO-TEMAaTHYHUX TPyI (Ha3B KOCMIYHUX
00’ekTiB, MeTOAIB JOCIHi[pkeHHs BcecBity, HecmpaBHOCTEH,
TEXHIYHUX MPOLECIB, MaTepialiB, peYOBUH, OyIiBeNb CIEiaJbHOTO
NpU3HAYCHHS, MEXaHi3MiB, amapariB, MPUCTPOiB,  JeTalel
oOyiafiHaHHs Ta iH.) Ta BU3HAYWIM CIOCOOM iXHBOTO BiATBOPEHHS B
YKpaiHCBKOMY MepeKai.

YacTto aHriiichKki TEpMiHM AacTPOHABTUKH BXE MAaloTh
BIJIMOBIIHUKK B yKpaiHCHKiH MOBi (85 Ha3B y KkHU31): spaceship —
Kocmiunull Kopabenv, airlock — w03, spacesuit — cxaghauop,
jetpack — peaxmuenuil paneywv, airline pilot — rwvomuux yusinbHOT
asiayii; space — xocmoc, fly — nimamu). Ilepeknagay 3acTocOBye
MOBHE 3allO3MYEHHs, TOOTO TpaHCKOMyBaHHS (64 cnoBa): Mach 2 —
Max 2; 4.5-megaton bomb — 4,5-mecamonna 6omba; Mach 25 — Max
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25; CAPCOM (capsule communicator) — «Kankomy», onepamop
38’a3ky 3 exinaxcem (+ omucoBuil mepeknanm). TpaHCKOIyBaHHS
BUSIBIICHO HaWyacTillle y MPHKIagaX TEPMiHIB, IO IMO3HAYAIOThH
HOBITHI PO3pPOOKHM Ta TEXHOJIOTii, ado THX Ha3Bax, IO e He
BBIMIIUTH JIO0 CIIOBHUKA.

[Ile oqHUM OCHOBHUM cTIOCOOOM € KajbKyBaHHs (103 Tepminm):
fighter pilot — avomuuk-eunuwysay, test pilot — Javomuux-
sunpooysau,; Air Cadets — nogimpsni xademu, North American
Aerospace Defense Command (NORAD) — «xomanoysanus
nogimpsano-kocmiunoi oboponu Ilieniunoi Amepuxu (NORAD) (+
ineepcis). OfHAK 3HAUYEHHS KaJbOK MOXKE OyTH HEOUEBUIHUM IS
OUTBIIIOCTI HOCITB MOBH, OCOOJIMBO KOJM HAETHCS TPO CHEI[allbHI
TEPMiHHU.

TakoX BUKOPHCTaHO ONMHUCOBHI mepekian y 33 Ha3Bax: basic jet
training — nowamkoga Ni020MOBKA NIIOMIE PeaKMUSHUX AiMaxis;
suited-up — oosenymuii 6 ckaganop, crew’s plaque — mabnuuka 3
imenamu unewnie exinaxcy;, commercial test pilot — avomuux-
sunpobysay y xomepyitnit xomnanii. Takuil crocid € ePeKTUBHIM,
a/pke TOYHO TMEpeJaHO0 BCl OCHOBHI O3HaKM TEpMiHA OpUTiHAIY,
Ha3BH € 3pO3yMUIMMU 1 71 0013HAHOTO, 1 JUIsl IEPECiYHOTO YUTaya.
[HIIMM npuiioMoM € TiepecTaHOBKa, iHBepcis (47 BUMAAKIB): vacuum
of space — kocmiunuil éaxkyym (+ KallbKyBaHH:); fault in the wiring —
nopyuieHusi  enekmponposooxu  (+  KanbKyBaHHA). [HBepciio
3aCTOCOBYIOTH pajAlle sl MHJIO3BY4HOCTi. YacTo Kalbku 3
AHTJIIICHKOI MOBHU 3By4YaTh HEMPUPOJIHO, TOMY 1HBEPCilO MepeKiagad
3aCTOCOBYE, OEAHYIOUH 3 KaJIbKOIO.

HonaBanust imtocTpyroTh 47 Ha3B: thrusting system —
ABMOHOMHA cucmema mauespysanns; glider license — niyensis
ninoma nnauepa, Apollo-era astronauts — acmponagmu enoxu Micitl
«Anonnonay, cockpit — kabina exinascy, Launch Control — Ilenmp
ynpaeninna cmapmom. lle NOUINBHUN TNepekIanalbKuM MpUiiom,
a/pke TOBHIIIE PO3KPUTO 3MICT TepMiHa OpUTiHANLY, YTOYHEHO
iH(popMarrito 6e3 3MiH CTPYKTypH.

Bunydenns mpocrexyemo y 20 Bumazakax: Space Shuttle —
waman, launch pad — cmapm; Space Shuttle Endeavor — wamn
«Inoeeopy; astronaut corps — acmpounaemu, don masks — macku.
OnymieHHss € JOpPEeYHHMM, SKIO0 KOHCTPYKIliSS MOBU OpHUTiHATY
3BYYUTh HEMPHUPOJHO B MOBI MepeKiaxy Ta SKIO Jalli BTPAYCHHMA
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3MICT KOMIICHCYIOTh. MOXJIMBI BTpaTH CEHCY CIOBOCIIONYYECHHS 1
peueHHA. Y TepeKnani aepoOKOCMIYHOI TEpMIiHONOTII  TakKoxX
3aCTOCOBAHO KOHKpeTu3allito (25 BHIAAKiB): orb — uebeche mino,
windows —  imominamopu; pressure check — nepesipka
eepmemuynocmi, spacecraft depressurization — poseepmemusayis
Kabinu  Kkopabna. MoHa ~ JeTanbHIIIE OMUCAaTH  MPUCTPIH,
TEXHOJIOTII0 YH Iif0, TOMYy B HAyKOBO-NOMYJISIPHOMY TEKCTI Take
nepeKsIaialbKe PillleHHs CITyIIHE.

Iepexnagau 3acrocoBye i renepamizanito (21 Tepmin): space
mission — xocmiuni nonvomu,; launch — cmapm; liftoff — 3nimamu,
liftoff — cmapm; payload bay — eammaodichuii 6iocik, shuttle
assignments — noaim wamiaom. 3aranbHillle TO3HAYEHHS €
BUIIPABIAHUM 1 31 CTWIIICTUYHHUX NMpHYMH. Ta BapTO 3a3HAYMTH, IO
1HOA1 1€ CHpUYMHIE TEBHY BTpaTy 3MmicTy. ['pamarnuny 3amiHy
BusiBlieHO y 13 HazBax: space walking — euxooumu y 6iokpumuil
xocmoc (+ nomaBanHs); pilot the rocket — ninomysanns paxemu; off
attitude — gioxunumucs 6i0 kypcy (+ nonaBaHHSA).

Orxe, 4YMHHHKAMH, SKi BIUIMHYJIM Ha IEPeKIaalbKi
TpaHchopmaLii, € CTPYKTYpHHUH THUI TEpMiHa, MHIO3BYYHICTB,
HasBHICTH TIOBHUX YW YAaCTKOBUX BiANOBIIHMKIB y MOBI IepeKIany,
KOHTEKCT, 4acTOTa IMOBTOPIB YU MOMNEPEIHIH BXHTOK TEpMiHA B
Tekcti.  Haifvactime mepekiagad  3aCcTOCOBYE — KaJbKyBaHHS,
TPaHCKOJAYBaHHS, HaWpiIIIe TPAIUISIOTBCS TIpaMaTHYHA 3aMiHa,
reHepaTizaiisi, OMYIICHHS. [Mocritinuit mporpec  raiysi
KOCMOHAaBTUKH 3YMOBJIIOE€ IIOTIOBHEHHS! TEPMIHOCHCTEMH HOBOIO
JIEKCHKOIO, BUBYCHHS SIKO1 € MEPCIIEKTHBOIO HAIIIOTO JOCIiIKEHHS.

Jlitreparypa
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MOBHHUW JUCKYPC IOTTEPIAHA

L 3. Tepcina
Kuiscoruii nayionansnutl ynieepcumem imeni Tapaca lllesuenka

BpaxoBytoun akTyamizamilo MUTaHHS AWCKYpPCY y Hayli SK
OTOTOKHEHOTO 3 TIOHATTSAM «TEKCT» (TOOTO pe3yibTaT MOBHOI
JiSUTBHOCTI), IIUPOKOTO 3HAYEHHA y Cy4yacHid JIiHTBiCTHII
HaOyBalOTh  THTaHHSA, SKi  TOB’S3aHI 3 OCOOJIMBOCTSIMH
(YHKLUIOHYBaHHS MOBM B OCATHEHHI JIIOAMHOIO CBITY Ta
1M10JIEKTHIMH XapakTePUCTUKAaMH TBOPEHHX Hero TekcTiB. [losBa
HOBOI  TeHepamii MUCbMEHHHKIB, 30KpeMa Yy  HamlpsMKy
MOCTMOZAEPHICTCHKOI aBTOPCBHKOi Ka3ku  ((eHTe3i), OOYyMOBIIOE
MOCTifiHE TOMOBHEHHS CKJIaAy CydYacHOl aHIMMIHCBKOI MOBH
1HIMBIAyaJIbHO-aBTOPCHKUMH OJUHMLISIMHU, SIKi BimoOpaxkaroTh peauii
caMOOyTHBOTO CBIiTy, CTBOPEHOrO YsiBOI0 MOBIs. CBOepigHUM
MPEICTaBHIKOM € Cy4acHa aHriiiceka mucsMenHus Jx. K. Pominr.
VY Koil Ha3BaHOI NPOOIEMATHKH aKTyaIbHUM € TPYHTOBHHM
MOBHOCTUJIICTUYHHM aHali3 aBTOPCHKUX HOBOTBOPIB Y MOBHOMY
JUCKYpCl  TIOTTepiaHW, 30KpeMa OCOOMMBOCTEH TBOPCHHS i
(YHKLIOHYBaHHS MPUKMETHHKIB i CJIOBOCTIONTY4€EHb 3
NPUKMETHUKOM, 3 YyBarol IMepeAyciM [0 iXHiX 1Ti0JeKTHUX
XapaKTEePUCTHK.

[IpukMeTHHK i CIIOBOCTIONYYEHHSI 3 MPHUKMETHUKOM, K cdepa
iHTeprpeTanii TBOpPYMX PpIMICHb 3aBXIOW TPHBEPTAE  yBary
MOBO3HaBIiB. [IpHKMETHHKOBI CJIIOBOCHOJYYEHHS € CHUCTEeMHHUM
napaMeTpoM CHHTAKCHYHOTO PIBHS  aHIJIIHCBKOI MOBH, IO
JOCIHIKYBaJICA B YUCICHHUX MpalsiX K 3apyOiKHUX IpamMaTUCTIB
[6, 7, 8], me yBara TOpKaeTbcs (YHKI[IOHATBHUX OCOOIHMBOCTEH
CJIOBOCTIOJIYYEHb, TaK 1 BITUM3HAHUX TpamatuctiB [1, 4, 5], sxi
BHBYAIOThH CTPYKTYpY, CEMaHTHKY Ta ¢dpazeoMaTHKy
cioBocrnionydeHb. Sk BigzHauaB B. B. Bunorpamos [2, c. 84], B
XYAOKHIH MOBI BHKIIOYHA pPOJb HAJIEKHTh EMOLIHHO-UyTTEBIH
CTOPOHI MOBH, CHUCTEMi EMOIIHHO-YyTTEBUX o00pa3iB, IIO
NpeAcTaBieHa MPUKMETHUKAMH YU  CJIOBOCHONYYECHHSIMH 3
npukMeTHUKOM. Came TNpPUKMETHHKH 1 CIIOBOCIIONIyYEHHA 3
MPUKMETHUKOM Y MOBHOMY IHUCKYpCi MOTTEpiaHH IMEPETBOPIOIOTH
Ha3BH TPEAMETIB, SBUII, Jili OTOYYIOYOi JIHCHOCTI Yy HE3BHYHI Ta
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Ka3KOBi OITMCH HEPEabHOTO CBITY.

Merta pochmiKeHHS — 3IIMCHUTH aHaji3 QOpMyBaHHS Ta
(YHKLUIOHYBaHHS  iHAWBIAyaJlbHO-aBTOPCHKUX HPUKMETHHUKIB 1
CIIOBOCTIONyY€Hb 3 TPUKMETHHKOM B aHIJIOMOBHHX TEKCTax
nomyisipaux pomaniB k. K. PoimiHr, mo crnpaBisiroTh 3HAYHHIMA
BIUINB Ha AaKTHBHI TIPOLECH B MOXJIHMBOCTAX CHHTaKCUYHOI
CTOJIy4yBaHOCTI aHrMidchKkoi MOBH. CyThb JOCHIIPKEHOTO SIBHUILA, a
caMe  HOBOTBIpHI = IPUKMETHHKH 1  CIIOBOCHONYYEHHS 3
NPUKMETHUKOM Y TEKCTax IMOTTEpiaHM Yy CTPYKTypHOMY Ta
KOMYHIKaTHBHO-()yHKI10HAJIbHOMY 3pisi, MIPOCTEKEHO Ha
00’eMHOMY (paKTOJIOTIYHOMY MaTepiani (3araJbHUHA MacHB SIKOTO
CTaHOBHTH 5 975 oIWMHMIIB, CTBOPEHUH LUIIXOM CYLJILHOI BUOIpKH 3
XYJOXKHIX JDKEepeN MmoTTepiann). Y XoJi JOCTIDKCHHS JIeTalli3yBaln
XapakTepHi  TpOLECH KOHCTPYIOBaHHA Ta  (DYHKIIOHYBaHHS
HECTaHAApPTHUX MPUKMETHHKIB 1 CIIOBOCIIONyYEHb 3 TPUKMETHUKOM
ABTOPCHKOI iHOBAIli{, 110 MOTIHONIOE BiAOMOCTI MPO iMIOCTHIIL Ta
xynoxHto kormerniito Jlx. K. Pominr,

Cepen TNpUKMETHHKIB HOBOTBOPIB y TeKCTax MOTTepiaHu
nepeBakaloTh OAWHUIIL, HOBI SIK 32 POPMOIO, TaK i 3a 3micToM. [losiBa
OKa3ioHaJi3MiB 3yMOBJICHa HEOOXiIHICTIO 300pa)KeHHS MPEIMETIB,
00’€KTiB BUraJaHoro cpity. [lomynsipHoIO y poMaHax € CJIOBOTBOpYA
MOJENb 13 3aKkiHueHHAM —ed. [lng ommcy 30BHIIIHOCTI T'epoiB
MNOMyNSIPHUMH B pOMaHax € CJOBOCIONYYECHHS 3 MOXiAHUMH
MPUKMETHUKaMU MoJenNi adj+participle (ed). Hanpuknan, the hook-
nosed teacher; the tall, thin, black-haired man; white-faced and
tight-lipped Snape; puffy-eyed and tousle-haired Weasly. Came
LiJecnpsMOBaHE BHUKOPUCTAHHS CJIOBOTBOPYHMX PECYpPCIB LIS
YTBOPEHHS HOBHX MPUKMETHHKIB, MAapKOBaHMX Ta MOTHBOBAHHX,
MOKHa  BB&KaTH OJHIEI0 3  XapakTePHUX  OCOOJIMBOCTEH
inauBimyansHoro ctwmo k. K. Pominr.

[[lomo ceMaHTHYHOTO 3MICTy, 1MIOJIGKTHI  OCOOJMBOCTI
CIIOBOCTIONyY€Hb 3 MPUKMETHUKaMH YTBOPEHI M[UIAXOM 3MiHH
3HauYeHHS. Y OIBIIOCTI BHUMAAKIB MPUKMETHUKH Y CIIONYYCHHI 3
IMEHHUKOM YTBOPIOIOTh HETaTHBHE OL[IHHE 3HAYCHHS, IPUKMETHUKH
3 IHTEPCHTHUM OIlIHHUM 3HAYCHHSIM 3JaTHI MiAIOPSIKOBYBaTH
HEUTpanbHI 1 MO3WTUBHI B IUIaHI OIIIHKH OJMHMII, yTBOPIOIOYH
0araTOKOMIOHEHTHI CTPYKTYPH 3 HETaTHBHUM OLIIHHUM 3HAYEHHSM.
Hasenemo npuknanu: There he was, reflected in it, white and scared-
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looking, and there, reflected behind him, were at least ten others [9,
c. 153] — npukmeTHUK Wwhite 3 HEUTpaJbHUM 3HAUYCHHAM MiX
BIUINBOM HACTYIHOTO TIPUKMETHUKA Scared-looking HaOyBae
HETaTUBHOTO 3Ha4eHHs. Hedwig’s cage bounced onto the shiny floor
and she rolled away, shrieking indignantly [10, c. 55] — npuKMEeTHUK
shiny 3 TIOBUTHBHAM 3HAYEHHSIM Y KOHTEKCTI NPU3BOAUTH [0
HETAaTHBHOTO PE3YJbTaTy.

XapaKTepHOIO PUCOI0 iHAWBIAYAJIFHOTO CTHIIIO MHCHMEHHULI €
AKTHBHE BXKHUBAHHSA CHHOHIMIYHHX TMap 3 TPUKMCETHUKAMH,
1HAWBIAYaJIBHICTD SIKUX MPOSBISIETHCS B TOMY, IO B TAKUX OiHApHUX
CTPYKTYpaX BHKOPHUCTOBYIOTHCSI «HE CHHOHIMHU» B JIIHTBICTHYHOMY
3HAYCHHI, X0Ya TakKi NMPUKMETHUKHU JISKATh B OJHIM CEMaHTUYHIH
rromuHi. Taki 6iHapHI CTPYKTYpH BUKOPHCTOBYIOTBCA y TEKCTax y
¢GyHKUIT eniTeTy U1 ONKCIB Pi3HUX acHEKTiB 1 MapaMeTpiB KUBOTO i
HEXKMBOTO  CBiTy. Hampukiax, B HaBeleHHX — NPHKIagax
MPUKMETHUKHM CEMAaHTUYHO 1 JIOTIYHO MiANOpsAKOBaHi: a big, beefy
man; the envelope was thick and heavy; still stiff-necked and staring
Ron — OiHapHI MPUKMETHUKHU TYT IiMOPSAKOBAHI 1/1ei eMOIIIHOTO
NOTpsICiHHS, fAKe TmepexxuB PoH, 1 TOMy BOHM B OIHIH
CHHTarMaTH4HId  TUIONIMHI.  |HAMBIAYadbHO-aBTOPCHKUMH €
KBa3iCJIOBOCIIONYYEHHS,  SIKI  YTBOPEHI 3a  CIOJYYHHUKOBOIO
MapaTaKTUYHOI0 MOJEIUII0, L0 BKIIOYA€ JBa KOMIIOHEHTH, SfKi,
OJIHAaK, HE € piBHONpaBHUMU: good and Adj; nice and Adj: good and
ready = «completely readyy; nice and cosy = «very cosy». Taki
NPUKMETHUKOBI ~ CIIOBOCIIOJIyYEHHS € CBOEPIAHUM  CIIOCOOOM
YTBOPEHHS €KCIIPECUBHOI HaUIMIIKOBOCTI [1, c. 162].

Cypsanai (pa3zeosioriyHi MPUKMETHUKOBI CIIOBOCIIOIYYCHHS 3
MOJICIITIO good/nice/fine+and+adj € cxemamu 3 BUTBHUM BXKUBaHHSIM
JpYroro KOMIIOHEHTY — B HOro ()yHKIIii MOKe BXKUBATHUChH Oy Ib-SIKUHA
SKICHUH TPUKMETHHK. Y TaKUX CTPYKTypax XapaKTEpPHOK € POJib
CYPSAHOTO CHOJy4YHHKA and (CTPUKHEBOTO KOMIIOHEHTY), OCKUTbKU
MOBHO3HAYHI NMPUKMETHUKH BTPAyalOTh BIACTHBY JUIA  HHX
CEMaHTHKY, KOHKPETHICTh i € nuIie JTOTIOM1>KHUM
¢dopmoyTBOprorounM Martepiagom. Ha maymxy B.M. SpueBoi, Taki
(¢paszeonoriuHi CHONXYKHM € YTBOPEHHSMH 3 BUIBHHM JICKCHYHUM
HAIOBHEHHSM, SIKMM BIIACTUBA HASBHICTh CTCP)KHEBHUX CJICMEHTIB 1
(ikcoBaHiCTh rpamMaTn4HuX Gopm [5, c.28].

JlecemaHTH30BaHi good/nice B IOEAHAHHI 13 CIIOJIyYHUKOM and,
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TaKOX MIEPEOCMHCICHUM, 3yMOBIIIOIOTh 1110MaTHYHICTh KOHCTPYKLIH
good/nice+and~+adj 13 3aranbHUM 3HAYCHHSIM IHTECHCH(]IKOBAHOTO
SAKICHOrO  3HaueHHs. Taki  CTPYKTypH  XapaKTepH3YIOThCS
JeCEMaHTU3AIl€I0 KOMIIOHEHTa, SIKa KOMIICHCYETBCS YTBOPEHHSIM
OyAb-SIKOTO HOBOTO 3HAa4Y€HHS, B OCHOBHOMY KOHOTaTHBHOTO.
Hasenemo npuknanu: nice and empty heads; this is nice and cosy; to
be so good and brave.

OmHuM i3 HaWAieBIIUX YWHHUKIB TBOPEHHS CaMOOYTHIX
CIIOBECHUX 00pa3iB € emiTeTHi KOHCTPYKIii, M0 Tak sSCKpaBO
PO3KPHBAIOTh IIEPE] YUTAa4eM CBIT aBTOPCHKOI ysSBU. 3a CIOBaMHU
JI. TI. €dimona [3, 58], aBTOp ciIOBa TSKIiE JO NEBHUX EIITETIB, IIO
BU3HAYAIOTh U YATa4ya HE JIMIIE CBIT TBOPI, a i CAMOTO TBOPIII
nporo o0OpasHoro cBiry. Mipa cy0 €KTHBHOCTI MHUCbMEHHHKA
HaWBIAYYTHIIIA, KOJNM  XapaKTEepU3YIOThCS  HOTO  CITETH.
®OyHKIIOHATPHO HABAaHTAXEHI Y TEKCTaX MOTTEPiaHH MPUKMETHUKH
y ¢YHKLIT emiTeTiB aKTHBI3YIOThCS B CKJIaAi CIOBOCIOJIYYEHb,
ONMCYIOYM HOMIHAIil, 110 MOXHa CIIOCTEpIraTd JHIIE Y Ka3KOBiH
TiCHOCTI, Y BUTQAaHOMY aBTOPKOIO CBIiTi: a perfectly normal, owl-
free morning; long green robes which were dusty and travel-worn.
ABTOpKa BUKOPHCTOBYE CMITET HE KOHBEHILIOHAIBLHOTO YTBOPECHHS
travel-worn 1Uisi ONUCY ONEXKi, SIK MPaBUIO, 3BUYAHHO BXKHMBAIOThH
eniTer worn-out ipo moaen. A long mole-skin overcoat, rabbit fur
gloves, and enormous beaverskin boots — mole-skin moxe OyTh
JyIe y Kasii, beaverskin O1IbII peanbHO.

ABTOPCBKI CIIOBOCHOYYCHHSI 3 NPUKMETHHKAMH KOJBOPY Y
TecTax MOTTEpiaHH CYIPOBOJUKYFOTBCS JeTepMiHaHTaMH-
IMEHHHKaMH, II0 B IJIOMY JOIIOMAara€ CTBOPHTH BHTaJaHUI CBIT 3
onoporo Ha (akTH Ta 00’€KTH 3HAWOMOTO JJIsi YMTada pPealbHOTO
cBity. With roar, the fire turned emerald green — xonip He3BUYHUN
JUIL OTUCy BOTHIO. A large, turquoise dog — 1€l KOJip MOKIHBHMA
JIUIIIe y Ka3Ii.

TakuM 4YMHOM, IIiHTBaJbHA MpPUPOJA CIIOBOCIOIYYCHb 3
NPUKMETHHKOM Y MOBHOMY JIUCKYpCl TIIOTTEpiaHW JI03BOJISIE
po3rmsmatd X SK TBOPYMM MOTCHIAN PO3KPUTTS  CTHIIIO
NUCBMCHHHIII  [UIIXOM  JIi€BOTO  BHUKOPHCTaHHS  CTPYKTYPHO
CUMILTI(DIKOBaHUX i KOHTEKCTYalbHO 30araueHuX CIOBOCIIONYYCHb 3
NPUKMETHHKOM, CKEPOBaHUX Ha CTBOPEHHS KOJIOPUTHOTO 1 BOJTHOYAC
KOHTPAacTHOTO BepOaJIbHOTO Bi3epYHKY XYA0KHBOTO BUCIIOBIICHHSI.
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OCOBJIMBOCTI ®YHKINIOHYBAHHA
KOMYHIKATUBHUMX OJUHUILD Y JIETETUYHOMY
TEKCTI BIJEOIT'OP

A. O. Hlanamai
Jeporcasnuii 3axnad «Ilig0eHHOYKpAiHCbKUL HAYIOHATbHUL
neoaezoeiunuil yrigepcumem imeni K. /J[. Ywuncoroeon

AKTyaJIbHICTD Ta CTYHNiHb HayKOBOI  po3po0JieHOCTI
npodaemMu. IHAyCTpis Bimeoirop € OnmHi€ i3 HAMIPHUOYTKOBIIIUX
Meiaraiay3ed y cBiTi, 00’eM pHHKY SKOi, 32 IPOTHO3aMH €KCIEPTiB,
no 2025 poky Moxe CATHYTH Maibke 257 MinbsApHiB gonapis
(Dobrilova, 2021). 3 ormsmy Ha Takuil ycmix, BHHHKae TOTpeda
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MiJITOTOBKH CIIEI[IAIiCTIB 3 JIOKaJi3allii Bijleoirop, To0TO (haxiBIliB,
SKi 3MOXKYTh HE JIMIIE MEPEKJIacT! TEKCT BiEOirpH, a i MpaBUIBHO
aJanTyBaTH HOro AJS TMPEACTaBHUKIB PI3HUX KyJIbTYyp. BakauBum
BHECKOM B iXHIO TpodeciiHy MmIAroTOBKY MH  BBaXXaeMO
O3HAaHOMJICHHS 3 JIIHTBONPArMaTWUYHUMH Ta JIHTBOCTHIIICTUYHHUMU
0COONMBOCTSMH ~ BHYTPIIIHBOITPOBOTO  I€T€THYHOTO  JHCKYpCY,
TOOTO TekcTy, 1o OyB 3amporpaMOBaHHil pPO3POOHUKAMH Ta
0e3nocepeHbO HAJICKUTD BipTyaJlbHOMY CBITY BiIEOrpH.

BtiM, BUBYEHHS BiZICOIrpPOBOTO JHUCKYPCY € BiTHOCHO HOBOIO
TEYi€ro, a 0TXKe, cepell Horo nociimaukiB (€npiioBa Ta Anaesa, 2019;
I'marenko Ta iH., 2020; Bapbanens, 2020; Egenfeldt-Nielsen et al.,
2016; Ensslin & Balteiro, 2021) HemMae €IUHOI AYMKH CTOCOBHO
0araTb0X OCHOBHHX MHTaHb, AK-OT YU € «BiJCOITPOBUH AMCKYpPCH
CaMOCTIMHUM SIBHIIEM, 1 IWIO BIH BKIOYac. HeoOXIOHICTH Ke
BHUBYCHHS came JIHTBOIIParMaTUYHUX oco0nMBoCTER
BHYTPIIIHBOITPOBOTO  JETETMYHOTO  TEKCTY K  YacTUHH
BiJICOIrPOBOr0 IUCKYPCY MOJSrae B TOMY, IIO PE3YJIbTaTH TaKOTO
aHalizy  JIOIOMOXYTh creriamictaM,  fKi  JOTPUMYIOTHCS
($YHKLIOHANIBHOTO Migxony Ao nepeknany. Sk moscuse K. M. Ckuba
(Cxuba, 2019, c. 25-26), «nepen movyaTKOM IHepeKiaay, nepexiagad
MOBHHEH YiTKO yCBIJOMHUTH, SKMH caMe pe3yibTaT Ma€ OyTH 1 JUId
qyoro OyZie BAKOPHCTOBYBATHUCS TOTOBUH mepeKiaj... TakuM 4uHOM,
BUTJIS,T MalOyTHBOTO TepeKiIagy BH3HAYa€ThCsl HOro MeToroy». Jlis
PO3YMiHHS e METH TMepekiaxy, Tpeda B TMepuly dYepry
YCBIiIOMJIIOBaTH NparMaTHKy OAMHUILIL, SIKY HAICKHUTH MEPEKIACTH.

Mertoro nbOro HOCJiKEeHHS € BUSIBJICHHS
JIHTBONIParMaTUIHUX oco0iHMBOCTEH ($yHKLIOHYBaHHS
KOMYHIKaTHBHUX OJHMHHUIbL B [I€TETHYHOMY BHYTPIIIHBOIrPOBOMY
TEKCTI.

Marepiajgom JOCTiIZKeHH S CTaJH ¢bparmMeHTH
BHYTPIIHBOITPOBOTO TEKCTy 3arasibHUM oOcsirom 40 000 cuis,
BimiOpaHi 13 IIecTH Bimeoirop (OMB. CIMCOK  MaTepiaiB
JOCHIDKEHHsI) B aMEpUKAHCBKIM JIOKadizamii 3a KpuUTepisiMu
HaJISKHOCTI A0: 1) pi3HUX THIIB TeKCTy (YCHHUH CIOKETHHMH Aiajior,
TeKCT iHTepdeiicy Ta Tak 3BaHHU «ji1op» (Seara, 2016)); 2) pisHHX
irpoBHUX XaHPiB; 3) Pi3HUX HAPATUBHUX YKAHPIB.

JocnijpkeHHS ~ TPOBOAWIOCH  IHAYKTUBHHM  METOJOM:
BUKOpUCTOBYIouM mporpamy MaxQDA Analytics Pro 2020 mns
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pPOOOTH 3 TEKCTOM Ta CHCTeMaTH3allii JaHuX, B 00paHOMy martepiaii
Oyno BusiBieHO 0MM3bK0 5500 KOMYHIKATUBHUX OJMHUILG, 10 HECIH
B co0l 3aBepIleHy AyMKY HE3aJIe)KHO BiJl iXHBOTO TIpaMaTH4HOTO
ckmamy. I3 omopoM Ha KOHTpPOJbHI MUTaHHA, I BHCIIOBIIOBAHHS
Oynu pozmisieHi Ha BIiCIM THIIB 3a IXHIMH KOMYHIKaTUBHHMU
¢ynkuismu. Ilparmatika m'siTH 3 1OMX TUOIB  BUABMJIACH
COPSIMOBAHOIO HacaMIepel Ha [JOMOMOTY TpaBLi0 Y BAAIOMY
MPOXOUKEHHI TpH, L0 MU BB@XKAEMO JOPEYHHM OIUCATH SK
«JIIOINYHY TPUPOY» BUCIOBIIOBaHb (Big naT. «ludus» — rpa), B Toi
Yac SIK pellTa BUCIOBIIOBaHb PO3KPUBANIA HAPATUBHI €JIEMEHTH, IO
MU TIO3HAUUMO SK «HApaTHBHY mnpuponay». [ami mamo BiacHi
MO3HAYCHHS Ta TIyMaueHHs KOXHOI (pyHKIIT.

1) [0enmugpixayitina ¢pynxyis — KOMyHIKATUBHA (QYHKIIS
JIOAWYHOT TPHPOIH, MPAarMaTHYHOIO METOI0 SIKOi € BiJpi3HEHHS
cy0’exTiB Ta 00’€KTiB BHYTpIIIHBOIrpoBOro CBiTY. Ilpukiagom
imenTudikaniiHoi GyHKUIi € iMEeHa MEPCOHAXIB, HA3BU NPEAMETIB Ta
IXHIX YaCTHH, JTOKAI[iii, KBECTIB TOIIIO.

2) Ingpopmamusna ¢ynxyis — KOMyHIKaTHBHA (YHKIs
JIOAWYHOT TPUPOAM, TPArMaTUYHOIO METOI0 $KOI € HaJgaHHS
rpaBueBl npaxmuynoi iH(opmamii (Ha BiIMIHY BiAZ XyZO0XXHBOTO
OImMCy) Tpo CyO’€KTIB Ta OO €KTIB BIPTyaJbHOTrO CBITY TIpU UIs
MOJANBIIO] B3a€EMOJIi I'paBs i3 HUMH, SK-OT PI3SHOMAHITHI OIUCH
BIpTyaJbHHUX MPEIMETIB, XapaKTEPUCTHUK MEPCOHAXKA TOILIO.

3) Excnuiyumuo-anensimuena (QyHKyis — KOMYyHIKaTHBHA
GYyHKLIS JTIOAWMYHOT MPHPOAM, TPArMaTUYHOI METOI0 fAKOi €
MmoOyAUTH TPaBs A0 MEeBHOI dii. [1i eKCIUTIIMUTHICTIO ME MAaEMO Ha
yBa3i peanizanito mi€i ¢QyHKUil SBHAM, 3pO3YMUIIMM JJsl TPaBLst
cnoco0oM, HaiiuacTilie i3 MOBTOPEHHSM YCHOTO MOBiJOMJICHHS Ha
eKpaHi y NHCbMOBOMY BUIJISIII, B KOpOTWIii Qopmi, Ta 4acTo i3
BUKOPUCTAaHHSIM 3aco0iB Bi3yaidpbHOro wmoaycy (IHIIMHA —Koip,
wpudr). IlpuknagaMu BHCIOBIIOBaHb, 10 MAlOTh EKCIUTILIUTHO-
anessATUBHY (DYHKILIIO € IpaBujla TPU UM IMOTOYHI 3aBIaHHSL.

4)  Imnaiyumuo-anensmusHa — QyumKyis — KOMYyHIKaTHBHA
(GYHKLIS TIOANYHOI NPUPOIH, MPArMaTHYHOI0 METOIO SIKO TaKOoX €
CIOHYKaHHS YM 3acTEPeXEHHS, aie ii YCBIIOMIICHHS BHMarae
YBa)KHOTO Ta BAYMIIMBOIO MPOCIYXOBYBAHHS UM YUTAHHS TPABLEM.
[Ipuknanamu Takux BUCJIOBIIOBAHD € IMiAKA3KH, 3aralku TOILO.

5) @iobek, abo ghyHryin 360pomMHLOCO 36 513Ky — KOMyHIKaTHBHA
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(GYHKLIS TIOOAMYHOI IPUPOIH, MPArMaTUIHOIO METOIO AKOI € BiATYK
(BepOanbHuii uym HeBepOanbHWi) Ha mii TpaBlsl, HampUKIam ix
migrBeppkeHHs («Tu enyuus!y) um cnpocryBanHs («Chpobyu we
pasy).

6) Crooicemnomeopua @yHKyisi — KOMYHIKATHBHA (YHKITIS
HapaTUBHOI NPHUPOIH, MPArMaTUYHOIO METOI0 SKOI € PO3KPUTTA
CUCTEMH MO/l y Bimeorpi. Sk mpukian ysBUMO CIOKETHUH Jiayior
MDK JBOMa MEPCOHAKaMH, Yepe3 SKUH rpaBLEBi MOBIIOMIISIIOTh, IO
BigOyBayocsi «3a KaJpoMm», MOKH TpaBellb MPOXOAMB TOMEPEIHIH
piBeHb, 1 AKHHA KOH(MIIKT CTaHE OCHOBOKI HACTYIIHOTO irpOBOTO
3aBJaHHS.

7) Obpazomeopua @yuxyia — KOMYyHIKaTuBHa (QYHKLis
HapaTUBHOI NPHUPOIH, MPAarMaTUYHOI METOI0 SKOI € PO3KPUTTA
00pazy mepcoHaxa, IpeaMeTa, SIBUIA, JTOKaIlil Y1 eNOXH y Tpi.

8) Komnosuyitina ¢Gyukyis — KOMYyHIKATHBHA (QYHKIIIS
HapaTUBHOI MPHUPOIH, MPATMATUYHOIO METOI0 AKOI € KOMIO3HLIHHE
YJICHYBaHHA BiJJEOTPH SK TBOPY IS JIETTLIOTO CIIPHUHMAHHS CIOXKETY
rpaBueM. Hame pimenHs BigHecTH iX A0 HapaTHUBHOI TpyNH
MOSACHIOETBCSL TUM, LIO JiiTeparypHi Gopmu i KiHemarorpad Takox
BUKOPHUCTOBYIOTH IJIaBU, PO3/iNIH, Cepii TOLIO.

JlogaTKoBO BiIMITUMO, 1[0 YCBIIOMJICHHS TpaBLEeM HacamIepen
noTpeOyIOTh TOBIJOMIICHHS JIIOJMYHOI MPUPOAM, B TOH dYac fK
HapaTHBHI  CKOpille  JOMOMAaraloTb  OTPHUMATH  €CTETHYHE
3aJJ0BOJICHHS BiJ Bineorpu. Takok 3HaU€HHS, IO MEPeaaeThCs Oy Ib-
SAKOI0 3 BUIICONUCAHUX KOMYHIKaTHBHUX (YHKIIH, Moxe OyTH
M AKPITIEHO 9u BHPaXEHO HeBepOaIbHO 3aBASKH
MYJIETUMOJIAIEHOCTI BiJIEOIrPOBOTO TUCKYPCY.

BucnoBku. B pe3ynpraTi miHrBOmparMaTHYHOTrO aHaii3zy Oyio
BUJIICHO BiCIM BHJIB KOMYHIKQTHMBHUX (YHKLilM, NpUTaMaHHUX
BHYTPIIIHLOITPOBOMY [i€F€THYHOMY TEKCTY. IXHA CYKyIHICTH Ta
HAIllJICHICT Ha Bl TOJOBHUX METH — IMPOXOKCHHS BiCOTPH Ta
PO3KpUTTA il HapaTUBHUX EJEMEHTIB — NAlOTh MiACTaBy BBa)KaTH
TCKYpC BHYTPILIHBOITPOBOTO JIETETUYHOTO TEKCTY
CaMOoJI0CTaTHBbOIO YaCTHHOIO BifeoirpoBoro auckypcey. [lepcnextuBu
MOJAJIBIIIOTO JOCHIIHKEHHSI MM 0aurMMO B BHBYEHHI OCOOJIMBOCTEM
MOLIMPEHHSI PI3HUX BHIIB KOMYHIKATHBHUX (YHKLIH Ta iXHBOTO
CHIBBIZHOLICHHS [0 PI3HUX THIIB BHYTPIIIHBOITPOBOTO TEKCTY,
IrpOBUX Ta HApPaTHBHUX YKAaHPIB.
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SOME PROBLEMS OF TRANSLATING TRANSPORTATION
TERMINOLOGY FROM ENGLISH INTO UKRAINIAN

Nataliia Yaremenko
National University of Life and Environmental Sciences of Ukraine

Technical texts are characterized by the use of Language for
Special Purposes (LSP), i.e. a language that is used in various
professional settings. Bowker and Pearson state that any LSP
characteristically contains specialized vocabulary, collocations and
highly specific stylistic features, all of which need to be taken into
consideration when translating a technical text [1, p.27]. According
to Byrne, “the main concern for technical translators is not only to
make sure that information is conveyed accurately but they are also
responsible for ensuring that the information is presented in the
correct form, that it is complete and that the information can be used
correctly and effectively” [2]. According to Newmark, “technical
translation is a component of specified translation; It is differentiated
from other kinds of translation by terminology, although terminology
usually makes up about 5-10% of a text” [ 4, p. 151]. However,
terms form the vital part of a translating process of a technical text.

Transportation technology is advancing tremendously nowadays
and there is a great need for coining new technical terms in this field.
Consequently, it is crucial for terminologists, linguists, translators to
attain proper equivalents in order to help spread technological
advances in the world. Translation of transportation terms, therefore,
presents one of the most prevalent problems that linguists have to be
aware of.

A recent literature review on the issue of translating
transportation terminology has found that there is a considerable
amount of literature on translating specialized texts. Despite this fact
“some researchers are still noticing the slight disdain with which
specialised translating is treated within the discipline” [6, p. 53]. As
Byme noted, technical translation “has long been regarded as the
ugly duckling of translation, especially in academic circles. Not
particularly exciting or attractive and definitely lacking in the
glamour and cachet of other types of translation, technical translation
is often relegated to the bottom division of translation activity and
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regarded as little more than an exercise in specialised terminology
and subject knowledge” [6, p.54]. However, dealing with
terminology in specialised translation is quite a challenging task and
may require much effort and creativity on the translator’s side, the
right choice of translation strategies and procedures. Moreover,
specialised texts often encompass (near) synonym series,
paraphrases, definition-like contexts, and vast lexical and
terminological networks.

By reviewing translation literature, it has been revealed that
each theorist offers their own types, categorizations and
classifications for the translation strategies according to their
perspectives. As stated by Munday, Vinay and Darbelnet were
among the first to have identified direct and oblique translation
strategies [3]. According to these scholars, direct translation occurs
when there is an exact structural, lexical, even morphological
equivalence between two languages, only possible when the two
languages are very close to each other, and include three procedures:
borrowing, calque and literal translation. Within the framework of
oblique translation, they listed four procedures: transposition,
modulation, equivalence and adaptation [3].

Another translation procedures model was elaborated by the
British scholar Newmark. According to Newmark, “while translation
methods relate to whole texts, translation procedures are used for
sentences and the smaller units of language” [4, p.81]. Newmark’s
classification of translation methods and procedures is much more
detailed than that of Vinay and Darbelnet. The scholar classified
translation methods into 15 subcategories of transference;
naturalization; cultural equivalent; functional equivalent; descriptive
equivalent; synonymy; through translation; shifts or transposition;
modulation, recognized translation; compensation; componential
analysis; paraphrase; couplets; notes, addition, and glossaries [4]. In
Schreiber’s model, the procedures were split into lexical (lexical
borrowing, lexical substitution, change of a lexical unit structure),
grammatical (word-for word translation, permutation, expansion,
reduction, intracategorial change, transposition, transformation) and
semantic (semantic borrowing, modulation, explication, implication,
mutation) [5]. Mona Baker enumerates eight translation strategies: 1)
translation by a more general word; 2) translation by a more
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neutral/less expressive word; 3) translation by cultural substitution;
4) translation using a loan word or loan word plus explanation; 5)
translation by paraphrase using a related word; 6) translation by
paraphrase using unrelated words; 7) translation by omission; 8)
translation by illustration

Dealing with terminology in specialised translation is a
challenging task and may require much effort and creativity on the
translator’s side, the right choice of translation strategies and
procedures. Specialised texts often encompass (near) synonym
series, paraphrases, definition-like contexts, and vast lexical and
terminological networks.
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JIITEPATYPO3HABYHH JTHCKYPC:
ITPOBJTIEMH CYYACHOCTI

TOPICAL ISSUES IN LITERARY DISCOURSE
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TEMA ITAM’ATI Y ®OKYCI CBITOBOI'O
JITEPATYPHOT'O BUSHAHHA

H. B. Kizim
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

[opoky miTepaTypHa Ta JiTepaTypo3HaB4Ya rpomMaja 3aBMHPAE
B OuikyBaHHI BepaukTy HoOemiBcbkoro KomiTeTy y rammysi
mitepatypu. Y GOKyCi ONHHSIOTHCS TEMH Ta IpoOJieMaTrKa, TpaHi Ta
aCTeKTH TBOPYOCTi, SKi O€3MepedyHO CTAHOBJATH XYJOXKHIO Ta
CYCHIIbHY LIHHICTB, BiIOOpakatoun MalCTEpPHICTh aBTOpa-Iaypearta.
Hporopiu (2022 p.) HoGeniBceky mpemito 3 jdiTepaTypu 3100yia
¢pany3pka nucbMeHHUIS AHHI EpHO «3a cMiNMBICTH 1 KIIHIYHY
MPOCTOTY, 3 SIKUMHA BOH2 pO3KPHBA€ KOPIHHA, BIAYYKEHHS Ta
KOJICKTHBHI OOMEKEHHS 0COOMCTOI IaM’sATi» [6].

Tema mam’siTi y JiTepaTypi Bxke MocTaBaja 00 €KTOM YBaru
cBiTOBOI crminbHOTA. Y 2014 poIli «3a MHCTEITBO TMaM’sTi, 3 SKUM
BJIAETHCS O)KMBUTU HEBJIOBUMICTh JFOJCHKUX JIOJb 1 PO3KPUTH “‘CBIT”
OKYTIaITii» HoOGemniBebkuii KOMITET BIJ3HAYUB TIPEMI€F0
¢panyspkoro mnucekMeHHuka [latpika Mogiano [6]. Bwurokw,
KOpiHHS, ocoOucta Ta KOJNEKTHBHA MaMm SiTh, BTUICHI Y
JTEpaTypHOMY TBOpi, IHTPUTYIOTb, LIKaBIATh, NPHUBAOIIOIOTH 1
3aXOIUTIOIOTH CBIT BKE MaiyKe JeCATUITITTSI.

[IBUIKOTUIMHHICTD, MAJICHUN TEMIT 3MIHU TOJiH, SIKi Biq4yBae
Cy4dacHEe CyCIIbCTBO MPOTATOM OCTAHHIX JECSTUIITh, BiU4yTTS
BTOMH Ta BHCH@)XEHOCTI BHACHIIJOK HECIPOMOKHOCTI OXOIMTH,
3aikcyBaTd, CIPUHAHATH Ta BigpediaekcyBaTH Wi TOAIl, 3MiHIOE
BEKTOp 13 HAIpaBJICHOTO HA30BHI (BIOKPUTTS Ta IMi3HAHHA HOBOTO, a
BiJTaK, OTOYYIOUOTO CBITY Ta IHIIMX) HA TaKUl, IO TMPIMYE
BcepeauHy, Briau0 (Mi3HaHHS BHYTPIIIHBOTO CBITY Ta cebe caMoro).
BisyanbHo-BipTyadbHa KyJIbTypa CbOTOJICHHA 3 11 HETPUBKUMHU
MEpPEXTIMBUMHU 00pa3zamMu, sIKi He BHUKJIMKAIOTh JAOBIPU UM BIAUYTTS
HaIMHOCTI, IITOBXA€E JIOJACTBO HA IMOIIYK OCHOB, YOTOCH CTIHKOTO i
TPHUBAJOr0, 1€ MaM’ATh € IHCTPYMEHTOM, JAETEKTOPOM MOIIYKY
BJIACHUX o10p [5, c. 8].

VYTiM, [UIAX TaKoro TMOMIYKY 3IIHCHIOETBCS aBTOPaMU-
JaypeaTaMu mo-pisHoMy. Y Toii uac, sk [1. MoaiaHo 3BepTaeThest 10
30BHIIIHIX JKepen (Micta, OyAiBii, TUCTH, TUCTIBKU TOIIO), A. EpHo
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CIHPAEThCS 3A€01TBIIOrO HAa BHYTPILIHI (TiO Ta oro mposiBu). Taki
cTparerii aBTOpIB  BiJCHJIAIOTh A0 PO3BINOK, MPUCBIYCHUX
OCMUCIICHHIO ()eHOMEHY mam’sTi. 3rifHO Teopii «crhimiB», BapTo
PO3PI3HATH 30BHIIIHI CHigd, TOOTO MHUCHMOBI YW rpadidHo
BIATBOPEHI, Ta BHYTPIIIHI — YyTTEBI BiZOWTKU: BIUTyHHS LIOKY,
SCKPaBOTO IIEPESKUBAHHS, SIKE 3aJHMILAETHCS HE JIMIIE EMOLIHHUM
crHajlaxoM, a 94acom, 3acTurae y Tiii [4].

[Momidonito cnoraniB wacis II CBiToBOI BiliHM BiIKPHBAaIOTH
yutaueBi pomanu II. MopmiaHo, ykiamaroouM KHUTY KOJEKTHBHOL
nam’sti uinoro Hapoxny («Dora Bruder», 1997). I'epoi #foro pomanis
y TMOIIYKaX «CIHifiB», fKi HE MOXYTh YTpUMAaTUCS Yy IaM ATi,
JOCIIKYIOTh HOBI MICISI-ITPOCTOPH, MEPEHOCAYM YHMTada B 1HIIHUHA
BuMip — Bumip MuHynoro («L’horizont», 2010). PiznomaniTHi
MaTepianbHi (parMeHTH (3amucKd, (OTO, KapTKH), MOMEIIKaHHS,
OyIMHKH, ByJHI MOCTalOTh HOCIAMM TNam’aTi. IX cyromoccs
JOTIOMAra€e TepoeBi BHOKPEMUTH, YM TO BHTBOPHUTH, CBOi BIIACHI
cnoragu. BinTak, KOJEKTUBHE MOPOKYE IHAMBITyalbHE, XOpPOM
TOJIOCIB 3JTUBAIOYUCH B €IMHY MENOIIIO0.

A. EpHo 3BepTaercs 10 BUTOKIB posy. [Tam’siTh st Hel BTieHa
B OCOOMCTICHOMY CHpPUHHSTTI, €eMOLIMHOMY NepexuBaHHi. PonnHHi
3B’3KHM, KOPiHHS, BIAYYTTS €IWHOI «KPOBI» IOCTAlOTh THUM
BHYTPILIHIM JPKEPEIOM CIIOTaiB, sike 30epirnocs y mokomiHHsax («La
Place», 1983). CnornsgaHHs 30BHINIHBOTO, SK TO BHUBICKM 4H
0irbopau, € mnume ¢GakKTHYHUM CBiJUYEHHSM NPHCYTHOCTI. Tino,
30KpeMa JKiHOYe, 3 HOro iHAMBIAYANbHICTIO, YYTJIUBICTIO,
MIHJIMBICTIO, BHUSBISETHCS OLIbII HAAIMHUM, aHDK CHOBHIIHHS YU
Mmpii («Passion simple», 1991). OnoBige MUCBMEHHHMII BiITBOPIOE
MEpexKy «ronumx» (akTiB, A€ HEMae Micls BHUIIYKaHUM o0pazam,
MOCTUYHO Y €CTETUYHO JaoBepiieHuM [5, ¢. 100]. BesemortitiHicTp,
TOYHICTh, YECHICTh IIOCTA€ HAJIHHOI OMOPO, JOPOTOBKA30M Y
HeTpuBKOMY cBiTi. OcoOucTe, BiBepTe, 4acOM IHTUMHE, IPUXOBaHE
BiJ 3araimy, y il poMaHax BiJJ3epKallO€ CHiJbHE, KOJEKTHUBHE,
BTiJICHE Y KOPOTKOMY CJIOTaHi «KUTTA SIK BOHO €.

Tema mam’sTi, sika 00’e€gHYe 1 mepcoHiikye BomHoYac, He
JapMa 3aldIIaeTbcs Ha BICTpl  CYCHIBHOTO iHTEpecy, IO
miaTBepkye Bubip HoGemiBcekoro komitery. PisHoMaHiTHI
XyAOKHI (OpPMH BIiATBOPEHHS I1HIUBIAyaqbHOI Ta KOJEKTHBHOI
mam’sTi, fKi JONOMAaraloTh I1HAMBILY Ta CYCIIIBCTBY BHU3HAUYUTH
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BJIAaCHY CHUCTEMYy KOOpAMHAT Ta Micue y Hild, O0e3CyMHIBHO
3aCIIyTOBYIOTh Ha TPYHTOBHE JTOCIIKEHHS Ta AETaJbHUN aHai3.
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INOETHUKA TA TUITOJIOI'TA IOEMU YECTEPA
«MYYEHUK JIIOBOBI»

1. B. Jlemynoecoka
Kuiscokuii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

«YectepoBcbka 30ipka» (1612), ums opuriHanbHa HasBa:
«Love's Martyr: or, Rosalins Complaint. Allegorical shadowing of
truth of Love, in the Constant Fate of the Phoenix and Turtle»
(«Myuenuk r000Bi, abo XKamoba Pozaminau. Aneropudne
BifOOpakeHHsI TpaBAM NpO JIIOOOB, siBIeHOI B 1ol DeHikc H
Tomy6ay).

OcHoBHy vacTuHy 30ipKu (168 cropinok i3 195) ckiagae moema
PoGepra Yecrepa, sika mpeacTaBieHa fK MEpeKiIaa 3 iTamiliChbKOTo
nuceMeHHuKa TopkBato Yemiano. HacmpaBai Takoro mucbMeHHHKa
Hikonmu He Oyino, i moema € HoOyTKOoM camoro Yecrepa. B moemi
BUKJIaJIcHa icTopis Mro00Bi nrtaxa ®enike i ['omy0a, mo Memikae Ha
octposi [ladoc i cTtpaxaae 3a cBoi rpixu. Bon 3ropsioTs y momym'i
ArmojuloHa, a mMicasi LBOTO BHHUKAE HOBE, JOCKOHANE CTBOPIHHS.
[licns moemm Yecrepa nagpykoBaHo «llicHi DomyGa», sxi €
nmoetTnyHuM  jgianorom Mk ®enikc (kiHkorwo) 1 T[omyGom
(gomoBikom), miamor mixk [Ipupomoro i DeHikC 3 MPUBOMY THKKOI
xBopobu [omyba «IlicHi T'omyGa», nyxe ckiagHi 3a (opmoro
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aKpoBipIIi, Je MepiIi cJI0Ba BipIIOBAaHUX CTPOK YTBOPIOIOTH OKpeMi
¢pasu, sKi HagpyKoBaHI KypcHBOM 300Ky. Yincon HaiiT 3Haifmos
YUMalo CIUIBHOrO MiX Bipmamu [omyba Ta m’ecamu i coHeTaMH
ekcnipa. 3aBepuiye 10 4acTHHY 30IipKH [1Ba BipLIl MOeTa, IIO
mume mig nceBmoHiMoMm «Ilemikam». IlikaBo, mo «[lemikan» €
BizoMoro arneropiero Xpucra. Came 1i ABa BipIli 3a1al0Th TEMY, sKa
CTae OCHOBHOIO TeMmoro npyroi uvactuHu: QPenikc i [omy0d Tak
MOOWIM OJWH OJHOTO, IIO CTAJIM OAHWUM LIIMM 1, 3rOPIBIIM Yy
B3a€EMHOMY MOJIYM'l, OAHOYACHO MIIIOBIIH 3 KUTTA, 3aTMLIMIIH MiCIIs
ce0e IIOCH OCKOHAJe, a caMe TUBHY AYXOBHY CHAIIIMHY, APYTY
@enike. [licns mux aox BipmiB IlermikaHa NOYMHAETBCS Apyra
yacTUHa 30ipHUKA — BJaCHE NMOCTHYHHMN pekBieM. [lepmi doTupu
BIpIII TiANKCaHi MCEBOHIMAMU: J1Ba — TIceBIOHIMOM «Xop [loeTiB»
(Vatum Chorus), me nBa — «Hesimomuit» (Ignoto) narunoro. Jlamni 3a
Bipmamu «HeBigomoro» po3mingyerbess moema Lllekcmipa, ska
HaJpykoBaHa 0e3 3arojoBka. 3aBepmye ii «Ilmauw». BriMm, koxHUI 13
YYacHHKIB Jpyroro posgiry (kpim Yanmena) mnpeacTaBiIeHUR
mapHOI KinbkicTio TBOpiB. JIkoH Mapcton u ben [[xoncon
npencTaBieHi dotupMma TBopamMu. OOOX aBTOPIB pO3ALISLE BipiI
Jxona Yanmena. Ilicma «3axomineHoi ogm» JIKOHCOHA CTOITh
JaTUHCBKE cioBo finis, KOTpe o3Hauyae KiHelb. Taka CTPyKTypa
30ipKH.

VY Tte3ax mpoaHanizoBaHi noema Yecrepa, ska Biiinuia B nepury
YacTUHY 30ipKHu. Y moeMi MOKHa PO3PI3HUTH TPH OCHOBHI YACTUHH —
«[Ipupoga mepen boramm», «[iamor mix I[lpupomoro i Denikcy,
«Hianor mix [omybom i Penikc» — i 3akinuenHs. Cama moema
YecTtepa MICTUTH K YyJIOBi MOETUYHI PSAKH, B SIKUX BiIUyBa€THCS
pyka Maiictpa, Tak i anmeropii 3 06araTOCIIBHUMH BiJICTYyHaMu Ta
3apUMOBAHUMH KOMIUBALISIMHM, 10 HE MalOTh BHAWMOIO 3B'S3KY 3
OCHOBHUM CIOKeTOM. Hampuknaza, icTopiss HapOIKEHHS, XHUTTS 1
cMepTi OmaropogHoro Aprtypa, Kopois bpuranii 3alimae mimux
COPOK YOTHPH CTOPIHKH, X042 HE Ma€ BUAUMOTO 3B'SA3KY 3 OCHOBHUM
croketoM. Yectep mepekasaB B BipmIoBaHil Qopmi Bigomi Toxi
TBOpU. B moemi MokHa 3HAWTH LINKA KaTajor KBIiTiB, TpaBs, JIEpeEB,
pub, TOPOTOILIHHUX KaMEHIB, TBApUH, 3Mil, XpoOaKiB, MTaXiB, SKOMY
BiJIBEJICHO OLITBIIIE MMOJIOBUHH YECTEPOBCHKOI moemu. Bcei i BiacTynn
JoroMarainy XyIoKHUKy cioBa P.Uecrepy BimoOpasutu mpocTip K
0e3KpaicTh, B SKOMY OIMH TMOTIK 3B’A3y€ B OJHE LijJe JIOnEH,
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npeaMeTd 1 mei3axi, 37MuBa€ iX y €IMHUA MalbOBHHYHMH IOTIK,
CIOBHEHHMH AMHAMIKH. A 1e € (OpManbHO-CTHILOBUM €IEMEHTOM
0apoko.

Ilepma TpetmHa moemu Mae Tig3aronoBok: «Kamoba
Pozaninau, merapopuune 3BepHeHHs1 uepe3 llpupony nmo boris (B
Bucokiii 3opsniii Ilanari) npo 30epekeHHS 1 MPOIOBXKEHHS CaMoi
npekpacHoi Ha 3emuni Denikey. Im's Pozaninmm 3ramyerses TiITBKH B
IBOMY IiJ3aTOJIOBKY i KOJOHTUTYJI 1 TUIBKH 31 CIIOBOM <@Kano0ay i
Moe OyTH BimHeceHo abo 1o [Ipupoan, abo 1o camoi DeHikc.

[Ipupoxna cxunsie xonina nepen FOmitepom i posnosinae Homy
Npo OUBOBMXKHY XiHKy (DeHIKC, Ky BOHAa BHXOBaja 1 sIKa MOXKe
3amumuThcs 0e3 moromctBa. LlikaBo, mo s3ndeckka 6oruns Benepa,
3Bepratounick 1o lOmitepa, HasuBae ioro leromoro, 3ramye BoHa i
Xpucra. Cyasun mo OaraTboM TeKCTaM B KHH31, YecTep 4yaoBO
PO30HUpaBcs B pi3HULI MIXK S3UYECHKOIO PEIIITi€l0 TPEKiB i PUMIISH Ta
XpUCTUSHCTBOM, 1 Take 3MilllaHHS $SBHO HOCHUTb HaBMHCHHUH
xapakTep. Take IUBHE CIIOJMYYCHHS! XPHCTHSHCHKUAX U S3UYECHKUX
€JIEMEHTIB MOJKHA CIIOCTEPIraTu B TBOpax 0apoko.

VY moemi 4WacTo TycTO BHKOPHUCTOBYETHCSI CHMBOJ BOTHIO.
OO0pa3 BorH OyB MOIIMPEHUM HA TOW Yac 1 BiH € CHMBOJIIYHHIM.
I".banmsip posrisgae BOTOHb SIK COLOKYJIBTYPHUH (PEHOMEH, SIKHHA
4yepe3 CylepewInBy NMPUPOIY CaAMOTO BOTHIO HaWOUIbII ageKBaTHUMA
HATypi JIIOJWHHW, OIO [O3BOJMJIO BYCHOMY 3B’S3aTH BOTOHb 3
ncuxikor. Hanzsuuaiino mikaBi po3aymu bammisipa mpo 3B°s130k
BorHio W (anTasii. Boronr Hapomkye sk Oiodimiuni Tak i
Hekpodiniyni (kommiekc Emmenokna) peakuii y moguaun. Maemo
CYNIEpEYHOCTI — BOTOHB TIOB’SI3YETHCA SK 3 AOOpPOM, Tak i1 3710M,
Mo00B’10 1 cMepTI0 BoAgHOoYac. Tak, HANpWKIaA, CHMBOJ BOTHIO B
noemi Yecrepa noB’si3anuii 3 KoxaHHAM, cMepTio Denike i ['omy0a,
TpiyMQpOM >KUTTS HaA CMEPTIO, HAPOIKCHHSAM, HOBOI JOCKOHAIIOI
icrotm ®eHikc, a B XpUCTHAHCBKIH cumBoiini DeHikc o3Ha4aB
TpiyM} XHUTTS Haj cMepTio u HeOecHy mpupoay Xpwucra. ToOTo
BUSIBIISIETHCS HE TUIBKHU OiodiyiuHa mpupoja cTuxii, a i cakpayibHa,
IO BIiANOBiNA€ 3aralikHOMY JHCKYypCy OapoKo, KOJMM  KOXaHH:,
MOETHYIOUN B cO0i AYXOBHE 1 IJIOTCHKE, IUIATOHIYHE 1 pallioHaIbHE,
BUCTyHa€ 3aco00M EKCTaTUYHOI'O MICTHYHOTO MOEAHAHHS 3
YHiBepCcaJIbHOIO CYTHICTIO — borom.

3BepHemo yBary Ha «TBopiHHs» (Creature), xotpe Oyze
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BOJIOJIITH BCiM, IO CTBOPEHO OOOMa TepOSIMH 3aBJISKH
CKCTAaTHYHOMY MICTHYHOMY TIO€HAHHIO, - II¢ Oe3CyMHIBHO
3araikoBmii o0pa3 — «IM's, MO mOHIMAETbcS 3 X TOMETy».

VYBa)XHOMY 4YHTa4eBi MOXYTh 3aTHCA JUBHUM ciioBa DeHikc mpo
Te, mo ymupatounii ['onyd mae Becenmii (mirthfull) Bupas oOmuyus,
Nopsii 3 UMM TPUKMETHUKOM MH 0aduMO JI€CIOBO joyes -
BecenmuTHCsA.  Bin cMmisBcs 1 Ha moposi Biwnocri..Came Take
VSIBIIGHHSI MIPO CMEPTh SIK MPO HEOOXiAHUHI aTpuOyT My4YeHHITBA
XapakTepHo ans  OapouHux TBopiB. CMepPTb MHUCIUTBCA SK
OnmarocjioBeHHS YHMHHOI OcCOOM, Tepoi JiTepaTypHHX TBODIB
npuiAMaroTh i K HaiOinbplIe macTs, JOCTYIHE JIoAuHI. Sk 6aunmo
B oemi Pobepra Uectepa Mo>kHA BUSBUTH OapOyHi TEHAEHIIIT.
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T'YMAHITAPHI HAYKH Y CHCTEMI BHII[OI OCBITH
VKPAIHH: IIPOBJIEMH TA ITEPCIIEKTHBH

HUMANITIES IN HIGHER EDUCATION SYSTEM OF
UKRAINE: CHALLENGES AND PROSPECTS
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BUKOPUCTAHHSA CYYACHUX KOMIT'IOTEPHUX
TEXHOJIOT'TH Y IPOIIECI HABUAHHSI

10. U. baouyx
Kuiscoruii nayionanvnutl ynisepcumem imeni Tapaca lllesuenka

CphorofHi akTyaJIbHUMH € TPHUKJIAAHI CUCTEMH W Pi3HOMAaHITHI
HOBITHI TEXHOJIOTii MOMIMPEHHS iHOpMAaIii, CUCTEMH aHami3zy Ta
CHHTE3y «TEKCT-MOBJICHHS, MOBJICHHS-TEKCT», 0a3u MOBIICHHEBUX
naHuX, (OHETHYHI CKJIaIO0Bl1 B3a€MOJIl IiaJlory 3 KOMIT IOTEpOM, a
TAaKOXX YpPi3HOMaHITHEHI cucTeMH imeHTH(iKalii Ta Bepudikamii
MOBIIiB, KOMIT IOT€PHI IPOrpaMu po3Mi3HaHHs MOBJIEHHA [1].

Y CHIA ©6yno 3acHOBaHO MIOPIYHMHA KBECT, A€ 3Marajimcs
KOMIT'IOTepHI MpOorpamMH LIOAO BBEACHHS B OMaHy KOPHCTYBadiB,
OpUMYCHBIIM iX JAymMard, IO 3aMiCTb KOMIT'IOTE€pa BOHH
CHUIKYIOTBCSL 3 JIIOOUHOIO. B Xomi KoHKypcy Oyiu mpencTaBieHi
yMOBH crinkyBaHHs. KopucryBay, skuii OpaB ydyacTb y KOHKYpCI,
MOBHHEH OyB JOTPUMYBATHCh OHI€] Temu Oecinu, siky BUOUpaB abo
nporpaMict abo KopucTyBau. HanmaBamacs mepeBara NpHpOJHOCTI
Oecimu, 3a00pOHSUIOCS AyOJIOBaTH ONMHI 1 Ti K 3alUTaHHAL
[Tpubnu3HO MOJNIOBMHA KOPHUCTYBA4iB MOMMJIMIIMCS 1 BUPILIWIIH, IO
PO3MOBIISIIOTH 13 MmoauHoI0. [lepemokens 00paB Temy «HesBuuaiina
Oecimay, sska MOXKE MICTUTH HEITOCIIITOBHOCTI.

Kopucmysau: Sx 0oezo msenemvcs yeii Oenv! Ane cbo2oOHi
MeHi 30aembcsi, 1 2omosuil mpoxu posciabumucs. Ilocoda cbo2ooHi
He padye. Yu mu 3nacw sKi-He6yOb dicapmu, aKi mozau 6 posieHamu
Xmapu y noxmypomy neoi?

Komn’tomep: Yci cninkytombcs npo no2oody, aie, cxooice, Hixmo
HIY020 3 Helo He pooumb. Yomy mobi mpeba 610 0008 ’43K060 MeHI
cKazamu, wo menep mu 20mosuti mpoxu nopo38adcamiucy?

Kopucmyesau: Tu xouew saniymamu meue, max? S npocmo
NOSACHUS, WO 20Mosuli 00 possae!

Komn’romep: Xioa ne kpawe 6yno 6 ckazamu, axuo 6 ye oyia
Opexus, Hagiwo 3annymyeamu mene? A npocmo noscHus, wo
eomoguii 00 oicapmig! A ionogiono i Oymarw. Yomy mobi
30aemucs, W0 s Hamazarcs mebe saniymamu, 2a?

Kopucmyseau: He moocy  gionosicmu, wo  po3ymiio
3anumanua... Ane camobymmuicmv noema — ye O0OHe, a
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camobymuicms Oinbutocmi 3 Hac — iHuie.

Komn’romep: 36i0ku mu 3nacwi, wo He MOdceul CKa3amu, wo
3po3ymi6é 3anumauHa... Ane camobymuicmv noema — ye ooHe, a
camobymuicms Oinbutocmi 3 Hac — inwe [2, c. 183].

Bapro Buminut  BHockoHanieHy — TexHosorito  ELIZA
nporpamicta-po3poonnka Jxozeda Beiinenbayma, mo Takox
OazyBaslacsi Ha METOJl KJIIOUOBHX CIIiB Ta TIOCTIHHUX IIOBTOPIB
cka3zaHoi iHimiatopom po3moBu ¢paszu. llle oana mnporpama
«JlokTop» HaciimyBana MOBEIIHKY IICHXOTEpaneBTa-MpUXUIbHIKA
¢inocodii Kapma Pomxkepca [2, c. 185].

[lisnime Oyno po3po6JeHO CHCTEMy YMTaHHA Brojoc. Ii
NPUHOMIT JyK€ MPOCTUH: CIIOYaTKy BOHa TpaHCPopMmye OYKBH B
IUQPOBI CUTHAIH, 3TOAOM aHANI3YE X, a MOTIM BXKE CHHTE3YE CJIOBA.
Y cucremi crerianeHo HanamroBaHo 2500 mpaBWI BHMOBHU IS
BHUPA3HOTO YWTAHHS, May3 XE3WTallii, a TaKOoX MPOAEMOHCTPOBAHO
CKCTIIPECHBHICTb ~ MOBJIEHHS Ta  BiACYTHICTb  0Oe3eMOLIHHOCTI
KOMIT 10Tepa.

Komm’toTepHi cuctemu, siki po3yMilOTb MOBIICHHS JIFOAWHH,
IHTEHCHBHO PO3BUBAIOTHCS Ta BAOCKOHAIOIOTHCS 1, MOXKIIBO, BXKE B
HaOmK4IOMy MalOyTHbOMY 3 SIBIATHCS TPOTPaMH, SKi IOBHICTIO
yOIFOBAaTHMYTh MOBHI 3JTIOHOCTI JIFOIMHH.

VYci Bumle nepepaxoBaHi TEXHOJOTI] BUKOPHUCTOBYIOTBCS Y
3aKazaXx BUILOI OCBITH MiJ Yac CTBOPEHHS CYYaCHHX HABYaJIbHUX
IHTEpaKTUBHUX KypcCiB 3 pi3HUX AucuuiUiiH. OHI€I0 3 TakuX
IHTEPaKTUBHUX KOMII'IOTEPHUX CUCTeM € mporpama Tell me more
(3]

[porpamuuit nponykr Tell Me More upencraBieHuil s
BHUBYCHHSI BOCbMU MOB. Kypc ckiamaeTscs 3 Tppox piBHIB: Beginner
(mouatkoBuii), Intermediate (cepenniit), Advanced (mpocynyTuit
piBeHB).

B ocHOBI porpaMu — yHikanbHi po3poOKH, TaKi SK PO3Mi3HAHHS
MOBJICHHS, IH(PpOBE OOpOOJICHHS 300paxKeHb, a TAKOXK BEJIHUKA
KUIBKICTh Bi3yaJIbHUX METOJiB BUBYCHHSI.

BrpaBu kypcy po3BHBarOTH yCi MOBJIEHHEBI HABUYKH: YCHE Ta
MUCEeMHE MOBJICHHS, YWTaHHS 1 ay[IilOBaHHS, pPO3LIMPIOIOTH
CIIOBHUKOBHH 3amac i 3aKpilIrol0Th 3HaHHS TPaMaTHYHUX TpaBHIl.

BigeoctoxkeTd CynpOBOMKYIOTBCSI aHTTIHCHKHM TEKCTOM Ta
Horo mepeknanoM. Taka BidyalibHa MiATPUMKA MOJIETIIYE PO3YMIHHS
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TEKCTY 1 pO3BHBA€ HABUUKY CIIPUUHATTS YCHOTO MOBJICHHSI.

[porpama Tell me More [3] mtpomoHye MyIbTUMENIHHUN
MpOrpaMHUii makeT 3 QyHKUiIMU OOYA0BHU TpadikiB ATl CTBOPEHHS
HaBYAIILHOI TPOTpPaMH, BIINOBITHO JO BAmIOTO PIBHSA 1 3aBJaHb,
CIIOBHMKHM, BIpPaBH, TEKCTH, ayAio Ta Bigeomarepianmu. [Iporpama
BKJIIOYA€ MOBHUN IHTEPAaKTUBHHI KypC iHO3€MHOI MOBH, IO MOXKE
OyTH HaJalITOBaHMHU BiJNOBITHO O METH HaBYaHHS, K4 caMe MOBa
BUBYATUMETHCS, Ta 4Yacy, 3a SKHH MNOTPIOHO BHBYUTH MOBHHH
MaTepiall, piBeHb BOJOJIHHA MOBOIO, SIKUH MOTPIOHO OMaHyBaTH. 3a
JOTIOMOTOI0 TIPOTPaMi MOYKHA BUBYATH, BAOCKOHAIIOBATH Ta HaBiTH
JOCHIPKyBaTH TI€BHI MOBHI KOHCTPYKILII Pi3HHMX MOB, TakuhX SK
aHriiiichka, HiMelbKa, (QpaHIly3pKa, ITamiliCbKa, ICIIAHCHKA,
apabcbKa, KUTalChKa, SITOHCHKA.

CTBOpeHHsT Ta 3aJyuyeHHA PI3HOMAHITHHX iH(OpMamiiHIX
TEXHOJIOTi BMUMAararoTb aKTHBHOI y4YacTi BHCOKOKBaIi(hiKOBaHHMX
ayIuTOpiB, JIHTBICTIB, BOJOHTEPIB, SKi MaloOTh 3AIHCHIOBATU
KOHTPOJb 33 TPAHCKPHILIEID MOBIEHHA HaBiTh B YyMOBax
3aCTOCYBaHHS MPOrpaM aBTOMATHYHOTO PO3Mi3HABAaHHSA 1 CHHTE3Y
MOBJICHHS.
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SCHOOL NEEDS ENGAGING LEARNING ENVIRONMENT

Olena Boiko
Secondary Comprehensive School No. 6, Kyiv

There is a worldwide concern that the educational systems are
failing to promote the necessary skills that will adequately prepare
the young for the future. The previous generations’ motivation to
study was strongly based on the sense of duty. Younger generations’
motivation for learning is entirely focused on IT. The use of digital
technologies is supposed to promote the formation of the skills and
competences necessary for the modern times — (digital) literacies,
critical thinking, study skills, and communication skills [6; 8].

Computers, smartphones, and global communications have
shaped and educated the generation of learners, who become active
and enthusiastic participants in the creation of online communities
since early childhood. Digital communication has taken up all social
time of the young. The scientists predict [4; 5] that development of
the information communication technologies (ICT) will even be
faster in the future.

An aspect that causes anxiety about schoolchildren reliance on
technologies is that they use them for social practicing rather than
systematic learning and find bringing ICT to academic activities
routine and tedious. In many cases, informal learning is much more
engaging for them and effective than formal one. The students with
the best skills in technology are disengaged at school. This is most
likely because there is a gap between the informal knowledge, media
practices of digital natives, and the practices of educational
institutions [5:13].

The in-depth analysis of the most commonly accepted skills for
success in the digital era will reveal that they are not confined to
digital competences, but rather include wider attitudinal aspects of
the cognitive and social development of children [1] — cultural and
ethical awareness skills, collaboration skills, autonomy and strategic
skills, managerial and problem solving skills [6; 7; 8].

The abovementioned key skills were defined by EU in 2006 and
many countries have modified these to fit their own cultural and
societal needs [7]. For instance, the new national core curriculum in
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Finland defines seven core skills that are central in Finnish 21st
century skills [9]: thinking skills and learning to learn; cultural
competencies, communications skills and self-expression; taking
care of oneself and everyday skills; multiple literacies; ICT
competencies; work life skills and entrepreneurship; participation,
agency, and the readiness to build sustainable future.

The register reveals the preponderance of the socializing skills
over the study or IT skills. The societal skills and competences, the
experts claim, promote children’s well-being [8]. The problem is that
these skills are mostly taught outside schools, and when integrated
into the learning environment are either ignored, or misused. The
introduction of social and emotional learning (SEL) is speculated to
enhance pupils’ well-being at school [2; 8], and it is equivalently
important for teachers, and parents, as it includes the skills that are
needed to regulate oneself and interact with others in constructive
ways. Besides, in order to cultivate complex personal and social
competencies, adolescents need systematic support from parents and
teachers.

To bridge learning technologies and societal skills acquisition,
personalized and flexible learning is suggested to be embedded in
pedagogical practice, with students’ learning styles to play the key
role in it [3]. Young people need to discover individual meaningful
ways of using technology for learning purposes and collaborative
knowledge creation. To be guided towards innovative practices of
knowledge creating hybrid forms of learning are advisable, where
mobile, digital, virtual, social and physical learning spaces merge
[2]. Mobile devices play a role when virtual and face-to-face merge
in new ways. It is also important to design physical learning spaces
in accordance with current knowledge practices and new forms of
socio-digital participation. School needs to take care of the future by
designing innovative and engaging learning environments for the
youth.

Thus, in the time of rapid technological development and
economic uncertainty, ICT competences coupled with societal skills
implemented through SEL and hybrid learning become fundamental
for personal and professional development, as they enhance young
citizens' well-being and provide better career opportunities.
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CYYACHA JIIHI'BICTUYHA OCBITA YEPE3 ITPU3MY
KOMYHIKATUBHOI KOMIETEHTHOCTI

I. B. I'aiiosuu
Tnemumym depoicagrnoeo ynpasiinHs ma HAYKosUx 00CIiONHCEHb 3
YUBIILHO20 3aXUCTTY

Ha mouatky 70-x pokiB MUHYJIOTO CTOJITTS B T€Opii i MeTOAMII
BHUBYCHHSI MOB 3’SIBUBCS KOMYHIKaTHBHO-IIparMaTuaHuil minxin. Lle
Ja7io MOKJIMBICTh YUYEHHM PO3TIIAJaTH MOBHY CHUCTEMY B TICHOMY
B3a€MO3B’SI3KYy 3 yMOBaMM i BUKOPUCTaHHs, (YHKIIOHYBaHHS,
3aCBOEHHS ¥ THUMH 3MiHAMH, IO BIJOYBAIOThCS Yy TIpOIlECi
CHITKYBaHHS. Y HAayKOBUH BXKMTOK YBIMIIUIM HOBI MOHATTS TakKi, SIK
«MOBHO-KOMYHIKaTHBHA KOMIIETEHTHICTbY, «MOBJICHHEBA
KOMITETEHLIISD), «MOBHa 0COOHUCTICTHY, «KOMYHIKaTHBHA
KOMIIETEHTHICTh» Tomo. Cepel OCHOBHHMX HAmpsMIB Cy4acHOTO
MOBHOTO HABYAHHS € KOMYHIKaTHBHO-OpieHTOBaHHi1. 1l0oro ocHOBHE
3aBJaHHA — MIATOTYBaTH JIIOJWHY JO CIUIKYBaHHs, 30Kpema
PO3BHHYTH B Hei BMiHHsS NPaBUJIBHO BHKOPHUCTOBYBATH CIIOBAa Ta
MOEAHYBATH iX B CJIOBOCIIONYYEHHSX, PEUYCHHAX, TEKCTaxX 3ayIsd
ONMCY peajbHUX JKUTTEBUX CHTyalisiX Ta  MOXKIMBOCTEH
NiATPUMYBAaTH KOMYHIKALiIO.

HaykoBi mocnmimkeHHs MOKa3ylOTh, IO caMe€ KOMYHiKaTHBHA
KOMIIETEHTHICTh nepe0yBae Ha HaBHIIOMY LIa0Ii B i€papxii THIIIB
KOMIICTCHTHOCTEH JIIOJIMHH, OCKUJIBKM TMOENHYE B cOOi BCi iHII: i
MOBHY KOMIIETEHIiI0, 1 MAWCKYpCHBHY, 1 COLIOJIHI'BICTUYHY,
CTpaTteriuny, COLIIOKYJIbTYpHY KOMIIETeHLIi  TOIIO [1].
AwmepukaHchknii HaykoBenb JI. TapBiH, MPOCTEXMBIIM iCTOPIIO
BUHUKHEHHS Ta PO3BUTKY IIbOTO MOHATTA 3 1965 poky, mpuUXoauTh
10 BHCHOBKY, mo «KoMmyHikaTMBHa KOMIETEHTHICTH MOXeE OyTH
BH3HAYEHA SK BMiHHS KOPUCTYBaTHCS MOBOIO YH CIIUIKYBAaTHCS 3
ypaxyBaHHSAM KyJIBTYPHUX OCOOJMBOCTEH, 3 METOI0 3HAXOIKECHHS
CMHCITy Ta €(EKTHBHOTO BUKOHAHHs COLIalIbHUX 3aBIaHb ILISIXOM
po3mmpeHoi B3aemomii» [2]. Sk Gauumo, JNIHTBICTHYHA CKIIAJI0Ba B
KOMYHIKAIlil € JIOCHTh BaXJIMBOIO 1 IOCia€ YM HE HAWBaKIUBIIIIE
Mice. 3araJioM KOMYHIKaTHBHa KOMIIETEHTHICTb € SIBHILEM
pI3HOIUTAHOBMM, BOHAa HE MOXKE OYyTH TMOSCHEHa TiNbKH SK
JIIHTBICTUYHE, YU TUIBKU SK Tcuxojoriune ssuiie [3; 4]. To x He
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BUMAJKOBO 1€ SIBHIIE CTAJI0 NMPEIMETOM BHMBYCHHS Di3HHX HayK,
30KpeMa U JIIHTBICTUKH, Tcuxonorii, neaaroriku. Tak @. Barepuy y
CBOil JIHTBICTUYHINA KOHUENUii pO3pi3HsI€ W OKPEMO IOSICHIOE
MOBHY Ta KOMYHIKaTHBHY KOMIIETEHTHOCTi. BiH BBaxae, 10 MOBHa
KOMIICTCHIlIT Tiepefdadae BOJIOAIHHSA 3aco0aMH  MOBH, TOOTO
OJVHHUISIMH 1 KaTeropisiMH BCiX ii piBHIB, CTHIIICTUYHUMH 3aco0amH,
3aKOHaMU iX BHUKOPHCTaHHSA; a KOMYHIKaTHBHa — I HAasBHICTb
HaBUYOK BUKOPUCTAaHHSI MOBH B KOHKPETHOMY KOHTEKCTi M cuTyamii
CHITKYBaHHS, YMIHHS BIAYYTH CHOIBPO3MOBHHKAa Ta 3HAMTH
edekTUBHI 3aco0u BITUBY Ha HBOTO [1, ¢. 123-124]. Takuii migxin
JI03BOJISIE OUTBII YiTKO W TTHOOKO 3pO3yMITH CYTh KOMYHIKaTHBHOTO
MiAXOQy B HABYaHHI, CIPSMOBAHOTO Ha BHPOOJICHHA B CTYICHTIB
MOBHOI KOMIIETEHIIi1, Ha OCHOBI SIKOi BUOYIOBYBaTUMYTbHCSl HABUYKH,
CHpSIMOBaHi Ha Te, 00 HABYUTHCS TepeJaBaTy BIACHI CIIPUHHATTS
W pO3yMiHHS CBITY, CBOi BHYTpIIIHI MEPEKOHAHHS Ta MPIOPUTETH,
BpPaxoBYBaTd OCOOJHMBOCTI BUSBIB MOBJICHHEBOI TOBEIIHKH Ta
3HAXOJUTH W BUKOPUCTOBYBAaTH MOTPiOHiI cTparterii CHilKyBaHHSA B
PI3HUX CHUTYyaIisIX.

Jns TauOmoro ycBiIOMIIEHHS OCOONMBOCTEH Ta MEpPCHEKTHB
MOBHOI OCBITH 3Trafa€MoO IIle¢ KOMIIETEHTHICHMM MHiAXiJa B HaBYaHHI,
SAKHA CHOTOJHI TaKOXX € cepel TNPIOPUTETHHX JJsl 0aratbox
nexaaroris. Bin nepenbauae po3BUTOK 0COOMCTOCTI y TPHOX BUMIpaXx:
3HaHHs (o Tpeba 3HAaTH), yMiHHS (0 Tpeba BMITH) Ta LIHHOCTI
0COOMCTOCTI, IO MPOSBISIOTHCS B ii CTaBJICHHI JO HABKOJIHMITHHOTO
CBITY Ta B 3aCTOCOBYBaHHI 3HaHb 1 BMiHb BIJIITOBIIHO IO IIHHOCTEH
cycminbserBa [5]. [Ipodecop M. IleHTentok, ompaIroBaBIId OCHOBHI
3acaJyd IbOTrO ITEJaroridyHor0 METOAY, 3a3Havyae: «KOMIICTCHIIl €
CHCTEMOIO 3HaHb, YMiHb 1 HaBHYOK, SIKi JO3BOJISIOTH OCOOMCTOCTI
BUKOHYBAaTH NI€BHI Jii, HeH MiAXiA OpiEHTY€e Ha PO3BUTOK 3arajibHUX i
KOMYHIKaTHBHMX  MOBJCHHEBHX  KommereHuin.  CdopmoBani
KOMIIETeHIIi BHKOPHCTOBYIOTbCS 3 HEOOXIZHOCTI B  PI3HHUX
KOHTEKCTaX 3aJIeKHO BiJl yMOB i OTPeO MOBIICHHEBOI JiSUTBHOCTI, JIO
SAKHX Hale)kaTb MOBJICHHEBI MpPOIECH MPOAYKYBaHHS  abo
COPUMHATTS. BUCIOBIIOBAaHb (TEKCTIB), MOB’A3aHUX 13 MEBHUMU
TeMaMu y cneuu¢ivHux cdepax cminkyBaHHD» [6]. I3 3a3HaueHOTO
BUIUIMBA€E, 10 KOMYHIKaTWBHAa KOMIIETEHTHICTb OXOILTIOE Oararto
HampsIMIiB ~ PO3BUTKY OCOOMCTOCTI, OJHAK cepel HHX MH
BUOKPEMIIIOEMO TpPU OCHOBHI: MPEIMETHUH, IiSUIbHICHUHA Ta
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NpakTH4HUi. BigmoBizHO 1 caMe TOHATTS «KOMYHIKaTHBHA
KOMIIETCHTHICTb» MOACHIOEMO dYepe3 MpHu3My LuX BHUMIpiB: 1)
MpeaMeTHI 3HAHHS 3 MOBH CIIUJIKYBaHHS: (DOHETHYHi, TpaMaTHYHi,
CTWJIICTUYHI, CHHTAKCHYHI, JICKCHYHI  TOINO; 2)  YMIHHSA
ONpalbOBYBaTH, aHANi3yBaTH, CHHTE3YBaTH BEIHKI  00CITH
iHpopMarii 3acobamMu MOBH Ta OOMpaTH 3 LBOTO HaWBAKJIMBIIIE Ta
HeoOXiZHe I TIeBHOI cUTyalii; 3) HAaBHYKM BUKOPUCTAHHS MOBHHUX
OJIMHUIIH BIMOBIMHO JO KOHTEKCTY Ta CTBOPEHHS 3a iXHBOIO
JIOTIOMOT'OF0 KOMYHIKaTHBHO €()EKTHBHHUX TAKTHK ITiJl YaC MOBJIICHHSI.

OTxe, MOXKEMO Ka3zaTH, IO CydacHa T'yMaHiTapHa, 30Kpema
MOBHa OCBiTa, Ma€ CIPSIMOBYBAaTHCS Ta OIIIHIOBATUCA Yy TpPbOX
OCHOBHHMX BHMipaX: IO-TIepIIe, MPEAMETHUHN, KU BUMAarae 3HaHb
MOBHUX HOpM, [isSUIbHICHMA BUMIp — mependadae MOBJICHHEBI
BMiHHS, 1 TIpaKTHYHHA BHMIp — HasBHICTH C(OPMOBAHOTO
pPO3YMiHHS, SK 3aCTOCOBYBaTHM OTPHMaHiI 3HAaHHA W yMiHHS
BiJIMOBI/THO JI0 IIIHHOCTEW CYCHUIBCTBA. YCe IIe JTO3BOJISE PO3BUBATH
BXJIMBI JJI1 CYYaCHOTO CBITy BMIHHS, $IKi BHU3HAYarOThCS 5K
KOMYHIKaTHBHA KOMIICTCHTHICTb.
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E®EKTUBHICTh MIXKKYJIbTYPHOI KOMYHIKAIIIL B
YMOBAX CYYACHUX BUKJIUKIB

Jwoob06 Ko3yo, /Imumpo Kocmenko
Kuiscoruii nayionanvnutl ynisepcumem imeni Tapaca lllesuenka

CroinkyBaHHA € CKIagHUM Ta OaraTorpaHHAM IPOLIECOM
MOBJICHHEBOI B3a€MOJIii KOMYHIKaHTiB, IXHBOT'O B3a€MOBILINBY,
CHIBIIEPEKMBAaHHS Ta B3aeMOpo3yMiHHS. Ilpomec chinkyBaHHS
npuBeprae  yBary (axiBmiB Ppi3HMX Taily3ei:  JIIHTBICTHKH,
KyJIBTYpOJIOTii, ¢inocodii, mcuxomnorii, couionorii, a KokHa HayKa
Yl HAyKOBUI HampsMOK, LIO0 BHBYAE Ti YHM IHII AaCHEKTH
CHIIKyBaHHS, BHOKPEMJIIOE Yy [bOMY TIpoLIeCi CBi mpeamer
BUBYCHHSI.

VY mpomeci MiKKYJIBTYpHOI KOMYHIKamii KOXXHa JIIOJUHA
OJHOYACHO BHpIIIy€e ABI HaWBaKIHUBIII MpobieMu — 30eperKeHHs
BJIACHOI KyJITYPHOI 1IEHTUYHOCTI Ta 3aJIy4EeHHS JI0 1HIIO1 KYJIbTYpH.
KomOiHawis MOXNHMBUX BapiaHTiB BHUpIIICHHS LUX MpoOieM
BU3HAYa€ YOTHPH OCHOBHI (OPMH MIKKYJIBTYPHOI KOMYHIKaii:
npsAMy, HENpsAMy, ONocepeaAKoBaHy Ta Oe3nocepeanto. [Ipu mpsamiii
KoMyHiKamii iHpopmalis agpecoBaHa Oe3MOCEpeNHBO OJCPKyBaudy
Ta MOXE 3[iMCHIOBAaTHCA B YCHiM 1 MUCBMOBIH ¢opmi. Y Henpsmiit
KoMyHiKalii iHpopMaliiiHUMK pKepeldaMu € TBOPH JIiTepaTypu Ta
MUCTELTBA, TOBIJOMJICHHSI Ha pajio Ta TenedayeHHi, myOmikamii y
3acobax  macoBoi  iHdopmarii  Tomo.  bBesmocepemHs — Ta
orocepeKoBana GOopMH KOMYHIKaIlii Bipi3HIIOTHCS HASBHICTIO 200
BIICYTHICTIO TPOMDKHOI JIaHKH, fKa € TIOCEPEIHUKOM MiXK
napTHEPaMH.

MiXKyIbTypHa KOMYHIiKallis — SIBUIIE JOCUTH OaratorpaHHe i
MOXE TpPaKTyBaTUCS y LIMPOKOMY Ta BY3bKOMY 3HAueHHi. Y
HIMPOKOMY PO3yMiHHI ii po3rnsgae KylbTypoJoris, sKa BHBYAE
MDKKYJIBTYpHY KOMYHIKALil0 K [ialor KyJbTyp Ta CyCHiIbHHX
¢dopmaniil, SKAM HalexaTb i KyJIbTYpH. AHAII3YIOUM pi3Hi
KyJIBTYpH, HAyKOBLi OOIPYHTOBYIOTb 3aKOHH, XapaKTEpHi Ui
0araTb0X KyJbTYp, 1 BUSIBIAIOTH PUCH Ta OCOOJMBOCTI, IO €
VHIKaJIBHUMU Ta iCHYIOTbH JIMILE B OHIH OKpeMO B3ATiH KyIbTypi [1;
2; 3].

Hocnimkyroun  crenuiky — MDKKYJIBTYPHOI — KOMYyHiKamii,
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MOBO3HABIi  OJHOYACHO IMIATBEPKYIOTb Ta  CIPOCTOBYIOTH
MOCTYJIaTH CHIKyBaHHS, BOepiue chopmynboBani X.I1. I'paticom. 3
OJHOTO OOKY, MKKYJIBTYpHE CIINIKYBAaHHS MiAMOPSIKOBYETHCS THM
caMHM IpaBHJIaM, 110 i KOMYHIKallis BCepeIuHi OJHI€T KyJAbTypH. 3
iHmoro OOKy, 3a CBOEI CYTTIO BOHa Mependavyae 3aKOHOMipHi
MOPYIIEHHS WX MPaBUII Yepe3 CBOIO crieluiky.

Hezanepeunum i1 MDKKYJIBTYpHOI KOMYHIKalii € mocTyjar
PO CHUTBHY @AM Th, OCKIABKH KyJbTypHa NaMm SITh BKIIOYAE
CKIaHy TaMy KOHOTalid, (OHOBHX 3HaHb, 3HAHOMCTBO 3
MpeLeIeHTHUMH TEKCTaMu, TOOTO Ty cdepy, 1 HEMUHYYi CYTTEBi
MDKKYJIBTYpHI po30ikHOCTI. KynbTypHa mnam’sTh CKIagaeTsCs 3
IHAMBIMYyaIbHOTO Ta KOJIGKTUBHOTO KOMMOHEHTIB. OOcsr Ta
XapakTep IHAMBIOyanbHOI KyJIbTYpHOI TaMm’sTi 3ajJexkaTb Bix
KUTTEBOTO JIOCBIy OCOOMCTOCTI, ii piBHS OCBITH, iHTEpECiB, KOIa
cninkyBaHHS Tomlo. llepemkonamMu y MiKKYJIbTypHIM KOMyHiKamii
MOJKE CTaTH HENOCTaTHA KUIbKICTh 3HAaHb NMPO TEBHI KyJIBTYPHO-
ICTOpHYHI TIOJTiT, 0COOM 1 IOHATTS, IXHS OI[IHKA, HE3HAHHS KOHTCKCTY
BXXMBAHHS 17110M TOILILIO.

CroinkyBaHHA  BiZOyBaeTbcsi HE JIMIIE 3a  JAOIOMOTOIO
JIHrBaNbHUX, a ¥ HETIHIBAJILHUX 3acO0iB, SIKI MOXYTb YCKIaJHUTH
MDKKYJIBTYpHY KOMYHIKAIlil0, OCKiJTBKH KECTH Ta IHTOHALIS Y PI3HUX
MOBaxX MOXYTh CYTTE€BO BiJpI3HATHCA 1 MaTu pi3He 3HaueHHs. Lli
PO301KHOCTI € YacTo MPUYMHOI0 KOMYHIKaTHBHOTO AMCKOMQOPTY i
HaBiTh KOMYHIKaTHBHOI HEB/IAYi.

AHaizytoun yHiBepcanbHi 3aKOHOMIPHOCTI CITIIKYBaHHS, BapTO
3a3HAa4YNTH, IO MXKMOBHI Ta MKKYJIBTYPHI BIAMIHHOCTI TpaauLiiHO
CIPUMMAIOTBCST AK TEPELIKOAM 10 aJCKBaTHOI KOMYHiKamii, came
TOMY 3Ha4Ha YyBara NPUAULIETECS MOMEHTaM moxiOHocTi. VY
MDKKYJIBTYpHIH KOMYHiKamii BiAMiHHOCTI BHUXOAATh Ha IEPEIHIN
IUIaH 1 CTalOTh LEHTPAJbHOIO MPOOJEeMOI0, a BMIiHHS iX JOJIATH —
Halle()eKTUBHIIIMM CIOCOOOM JTOCSATHEHHSI B3aEMOPO3yMiHHSIL.

3aciayroBye Ha yBary W TBEpIKEHHSA MPO Te, IO OJM3BKICTH
KYJIBTYP € 3allOpYKOIO B3aeMopo3yMiHHs. IIpu npoMy icHye ¥ iHma
OyMKa: o Oinblna imo3is ONHM3BKOCTI  KyJbTYyp, TO Oinblia
HMOBIPHICTh KOMYHIKaTHBHUX Je€Biallii M 3cyBiB. MU TOTOBi 10
KyJIBTYPHUX BiIMiHHOCTEH, Bupymaiouum 10 ABcrpanii, Amowii,
Hogoi 3enanaii un iHIIMX Aajekux KpaiH, ajie, pa3oM 3 THM, MU He
3aBXAW TOTOBI 10 BHpIMIEHHA KyJIbTYPHHUX MPOTHPIY 3
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HalOMmMKYUMH ~ cycizamHu, caMe dYepe3  BEIMKE  BIAUYyTTA
MDKKYJIBTYpPHOI TTOAIOHOCTI.

OTxe, MDKKYIbTypHa KOMYHIKalis € OCOOJHBOIO (HOPMOIO
KOMYHiKalii 1BOX 1 Oible mpeAcTaBHUKIB pi3HUX KyIbTyp. BoHa He
OOMEXKY€eThCS JIMILIC 3HAaHHSIMH iHO3EMHHX MOB, a MOTpeOye 3HAHb
MaTepiajibHOI Ta JTyXOBHOI KyJbTYpH iHIIOTO HapoAay, HOTO peirii,
LWiHHOCTEH, CBITOTJISILYy TOWO. BHBYEHHS 1HO3EMHHX MOB Ta iX
BUKOPHUCTaHHS SIK 3ac00y MIKHApOJHOTO CHUIKYBaHHS Ha ChHOTOJHI
HEMOXJIMBE 0€3 TNMOOKOro Ta Pi3HOOIYHOTO 3HaHHS KYyJIbTYPH
HOCIiB IIUX MOB, IXHBOI'O MEHTAIITETy, HAI[IOHAIBLHOTO XapakTepy,
croco0y JKHUTTS, CBITOOQYEHHs, 3BHYAIB, TPaAMINii TOIIO. TiTbKu
MOEAHAHHS LWX [JBOX BHUMAIB 3HAHHI — MOBH Ta KyJIbTYpU —
3a0e3rneuye eeKTHBHE Ta ILTiHE CITIIKYBaHHSI.

Jliteparypa
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2. Sorrells, K. (2022). Intercultural Communication. Globalization
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®OPMYBAHHS )KUTTECTIMKOCTI Y 3JO5YBAUIB
BHUIIOI OCBITH B YMOBAX BOEHHOI'O CTAHY B
YKPAIHI

JImumpo Kocmenxo, liny bosen, Hadin Yepnyxa
Kuiscoruii nayionanvnuii ynieepcumem imeni Tapaca lllesuenka

Bilina B VYkpaiHi 3704YMHHO pyHHYye TpaauliiHi ¢dopmu
KATTEQISNIBHOCTI JIIOAUHKM. Benuue3Hux 3MIH 3a3Ha€  OCBITHIH
mpolec B 3aKJIafax OCBITH, 30KpeMa, i y 3akjajax BHUILOI OCBITH.
Hapasi, HaranpHOIO € akTyasi3allisi COLiOryMaHiTaApHUX TEXHOJIOTIH
B ycix cepax OyTTs JIFOIWHU, AKi O JO3BOJMIN BUPIITYBAaTH HasBHI
npoOJeMHi MUTaHHSA, 1 B MepHly 4epry, MUTaHHS Oe3MeYHOro
cepeloBHINa s 3700yBaviB BHUINOi OCBiTH. Bigrak, B ymoBax
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ChOTOZICHHS Oe3leuHe CepellOBUIIE KOXKHOTO € He3alepeyHuM
mpiopuTeToM 1 HOro [€BICTh 3aJICKUTHh BiJl EPEKTUBHOIO
COLIaJIFHOTO MAapTHEPCTBa MK Ccy0’€KTaMH 3akjaxy BHUILOI OCBITH,
JIOKaJbHOI TPOMaZy Ta iHIIUMH Cy0’€KTaMH COLIaJIbHOI CepH.

Amnaniz myOmikamii 10 MOYaTKy MIMPOKOMAcIITaOHOI BilHH
Mokaszye, 1o mpoOnema Oe3MeYHOro cepeloBHIa mnepedyBana y
¢okyci nmocmiykeHHS YKpaiHCBKUX 1 3apyOikHuX BueHux. [Ipore,
TPAaKTyBaJOCsA 1€ TOHATTS 3AeOUIBIIOr0 y KOHTEKCTI JOTHYHOCTI
NPUPOAHUX 1 MCUXOJOTIYHUX Kpu3. BiifHa, sIK pyHHIBHUN YWHHHK
HeOe3MeKn COLIAIBHOIO  CEPElOBHUINA, CIIOHYKAE pO3TISIATH
npobiemMu  OesllekM 3 ypaxyBaHHSIM  IHIIMX  CKJIaJHHKIB,
CIPUYMHEHUX BOEHHUM YaCOM:

- MarepianbHuii — Ai€BicTh Ta MOOYIOBa YKPHTTIB, JIOTICTHKA,
iHpopMaliiiHe OMOBIIICHHS.

- CouianbHUH — rapaHTia npaBa Ha npodeciiiHy IisUTBHICTS,
OCBITY, coIliaJIbHE 3a0€3eUeHHS.

- Ilcuxomnoriunmii — poboTa 3 TpaBMaTH3aLi€l0 Ta TPAaBMOIO,
ONaHyBaHHS Cy0’€KTaMH OCBITHBOTO MPOLIECY HEOOXiTHIX HABUYOK.

- OCBiTHI{ — OHJIal{H-HABYAHHSI, 3aHATTS B YKPHUTTSIX.

Osnauene mnorpedye [Ii€BHX Ta ONEPaTHBHUX JOAATKOBHX
pecypciB aisi cy0’eKTiB Ta 00’€KTiB OCBITHBOTO Tporiecy. Bapro
3a3HAYUTH, IO A 00’€KTIB OCBITHHOTO MpOILECy Hapasi BKpaii
HEOOXiAHUMH € Taki SIKOCTi, AK 3JaTHICTh BHUB&KEHO CIPHUHMATH
iHpopmarnito, OyTh  couianbHO-MOOITBHMMH, CcopMyBaTd i
pO3BHUBaTH B c001 TaKy SKICTh SIK JKUTTECTiHKicTh. CaMe ocoOucTiCHA
AKICTB JKUTTECTIMKOCTI € MPEIMETOM Haloi 0coOIMBOI yBaru.

BuBYeHHS JKUTTECTIKOCTI OCOOMCTOCTI € BaXKIIMBUM HAIIPSIMOM
Cy4acHUX JOCTI[DKEHb, A€  aKTyali3yloTbCs  MpoOJieMH
3aJ0BOJIEHOCTI Ta SKOCTI JKHTTI OCOOHMCTOCTi, Ii ICHUXIYHOIO
3II0pOB’sl, 33JTOBOJICHOCTI CO0OI0.

TToHATTS «CKUTTECTIHKICTB» OyJIO BIEpILE BBEJCHO B HAYKOBHI
o0ir B amepukaHchkid ncuxomorii C. Manmmi. 3a C. Manni,
KHUTTECTIHKICTD — 116 0COOMBA CTPYKTYpa YCTaHOBOK 1 HABUYOK, IO
JO3BOJISIE  TIEPETBOPUTU 3MiHM B MOXJIMBOCTI, BigoOpakae
TICUXOJIOTIYHY CTiHKICTh 1 €(eKTHBHICTh JIOAWHH, TOB’s3aHy 3 ii
MOTHUBAIII€I0 0 MOJOJIAHHS CTPECOBUX KUTTEBUX cUTyamii [1].

CryneHTChbKUH Tepio]] 30ira€Tbcsi 3 BIKOBUM €TarioM IOHAITBA
a0b0 paHHBOTO JOPOCHTINIAHHS, caMe B IIEH TepioJg OCOOUCTICTH
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MEPEeXOonuTh Ha piBEHb 3HAUYEHHEBOI CaMOpETYISLii, sika BU3HAUYa€
oco0nmuBocTi (HOPMYBaHHS JKUTTECTIHKOCTI HAa LBOMY BIKOBOMY
eTari.

Yac cTyneHTCTBa — OJUH 3 TOJIOBHUX TEPIiOJiB CTAHOBJICHHS Ta
PO3BUTKY OCOOMCTOCTI 3arajioM. Y [FOHalTBI y  OUIBIIOCTI
MOYMHAETBCA CaMOCTIHA O KUTTEHSUIBHICTG, BHHHUKAIOTH Pi3HI
COILIaJTbHO-TICUXOJIOTIYHI  3MIiHM: HAacTa€ 3pUIiCTh OCOOHMCTOCTI.
Takox JaHuWi eram KHUTTS 3100yBadi BHIIOI OCBITH MOXYTb
NPOXOIUTH 4Yepe3 HaKNaZaHHS HHU3KM PI3HHX Kpu3 (KpH3H
npodeciiHOro HaBUaHHSA, BIKOBI KpH3W, KPH3HM 1HAMBiLYyalbHOTO
KUTTA, KpHU3U 0e3MmepCrneKTUBHOCTI, Hepeali30BaHoCTi,
CIYCTOIIIEHOCTI; TJ00allbHI, 30BHIIIHI, €K3UCTEHIIilHI, MMOB'SI3aHi 3
HECTaOUTBHICTIO CHOTO/ICHHSI Ta HEBU3HAUEHICTIO MailOyTHBOTO).

OpHi€ro 3 yMOB, IO BIUIMBAa€ HAa PO3BUTOK >KUTTECTIHKOCTI
3n00yBaviB  Bumoi ocBith 'y 3BO, € pi3sHOMaHiTHI (dopmu
MDKKYJIBTYpPHUX KOMYHIKalliili: KoH(epeHIii, CiijibHa AisJIbHICTB,
0OMiHH, BIpTyasIbHi KYJIBTYpHO-OCBITHI IPOEKTH, SIKi HependadaroTh
KHUBE CIIUIKyBaHHS MDK 3100yBayamu BUINOI  OcBiTH. 3a
P. Po6eprconom [5] ta T. Epikconom [2], MKKYIBTypHa B3a€MOMIS
BBKAEThCA OJHUM 13 HAWIIEBINIMX MEXaHI3MIB OPTraHiYHOTO
3aCBOEHHS Kpamloi CBITOBOI CHAAUIMHH, fKY KYJIBTYpOJIOTH
PO3TIAAIOT SIK «TJIO0ANBHUM KOHTEKCT» UM «TpaHCHALliOHATbHUHN
MOTIK».

HaykoBui A. Macnoy [4], B. ®panxn [3] BBaxaroTh, IO
JKUTTECTIMKICTG 3A€OUIBIION0 BH3HAYAETHCS THM, SKI I[IHHOCTI
OyayTb chOpMOBaHi y MOJIOI.

Bigrak, Ha OyIOb-KOMY JKATTEBOMY ILUIAXY OCOOHCTOCTI
KHUTTECTIUKICTh € Oe3MepedHO OHIE€I0 3 HAWBaXIUBIIINX SKOCTEH,
OCKUTbKHM 3aBISKM 1H JIIOJUHA 3]1aTHA TMOJOJIATH PI3HOMAHITHI
XKHUTTEB] TPYAHOLL, MPOOIEMaMu Ta CTPECH. Y CTYISHTCHKUH mepiox
(hEHOMEH JKUTTECTIHKOCTI € 0COOIMBO SICKPaBUM 3aBISIKH BIUIMBY Ha
3100yBaviB BHIIOI OCBITH Pi3HOMaHITHHX CTPECOTEHHUX (aKTOPiB,
TOMY HEOOXiIHO 3BepTaTh OCOONMBY YBary Ha >KUTTECTIHKICTB.
3aBISKM MOXIHMBOCTSIM Ta COLIaIbHO-TICUXOJIOTTYHIM  SIKOCTSIM
3100yBaviB BUILOI OCBITH, XHTTECTIHKICTH € OCHOBHHUM PECYPCOM
e(eKTUBHOTO TOAOJIAHHA CTPECy Ta IO3UTHBHOTO BCEOIYHOTO
PO3BUTKY 3700yBauiB BHINOI OCBITH y Tepiog iX aKTUBHOTO
0COOHMCTICHOTO, COLIAIBHOIO Ta MNPOQeciiHOrO0 CTaHOBJICHHS,
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30KpeMa, y Mepioj] BOEHHOTO CTaHy B YKpaiHi.

Jliteparypa

1. Yuxannosa, O. A. (2018). XKurrecriiikicTs camosieTepMiHOBaHOT
ocobucrocti Ta ii ckimamoBi. Monorpagis 3a pex. JI. 3. Cepmiok.
[Ncuxomoriyni TEXHOJOTII caMoJieTepMiHaIlii po3BUTKY ocobucrocti (c. 71-
79). Kuis: InctutyT ncuxosnorii imeni I'.C. Koctroka HAITH Ykpainu.

2. Eriksen T. H. (2014) Globalization: The Key Concepts, 2nd edition.

3. Frankl, V.E. (2006). Man’s Search for Meaning. Beacon Press.

4. Maslow, A. H. (1958). A Dynamic Theory of Human Motivation. In
C. L. Stacey & M. DeMartino (Eds.), Understanding human motivation (pp.
26—47). Howard Allen Publishers. https://doi.org/10.1037/11305-004

5. Robertson R. (1992) Globalization: Social Theory and Global
Culture Sage Publications Ltd.

OOPMYBAHHJ CTAJIMX TA THYYHUX HABUYOK Y
MNPOLHECI AKAJEMIYHOT'O HABYAHHSA

A. B. Kynvuuywvka
Bonuncoxuti nayionanvnuii ynigepcumem imeni Jleci Yxpainku
T. b. Tuxonosa
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca [llesuenka
JI. O. lllamupko
Inemumym ncuxonoeii imeni I'.C. Kocmioxa, m. Kuis

B ymoBax cpOrozeHHs, KOIM AWHAMIYHI TPOLECH HA PUHKY
mpai  Ta  iHmWX ~ cdepax  cycmiibcTBa  BCe  yacTille
XapakTepU3yIOThCsl THYYKICTIO, iHHOBalisiMH, 1H(OpMamiiiHUMH
TEXHOJIOTISIMH, CTPIMKICTIO, BaKIMBUM € PO3YMiHHS TOTO, IO MAJIS
ycminrHoi npodeciiiHoi AisnbHOCTI (axiBmio Oyab-IKOi raxy3i caMux
TiIIBKH MPOQINBHUX 3HaHB cTae 3amano. JlronuHa-npodecionan mMae
BOJIOJITH YHIBEPCAJbHUMH «THYYKMMH» HaBUYKaMHu, a0o, 1HaKIIe
kaxyun, "soft skills". PoboTomaBui Bce yacTilie 3BepTalOTh yBary
He Jume Ha npodecioHami3M JIOOMHM, a W Ha 3JaTHICTH [0
CaMOB/IOCKOHAJICHHS, BMIiHHA aHaJi3yBaTd 1 KPUTHYHO MHCIIUTH,
MpalioBaTH B KOMAaH[i, YCIIIIHO BECTU INEPETrOBOPH, €(PEKTHBHO
KOMYHIKYBaTH TOLLO.
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Pesynpratu gocmimkeHs, ski npoBogunucs y Ctendopacbkomy
nociigHoMy iHCTUTYTI Ta ['apBapacbkomy yHiBepcUTETi, CBigYaTh
npo Te, mo mpodeciiiHy ycminHicTh ocoductocti Gopmyrots 15%
«hard skills» (ctani HaBuukm), B TO# yac sk «soft skills» — 85% [5].

Bce BumienepepaxoBaHe Aae MiCTaBU BBaXKATH JaHy TEMaTHKY
aktyanmpHOrO. Croromui  «soft skills» € mpemmeTroM HaykoBOro
BHBYCHHS YHCJICHUX BITYM3HAHUX Ta 3apyOiKHMX BueHHX. HaykoBui
KO)XKEH II0-CBOEMY TpPaKTYIOThb II¢ MOHATTS. Tak, HampuKiaj,
C. Haxox, TiymMauuTh «TrHY4YKi» HaBHYKH SIK  «KOMIUIEKC
HECTIeiali30BaHuX HaANpPOQPeciiHIMX «THYYKUX KOMIIETEHTHOCTEH»,
IO BIUIMBAIOTh Ha YCHIIIHE BHUKOHAaHHS TpodeciiiHux 000B's3KiB
Oyab-sxoro npodiiro [4]. K. O. Koaib TpakTye MOHATS K «IIEPeiK
0COOHMCTICHUX XapaKTEPHUCTHK, SIKi MOB'A3aHi 31 3MaTHICTIO YCHIIIHO
B3a€EMOIIATH 3 OTOUYCHHIMY [3].

BBaxxaeMo [OLINBHUM BHUCIOBHUTH CBOIO AYMKY MpO T€, IIO
YCHILIHICTE Ta KOHKYPEHTO3JATHICTh y Oynp-sKiil mpodeciiiHiit
JUSUTBHOCT1 3aJIC)KHUTh BiJl 0araThOX YWHHHKIB, Ta MiATPYHTSIM €
ontuMmanbHe mnoemHaHHs «hard skills» Ta «soft skillsy, To0TO
npodeciiHux YMiHb Ta HecTeliali30BaHuX THYYKHX
KOMIICTCHTHOCTEH B COIliaJibHIN B3aeMomii. ToMy, mepekoHaHi, 1o
¢dopmyBatu «soft skills» kpame Ta edpextuBHime Oyne B mpoieci
OBOJIOJiBaHHS MpodeciiHUMU 3HAHHAMH, 1100 Bigpasy MoxHa 0yJo
HUMH KOPUCTYBATHUCS, OTIAHOBYIOUH (ax.

3 1i€r0 METO0, HaMU OYJI0 MPOBEJCHE EMITIPUYHE JTOCIKEHHS
piBHIB chopmoBaHOocTi HaBHUOK "soft skills" y 3mo0yBauiB ogHOTO 3
BUIIUX 3aKJIaTiB OCBiTH YKpainu. KildbKiCTh ONMUTaHWX CTaHOBUIIA
105 oci6. [nst mocHipKeHHS MH BHKOPHUCTOBYBalld METOIUKY
nmiarHocTUKH  copMmoBaHocTi  «soft  skillsy, sky po3pobieHo
JlaGoparopieto komreteHTHOCTeH soft skills Ta amanToBaHO
Cwmomsixom I1. Ta Yepen'snoro B. Tect mictuth 10 mkan: pimeHHs
KOMIUIEKCHUX Mpo0jeM, KpUTHYHE MHUCICHHSA, KpPEaTHBHICTb,
VIOpaBIiHHS JIOABMHU, BMIHHS TpalioBaTd B KOMaHi, €MOLIMHUI
1HTEJIeKT, OCMHUCIICHHS 1 NPUUHATTS pillleHb, OpPI€HTOBAaHICTh Ha
KITIIEHTIB, BMIHHS BECTH TMIEPErOBOPH, KOTHITUBHA T'HYYKICTb.
Pesynpratu nocuimxenHs nemoHcTpye Tabmmus 1.
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Tabmuus 1
PiBHi cpopmoBanocTi HaBn4OK soft skills y crynenTis
Ne KommerenTHicTh PiBHi chopmoBanocTi (%)
Huspkmit | Cepenniii | Bucoxuit
1 | Pimenns KOMITIEKCHHUX 43% 30% 27%
npobreM
2 | Kputnune MucneHss 32% 41% 25%
3 | KpearusHnictb 38% 16% 46%
4 | YupaBniHHS JTIOIMA 56% 49% 15%
5 | BmiHHS mpamroBaTté B KOMaH/1 24% 26% 50%
6 | Emoniiinuii inTenext 15% 21% 64%
7 | OcmucneHHS 1  TpUHHATTA 27% 52% 21%
pimens
8 | OpieHTOBaHICTh HA KITI€HTIB - - -
9 | BMiHHS BecTu neperoBopu 38% 42% 20%
10 | KorniTnBHa rHYYKICTb 18% 30% 52%

Sk BHIOHO 3 pe3yNbTaTiB AOCITIIKEHHS, MEepeBakHa OiIbIIICTD
CTYACHTIB MalOTh Cepe/iHi i HU3bKi MOKAa3HUKU 33 PIBHEM PO3BUTKY
KomreTeHTHOcTe. Jlemo kpama kapTuHa (IpUOIM3HO MOJOBHUHA
CTYACHTIB) MalOThb BUKOKHH pIBEHb pPO3BUTKY 3a MIKaJaMHu
«KOTHITMBHAa THYYKICTB», «BMIHHS TMpalfOBaTH B KOMaHII»,
«eMoIIiiHmIA iHTeNeKkT». CXMIseEMOCS J0 TOTO, IO I 3YMOBICHO
cneuudikor0 MaiOyTHBOI mpodeci (3 eTHYHHX MIpKyBaHb MH HE
HazuBaemMo B30 Ta crnemianpHICTB), OMHAK Halla Bepcis morpedye
JOAAaTKOBOTO JocCHikeHHs. OQHaK TIMOTETMYHO MOYKHA BHPA3UTH
MIpKyBaHHsS PO Te€, II0 THYYKI HAaBUYKH Kpamie (OpMYyIOTbCS B
mporeci oBojoxiBaHHS (axoMm, TOOTO B mpoueci (opMyBaHHA
ctanux HaBU4OK «hard skills».

ToMy mponoHyeMO OIHY 3 METOAMK PO3BHTKY HaBHYOK Soft
skills B mporeci BUBUEHHS iHO3€MHOI MOBH.

BineonpesenTarlii y cucteMi TUCTAHIIHHOTO HaBYaHHS JTOCUTh
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IIMPOKO  3aCTOCOBYIOTBCSI B OCBITHBOMY IIpolieci. ABTOpH
MPOMNOHYIOTh AJITOPUTM IE€JAaroriuHUX NPUHOMIB, SIKi J03BOJSIOTH
3aJy4UTH A0 AKTHUBHOI POOOTH YCiX WIEHIB TpyIH, a TaKOX
CHPUSIIOTh PO3BUTKY THYYKHX COILiabHUX HaBHYOK «soft skills» Ta
BIOCKOHAJIEHHIO akageMiuyHuXx BMiHb «hard skillsy.

PosrasiHeMo KOHKpeTHMH NpUKIand. 3aBAaHHs: MiArOTyBaTu
BiJICONPE3EHTAIIII0 32 MaTepiajlaMu iHIUBIAyaIEHOTO CaMOCTIHHOTO
yuTaHHA (PaxOBOTO AHITIOMOBHOI'O MaTepialy, SKHA NpsSMO, YH
OIOCEPEKOBAHO TOB'SI3aHM 3 TEMOI KypcoBoi pobotu 3
BIAITOBIAHOI creriam3arii.

I'pynoBa poGoTa ckiIagaeThCsl 3 MEBHUX IOETATHUX KPOKIB.
Etan nepmmii: uieHd rpynu po3NOAUISIOTECS HA YOTHPH KOMaHIIH.
3aBmaHHA U1 TepmIoi KOMaHAW — KOPOTKO BHKJIACTH 3MICT
BiJleONpe3eHTallii; Jpyra KOManaa KOMEHTYE CTPYKTYpY Mpe3eHTalii
(BcTym, OCHOBHA YaCTHHA, BUCHOBKH/3aKIIOUEHHS ); TPETS — aHaJli3ye
HeBepOasbHI acleKTH (WIBUAKICTh Ta TYYHICTh MOBJICHHSI 30POBHM
KOHTAaKT, >KECTHKYJALis Tomo. YerBepra — BiACTEXKYE MOMKIMBI
MOMUJIKH/HEAONIKA Ta B MOJNAIBIIOMY aKLUEHTyE Ha HHUX yBary
ayauropii. Buknamau Ha 1mpoMy erTami YiTKO BiA3Ha4Yae KilbKa
MO3UTUBHHUX AaCTEKTIB Ta HaJa€ MEPEKOHJIUBI pPeKOMEHJamlii 010
HEOOXiZHWX BHIIPABICHb Ta YAOCKOHAJIEHb BIZHOCHO pPOOOTH
cryaentiB. KokHa HacTynmHa mpe3eHTalis nependadae poTawiio
KOMaHJI.

Ha npyromy erami KO>K€H CTYAEHT IOTY€ LiJiCHE OL[HIOBaJIbHE
CYIKEHHS 3a paHillie ONpalnbOBaHOI CXEMOIO — 3MICT, CTPYKTYDY,
HeBepOaJbHi aCTIEKTH, TOMUJIKH.

Ha Ttperpomy erami cTyAeHTH MalOTh 3aBJAaHHS BiI3HAUYWTH Ta
chopMyIIIOBaTH KiIbKa MO3UTUBHHUX ACIEKTiB MpEe3eHTallii, a TaKOoX
HajaTh peKOMeHnarii s ii mominmeHHS (MOMepeIHbO MarovH
BUKJIaJAIIbKHIA 3pa30K).

UYeTBepTHii eTam - 3aBJaHHs T€ caMme, ajie y MUCbMOBIiH (opmi.

Hactynuuii eran mnepenbayae TrpymoBe OOTOBOPEHHS: sIKa
BiJjeonpe3eHTalisl crogodanace HailOinbIIe i YoMy, SIKi Marepiaiu
3alliKaBUIIH, JIe 3HAWTH BiANOBiAHY IyOmikamito abo pecypc, TOLIO.

dinanpHuil etan poboTu mependadae HaMMCaHHA BIATYKY Ha
ONIHy 13 3alpONOHOBAaHUX TMpe3CHTAIliil. Biarykn OIiHIOIOTHCS
BUKJIaJIaueM.

Takuii  anropuT™M  MEAaroriyHUX  NPUHOMIB  BHSIBHBCS
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MPOAYKTHUBHUM Ta KOPUCHHUM JUISl HACTYITHOTO HABYAJBHOTO €Taly, a
caMe OBOJIOAIHHS HaBMYKAMW Ta BMIHHSIMH THCATH BIITYKH, YU
peuensii Ha (axoBi cTarTi, MyOmiKaLii, BUCTYIIH, a TAKOX TOTYBaTH
CBOi HAYKOBI1 i OCBITHI 3100yTKH.

TakuM 4YHHOM, B CYYacCHOMY CYCIUIBCTBI Haa3BUYalHO
BA)XKJIMBUM € BOJIOMIHHSA HaBHUYKamu «soft skills» sk misg toro, mo0
CTaTH KOHKYpPEHTOCIIPOMOXXHUM (axiBeM, 30Kpema, Tak 1 i
YCHINIHOT JKUTTEMISUIBHOCTI B IUJIOMYy. BBaxxaeMo MOIUTEHUM Ta
epekTUBHUM (OpPMYBaTH LI HABUUKU MiJ Yac HaBYaHHS, B MpOIECi
oBosloZiBaHHs Tpodeciero, ToOTO mix yac (oOpMyBaHHS HAaBUYOK
«hard skills».
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DOAKTOP CYB’EKTUBHOI'O Y HAYKOBOMY III3HAHHI

T. A. Miponuyx
Kuiscoruii nayionanvnuil ynisepcumem imeni Tapaca lllesuenka
H. A. Ooapuyk
Bonuncoxuti nayionanvnuii ynieepcumem imeni Jleci Yxpainxu

Hayka sk cdepa TeopeTHUHO-OIIYKOBOi Ta aOCTpakTHO-
Mi3HABAJIBHOI JiSUIBHOCTI JIIOJMHU PENPE3eHTYE paliOHAIbHUH
crnoci® 0cBOEHHS CBiTy Jr0AMHOIO. [li3HaHHS CBiTY — Oz1HA 3 0a30BHX,
CTaJMX Ta EK3UCTCHUIHHUX MOTpPe0 JIOAWHH, Y TMpOLEci SKOro
BinOyBa€eThCA 3’CyBaHH: CYTHOCTI SIBHILI, NpeaMETIB,
B3a€MO3B’A3KiB, OIIHEHHS iX 3HAYYIIOCTI Ta BaroMocTi JyIs
1HAMBIAyaJIbHOTO Ta KOJEKTHBHOro aocBimy. LLnsxoMm HamineHHs
MaTepialbHUX Ta HeMarepiajbHUX ONar WiHHICTIO BigOyBaeThCA
MPOIEC OCMHUCIEHHS Ta O3HAYyBaHHS TOTO, IO € AOLUIBHUM JUIS
cy0’€KTa MUCIISTIOTO.

Hayka BuHHKa€ 3 THOCTUYHOI TOTPEOH TOCTITHUKA IO Mi3HAHHS
iCTHHU — 0E3CTOPOHHBOTO 3PO3YMIHHS 3aKOHIB MarepiajJbHOTO Ta
HEMaTepialbHOro CBiTy. Y Tmpoueci Mi3HaHHS JiHCHUI CBIT
MOJBOIOETHCS 31 CBITOM YyCBIJOMJIGHOTO, a TIpH HAYKOBOMY
CIPUIHATTI BiACTOPOHIOETHCA i BHOKPEMITIOETHCSI B a0CTPaKTHICTb.

Xoua HayKOBi 3HAHHS € CIIOCOOOM 00’ €KTHBHOTO BiJOOpakeHHS
3aKOHIB PO3BUTKY IMPUPOJAU Ta CYCIiJIbCTBA, BCE K BOHH HE MOXKYTb
OyTu mo3acy0’ekTHUMH. BiiacHe 3HaHHS HE € I[IHHICTIO, JIOTIOKU
BOHO HE3aJOMJIEHE HA CHCTEMY KOOPAWHAT Cy0’ €KTa MUCIITYOTO, 1 HE
€ TIOMIILIEHNM Yy KOHTUHYYM JIIOACHKOI AisuibHOCTI. JItoauHa Bigirpae
OCBOBY pOJIb B HAyKOBOMY IIi3HaHHI, «a/pke B Ppi3HHUX (hopmax
OCSATHEHHs JIIOJUHOIO CBITY pENpe3cHTOBaHWMU ii eMouilHWi Ta
IHTEJIeKTyalbHUKA JIOCBiN, SIKMH TPYHTYETbCS Ha CBITOBIAYYTTI,
CBITOCTIpHIIMaHHi, CBITOPO3yMiHHI, CBITOTJIyMa4eHHi,
cBiTOIEpeTBOpEHHI» [2, ¢.9].

OpauM i3 00’€qHABYMX 3aBIaHb IS HAYKOBIIB Oylo i €
yCBimoMIIeHHs (QYHKUIH Hayku Ta micug y Hiil mgronuHu. Butoku
Teopii HaykH, K crnocoOy aOCTpakTHOTO Mi3HAHHA CBITY dYepe3
aHali3, CHHTE3, IHAYKIII0 Ta JeAyKIito, Oynau 3akiaacHi B
AHTUYHOMY CBITi, Y IKOMY ITaHiBHUM HAIPSIMKOM BiZICTOPOHEHOTO Ta
00’€KTUBHOTO HAYKOBOT'O CBITOII3HAHHA BBakasach Jiorika. [Ipore 3
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PO3BUTKOM CYCHIJIbHUX BiJHOCHH HayKa 3a3Haia CyTTEBHX 3MiH,
OCKIJIbKM cdepa TEOPETUYHOI MiSUIBHOCTI CYWiJIbHO 3ajJeXHa Ta
JeTePMIHY€ETbCS CYCHIJIBHAMH 3anuTaMu Ta morpebamu. «HoBiTHA
Hayka €  Habararo  CKJIQUHINIOK  JyXOBHOWO  (hOPMOIO
(YHKLIOHYBaHHS PSACHOTPAaHHUX 3HaHb IIOAMHU TPO CBIT, TPO
BJIaCHE MICIIE B HBOMY Ta Ipo camy cede» [2, ¢.15].

VY Bifpi3Ky BiI [0iCTOPHYHOTO PO3BUTKY JAO CY4YacHOTO
nepiony, MPOWIIOBIIM 1 BHYEPHABIIM JEKiTbKa MapagurM CBOTO
PO3BUTKY  Bil  KJIacHIM3MYy, palioHadi3My,  IO3UTHBI3MY,
HEOMO3UTUBI3MY 10 CHOTOAHIIIHBOI MapagurMH MOCTMOJAEPHI3MY,
HayKa IepeciigyBana pi3Hi 3aBZaHHS — BiJl po3poOKH aOCTPaKTHUX
3HaHb J0 TPONYKYBAaHHS IHTETPaTUBHHUX, MDKIMCUUILTIHAPHHX,
CUHKPETHYHHX Ta NpPUKIaTHUX 3HAHb, B JOKAa30BOCTI Ta
cUcTeMaTu3allii Teopid 0 aBTOMAaTH3allii, KOMII FOTepHu3allii Ta
cydacHoi nudpoBizaiii 3HaHb.

31 3MiHOIO MapaurM 3MiHIOBaIach eMOTHBHA CKJIajioBa 0a30B0O1
ninHocTi Hayku — ictuau. M. bemn, ®. Beocrep, T. Kyn [3; 6; 7],
COLIOJIOTH MOCTIHIYCTpialbHOI OOOH, 3aKpIIUTIOIOTH 32 HAYKOIO
ChOTOZICHHS, HayKow iHGOPMALidHUX CYCHUIBCTB, (YHKIIIO
CHPSIMOBYFOUOT CHJIM COIIaTbHUX 3MiH. SIKIIO HayKoBa JisUTBHICTH
JOAWHU JoTeniep Oyna Opi€eHTOBaHAa Ha TEOPETUYHE Yy3arajJbHEHHS
EMIIIPUYHOTO, JyXOBHOTO, MPAaKTUYHOTO JOCBiAYy, 3’ sICyBaHHS
MPUYMHHO-HACTIIKOBUX 3B’S3KiB, BIAKPUTTSA 1 BHHAXOHAHW, IOIIYK
IHHOBANlIMHUX  METOJIB 1 TEXHOJIOTIH Ta  3alpOBaPKCHHS
HOBOBBE/ICHb, TO HayKa CBHOTOJAEHHS, 3 OIJISIIy Ha HEOOMEKeHi
TEXHOJIOTIYHI ~ MOXIHUBOCTI, c(OKycoBaHAa Ha  MOJENIOBaHHI
HE3arpoKyBaHO! peajbHOCTI, MPOTHO3YBaHHI HACTIIKIB HayKOBUX
BIIKPUTTIB Ta OOIPYHTYBaHHi  JOLUIIBHOCTI  BIPOBAKEHHS
nepeaoBUX po3po0OK 1 TEXHOIOTIH.

VY cydacHHX €BONIOLIMHMX yMOBax Imepexony Oiocdepu y
Hoocepy Ha BICTpi PO3BUTKY Hayku — (OPMYBaHHA HE3TYOHHX
CBITOTJISIIHUX, METOAONOTIYHUX Ta HAYKOBUX €IMICTEM — CYKYITHOCTI
HACTaHOB Ta cIoco0iB OCATHEHHs CBiTy 1 HOro iHTepmpeTamii uepes
3HaHHA [1; 5]. YV KOHTEKCTI aKTyalbHOCTi 3aKpilUIeHHS HOBHX
emicTeM y CHCTEMi TEOPETHYHOIO 3HAHHS 3POCTA€ MPUCYTHICTH Ta
poab cy0’ektuBHOrO (hakropa. PymiiiiHOIO cuio0 rymanizamii
Cy4acHOi HayKH Ta HAyKOBOTO Mi3HaHHS € moTpeda caMmo30epeKeHHs
JIOAWHU sIK JAeMiypra. Y LbOMY pO3pi3l YIIBHUM CKJIaJHHKOM
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HAYKOBOI [JiSUIbHOCTI B BHUCOKOTEXHOJIOTIYHUX Ta iH(QOpMAaIiifHUX
CYCHIIbCTBax  BUCTynae  Oe3NMEKOBHH  KOMIOHEHT,  SKHH
MPOSIBIISIETBCS €IICTEMOI0 COIIaIbHOI eKojioriunocti [4, ¢.179]. ¥V
CydacHii  HAyKOBii  mapagurmi  TOHATTS  «EKOJOTi3allis
TIYMauuTbCs HE JIUILIE CIOCOOOM OTPHUMAaHHS 3HaHb MPO EKOJIOTiIo
IUTAaHETH, a ¥ TMOIIMPIOETHCS Ha PO3YMiHHA MOTpeOu (opMyBaHHS
€KOJIOTIYHOI CYCIUIBHOT CBiJIOMOCTI, €KOJIOTIYHOTO MHUCIICHHSI,
EKOJIOTIYHOI ~ KYJbTYpH, €KOJIOTIYHOIO Mi3HAaHHS, EKOJOTIYHOi
MOJIITUKA Ta CBITOBOI 17€0JIOTIi SIK KOJIGKTUBHO HAaIpalbOBaHUX
MOTJISI/TIB 1 HACTAHOB HA 30aJIAHCOBAHICTh Ta HE3TyOHICTh yCiX BHIIIB
JisUTBHOCTI JTIOAWHY Y IPUPOAHOMY, YH CYCHUIBHOMY CEPEIOBHILI.
Otxxe, O€3MEKOBICTh, HE3arPOKYBAaHICTH Ta HE3TYOHICThH
YTBEPAXKYIOTBCSI SIK HalBaroMmilni LIHHICHI CKJIAaJ0Bi HOBITHHOTO
HAYKOBOT'O Ti3HAHHSA 3a IS 30epeKeHHsI HE JIMIIE CTalOr0 PO3BUTKY
CYCHIJIBCTB, a i TapaHTyBaHHsI CTAJIO0 MUPY Ha TUIAHETi.
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THE INFLUENCE OF WAR-CAUSED STRESS ON L2
DEVELOPMENT OF UKRAINIAN REFUGEES

Maryna Rebenko
Taras Shevchenko National University of Kyiv

February 24 2022 has become a turning point in before- and
after-relations between Russia and Ukraine. Neither Europe nor the
other countries on the global map could help but be involved in this
conflict either economically, politically, financially, or socially. The
field of education has not become an exception and has been
struggling as well. It seems reasonable to assume that traumatic
experiences caused by the war might affect Ukrainian refugees in
terms of their German language acquisition, social integration, and
employability opportunities.

The Ukrainian refugee population has enlarged the international
list of traumatized nations. To our knowledge, the questions of war-
caused trauma influence on the Ukrainian refugees’ L2 (German)
and possibly also their L1 (Ukrainian) development and/or
impairment have not been examined in more detail yet. With regard
to our study’s conceptual framework, we apply Gordon’s (2011)
psychological definition of trauma as “responses to dangerous and
shocking events which shatter one’s sense of security and overwhelm
normal resilience to adversity” (p. 1). The issue of stress, which, to
our belief, comes next in a sequence of affective variables is difficult
to define, according to the American Institute of Stress
(https://www.stress.org/what-is-stress)  because  many  people
perceive it quite differently. In Brey and Clark’s (2012) research on
the role of stress scenarios and coping mechanisms in reinforcing
stress-related learning content, stress is conceptualized as “the
inability to handle or cope with circumstances that affect one’s health
and well-being in body, mind or spirit” (p. 18).

In her study (2000), Horsman combines therapeutic and
educational discourses aimed at examining the impact of violence on
women’s learning. With a focus on English native speakers, the
author acknowledges strong relationships between traumatic
experiences and ineffective learning and suggests practical solutions
to improve adult learners’ literacy skills but from a different to our
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study perspective — the interdependence of trauma and learning
atmosphere. Isserlis (2000) continues to develop the instructional
approach for safer classrooms with a focus on ESL immigrant
learners exposed to personal trauma and domestic abuse. The study
emphasizes the importance of raising public awareness about the
effects of violence on learning based on the author’s observations
rather than experimental findings. Similarly, in Stone’s (1995) and
Kerka’s (2000) investigations, educational responsive strategies
aimed to foster trauma recovery through learning are suggested.
Santoro’s study (1997) reveals the intersection of experienced
trauma, reduced motivation, learning anxiety, and the reluctance of
three adult refugees from Vietnam and Afghanistan to participate
verbally in ESL. Consistent with our aim is the author’s focus on the
relationship between affective and achievement variables from the
perspective of the learner’s employability skills.

The overall objective of the proposed study is to investigate
how stress resulting from the Russia-Ukraine war influences the L2
and L1 competence and performance of Ukrainian refugees.

The project encompasses two stages — Pilot Study, a 6-month
fellowship program supported by “Philipp Schwartz-Initiative fiir
gefdhrdete Wissenschafter*innen”, and Longitudinal Study aimed at
more profound data collection, analysis, and validation. By
examining Ukrainian refugees who fled to Germany because of the
war and started to learn German in Germany (the case), both studies
target to identify possible correlations between refugees’ traumatic
experiences and their L2 and L1 development (the analysis unit).

42 participants — all Ukrainian refugees of three age groups —
were studied. Of these 42, 30 reported a high initial stress level. In 3-
month time, the high-stress values were reduced by about 4 times but
considering the mean value, the decrease was not significant. To
calculate the mean values, we applied a 3-point ranging scale, where
3 goes to high-stress level, 2 — to moderate, and 1 — to low
correspondingly. The calculations showed that the initial stress level
is 2,67 (very high, as it almost reaches 3), and in 3-month time — 2,05
(between moderate and high). The reduction of stress was vivid but
still the subjects suffered from more intensive than moderate stress.
To obtain L2 progress mean values, we took the following ranging
scale — A0 is meant as 1, and C1 — 6 correspondingly. The statistics

78



®LIOJIOTTYHI M HEJATOI'TYHI CTY/IIi

shows that the mean value of initial L2 proficiency is 1,26, i.e. the
majority has A0 in German, while in 3 months it improves to 2,62, so
the majority becomes A1-A2 learners. The linguistic progress is
positive, but to date, we can hardly correlate it with a stress level
decrease. For this, additional test instruments are necessary to be
applied. So, in Pilot Study, we tried to find out whether the chosen
instruments work or not with the group of examined subjects. We
managed to generate some preliminary results showing that it is
possible to identify people with high-stress levels, and if continue to
use the same instruments three more times and add interviews and
motivation evaluation we can also find out whether stress level
changes over time and how it influences L2 and/or L1 performance.

Apparently, the singled-out factors, particularly age, initial and
developed stress level, initial language proficiency, and learning
frequency might influence language progress. The model of trauma-
language relationships to be designed will be complex and
multilayered. Statistically, the sample is small to draw any strong
conclusions from the results of the preliminary analysis. Hence, for
the quantitative data power and the empirical evidence of the
intended project, Longitudinal Study extending over 2 years will of
course reveal much more about the ways in which traumatic
experience and stress may have long-term effects on refugees’
linguistic development and performance. The quantitative and
qualitative data analyses will be carried out next to test the study
hypothesis, answer the key research question and add more specified
ones, and validate the working model of traumatic experiences and
linguistic progress intersection.

The outcomes of the study of the traumatic experiences and
language progress/regress correlation through cognitive and
achievement variables influence might contribute to a better
understanding of the development of language skills and
employability opportunities of traumatized refugees from other
countries. To specify, it will likely benefit the international linguistic
education methodology on how to minimize risks of L2 acquisition
and L1 impairment, raise the education quality for the Ukrainian
refugees in the nearest future and particularly facilitate their social
integration opportunities in the long run.
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OCOBJIMBOCTI PEAJIIBALIE KOHIIETIIT
KOMYHIKATUBHOI IHIIOMOBHO{ OCBITH HA
T'YMAHITAPHUX ®AKYJIBTETAX

C. O. Uepnuwiosa
Kuiscoruii nayionanvnutl ynisepcumem imeni Tapaca lllesuenka

B ymoBax  3pocrarouoi  rmobamizauii  BimOyBaeTbcs
TpaHchopMaLlii CHCTEM OCBITH y BCiX KpaiHax  CBITY,
CIIOCTEPIra€ThCsl 3MILICHHS AaKOEHTIB y cdepi BHUBYCHHA Ta
BUKJIaJIJaHHA 1HO3EMHUX MOB, YCBIJOMIIIOETHCS X OCOONIHMBA POJb B
iHTerpamii OCBITHIX cucTeM Ta ()OPMYBaHHI MIXHAPOAHOTO PHHKY
mpami, 10, Y CBOIO 4epry, BIUIMBa€ Ha CKJal 0a30BUX
JIHTBOJAUIAKTUYHUX TMOHATh. DaxiBIli B Taly3i BHUKIAaJaHHI
1HO3EMHOI MOBH Ta MDKKYJIBTYpHOI KOMYHIKamii po3risaaoTh
1HIIOMOBHY OCBITY SIK Ba)XJIMBUI pe3epB COLIaIbHO-EKOHOMIYHUX
MEPETBOPEHb Yy KpaiHi, OJWH 3 OCHOBHHMX IHCTPYMEHTIB YCIHIITHOL
KHUTTETISUTBHOCTI JIIOVHA B MOJIKYJIBTYPHOMY Ta
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MYJbTUIIHIBAIPHOMY  CIIBTOBApUCTBI  JtoJed Ta  (axTop
KyJIBTYPHOTO Ta iHTEJICKTyaJbHOIO PpO3BUTKY Ta BHXOBAaHHS
0COOUCTOCTI.

BuByeHHsT 1HO3eMHOi MOBH CTa€ BIiANMpPaBHOIO TOYKOIO Y
3HAaHOMCTBI 3 KyJNbTyporo ii HOCIIB y HaWmmpmomy ii po3yMiHHI,
MPUIMYCKAalOYM 3aCBOEHHS 3HAHb HE JIMIIE «IIPO BHIATHI 3pa3Kd
MaTepiabHOI Ta IyXOBHOI IisUTBHOCTI MpPEICTAaBHHUKIB CBOEI Ta
IHIIUX KyJbTYp SIK (OHIY CBITOBOI KyNbTYpHOI CHagIIMHW», a U
«iH(OpMYBaHHsI CTYIEHTIB MPO CBOK Ta IHIN KYJIBTypH SIK
MPUKIIaIU Pi3HOMAHITHOCTI OPM KOJIEKTHBHOTO OYTTSI».

Y 3BW3ky 3 ©muM ocoOiMBY 3HauMMicTh  HaOyBae
KyJIFTYPO3HABYMH MiJXiJ IO BUBYCHHS 1HO3EMHHX MOB, TEOPETHYHE
OCMHUCIICHHS IIUIAXiB Ta cmoco0iB iHTerpamii KyJIbTYPHOTO
KOMIIOHEHTa B CHCTEMY BHKJIAQJaHHS iHO3€MHOI MOBH, a TaKOX
JOCHIDKEHHS, IO PO3MNIAAAaloTh MOBY SK 3aci0 MpHUIy4eHHS [0
KyJIBTYPH KpaiHH Ta ii HOCIiB.

Ha npomy ¢Qoni TpamumiiiHe TpakTyBaHHS NOHSTTS «HABYaHHS
1HO3EMHHX MOB», BTpadya€ CBOIO aKTYaJIbHICTh, 3aMiHIOIOUYHCH
OIMPIIUM TIOHATTSIM — «IHIIOMOBHAa OCBiTa», sKa mepeadayae
HacaMIiepesi PO3BUTOK OCOOHMCTOCTI CTYICHTIB Yepe3 BUBUCHHS MOBH
Ta KyJIbTypd HOro HOCIIB i BHUBOAWTH Ha IMEPIIUHA IUIAH, OKPIM
HaBYAIBHOTO aCIEKTY, OCBITHIO T4 BUXOBHY CKJIaJ0Bi HABYAIHHOTO
nporecy.

CyuacHa KOHLIENIisI KOMYHIKaTHBHOI 1HIIOMOBHOI OCBiTH OyJia
pospobGiena Hanpukinmi 90-x pokis XX cr. [i aBropm pobumm
aKIEeHT Ha 0COOIMBOMY CTaTyCl iHO3eMHOI MOBH, SIKa OJHOYACHO € i
3ac000M Mi3HaHHS HALlIOHAIBHOI KYJNBTYPH, 1 32CO00M CITiIKYBaHHS
Ta BUPaXXCHHS CTaBJICHHS /IO CBITY, Ta iHCTPYMEHTOM PO3BHTKY Ta
BHUXOBaHHsI 0coOucTOoCTi. OCHOBHA iies Ii€i KOHIEMNIl y ToMy, IO
HaBYaHHS 1HO3EMHOI MOBHM pEANi3yeThCsl Yy TICHIH €IHOCTI 3
BUBYCHHSIM KYJIbTYpH ii HOCIiB.

BuByeHHsT 1HO3eMHOI MOBM Ja€ CTYICHTY BIiIOMOCTiI SIK
KpaiHO3HABUOTO, TaK 1 KyJbTYPHOTO XapakTepy, PO3BUBAE HOTO
MOBHI Ta iHII 3Ai0HOCTi, ()OpMy€ BMIHHS CHUIKYBAaTUCS Y PI3HHX
KHUTTEBUX CHTYallisX, MiABHIIYE MOTHBALI0 10 MOJAJBIIOTO
OBOJIOZIIHHS MOBOIO.

BaxnuBuMm 3 morisiy METOJUKH BUKJIaJaHHS iHO3EMHUX MOB €
NOMJIAA Ha KyJIbTYpy, IIO BHBYAETHCS, BHUPOOJCHMH Yy paMKax
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KOHLEMNIil iHIOMOBHOI oOcBiTH. Ilpm MeToaWYHOMY pPO3IIIsAL
KyJIbTYpH SIK CHUCTEMH IHOWBIZyaJbHO OCBOEHHX JyXOBHHUX
LUiHHOCTEH BUHUKAE YSIBICHHS PO YOTUPU KOMIOHEHTH HaBYaHHS:

1) 3HaHHSA Tpo Pi3Hi chepu OyTTS;

2) AOCBix AIANBHOCTI y IEBHUX cepax;

3) Tpo TBOPUICTH SIK TIEPETBOPEHHS Ta IIEPEHECEHHS NPUHOMIB
TisUTEHOCTI B HOBI, HeTlepea0adeHi yMOBHY;

4) BiTHOIIIEHHS JIO AisUTLHOCTI Ta 11 00'€KTIB, CIIBBIHECEHOTO 13
CHCTEMOIO I[IHHOCTEH JIOAMHH. [HIIMMU cJoBamMH, iHIIOMOBHA
KyJITYypa € YacTHHOIO 3araibHoi KyJIbTYpH JIOJCTBA, SIKY CTYAEHT
OMAaHOBYE Yy TIPOIECi KOMYHIKaTUBHOI 1HIIOMOBHOi OCBITH ¥y
Mi3HaBaTbLHOMY (kynomyponociunomy), PO3BUBATBLHOMY
(ncuxonociunomy), BUXOBHOMY (nedacociuHomy) Ta HaBYAILHOMY
(coyianvromy) aCTeKTax.

OCHOBHHMM 3aBIJAHHSM JIHIBOAUJAKTHYHOI MOJENi KyJIbTYpH €
IyXOBHE BIOCKOHAJEHHS CTYICHTIB 3 YpaxyBaHHSM I1HIIOMOBHOI
KynbTypu y ii ngianmosi 3 pignHoro. Ll mozpenbs gae MOXKIUBICTD
CTYACHTY MPOHUKHYTH B MEHTAJBHHUN MIPOCTip HAPOLY KpaiHH MOBH,
IO BUBYAETHCS, CIIPHUATH MOJOJAHHIO MIXKYJIBTYpHOrO Oap'epy Ha
LUISIXY O B3aEMOPO3YMiHHSL.

B manmii yac npouec HaBYaHHS HA TyMaHITapHUX (aKyJabTeTax
HallJIeHUI Ha MiITOTOBKY (axiBIsa KOMIIETEHTHOTO,
BIJIMOBIIaJIbHOTO, SIKUM Bosozie mpodeciero. OIHAK CHOTOMHI
crocTepiraeTecsl Aenami Oinbmma morpeda y (axiBusx, 34aTHUX
3IIHCHIOBATH CBOIO [JiSUIBHICTD Yy MIKHApOTHHX OpraHi3alisfix Ta
KOMITaHisIX, [0 aBTOMAaTUYHO MOTpeOye (axiBmiB i3 TIUOOKUM
3HAHHSIM aHTTIHCHKOT MOBH.

BuByeHHs1 iHO3eMHOI MOBM Ha TyMaHITapHHUX (axKyJbTeTax €
HEBi'€MHUM KOMIIOHEHTOM IpodeciiiHoi miAroToBkH (axiBus Oyab-
AKOro Tpo(iiro, a BUCOKMI piBEHb IHIIOMOBHOI KOMYHIKaTMBHOI
KOMIIETeHIIi y Hamli JHI PO3MISAAETbCA SK OOUH 13 3HAYYIINX
KOMITOHEHTIB Mpo(eciiiHOl KOMIETEHTHOCTI.

3MicT HaBYaHHS Ha TyMaHITapHUX (pakylbTeTax CIpsIMOBaHHI
Ha pi3HOOIUHE Ta 1islicHe (opMyBaHHA 0COOMCTOCTI CTYACHTa y HOTO
migroroBui A0 MaiOyTHROI mpodeciiiHoi AisibHOCTI. OcoOmuBYy
aKTYalbHICTh Y CyYacHMX yMOBaX 3HaXOAWTh MpodeciiHo
Opi€eHTOBaHE HaBUaHHS, HallyieHe Ha (OPMYBaHHS Y CTYICHTIB
3010HOCTI 1HIIOMOBHOIO CHUIKYBaHHS Y KOHKPETHHX MpodeciiiHux,

82



®LIOJIOTTYHI M HEJATOI'TYHI CTY/IIi

TiIOBUX, HAYKOBUX CHUTYyalliiX CHUIKYBaHHS 3 YypaxyBaHHIM
oco0nuBocTel MPoeciitHOro MUCICHHS.

[Iponiec HaBuyaHHS I1HIIOMOBHOI KyJNbTYpH Yy BHIIIH IIKOJI
noB'a3aHuil Hacammepex 13 11 npodeciiHuMU acnekTamu, 1 i1
CYTHICTh BU3HAUYAETHCS THM, IO IHIIOMOBHA KYJbTypa CIPSIMOBaHa
Ha OBOJIOJIHHA MPOQECIHHOI CcIenu}iKo, BIACTHBOIO TOMY YH
iHIoMy Hapoay. Bumycknuk Bumry, (axiBelp, SKHH OpUIKIKAE HA
poOoTy B iHIIy KpaiHy, Ma€ OyTH MiATOTOBICHHH 1O BUKOHAHHSI
MOBCSKIACHHUX TNpodeciiHnX 000B's3kiB. He3naHHs HUM MOBH i
HOPM TPOQECIiHHOTO ETUKETYy MOXKE MPHU3BECTH N0 KYJIbTYPHOTO
HIOKY, SIKMi OyJe MOoJO0JaHO JHile 3 HAaOyTTSM HOBOTO PO3YMiHHA
KHTTS T4 HOBUX L[IHHOCTEH.

OCHOBHMM 3aBIAaHHSIM I1HIIOMOBHOI OCBITM Ha TYMaHITapHUX
(akynbpTeTax € He TUTBKM 3aCBOEHHS JIIHTBICTUYHHUX 3HAHb, YMIiHb Ta
HaBUYOK 1 He0OXiTHOI iHpOopMaLii KpaiH, a i PO3BUTOK Mi3HABAIBHOL
KOMITETEHIIi Ta 3MaTHOCTI 10 Y4acTi B MIKKYJIBTYPHIH KOMYHiKaIii.

Crierudika peaizarii KOHIENI] KOMyHIKATUBHOI 1HITOMOBHOL
OCBITH (Ha BiMiHY BiJ] MOBHOI) HOJSITa€ y HEJOCTAaTHIH KiIBKOCTI
TOJIMH, SIKa BiABOAWTHCA HA BUBUEHHS iHO3€MHOI MOBH, Ta BUCOKUMH
BAUMOTaM{d [0 TMiJICYMKOBUX KOMIIETCHIIH BUIYCKHHUKIB, IO
nmoTpedye TMOIIyKy CIOCOOIB iHTeHCH(IKaii Ta ITiIBUIICHHS
e(eKTUBHOCTI HaBYANBHOTO Tpornecy. [Ipu TomMy 1m0 Kypc iHO3eMHO1
MOBHM Ha TyMaHiTapHUX (pakylpTeTax HacamIepe] HauiJIeHHH Ha
(opMyBaHHS Ta pPO3BUTOK 0a30BHX KOMIIOHEHTIB iHITOMOBHOL
KOMYHIKaTHBHOI KOMIETeHLii (MOBHOI Ta COLIOKYJBTYpHOI), Y
nporeci ii BUKJIAZaHHS OCOOJUBO TOCTPO BiAYYBA€ThCS MOTpeda y
HaBYAIILHUX MaTepianax, Mo MiJBUIIYIOTh MOTHBAIIHII (HOH.

Bceynepeu nomupeniit gymii, 1o y npodeciiiHo opieHTOBaHOMY
Kypci 1HO3eMHOI MOBH Ha TyMaHITapHHX (akyibTeTax  BapTo
BiJaBaTH IepeBary CyTO NparMaTHYHUM MaTepiaiam, IO
3a0e3MeyyloTh Koo npodeciiHux mnoTped CTYyAEHTIB, HE CIix
HEOOLHIOBATH 1X fACKpaBO BHPaKEHMH IHTEpeC 1O TBOPIB
XYAOKHBOI TBOPYOCTi: 00pa3oTBOpPYOI, CIOBECHOI, MY3WYHOI, a
TakoX Tearpy 1 kiHo. Came 3 IIi€F0 HEIOOIIHKOI, HA HAIl TOTJIS],
MOB'A3aHA  HEAOCTAaTHS METOIMYHA PO3POOJICHICTE  MpobieM
BUKOPUCTaHHs TaKUX TBOPIiB y HaBUYAHHI iHO3€MHOi MOBHU CTYJICHTIB
HedinonoriuHoro mpogino, mpu TOMY, IO B IHIIMX Taly3sx
JTUIAKTHKH Taki TOCTIKEHHS BeIyThCs JaBHO Ta ILUTiTHO.

83



PHILOLOGICAL AND PEDAGOGICAL STUDIES

References

Avgousti, M.I. Intercultural communicative competence and online
exchanges: A systematic review. Computer Assisted Language
Learning, 31(8), 819-853 2018.

Halupka-Resetar, S. (2019). Exploring communicative competence in
English as a foreign language. Novi Sad: Novi Sad Faculty of
Philology. Retrieved
from: http://digitalna.ff.uns.ac.rs/sadrzaj/2019/978-86-6065-527-3

Jetesbaevna, J.G. (2020). Concepts of the communicativecumulative
method of language learning in foreign philology. Sian Journal of
Multidimensional Research (AJMR), 9(8), 57-60.

Kusiak-Pisowacka, M. (2018). Intercultural communicative competence as
a focus of applied linguistic research in Poland. Symposia Melitensia,
14, 307-318.

Valeev AA, Baranova A.R. (2015). Psychological component of teaching a
foreign language in non-linguistic faculties of the university. Modern
problems of science and education, No. 2-2.

84



®LIOJIOTTYHI M HEJATOI'TYHI CTY/IIi

AKTYA/IBHI ITPObTEMH METO/AHKH BUK/IA/IAHHA
IIPODECIHHO OPIEHTOBAHOI AHTJTIHCbKOI MOBH HA
HEQUIOJIOT'TYHUX PAKYIIBTETAX

TOPICAL ISSUES IN METHODOLOGY OF TEACHING ESP
TO STUDENTS OF NON-LINGUISTIC FACULTIES
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USING CASE STUDIES TO TEACH THE STUDENTS TO
COMMUNICATE IN THEIR PROFESSIONAL FIELD

Hanna Androsiuk
Taras Shevchenko national university of Kyiv

Why we use cases

Many students are more of inductive than deductive intelligence
which means that they learn better from examples than from logical
development starting with basic principles. The use of case studies
can therefore be a very effective classroom technique.

Case studies have long been used in business schools, law
schools, medical schools and the social sciences, but they can be
used in any discipline when instructors want students to explore how
what they have learned applies to real world situations. Cases come
in many formats, from a simple “What would you do in this
situation?” question to a detailed description of a situation with
accompanying data to analyze. Whether to use a simple scenario-
type case or a complex detailed one depends on the subject matter of
your course objectives.

Most case study assignments require students to answer an
open-ended question or develop a solution to an open-ended problem
with multiple potential solutions. Requirements can range from a
one-paragraph answer to a fully developed group action plan,
proposal or decision.

Common Case Elements

Most “full-blown” cases have these common elements:

- A decision-maker who is struggling with some question or
problem that needs to be solved.

- A description of the problem’s context (a law, an industry, a
family, a historical event/personality).

- Supporting data which can range from data tables to links,
quoted statements or testimony, supporting documents, images,
video, or audio.

Case assignments can be done individually or in teams so that
the students can brainstorm solutions and share the work load.
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Advantages to the use of case studies in class

A major advantage of teaching with case studies is that the
students are actively engaged in figuring out the principles by
abstracting from the examples. This develops their skills in:

1. Problem solving.

2. Analytical tools, quantitative and/or qualitative, depending on
the case.

3. Decision making in complex situations.

4. Coping with ambiguities.

Guidelines for using case studies in class

In the most straightforward application, the presentation of the
case study establishes a framework for analysis. It is helpful if the
statement of the case provides enough information for the students to
figure out solutions and then to identify how to apply those solutions
in other similar situations. Instructors may choose to use several
cases so that students can identify both the similarities and
differences among the cases.

Depending on the course objectives, the instructor may
encourage students to follow a systematic approach to their analysis.
For example:

- What is the issue?

- What is the goal of the analysis?

- What is the context of the problem?

- What key facts should be considered?

- What alternatives are available to the decision-maker?

- What would you recommend - and why?

An innovative approach to case analysis might be to have
students role-play the part of the people involved in the case. This
not only actively engages students, but forces them to really
understand the perspectives of the case characters. Videos or even
field trips showing the venue in which the case is situated can help
students to visualize the situation that they need to analyze.

Case studies can be especially effective if they are paired with a
reading assignment that introduces or explains a concept or
analytical method that applies to the case. The amount of emphasis
placed on the use of the reading during the case discussion depends
on the complexity of the concept or method. If it is straightforward,
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the focus of the discussion can be placed on the use of the analytical
results. If the method is more complex, the instructor may need to
walk students through its application and the interpretation of the
results.

Leading the case discussion and evaluating performance

Decision cases are more interesting than descriptive ones. In
order to start the discussion in class, the instructor can start with an
easy, noncontroversial question that all the students should be able to
answer readily. However, some of the best case discussions start by
forcing the students to take a stand. Some instructors will ask a
student to do a formal “open” of the case, outlining his or her entire
analysis. Others may choose to guide discussion with questions that
move students from problem identification to solutions. A skilled
instructor steers questions and discussion to keep the class on track
and moving at a reasonable pace.

In order to motivate the students to complete the assignment
before class as well as to stimulate attentiveness during the class, the
instructor should grade the participation — quantity and especially
quality — during the discussion of the case. This might be a simple
check, check-plus, check-minus or zero. The instructor should
involve as many students as possible. In order to engage all the
students, the instructor can divide them into groups, give each group
several minutes to discuss how to answer a question related to the
case, and then ask a randomly selected person in each group to
present the group’s answer and reasoning. Random selection can be
accomplished through rolling of dice, shuffled index cards, each with
one student’s name, a spinning wheel, etc.

References
1. Dunne, D. and Brooks, K. (2004) Teaching with Cases (Halifax,
NS: Society for Teaching and Learning in Higher Education)
2. Student Case Study Examples (High School, Assignment,
Classroom) Internet resource: https://www.examples.com/business/student-

case-study.html
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‘BIG IDEAS’ IN ESP: ENHANCING LEARNING
OBJECTIVES

Bailey Hugh Webster
Yasar University

This presentation discusses principles of a backward design
approach in order to enhance curriculums in English for Specific
Purposes (ESP) programs at the tertiary level. Richards’ (2013) brief
outline of curriculum practices in Teaching English to Speakers of
Other Languages (TESOL) highlights the value of different
approaches and helps to identify areas of weakness, which Wiggins
and McTighe (2006) address in Understanding by Design.

In an overview of language teaching, Richards (2013) groups
major trends in TESOL into three categories. Forward design
approaches usually center on setting out the content of the course —
focusing first on linguistic knowledge, then resources, methods, and
finally assessment. Forward design in ESP is able to make use of
discourse analysis and corpus linguistics to pinpoint genre specific
grammar structures and vocabulary. Such curriculums tend to be
heavily focused on knowledge, but covering all linguistic
components of a domain is an unrealistic goal.

Central design approaches emphasize classroom methods and
activities, and then the subject matter. This allows for ample
opportunity to practice and develop language skills. While TESOL
methods are effective in encouraging student interaction, they may
not be efficient. The result of such learner-centered classrooms is
often that students may not gain much insight about target linguistic
elements and skills through merely interacting with texts and one
another. This lack of Understanding can lead to poor retention and
an inability to transfer knowledge and skills to novel situations.

Finally, backward design places emphasis on learning
objectives. In ESP this means identifying real-world communication
needs from which goals are deduced and constitute the structure of
the curriculum. Backward design is popular among vocational ESP
courses since professional tasks and activities are readily apparent.
For example, backward design played a significant role in the
creation of an ESP course for disaster management (English
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Language Programs, 2021).

In a university ESP or Content-Based Instruction (CBI)
classroom, where the subject matter of English courses is based on
one particular major, such goals are less evident and more widely
varied. Students’ chosen professions are likely to be quite diverse.
Although earnest, frequent communication between ESP faculty and
content experts as well as a proper needs analysis serve to establish
goals, resources and time often present serious obstacles.
Additionally, since ESP is a relatively young field, universal
standards are not widely available and thus need to be determined by
individual programs. And so ESP faculty search for goals and
standards in a wide variety of places from the Common European
Framework of References (CEFR), English for Academic Purposes
courses, university composition programs, guidelines of intercultural
competence to domain-specific objectives. This medley of standards
underscores the need for future work on ESP and CBI learning
outcomes, as well as a potential explanation for why backward
design is a challenging approach in this ESP context. Despite these
obstacles, backward design offers numerous concepts and tools to
enhance ESP curriculums and practices.

The backward design process consists of three stages; identify
desired results, determine acceptable evidence, and plan learning
experiences, which, to make a gross generalization, translate to
setting goals, creating assessments, and planning lessons or units.
Stage one is further broken down into Establishing Goals,
Understandings, Essential Questions, and Key Knowledge and Skills.
In stage one, Wiggins & McTighe (2006) highlight the common
misconception that language teachers are only...

trying to reach a skill goal: fluency in a language... But fluency
is more than skill; it is the wise use of many skills, based on clear
ideas about their value, why a skill works or doesn’t work, and when
to use it.... [BJased on both common sense and the research in
cognition,..no skill can be integrated into a powerful repertoire
unless the learner understands the big ideas related to using the skill
wisely. (p. 76)

As Wiggins & McTighe (2006) argue in the quote above, skills
and knowledge must contribute to the achievement of goals by
utilizing Big Ideas. For example, the CEFR benchmark for
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vocabulary at the B2 level states that the learner “has a good range
of vocabulary for matters connected to his/her field” (Council of
Europe, 2001, p.112).

There is much implied in this benchmark. For example, skills
exist to acquire this knowledge, such as good dictionary usage,
application of grammatical knowledge, and metacognitive strategies
for selecting and reviewing vocabulary. The class hours of ESP
instruction simply don’t allow for the rote memorization of the
5000+ words needed to reach this milestone. Instead, this goal is
achievable by means of developing students’ Understandings and
Big Ideas of vocabulary acquisition, namely:

1. Words do not exist in isolation, rather in relation to one
another.

2. There are patterns to these relationships, in Conceptual
Metaphors (Literal & Figurative).

3. Acquisition of new vocabulary is a process that occurs over
time as a result of meaningful repetition.

4. There is a relationship between Sign & Signified, creating
proto-images in linguistic communities.

Structuring lexical acquisition around one of these Big Ideas
should help retention and allow students to apply knowledge outside
the classroom to build their lexicon. These Big Ideas are turned into
essential questions in the next stage of the design process, which
serve as guideposts for students while acquiring knowledge and
skills.

1. What is the nature of the relationship between words? How
do these relationships affect their connotation?

2. What patterns exist that alter the meaning of words? When,
why, and how is figurative language used effectively?

3. Why does the amount of time to learn a word vary? Under
what conditions does it occur fastest?

4. When and why do similar signs produce different signifiers?

With the help of Wiggins & McTighe’s (2006) unpacking
standards template, it is not only possible to unpack knowledge
criteria like the one above, but even easier to break down skills
standards to uncover Big Ideas and Understandings, such as common
writing assignments like persuasive essays. Wiggins & McTighe
(2006) point out...

92



®LIOJIOTTYHI M HEJATOI'TYHI CTY/IIi

To learn to write or speak persuasively, students must
understand the purpose of the genre, the criteria by which we judge
effectiveness of persuasion, and the strategies most likely to work in
persuading specific audiences. That requires having a clear idea
about what persuasion is and isn’t. (p.77)

Using more general standards like in the examples above,
university ESP programs should create program objectives with the
help of Wiggins & McTighe’s (2006) Stage One-Key design
elements with prompts to create Understandings, Essential
Questions, and Key knowledge and skills. Then following the next
steps in the design process, faculty members can undertake to put the
‘S’ in ESP by determining how such goals might be evaluated in
their context and then select appropriate materials for the class.
Adding these backward design concepts and others, notably transfer
in assessment and in building deeper connections to students’ faculty
courses, should enhance student retention of linguistic knowledge
and skills, make them more autonomous learners and enable more
proficient student performance in academic and professional
contexts.
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SCAFFOLDING IN DEVELOPING READING SKILLS

Oksana Halaibida, Hanna Kryshtaliuk
Kamianets-Podilskyi Ivan Ohiienko National University

In The Glossary of education reform scaffolding is defined as an
instructional technique used to move students progressively toward
stronger understanding and, ultimately, greater independence in the
learning process [1]. The term “scaffolding” was coined in the 1970s.
Scaffolding is support that is provided for students in order to help
them master the language more efficiently.

Foreign language skills acquisition may be difficult without
assistance and teachers use various forms of instructional scaffolding
in their teaching, considering it to be an essential element of effective
teaching. The simplest strategy of scaffolding is to provide a sample
how to do the task; the model demonstrates the expected result of the
task.

The task of our report is to define scaffolding strategies in
developing reading skills as reading English language texts plays a
crucial role for University students in getting new updated
information. We may offer the following scaffolding forms in
reading:

Before approaching a complex text, a teacher can share specific
vocabulary words or phrases that may be a challenge for students.
They will have greater confidence in their reading ability and be
more likely to comprehend and remember what they have read.

For better understanding how to write a story/article review or
summary, suggest questions or a set of question prompts on a
separate sheet and provide some space after each space for answers,
e.g.

- what the name of the magazine/newspaper/book is;

- what the title of the story/article is;

- who the author of the story/article is;

- what the story/article is about;

- what you like/dislike about the story/article;

- what message you get from the story/article;

- what problems were raised and what solutions were offered;

- would you recommend this story/article to your groupmates?
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For better interaction offer students to interview their
groupmates on the story/article and provide them with a
questionnaire about the reading. Offer the students with lower level
the following pattern:

- Introduction: Last week, I read (title). It was a (Type of a
story/article), and I liked/didn 't like it.

- Body: Brief summary of story/article, preferably with clift-
hanging ending: If you want to know what happens, you will have to
read it.

- Conclusion: [ (recommend/don’t recommend) this story/article
to students who like....

One of the goals of scaffolding is to reduce the negative
emotions that students may experience when they get a difficult task
without proper support and direction on how to do it and may be
discouraged because they are not sure how to be a success.

As students have different learning styles, visual, oral,
kinesthetic, it is appropriate to give them different kinds of support.
e. g., offer the students articles with some pictures based on the text
or graphics.
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PECULIARITIES OF ESP LEARNING: WARM-UP
ACTIVITIES FOR NON-LANGUAGE STUDENTS

Anna Horbachenko, Alla Malii
Taras Shevchenko National University of Kyiv

Warm-up activity is a necessary part of any foreign language
class, especially if we are talking about professionally oriented
learning or ESP course. With its help, the teacher can direct the
attention of students in the right direction and involve them into class
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working, consolidate previously acquired skills and knowledge, tune
the perception of new educational material [2].

The purpose of this research is to define the role and functions
of the warm-up in ESP classes in institutions of higher education.
Warm-up is usually determined by researchers as a preparatory stage
of a foreign language lesson, which helps students relax and
positively adjust to work in the lesson [8, p. 130; 7, p. 30]. Warm-up
is an effective means of introducing diversity into the work of a
foreign language class and increasing students' motivation [4, p. 4].
When learning ESP, it is especially important to activate professional
lexical material that has already been passed, since the process of
acquiring new knowledge is linear and requires new experience to be
related to already existing [5, p. 16].

As a rule, students of non-linguistic majors in higher education
institutions have foreign language classes on average once or twice a
week, so a short language warm-up is necessary to stimulate the
brain activity of students, improve their ability to perceive and
reproduce information in a foreign language; ensure a smooth
transition from one topic to another. Warm-ups should be short-term
and focus on activities during which various competencies are
practiced [1, p. 66].

Also, with the help of warm-up activity, the teacher can analyze
the emotional state of students and, based on this, adjust further
activities in the lesson.

K. Robertson and R. Acklam claim that warm-ups should not
necessarily be related to the subject of the lesson, since its main goal
is to prepare students for communication in a foreign language and
mastering new material [7, 8]. However, in ESP classes, it is more
appropriate to immediately immerse students into professional
vocabulary, so warm-ups should be directly related to the general
topic of the class.

In contemporary foreign language classes in institutions of
higher education, teachers can use many types of activities and tasks
as warm-ups. The most popular include writing short dialogues, role-
playing games, surveys, discussions, etc. ESP training requires the
adaptation of many traditional types of warming-up activities to the
professionally oriented topics. Here are some most typical examples:

- News discussion. The teacher unites students in pairs and
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offers them to discuss some piece of news related to the topic of the
previous lesson, emphasizing that students use recently learned
lexical material in their discussions.

- “Truth or fiction” game. The teacher asks the students to write
three facts related to the previously studied material, two of which
will be true, and the third will be fictional. Students have to take
turns reading the facts, and their classmates have to guess which ones
are real and which ones are falsified.

- The role play. The teacher divides the students into pairs and
offers to dramatize the dialogue between the expert (psychologist,
sociologist, etc.) and the client.

Thus, warm-up activity is an effective means of increasing
students' motivation. The use of warm-ups contributes to the creation
of a positive atmosphere for mastering a foreign language, improves
the language learning process, helps students immerse themselves in
a foreign language professional environment, is a means of
consolidating and practicing previously acquired knowledge, skills
and abilities, developing memory, expanding vocabulary, training
communication.
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KEY ASPECTS OF SELECTING AND DESIGNING
TEACHING MATERIALS FOR ESP COURSES

Viktoriia Hubkina
Dnipro University of Technology

The role of teaching materials is hardly undervalued as it
determines the frame and the content of the learning process. Well-
developed teaching materials are based on learners’ needs analysis
and reflect the main directions to develop such main skills as
reading, listening, writing, and speaking. According to Hyland
(2006), teaching materials depend on the methodologies adopted,
forming with them “the interface between teaching and learning, or
the points at which the course needs, objectives and syllabuses are
made tangible to both learners and teachers”. It should be outlined
that while selecting and integrating teaching materials such important
issues as relation to knowledge background and Bloom’s taxonomy
must be taken into consideration.

The role of teaching materials in ESP context is considered by
Hyland (2006), and four major functions can be listed as following:

1. Materials help students with comprehension of language use.
This function is supposed to promote students’ control of various
texts and involve them in critical thinking of language use. Students
can get familiar with different language samples using and being
exposed to well-selected and designed materials. They are provided
with the chance to discuss, write, analyse and tackle salient linguistic
structures using these teaching materials.

2. Materials function as models because of their representative
samples of appropriate language use in different working and study
contexts. Learners can investigate different possible cases of a genre
by identifying text structure, comprehending the meaning and the
means to express it. The best illustration of this function is fulfilling
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the task to practice a given interaction model based on various
scenarios of professional interaction.

3. Stimulus materials are generally the texts comprising a wide
range of such patterns of media as video, graphic or audio materials,
items of realia, computer- and/or Internet-mediated resources,
lectures, etc. They promote students’ creativity, planning and
teamwork. While explicit materials, for example a lecture recording,
can motivate language use in a considerably structured way, less
explicit materials for instance, Lego bricks help learners to produce
divergent responses.

4. In most cases ESP materials have the form of reference
materials to emphasize knowledge rather than practice compared to
materials used for scaffolding and modeling. This category usually
includes published textbooks or Web based information, dictionaries,
encyclopedias, explanations, examples of relevant grammatical,
stylistic, and rhetorical forms and give the learners self-study
experience which is especially helpful for distant learning. In
addition, university websites and different network channels can be
other sources for these kinds of materials which can be considered as
tips and references to gain required skills for writing, speaking, or
listening.

Previously obtained knowledge serves as the basement for
further leaning process and must not be ignored. Selection and
adaptation of teaching materials are essential features of every ESP
program as they serve as stimulus and support language instructions
provided by a teacher. The first step to start selection of teaching
materials is making research on existing published textbooks that
have already proved their functionality and validity. The next step is
evaluating the content, adjusting exercises and tasks to the needs of
target learners as well as supplying additional exercises and tests.
Although the main teaching materials are commonly paper-based,
practitioners implement visual aids, projectors, smart board,
computer/the Internet, and real objects for presentation and giving
instructions (Hyland, 2006). To adapt teaching materials for your
target audience and needs analysis such activities as restructuring
and reordering, deleting, or adding, simplifying, or intensifying as
well as editing can be applied.

According to Robinson (1991), authenticity is the principal
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feature taking in consideration while selecting and developing any
ESP materials. As it was mentioned before, teaching materials must
be clearly in line with learners’ objectives and needs thus making the
activities and tasks be applied in professional environment by
applying communicative approach that has a particular relevance for
ESP.

But it should be outlined that the presence of authentic materials
in the classroom does not provide a full guarantee of authenticity and
it cannot be reached unless the students respond to the texts as native
speakers do in real contexts or authentic tasks are not used in keeping
with the specialism area. To enhance authenticity in the ESP
classroom some approaches can be proposed. One of them is
performing the task inspired by real-life communicative activities
(role play, business project, collaborative solving typical specialism
area challenges.

Finding authentic texts is not an easy task since these materials
are not “constructed to contain the aspects of language the learner
has encountered or learned until that point and so they may not be
entirely accessible to the learner” (Graves, 2000). But introducing
new information technologies into the process of teaching greatly
simplifies obtaining and processing information, expands the range
of options available to ESP teachers and increases the importance of
new forms of research. Teachers are provided the access to mega-
databanks, incorporating authentic spoken and written discourse. In
addition, different applications can be applied to analyse and compile
specialized corpora, determine the distribution of specifical lexical
and grammatical features, let alone compare expert and learner texts
(Belcher, 2012)

Specificity is one of the main characteristics of ESP materials.
Barnard and Zemach (2003) believe that type of institution,
educational atmosphere, context of the class, use of technology,
qualities of the learners, group make-up and qualities of the teacher
must be considered with regard to development of ESP materials
because of their indispensable influence on the teaching materials.
Whether the ESP materials are designed or selected they are a
reflection of teachers' insight into the nature of the language and
learning. Lesiak-Bielawska E. (2015) argues that “since ESP focuses
on specific, purposeful uses of language, it is common practice that
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materials designed for teaching ESP are directly targeted at a
particular learner group and/or related to their reality”. This is why
materials developers are required to “determine particular features of
the target language that should be taught to a particular learner or
learner group”.

Taking into account all the factors considered above, the
following main criteria for selecting and designing ESP teaching
materials can be proposed:

1. Adequacy - appropriate language level, needs analysis,
syllabus requirements, and needs specific teaching methods.

2. Motivation — the content should raise interest, enhance
involvement, and promotes students ‘motivation.

3. Sequence — previous background should be taken into
consideration and relevant to previous texts and activities.

4. Diversity — great variety of classroom activities, applying
different forms of assignments to promote creativity and develop
“soft” skills, involving various types of formative and summative
assessment, specific language structure and vocabulary as well as
promoting different learning styles.

5. Acceptability - different cultural customs or taboos should be
considered.
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TECHNOLOGY AND SYNCHRONIZATION IN STUDYING
ENGLISH ONLINE

Oksana Danylchenko
Taras Shevchenko National University of Kyiv

This thesis aims to investigate the outcome, success, and
challenges of technology and synchronization in studying English
online. We will focus on how teachers adapted to the online study
methodologies through the modern educational challenges and needs.

First, let us outline five elements of self-study methodologies
shared by LaBoskey (2004) who recommends that the study is self-
initiated and focused, is improvement aimed, is interactive, relies on
multiple primarily qualitative methods, and uses exemplar-based
validation.

Nowadays our University mostly refers to blended and online
learning thus it deals with distance education and instructions.
Therefore, distance learning brings flexibility into student learning,
but also helps to explore efficient use of space and faculty time.

Synchronous learning in studying professional English helps
students to find a stable means of communication, concentrate on
task, feel the sense of participation, and tend to experience better
task/course completion rates (Bork, A. 2001). Videos and video
instructions help to feel involved into a process of study and to
overcome the sense of being at a distance from classmates and
professors. It helps to feel connected.

In professional English online courses, we apply Situational
Online Game, Online Grammar, Listening, Vocabulary, Writing and
Speaking tasks, Online Testing, and Scribing Projects, Presentations,
Quests. The Chat in Zoom, Google Meets, Microsoft teams, Miro,
YouTube, Tiktok and other video platforms present the variety of
Synchronization characteristics. Moreover, making videos can be
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also a good motivation in online synchronous learning like making
projects and quests, because students see the product of their work
and feel the feedback from their classmates. Thus, they get a visible
result of their study and do what they like to do most of all nowadays
for social hubs and social media. They present themselves and the
results of their work.

Interactive tasks in synchronous learning include natural
genuine communication between two or more students who are
encouraged by each other during their performance and can affect
other students too.

Group discussion is one of the best ways for assessing students
together in some professional situations close to real. However, it’s
useful for assessing a large number of students, but it demands to be
careful with an equal time of speaking and some student’s
dominating.

Synchronization is defined as two or more activities happening
at the same time and doing together with students and teacher. It’s
vital in the online teaching and learning environment as it allows to
accurately monitor students’ progress in the comprehension of the
concepts and also to monitor students’ frequent mistakes that can
often occur during the learning process.

Also, synchronous learning is an important tactic to stimulate
and enhance collaborative learning and interaction among students.
Each student can instantly see his/her classmates’ responses and
answers to specific questions and compare the similarities and
contrasts among each other’s thinking and process. This navigates to
diversity, cross-disciplinary and cross-cultural comparisons,
especially during the class discussions and common work.

In such a way it encourages active participation as more
students can answer questions at the same time orally or do activities
by using the Chat, etc. While several students answer a question at
the same time, synchronous learning blends the individualized and
collaborative learning. Thus, it promotes equity and diversity and
reinforces the balance between leading and following as it gives all
the students chances to participate, present their points of view and
compare their points of view with their professor’s and their
classmates’.

Using technologies effectively to implement -effective
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communication and synchronization in studying professional English
online we successfully expand the diversity and international
horizons by attracting different groups of students.

As a conclusion, we pay attention that during Synchronous
learning of professional English we need overcome some difficulties
of learning a new language distance. Synchronous learning can pose
new feelings of frustration and create a lack of confidence for some
students. First of all, they should have a schedule and manage their
time. Secondly, students who may be new to this mode of learning or
who may not be familiar or comfortable with virtual learning
platforms may be hesitant to engage fully. It can be overwhelming
and sometimes confusing without proper and effective support, so we
must involve them into a process and to encourage them. Make sure
students know how to do online tasks as send a message in Chats,
make projects and presentation, post on a discussion board, enable
their microphone, etc. Provide how-to-do videos and guides when
appropriate. Set clear expectations at the beginning of each online
course and live class session so that students know exactly what is
expected from them. Communicate often with individual students via
messaging, feedback, discussion platforms and virtual class meetings
and/or individual conferences. In this way, you can help students
overcome some of the difficulties of synchronous professional
English learning and using modern technologies.
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KOMYHIKATUBHUM MIAXIJ Y HABUAHHI
MNPO®ECIMHO OPIEHTOBAHOI'O MOBJIEHHSI
CTYJEHTIB HEMOBHUX CHEIIAJTLHOCTEM

A. A. 3axapyceecvka, H. A. I'nyxoecoka
lepotcasnuii yHigepcumem menexomMyHikayiu

Ha cydacHOMy eTami po3BUTKY CyCIiTbCTBA HEYXUIIBHO 3pOCTAE
norpeba y ¢axiBugX, SKi BUIBHO BOJIOAIIOTH 1HO3EMHOIO MOBOIO.
3aBASKH BOJIOJMIHHIO MOBaMH MalOyTHiN (axiBelb Mae OuTbIIe
MOJKJIMBOCTEH Uil Toro, o0 peanmizyBatu cebe B TpodeciiHii
chepi, 3HaHOMUTHCA 3 LIKABUMH JIIOABMH Ta 3HAXOIUTH
OJHOAYMIIB. 3aluTH CYyYacHOTO CYCIUIBCTBa BHMAraloThb HOBHUX
MiIXOMIB 1 METOHIB MIATOTOBKHM (axiBIliB B pi3HUX 00JaCTAX.
Buxomsun 3 mporo, mepen BUKIagadaMH iHO3EMHHX MOB CTOITh
3aBJaHHS OpraHi3yBaTW IJsl CTYACHTIB TNpOLIEC HABYAHHS, KU
COpPSIMOBAaHWI Ha OMNAaHYBaHHS HHUMH OCHOB KOMYHIKaTHBHOI
komrereHnii. KoMyHikaTuBHMIA miaxix — cTpaTeris, abo HH3Ka
METOAIB, aJCKBATHOIO MPOLECY PEalbHOr0 CHUIKYBaHHS HUISIXOM
MOJICNIIOBAaHHSI ~ OCHOBHHMX  3aKOHOMIpPHOCTEHl ~ MOBIIEHHEBOTO
crninkyBaHHsl. OCHOBHUMH NPUHIMIIAMH KOMYHIKATUBHOTO MiAXOIY
€ TPHUHLUI MOBJICHHEBOI CHPSMOBAaHOCTI HAaBYaHHS, MPUHIUII
(YHKLIOHATBHOCTI, MPUHLIWI MOBJIEHHEBO-KOTHITUBHOI aKTHBHOCTI
YYacHHKIB HABYaJIBHOTO TMPOLECY, MNPHUHLUUI CUTYaTHBHOCTI,
MPUHLMI HOBHU3HHU, IPUHLIUI OCOOMCTICHOI Opi€HTAMii CIiKYBaHHS
Ta MPUHLUI MOJCTIOBAHHS.
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[Ipobnemy  QopMyBaHHS  IHIIOMOBHOI  KOMYHIKaTWBHOI
KOMIIETEHTHOCT] y CTYICHTIB HEMOBHHMX CHELiaJbHOCTEH
BucBiTIieHo y  mpamsax  JI. BoposeHeus, H. T'aBpunenxo,
O. I'puropenko, M. €BnokimoBa, B.3ukoBa, E. Komaposna,
H. Kyuepenko, T.Jlyukina, IO.MacmoBa, O. MeThoOmKiHOT,
O. Qaneiikina Ta iH.; Meronuky Gopmysanus IKK mocmimxyBanu
BITYM3HSIHI Ta 3apyOiKHI BueHi-mMeToaucTH, a came: l. Bamenko,
I. bepman, B. Bopuiosenpka, B. I'markeBuy, O. I3maiinona,
H. Katpuu, E. Mipomnaundenko, FO. [TaccoB, ). ComomoBHikoBa,
O. Tapaononschkuii, B. Tenimera, O.Yuxannosa, C. Illarinos,
P. Exanic (R. Ellis), 1. Hefiun (I. Nation), H. lmitt (N. Schmitt),
B. Binnoscon (W. Widdowson) Tta iH.

Buknanatoun iHO3eMHY MOBY, CIiZi BpaxOBYyBaTH OCOONHBOCTI
BIUIMBY MalOyTHBOI mpodeciiHoi AiSTBHOCTI CTYACHTIB Ha 3MICT
Kypcy, Mmia0ip HaBYaJIbHOTO MOBJICHHEBOTO Marepialy, crocodu Ta
OpUHAOMH  YOPaBIiHHS HAaBYAJIBHOIO IiSUTBHICTIO Ha 3aHATTAX 3
BHKIIJaueM 1 TiJI yac CaMOCTiIiHHOT poOOTH CTyAeHTIB. MOBICHHEBI
BIIPaBHU Ta CUTYallii, IKi BUKOPUCTOBYIOThCS MiJ Yac 3aHATh, HTOBUHHI
MOJIENIIOBATH TUIIOBI SBUIIA PEAJBHOTO JKUTTS y BiAMOBIIHIN chepi
poheciiHOrO CITiIKYBaHHS.

[MoniOHe mpodeciiiHO crpsMOBaHE HAaBYAHHS iHO3EMHOI MOBH
BCE YaCTille 3yCTPIiYaeThes 1 B METOANKAX 3apyOiKHUX aBTOpiB. Tak,
Hanpuknag, Mepi [x. lnenerpens y craTTi «AHTJIHCbKa UIS
cnemiampHUX Iined» [1] 3akiuMkae BUKIaNaviB OB’ SI3yBaTH
HaBYaHHA 1HO3EMHOI MOBHM 3 MalOyTHROIWO mpodeciero abo
nismpHiCTIO cTyneHTiB. 3 Metolo QopmysanHs IKK crynenris
HEMOBHHX CIelliaibHOCcTeld Ha 3aHATTsX 3 IM y 3BO mominmbHO
BUKOPUCTOBYBAaTH TaKi aKTUBHI METOOM HaBYaHHS: IMITaliiiHi, sKi
nepeadayvaroTh, SK IMPaBUIO, HaBUYaHHA NpodeciiHUM yMIiHHAM i
HaBUYKaM Ta MOB'A3aHi 3 MOJENIOBaHHIM NpodeciiiHol IisTbHOCTI,
1HaKIIe KaKy4H, IMITYIOTbCA K CHTyamlis, Tak i cama mpodeciiina
TisUTBHICTB; HEIrpoBi, IO NepeadadaroTh aHali3 KOHKPETHUX
CUTyalid; pIMIEHHS CUTyallifHUX 3aJay; BIpaBH, BHUKOHAHHS
IHAMBIAyaJIbHUX 3aBJaHb;, ICPOBi, PO3IrpyBaHHs poyed (poyboBa,
ninoBa rpa) [2]. MeToro KOXXHOTO 3aHATTS IIOBUHHA CTaTH MPAKTHKa,
B XOAi AKOI CTyJEHTH MAarOTh MOKJIMBICTb 3aCTOCOBYBAaTH 3HaHH:I,
OTpUMaHi Ha 3aHATTAX 3 1HO3EMHOI MOBH Ta 3 MaiOyTHBOI
cneuianbHocTi. OOHIEIO 3 MEpeayMOB peanizalii KOMyHIKaTHBHOTO
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MiAXOQy AO HaBYaHHS 1HO3EMHHMX MOB € BBEICHHS CTYACHTAa B
MOBHICTIO 1HIIOMOBHE CEpENOBHIIE NIIIXOM BHKIAAAHHS Kypcy
BHUHSTKOBO iHO3eMHOIO0 MOBOM [3]. [IpaBmiia, 3HaYCHHS HOBUX CIIiB
CIIiJl TIOSICHIOBATH, MEPII 32 BCE, ONEPYIOYH 3HANOMOIO TSl CTyIEHTa
JIEKCUKOIO,  TpaMaTHYHMMH  KOHCTPYKLISIMH Ta  BHpa3aMu,
MPUHATiTHO BUKOPHUCTOBYIOUM JKECTH Ta MIMIKy, MAaJIOHKH, iHIIY
HAOYHiCTh TomoO. @DPOpMyBaHHS KOMYHIKATUBHHX HaBUYOK Y
HEMOBHOMY BY3i 3IMCHIOETBCA TOETarHO: HAOyTTs NEPBUHHUX
rpaMaTUYHUX HaBHKIB, 03HaOMJIEHHS 3 MpodeciiiHOOpieHTOBaHMM
JeKCUYHMM  MaTepialoM,  HOro  TOCTYNoBa  aKTHBI3alif,
BiANpalIOBaHHS ~ HABUYOK,  HEOOXIZHUX AN  BHUHUKHEHHS
BUCIJIOBJIIOBaHb IIPU MOBJICHHI, BUKOPHCTOBYIOYHM pi3HOMaHITHI
JIEKCHKO-TPaMaTH4Hi BIIPaBH.

Hns moOynoBu KoMyHikamii (aBTOMaTu3alisi TpamMaTHYHOTO
BIDHOTO TOBOpPIHHS) CIii BHKOPHCTOBYBaTW BIPaBH B Tapi,
MPEJICTABJICHHS Bapialii Mojiesiel 1ianoriB, BUCIOBITIOBAHHS BIACHOL
nymku. Etan Ge3nocepennpoi koMyHikanii nependayae taki popmu
Ta METOIM HAaBYaHHS: apryMEHTALlisl, JUCKYCis, 3aBepIleHHs iCTOpil
3a HasBHOCTI MOYATKy, CKJIaJaHHA iCTOPii 3a KIIOUOBHMH CIIOBAMHU.
HocBix poboTH 31 CTyIeHTaMH HEMOBHOTO BY3y TIIOKas3ye, IO
BOJIOZiHHS (OpMyJlaMH MOBHOTO €THUKETY 3HAYHO TMOJIETUIYE IM
MpoleC  KOMyHiKallii, OCOOJMBO B THUX BHIAJKaX, KOJIH
CHIBPO3MOBHHK BOJIOJi€ HEBEJIHKHM CJIOBHHKOBHM 3amacoM 1 Mae
HEJIOCTaTHIN PiBEHh MOBJICHHEBOI KOMITETEHIlil. MaeMo Ha yBa3i iX
YMiHHSI BecTH Oecily, MpaBUIBHO BHUCJIOBIIOBATH M apryMEHTYBaTH
CBOi MOTMIAAM HAa Ty YW iHIIY MpoOjeMy, Mi3HATHCh MPO AYMKY
CHiBpPO3MOBHHKA, MOLIKABUTHCH 1HGOPMALIIEI0, YTOUHUTH (PaKkTh 4n
nani. besnepedHo, BUKOpHCTaHHS MpoOIeMHHUX 3aBAaHb 3abe3nedye
(opMyBaHHS  BiJIOBIIHUX BHUIIB  MOBJICHHEBOI  JisSUIBHOCTI,
JorioMarae peaiizaiii OCHOBHOI (YHKIiT BUBUEHHS 1HO3€MHOI MOBH
B 3BO — ¢opmyBaHHs y CTyAeHTIB mpodeciiiHOi KOMyHiKaTHBHOI
kommereHnii. [lpuHarigHo  3a3HauMMoO, 1O KOMYHIKaTUBHA
KOMIIETCHIIiSI BBaXA€ThCSI CPOPMOBAHOIO, SAKIIO «MaiOyTHIH
¢axiBenb BUKOPHCTOBYE 1HO3€MHY MOBY, 100 CaMmOCTiHHO
OTPUMYBAaTH ¥ po3UIMpIOBaTH CBOi 3HaHHS 1 gocBim» [4]. Ilporte
HaOMMKEHICTh 10 pealbHUX CHUTyaliili Oe3CyMHIBHO MiABHUIIYE
BMOTHBOBAHICTh CTYICHTIB, [O3BOJIAIOYM 3HATH a00 TOAOJIATH
TICUXOJIOT1uHI Oap’epH, sIKi MOXXYTh BHHUKATH NPU BiAMpalOBaHHI
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AHAJOTIYHUX MOBHHMX HAaBHYOK Y TpaAWLiMHOMY HaBYaJILHOMY
cepenoBHIli B ayauTopii 3aknaniB. «lIpoOreMHO-TUCKYTHBHA
OpIiEHTOBaHICTD MpoIeCy BUKJIAAaHH iHO3eMHHUX MOB y 3BO crpusie
MiIBUIICHHIO MOBJICHHEBOI aKTHBHOCTI CTYJICHTIB, BMOTHBOBAHOCTI
Ta CaMOCTIMHOCTI 1X BUCJIOBIIOBaHb» [5]. TakuM 4MHOM, OCHOBHOIO
YMOBOIO HABYaHHS 1HIOIOMOBHOI KOMYHIKalii € 3a0e3medeHHs
MOJKJIMBOCTI ~BHKOPHCTaHHS OJEpKaHMX (axoBUX 3HaHb Y
KOMYHIKaTHBHUX CHUTYalisiX, CTBOPEHHS MOBHOIO CEpEAOBHILA,
MakCHUMaJbHO  HAOMMKEHOT0 /0  PEalbHOr0  iHIIOMOBHOTO
npodeciiHoro cminKkyBaHHS. HaBuanbHa MiSJIBHICTH CTYICHTIB
MOBHHHA OYTH 30pi€HTOBaHA Ha aKTUBHE Ta CaMOCTIHHE BHUPIILICHHS
KOMYHIKaTHBHUX 3aBllaHb, MOTHBYIOUMX HEOOXiJHICTh BiIBHOTO
BOJIOJIHHSI 1HO3EMHOI0 MOBOIO. MeTomonoriuno e(heKTUBHUMHU €
iMiTaliHO-IrpoBi cuTyawii, sKi MarTh OyTH CHOpSIMOBaHI Ha
BiJTpalfOBaHHS! HABUYOK AiaJOriYHOTO T4 MOHOJIOTIYHOTO MOBJICHHS
B cuTyamisix mpodeciiinoi  mismpHOCTI.  [lapamensHo  crix
MPaKTUKYBAaTH BUKOPUCTAHHA 3arajisHONPUHAHITUX KIIIIIE Ta BUPA3iB
JiIOBOTO CHUIKYBaHHS 3 METOI0 BHPOOJICHHSI HABHYOK iX BiIBHOTO
BUKOPHUCTaHHS.

TakuM 4YMHOM, KOMYHIKaTHBHAa METOOMKA BUKJIaJaHHS
1HO3EMHHX MOB XapaKTEpU3ye€ThCsl THUM, IO Ha TNEpIIMi IUIaH
BUXOAUTh KOMYHIKallisi TOOTO CHIIKyBaHHS, IiaJIOTi4YHE MOBJICHHS,
CIIOHTaHHE MOBJICHHS, a caMe OCHOBHHH AaKIIEHT CTaBUThCS Ha
peanbHe cmijKyBaHHS. CriocTepekeHHs 1 aHaii3 poOOTH CTYAEHTIB
i 4ac BUBYCHHS aHTJIIHCHKOI MOBHU JTO3BOJISE IiATH BUCHOBKY, IO
HaiOnbm e(EeKTUBHUMHU BIPaBaMHU 3 PO3BHUTKY iaJIOTi4HOTO
MOBJICHHSI € 3aBJaHHA, SKi CIPSMOBaHI Ha PO3BUTOK CaMOCTIHHOTO
MUCIICHHS CTYACHTIB, IO BYaTh iX, KOPHUCTYIOUHUCH OOMEKEHUM
MOBHUM MarepiajoM, BHUCJOBIIOBAaTH BJAacHi IyMKH, BUXOISIYU 3
3aganoi cutyanii. Taka pobora cmpuse ¢QOpMyBaHHIO BMiHb
CTY/ACHTIB OLIHIOBATH CBOi pE3yJIbTAaTH, MOPIBHIOBATH iX 3 yCIiXamu
OJHOTPYITHHKIB, 3IHCHIOBATH CAMOKOHTPOJIb.

O3HaKoI0 MiIPYYHUKIB KOMYHIKATUBHOTO CIIPSIMYBAaHHS € T€,
II0 BOHM MICTATh AyTEHTHYHHI HaBUAIBHUM Marepiai, ToOTO
XapakTep 3MICTy iHIIOMOBHOI iH(oOpMalii BiANOBiZae cCydacHOMY
CTaHy PO3BUTKY MOBH, IO BHBYAETHCS. BiAMoBiAHO i 3aBOaHHA 10
TEKCTIB YW TeMH OyAylOTbCSd TaKUM YHHOM, IIO CIIOHYKalOTh
CTYZACHTIB 10 PO3MOBH, 3BEPHEHHS JI0 BIACHOTO KHUTTEBOTO JAOCBiLy.
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BaxnuBo, mo0 KOMyHIKaTHBHHUM MigXiJi TApMOHIAHO MOENHYBaB y
co0i pi3Hi criocoOu HaBYaHHS 0e€3 IWIKOAW JAJsl TpaMaTuKd, OCKUIBKU
3HAHHS 1 3[JaTHICTh KOPHCTYBATUCh TPAMaTUYHIMHU PECypcaMu MOBHU
NPE/ICTABIAIOTh OJMH 3 KOMIIOHEHTIB iHIIOMOBHOI KOMYHIKaTHBHOI
KOMITETEHII].

BBeieHHS aKTMBHMX METOMAIB y NpPaKTHKy HaByaHHi [M
CTYACHTIB HEMOBHHX CIELIANbHOCTEH Mae sl MepeBar, OCKUIbKU
BOHH CTaBJISITh CTYAEHTIB B aKTHBHY IO3MLII0, 1[0 Nependayae He
JIMILE 3aCBOEHHS 3HAHb 3 MOBH, a i CIIpUs€ HaBYaHHIO MpodeciiHo-
OpIEHTOBAHOIO CIIJIKYBaHHS.
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INTERACTIVE TECHNOLOGIES IN PROFESSIONALLY
ORIENTED ENGLISH TRAINING AT AVIATION HIGHER
EDUCATIONAL ESTABLISHMENT

Liliia Zelenska, Maryna Lomakina, Svitlana Tymchenko
Flight Academy of the National Aviation University, Kropyvnytskyi

The aviation specialists’ language training at aviation higher
educational establishment involves the formation of stable and
durable English language skills within the professional
communication. The formation of the language competence of the
required level for aviation specialists is according to the ICAO
Standard Requirements which should contribute to improving flight
safety and the professional communication effective implementation.

Training of professionally oriented English at aviation higher
educational establishment is carried out within two subjects "Foreign
Language (English)" and "English Language of Professional
Orientation". The content of the materials covers topics that are the
most significant and important for the future pilots, air traffic
controllers and technicians’ training. The methodology of
professionally oriented English training includes:

1) functional-communicative approach;

2) the optimal ratio of the main types of speech activity at
different stages of training;

3) situational-role conditionality of training activity;

4) individualization of training;

5) application of interactive training methods;

6) use of technical means of training and new training
technologies.

The search for new forms and innovative training methods
contributes to the qualitative solution of these problems and opens up
new opportunities in the study and assimilation of the material. In
recent years, interactive learning technologies have been widely used
for this purpose, the task of which is to create more comfortable
conditions for students in the classroom, to involve them in the
learning process for interaction in training activities. The individual
contribution of each person in the course of work is aimed at the
exchange of knowledge, ideas and opinions, increasing motivation in
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learning the language, expanding sources of information and forming
an active position in learning. Interactive technologies are based “on
pair and group interaction forms, students’ activity, redistribution of
the teacher and students’ roles, and mandatory “feedback”.
Interactive technologies, as a rule, mean a whole range of tools and
techniques (technical, methodological and linguodidactic) used to
intensify the learning process in all types of speech activity.

The peculiarity of training English at aviation higher
educational establishment involves purposeful mastery of the
terminology of the specialty language which is necessary for the
formation of professional speech competence. It is advisable to
master special vocabulary by the method of collective learning
(Student Team Learning) in groups, “where everyone teaches
everyone”.

An important component of speech interaction is the use of
multimedia complexes, an interactive whiteboard to activate
terminological vocabulary in sentences.

Interactive forms of work involve not only the interaction of
participants in the interaction between themselves and the teacher,
but also interaction with the content of educational material in the
process of its collective assimilation.

One of the important aspects of professionally oriented English
training is immersion in professional speech interaction based on
role-playing and business games. The game as an effective tool of
educational activity recreates "social and interpersonal interaction
between communicants, forms their communicative and behavioral
strategies based on problem solving". Modeling situations that are as
close to real as possible forms the necessary communicative
competencies for successful professional interaction.

Professional speech communication is aimed at the exchange,
storage and transfer of special knowledge and is regulated by a set of
codified norms and established rules specific to each type of
professional activity. So, teaching the basics of radio exchange in the
discipline "English Language of Professional Orientation" is based
on interactive communication, modeling the air traffic controller and
pilot’s professional communication through standard situations in the
air communication system. The reference material is the standard
phraseology of radiotelephony communication and typical models of
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dialogues adopted in strictly defined situations. The task of such
role-playing situations is to establish mutual understanding between
the pilot and the air traffic controller.

One of the conditions for students to acquire a sufficiently high
level of communicative competence is the development of social and
communicative creativity in their training process, which is
necessary both in everyday life and in professional activities. This
condition would allow them to use English in any kind of
professional activity fluently.

An indicator of communicative creativity is the ability to solve
problems that arise in the interpersonal communication process, find
a way out of in a difficult, sometimes conflicting communicative
situation, and use various tactics of behavior to achieve a specific
goal. As a technique for the development of social and
communicative creativity of students in foreign language classes, it is
advisable, for example, to use business games, the tasks of which
are: improving practical (speech) skills and abilities; training in the
use of educational material; development of the creative potential of
the future aviation specialists; increased interest in studies, etc.
Business games contribute to the formation of a personal point of
view on the situation, lead to its rethinking. It is the spirit of
competition that encourages creativity, which allows finding original
solutions. The key point in business games is the ability to perform
various roles.

Role-play and business games solve problematic tasks,
stimulate students' professional thinking and interest in learning
English through communicative situations. So, studying the topic
"Flight Safety and Aviation Accidents", it is advisable to conduct a
business game "Aviation Accidents Investigation". The task of the
teacher is to instruct, give the necessary visual and handout material,
distribute the roles of participants: Dramatize a role play “Air
Accident Investigation”. Use the data from accident report and role
instructions: 1. Biggin Hill Airport Authority. The students have to
make a notification of an air crash of Cessna Citation 500 and
explain the commission members the details of the air crash. 2.Chief
inspector. The students make a report about Cessna Citation accident
and they speak about the aim of investigation and results of the
commission's work. 3. Commission inspectors. The students have to
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put questions to the Airport Authority and Chief Inspector to find out
details of an air crash.

In professionally oriented English training for future aviation
specialists, such interactive techniques as role-playing dialogues,
situations, business games, projects, discussions with discussion
elements, operational methods of case study, brainstorm and others
are most successfully used. The types of interactive approaches can
vary and expand in combination with technical and computer
technologies.
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RAISING STUDENT’S SELF-AWARENESS AT ESP
UNIVERSITY COURSES

Iryna Zuyenok
Dnipro University of Technology

The modern changes in higher education and the role of
students as equal competent and constructive partners of
teaching/learning process (Prague:2001), with a student being in its
centre, have been reflected in modern approaches to ESP teaching
and learning. Learner-centred, learning-centred, task-based
experiential learning as well as tasks proposed to be performed
during ESP university courses are aimed at developing
professionally-oriented communicative language competencies and
generic job-related skills. There is a set of reasons to encourage
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students to raise their self-awareness by self-assessing and self-
evaluating their knowledge and skills with the overall aim to develop
learner’s autonomy necessary when being a professional and ability
to take the own responsibility for their actions, including learning, as
future adults. Some strategies and instruments implied at ESP
university courses for these purposes are in the focus of this paper.

The university ESP/EAP syllabuses designed within the
framework of ESP National Curriculum for Ukrainian Universities
(2005) encompass self-awareness and self-assessment in the learning
objectives of an ESP course as they are constituents of study and
lifelong learning skills being developed through the course within the
development of general and pragmatic competences.

Being related to the emotional intelligence, self-awareness
belongs to soft skills, so necessary for a professional in the 21st
century. They are important both for success and future professional
and personal development. According to the latest research, there are
two broad categories of self-awareness: internal which represents
how a person sees their own values, achievements, strength and
weaknesses, and external — “understanding how other people view
us, in terms of those same factors” applied for internal self-
awareness (Eurich: 2018). The key here is that criteria are being the
same that brings us to the idea that when assessing our students’
language performance and evaluating their actions using EFL,
students should be shared the criteria in order to involve them in
these processes. Moreover, the awareness of criteria provides
transparency of assessment procedures.

Needs analysis has become a common practice for an ESP
teacher, but awareness of student’s gaps and lacks by the teacher is
only half a job. From my perspective, from the very first days,
university newcomers should be involved in the process of
assessment and evaluation of their needs by themselves. This may
contribute to the development of learner’s shared responsibility for
the outcomes of the course, and raise their motivation to learning and
using English, when performing actions and/or while doing tasks.
That is why activities and tasks that are focused on finding out where
students are at the beginning of a course, module, lesson proved their
effectiveness and could be seen as a starting point for further
reflections and self-evaluation. It is also recommended to fix the
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results of the initial “self-assessment” by visualizing them on a mind-
map, diagram or flow chart, filling in the table or putting ticks in a
checklist, etc.

The cyclic nature of these procedures is rooted in Kolb’s
Reflective Cycle. At the beginning of the course or module students
self-assess their language proficiency level according to the Self-
Assessment Grid (CEF, 2002) and take an Entry test (here Online
English level test on British council platform LearnEnglish can be
proposed, where the machine identifies the proficiency level within
half an hour). Students can easily compare the level they have
identified by themselves using the Grid with those of official entry
testing done by a teacher or a machine. By the end of a
module/course students are recommended to repeat the procedures
and compare the results with those got at the beginning of the
course/module or lesson.

In between these self-assessment procedures, students are
engaged in planning their study by creating their own plans after they
have raised their awareness of the outcomes and content of the
course/module, the Syllabus of which is easily accessed on the
University website or shared by their teachers at the beginning of the
course. The outcomes of the course/module given in the Syllabus can
help students to identify their gaps and put personal learning
objectives, and to think on a variety of ways of achieving them.

During the course/module, students are recommended to
organize their study resources and keep careful records of reading,
listening, and watching TV or video, etc. At the initial stages,
teachers can help them by putting special tasks and/or opening the
digital space for personal folders of files in MS Teams, on the
MOODLE or any other learning platform. To encourage self-
assessment a teacher shares the assessment criteria for a task with the
points it gives. Nowadays, when for nearly three years the university
study has been provided online, while being at a distance due to
Covid 19 and martial law, it can be easily organized and used.

The other instrument such as Learning/Reflection diaries proved
their effectiveness in identifying learning gaps and lacks as well as in
developing  learners’  individual learning/thinking  styles.
Unfortunately, these diaries are not assessed by a teacher as they are
not obligatory, and many students avoid using this valuable
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instrument due to its time- and effort consuming. But reflective
assignments by the end of each module widely used by me proves
their effectiveness in raising self-awareness, developing critical
thinking and self-evaluation skills. Moreover, such assignments can
serve as feedback for a module or course on whole. Teachers can use
them for their self-evaluation and further re-designing the ESP
courses as well as their professional development.

The tools mentioned above can be gathered in one instrument:
Language Portfolio (LP) close to the typical European Language
Portfolio (ELP) by its structure. LP usually encompasses Passport,
Self-assessment and Action Planning, Dossier: a set of evidences of
English language proficiency level, proved achievements in learning
English (certificates, grades etc.) used as Language Biography,
Reports and reflective assignments, projects etc. The experience of
using such an instrument at ESP courses in Dnipro University of
Technology for more than 15 years proved its effectiveness and
efficiency. Sometimes students are surprised by their achievements,
when tracing their work with evidence gathered in the Dossier and/or
reading the final Reflective assignment on their experience of
learning English at the University and comparing it with the one
written at the beginning of the course. Though the process of
learning seemed to be invisible, the progress is evident and
rewarding for many of them.
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TEACHING ACADEMIC READING:
SOMETHING OLD, SOMETHING NEW

Olha Ilchenko
Research and Educational Center of Foreign Languages,
National Academy of Sciences of Ukraine

It really doesn’t matter whether we teach online or offline. What
matters is employing efficient methods of study — both novel and
time-tested. One of such tried-and-true study approaches is the so-
called SQ3R strategy devised by the American educator Francis
Robinson (1946). Recently, it has got a new lease of life, as more and
more educators start adding it to their teaching portfolios (see, for
example, Soma, Mukminin, & Noprival, 2015; Stahl & Armstrong,
2020).

SQ3R stands for Survey, Question, Read, Recite, and Review —
the five steps to consider when reading a text. In our case, it could be
a textbook, a monograph, a research article etc. Survey is getting the
general gist of the text: reading the title, the (sub)headings, looking
at the graphics, if any, in order to create a general framework for
understanding the material. You should pay attention to specific
terms and definitions as well. The second step — Question — is about
asking “hows”, “whys”, “whos”, and “whats”. Reading means
finding the main idea(s), and separating them from details. Another
stage is Reciting — is about rephrasing and restating new knowledge
in your own words. Ask more questions, re-read the text, if
necessary. Reviewing means getting back to the most important parts
of the text. The ultimate goal is to get a better understanding of the
text subtleties.

Why should we use this technique when teaching Academic
English? First and foremost, to improve reading comprehension

117



PHILOLOGICAL AND PEDAGOGICAL STUDIES

skills. We also argue that SQ3R study strategy could be enhanced by
combining it with two Steven Krashen’s ideas: “optimal input”
(Krashen& Mason, 2020) and self-selected pleasure reading
(Krashen & Ashtari, 2021), the latter, as we might humbly assume,
would be useful not only for bilinguals, but for anyone mastering a
foreign language (e.g., English as a Second language). We presume
that finding such reading resources is a truly challenging task for
language instructors: such instructional materials should be
interesting, captivating, engaging (but also laden with information).
Turns out, such pedagogical underpinnings as SQ3R -
combined with Krashenian ideas — seem to work well for improving
academic reading, one of the most difficult skills for EFL learners.
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CREATIVE WRITING AS AN OBLIGATORY COMPONENT
OF EFL SYLLABUS

Kateryna Karpova
Taras Shevchenko National University of Kyiv

Proficient writing skills are an inseparable part of academic
performance for university students. Becoming an expert in
composing a well-crafted and effective piece of writing involves not
only deep expertise in language systems and structure but also
cognitive systems of thinking and memory. Kellogg (2008) stresses
that the composition of extended texts is widely recognized as a
form of problem solving. The problem of content — what to say, and
the problem of rhetoric — how to say it, consume the writer’s
attention and other resources of working memory. Therefore, writing
as an intellectual process can be defined as mental work of inventing
ideas, thinking about how to express them, and organizing them into
statements and paragraphs that will be clear to a reader (Nunan,
2003). This statement has been proved by theoretical examinations of
Brown & Hood (2003), Hidayat (2021), Kellogg (2008), Manchon
(2018), Marques & Gregori-Signes (2018) etc. While developing
writing skills in L2 students the teacher should know what their
interests, capabilities and age are. These factors seem to be
significant because when the teacher knows them, appropriate
material can be suggested in order to achieve higher academic
results. According to Heaton (1991), there are 5 areas of assessment
in writing: content, organization, vocabulary, language use,
mechanic. Consequently, completing the written assignment in ESL
classes students should demonstrate the following skills: 1) to
generate relevant and informative content; 2) to organize ideas in
coherent and cohesive ways applying various lexical, grammatical
and textual methods; 3) to adhere to the rules of prescriptive
grammar as well as conventional syntactic and lexical constructions.

It must be taken into consideration that bachelor students
majoring in English as their second language are supposed to master
a combination of the following competencies: linguistic, cultural and
communicative with ‘creative writing’ belonging to the latter one.
Hence, educational discipline titled ‘Creative writing’ aims at the
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enhancement and further development of a wealth of writing skills in
order to create original and imaginative texts by L2 students of the
bachelor program ‘English Studies and Translation, two Western
European Languages’ at the Department of English Philology and
Intercultural Communication, Institute of Philology, Taras
Shevchenko National University of Kyiv. It is worth mentioning that
‘Creative writing’ is an obligatory component of EFL syllabus,
which presupposes the study of a wide array of creative writing
genres. Accordingly, it includes the following parts: writing process,
personal writing, narrative writing, descriptive writing, persuasive
writing, academic writing etc.

In our opinion, utmost attention should be paid to mastering
writing skills in academic writing as an important part of writing
competency. To achieve this aim, we suggest the following types of
practical assignments organized in SECTIONS 1-5:

SECTION 1. GET READY TO START with the following
task:

1.Answer the following questions:

1.1. What is academic writing?

1.2. What is the structure of an academic article?

1.3. Which obligatory and optional components does it
have?

1.4. Do you have your personal experience of writing an
academic article? If so, share it with your partners.

SECTION 2. GET READY TO READ, which contains the
text under the URL
https://www.eapfoundation.com/writing/what/

SECTION 3. LANGUAGE FOCUS, which contains various
vocabulary-related tasks:

1. Translate the following words and phrases from Ukrainian
into English: mnepenmaBatu inei, OIIHIOBaHHS, MaTU Ha MeETi,
OMAHOBYBATH, IMOXOJWTH BiJ, BIAMOBIZATH CTaHAApPTaM, 3B’S3HE
MUCbMO, (DAaKTH, IHTETPyBaTH, YIEPE/KCHHS, TMOKA3yBaTH CBOIO
MO3MIIif0, 3p03yMija MOBa, MATH TEH/ICHIIIO 710, CKOPOUCHHS.

2. Provide synonyms to the italicized lexical units from the text.
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Clarify their meaning: creative, detailed, proportional, clear-cut,
impersonal, conventional.

3. Match words to form word combinations. Use them in the
context of your own:

1 Academic a sentence

2 Clear b | progression
3 Thesis c | writing

4 | Topic d | phrase

5 Logical € structure

6 In-text f statement

7 | Reference g | construction
8 Technical h citation

9 Passive i section

10 | Noun j vocabulary

4. Get ready to explain the meaning of the following terms from
the text: academic article, abstract, thesis, hedge, booster, complex
sentence, compound sentence, et al.

SECTION 4. GET READY TO WATCH, which contains the
video under the URL:
https://www.youtube.com/watch?v=Yiy0BfxIBnU&ab_channel=Flo
rianSchneider and the following task:

1. Watch the video titled ‘Academic writing: how to write
academic papers’ and decide whether the statements are true (T) or
false (F). Justify your choice:

1.1. The written word in the most common way to communicate
academic findings.

1.2. People are often not trained to speak plainly and visualize
their ideas.

1.3. Much of humanities prefer long-form writing, especially
books.

1.4. Natural and social sciences mainly rely on science fiction
articles.

1.5. The structure of the academic article looks as follows:
introduction, literature review, methodology, results, discussion,
conclusion, list of references.

1.6. Articles on humanitarian subjects do not always have a
clearly defined structure.
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1.7. Examples of academic writing are research proposals and
methodology reviews.

1.8. The review essay compares and contrasts a small number of
academic sources.

1.9. Persuasive and descriptive essays are types of creative
writing.

1.10. The example of a badly-written text is taken from a
psychology study.

SECTION 5. GET READY TO WRITE, which involves the
tasks that follow:
1. Study some abstracts to academic articles on linguistics.
2. Compare and contrast the abstracts, checking the following
points:
e CONTENT (Have you followed the guidelines given in GET
READY TO WRITE section?)
e STRUCTURE (Have you followed the structure of the
abstract?)
e STYLE (Have you followed the appropriate style? Is your
style formal or semi-formal?)
3. Taking into account guidelines, write your abstract to the
scientific article.
4. Collaborate on a written assignment in a group of 3 to 5
students. Write an academic article on one of the following topics:
e Linguistic and non-linguistic peculiarities of the English
language in social media;
e Manipulation and persuasion in British and American
political speeches;
e Strategies and tactics of multimodality in advertising
discourse;
e The concept SUSTAINABLE FASHION in mass media.

All things considered, on finishing the educational discipline
‘Creative writing’ the L2 bachelor students will be skilled at creating
a wide variety of written assignments in a number of different styles
and genres.
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PROVOCATIVE THINKING AS AN ELEMENT OF A
FOREIGN LANGUAGE LEARNING INNOVATIVE
METHOD

1. Kovalova, N. Martynenko, L. Tsarova
Flight Academy of National Aviation University, Kropyvnytskyi

The article examines the potential of provocative methodology
technology for the development of critical thinking during foreign
language learning. Here are presented the main theses of this
innovative training type; these technology drawbacks are also
revealed. Research perspectives related to the creation and
application of a provocative educational situation model are
determined.
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The modern world digital support has significantly influenced
the methods and methodology of the educational process. On the one
hand, this promotes the information availability, and on the other, it
is an additional load factor that affects the physical and psycho-
emotional state of all participants in the educational process.

Therefore, there is a question of expanding the range in methods
and technologies aimed at solving new tasks that should facilitate the
students’ integration into the innovative component.

Some studies have shown that greater results in the process of a
foreign language learning are achieved in the conditions of
confrontation with ideas different from their own. It is exactly such
cognitive dissonance that promotes the critical thinking development
[2]. As noted in the leading methodologists works (O.L
Vyshnevskyi, N.P. Volkova, S.V. Lytvyn, N.K. Skliarenko), critical
thinking can arise only in conditions of uncertainty and tension
regarding personal beliefs and values [4].
The dissonance created by the uncertainty allows the reflective
person to change his position and consider other points of view,
rather than relying solely on his own experience and judgment. With
the help of a reflexive model, students learn new material better,
connect it with what they already know, adapt this new material to
their goals and convert their thoughts into action. It helps to facilitate
creativity, the ability to think critically, and also develops meta-
cognitive abilities (that is, the ability to observe the process of one's
own thinking).

As a result of intra-group ideas exchange, completely new ideas
may appear that are not examined before discussion [1], which is of
particular value. Awareness of the critical thinking skills importance
stimulates the search for new technologies and their development in
foreign language learning. This desire led to consideration to the
possibility of using the resource "provocative pedagogy" — based on
a method that provokes a person’s reverse reaction to overcome the
negative pedagogical influence, and as a result activates and
strengthens the release of the hidden energy resistance and positive
resources "I can do it myself" - promotes self-realization, self-
determination, self-development, etc.

In the process of using this method, it is possible to achieve
results that meet not only the applied goals of a foreign language
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learning, but also cover a whole problem’s range related to learning a
foreign language: clash of cultures, intercultural dialogue, search for
a compromise.

We would like to note that "provocative pedagogy" has a wide
system of influence on the educational process participants, as it
includes the use of various techniques, methods, ways, means and
effects. But, at the same time, it brings confrontation, conflict,
questions without answers, communicating specific information. And
the most important thing is that by imposing a "conflict", it forces the
student to look for solutions how to get out of it. It makes you think
[2].

This technique is particularly relevant in terms of creating an
environment for the personal development of all participants in the
educational process and their value orientations formation.

However, no matter how attractive it is, we cannot fail to point
out its disadvantages. The "provocative method" has a number of
limitations and requires compliance with important conditions. First
of all, for the successful use of a provocative situation, it is necessary
to have a certain environment in the classroom: a special ‘climate’,
psychological comfort, mutual trust, subject to subject relations
among all participants of the educational process. The teacher must
be competent in psychology field (although these competencies must
be in the teacher’s arsenal as apriori). It is necessary to take into
account the special type of teacher's personality: a sense of humor,
quick reaction, the ability to predict and, if necessary, remove the
consequences of psychological deprivation, to be able to smooth out
the negative effect of provocative influence, turning it into a positive
direction.

Thus, provocative learning can be considered as an additional
resource for the development of critical thinking. It has significant
training, developing and educational potential, although it has a
number of limitations while applying it. As this technology
theoretical development perspective, we see the creation of a
"universal" functioning model, which would have explanatory
power, and would also include the main stages formalization while
creating and applying a provocative educational situation in order to
more actively implement this technology in foreign language
learning.
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USING MOODLE FOR ONLINE ENGLISH LANGUAGE
ASSESSMENT IN HIGHER EDUCATION

Olena Kucherova, Liudmyla Nesterenko
National University of “Kyiv-Mohyla Academy”

Conducting online assessments under hardship of wartime
conditions poses new challenges on university teachers.
Asynchronous assessment has become a vital aspect of university
education as it allows to engage students at their convenience.
University teachers resort to different tools, such as quizlet, padlet,
kahoot, classtime and nearpod to digitalize assessment. National
University of “Kyiv-Mohyla Academy” has been providing distance
education since March 2020, using university-wide online platform
called ‘DistEdu’, which is based on Moodle learning management
system (LMS).

Assessment is understood as an umbrella term that includes
formal testing and other types of qualitative assessment, such as
informal observation of students’ language use, portfolios and
reflection journals. In Brown’s (2004) words, a test is “a method of
measuring a person’s ability, knowledge, or performance in a given
domain” (p. 3). As a method or an instrument, it is a set of
techniques that require certain type of performance from the student.
And this performance or competence within a particular domain can
be measured by a test or other form of assessment.

The assessment should be 1) authentic, designed to prepare
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students to use technology they will use in their future careers; 2)
accessible, designed with accessibility-first principle; 3)
appropriately automated, with a balance of automated and human
marking for maximum benefits to students; 4) continuous, exploring
the opportunities for continuous assessment in order to improve
learning experience; 5) secure, adopting authoring detection and
biometric authentication for identification and remote proctoring
(The future of assessment). Being fundamentally important for
teaching and learning, high-quality assessment contributes markedly
to achieving learning outcomes and enhancing students’ satisfaction.

In recent years, there has been a shift towards assessment for
learning approach rather than assessment of learning. With
assessment for learning students take the responsibility for improving
their performance in the course. Among recent approaches to
assessment there should be mentioned learning-oriented assessment
(LOA) and dynamic assessment (DA). Built on the idea of formative
assessment, they both aim at promoting learning.

Assessment for language courses center on communicative
performance and correlate with the Common European Framework
of References for Languages (CEFR). CEFR, initially meant as a
guide for comparing objectives internationally, provides common
foundation for six general levels of language proficiency. It uses
descriptions of communicative language activities that learners
perform, such as comprehension, production, interaction, and
mediation, which draw on linguistic and general competences
(Council of Europe, 2020). Thus, the CEFR, emphasising that
evaluation is inextricably connected to teaching and learning,
provides principles for development of language curricula to support
the leaching, as well as assessment tools.

As it is stated in CEFR, linguistic competence includes active
and passive vocabulary (lexical competence); knowledge of the rules
and structures and the ability to use them correctly (grammatical
competence); the organization of meaning (semantic competence);
hearing and producing sounds (phonological competence); the ability
to spell correctly (orthographical competence); the ability to read
from a written text, pronouncing correctly (orthoepic competence)
(Council of Europe, 2020, p. 129). There are four main categories
for communicative language activities: reception, production,
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interaction, and mediation.

Brown (2016) outlines different assessment types and classifies
them into four basic categories: receptive-response, productive-
response, personal-response and individualized-response. Depending
on what language tests intend to measure, they can be classified as
ability approach and performance approach. Ability testing measures
grammatical ability, vocabulary knowledge, reading comprehension
and listening comprehension, while performance testing measures
writing and speaking.

Recent research argues that online language assessment can be
effective and relevant to course objectives from both students’ and
teachers’ perspective with positive washback on education
(Kucherova, & Ushakova, 2022). Using Moodle LMS the teachers
may start discussion boards, assign reading or writing, run online
tests with different question types as an asynchronous form of
assessment. The teachers guide the students, provide them with
feedback and assess their progress. The functionality of Moodle
LMS platform enabled to replace all assessment tasks and make them
available to students quite fast. The main resources that Moodle
LMS provides for assessment are a quiz, assignment, and forum.

Table 1
Assessing the categories for communicative language activities.
reception | production | interaction | mediation
quiz X X X
assignment X
forum X X X X

The quiz can be conducted using different question types, which
include two categories: selected response and constructed response.
Selected-response category includes such questions, as true/false;
select missing words; multiple choice; matching; drag and drop into
text. Constructed response category includes such questions as short
answer; embedded answers (cloze), and essay. The assignment can
be conducted to assess language production. The forum can be
conducted to assess both production and interaction.

In summary, online assessment is effective, it supports learning
and has positive washback on education. Integrating various types of
assessment into ESP English course comprised a comprehensive
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evaluation of the basic students’ language skills. Ultimately, there
are some clear benefits of online assessment: 1) it contributes to
learner-focused learning; 2) it helps scaffold students’ learning; 3) it
gives students timely feedback. With the assessment-for-learning
approach students take responsibility for their learning, and as a
result are more prepared for future working environment. Overall,
online assessment contributes to interactive learning and teaching.

Moodle platform provides a range of assessment options. With
this in view, Moodle looks as a constantly modified puzzle,
adjustable to the learning goals, matrix or a set of programmed
elements designed on the substrate of language material, evolving
more assessment opportunities. Positive experience may serve for the
future methodological developments independent from lockdown
restrictions, changing the balance between online and offline formal
assessment.
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PRACTICAL TIPS TO DEVELOP SPEAKING SKILLS

Oksana Labenko, Viktoriia Shabunina
Taras Shevchenko National University of Kyiv

In a short period of time English has become the leading means
of communication worldwide. There is no sphere of life where one
can get along without it. The modermn world of media, mass
communication, and Internet demands a good knowledge of English,
spoken English in particular. Basic communication skills are at the
core of every organization. Effective communication by means of
speaking usually creates a number of benefits for both speakers and
business organizations. It is crucial that teachers help students build
this vital set of the 21* century skills. Everything depends on the
ability to be creative and use modern teaching methods.

Many researchers, Bailey (2005), Goh (2007) and others, have
proposed methods to enhance speaking skills by means of syllabus
design, teaching principles, types of tasks and materials, and
speaking assessment. Since speaking is one of the four major skills
necessary for effective communication in any language, speaking
skills should be developed along with the other skills.

In general, for students it is essential to understand spoken
utterances and give appropriate answers. Communicative
competence, the ability and readiness to communicate (speaking and
listening comprehension) is thus formed. To achieve this, students
should be given integrated tasks which help them develop both skills.

The list of activities is long, but not exhaustive and can include
reading aloud, expressing one’s own thoughts and ideas on a given
topic, discussing certain issues, making presentations, describing
pictures, storytelling, creating riddles and so on. Teachers are free to
choose any activity or method as they all help to develop speaking
skills. It is possible to use them in integration or separately to get
positive results.

One of the activities that can be practiced in the classroom is
games. For instance, Taboo, Bingo, Two truths and one lie, etc. One
of the games that works best with university students is Interview
Pop. Students are asked to choose a person they admire. Then they
are supposed to make up 10 questions on what they would like to
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know about that person. Interviews are rather flexible. For
elementary students it is possible to give prompts on how to use
question words such as what, where, why, or revise grammar rules
with them. The students then work in pairs taking turns to ask and
answer their questions.

Another activity that proved to be interesting and useful in the
ESP classroom is Debates and Discussions. Students develop and
practice vocabulary they need to use confidently in different
situations on a wide range of topics.

Summing it all up it should be stated that whatever method,
technique or activity is practiced it will definitely bring positive
results.
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DESIGNING ESP COURSE FOR PRE-UNIVERSITY
STUDENTS OF MEDICAL ORIENTATION

Mariia Lastovets
Taras Shevchenko National University of Kyiv

Providing the ESP course at pre-university studies for
international students is the latest educational tendency at Taras
Shevchenko National University of Kyiv, which is determined by the
needs of students who decide to choose the medical profession. To
design the ESP course at pre-university stage, we have to formulate a
series of questions and to define the final goal of these studies. We
propose the simple diagram focusing on these issues and give the
possible answers for its content.
(Who are the (What are How to

learners? their choose
-their age needs language
-their and goals? materials?
language
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The learners of ESP courses at pre-university stage may be
different from one university to another. Our diagram reflects the
ideas which we have implemented in our practice, but, of course,
they do not pretend to be all-purpose. Our learners are mostly
secondary school graduates who study English as their second
language, their language level can be estimated as elementary or pre-
intermediate as well. Usually they do not have any idea what an ESP
course is about, and thus, they are not able to define their needs,
comparing to adult learners. Another peculiarity about our learners is
that they study language only for a year. During this period, they
have to obtain the necessary language skills and competences to
study at university.

In this regard, we would like to mention the interdisciplinary
approach in designing ESP course. The effectiveness of this
approach is successfully demonstrated by American scholars in nine
different scenarios (Horn, Stoller, Robinson, 2008). We suppose that
interdisciplinary approach can be realized in practice in three ways:
via communication with colleagues, via the educational medical
programme and via adapted authentical materials. In the first case, it
would be reasonable to ask the colleagues to share the glossary of the
frequently used terminology of their subjects. Another way is to
study the educational programme and identify the specialized
vocabulary on your own, which is less effective. And the easiest way
is to adapt the materials and resources which are already available in
this field.

As it is described in academic papers, needs analysis is the
complex procedure which is learner-oriented and includes the
estimation of the learners’ “goals and backgrounds, their language
proficiencies, their reasons for taking course, their teaching and
learning preferences, and the situations they will need to
communicate in” (Hyland, 2006). This definition has to be
commented in terms of pre-university education. As we have already
mentioned, our students are uncertain about their goals, when they
start the course, as they do not realize the language demands of their
profession and the tasks they will face in the future. Their language
proficiency is poor and limited by the secondary school education.
The reasons for taking course are also cannot be considered, for all
the courses are compulsory for pre-university students. As we
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discuss the preferences in teaching and learning, they can be defined
in the process of studies. So, we have to prognose the needs and
goals of our learners based on term of the course and language
proficiency of our students. The main principle, as we define it for
needs and goals, is “to be ready”:

- to use English in typical professional situations;

- to recognize and understand professional terms;

- to read and analyze the medical case studies.

To realize this principle in practice we need to discuss the
methods of teaching. It should be assumed that methods for ESP
course may not be different from general English, but their
effectiveness depends on language proficiency of learners and the
professional field of the course (Laurence, 2018). For the pre-
university students of medical orientation, we would propose the
grammar-translation method, audio-lingual, communicative language
teaching, the Lexical Approach and role-plays.
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UNDERSTANDING ORACY IN ASSESSING SKILLS

Iryna Liashenko
Sumy State University

Oracy has been determined as a description of skills parallel to
literacy. Thus, if literacy covers writing and reading within the
production-perception framework, oracy deals with speaking and
listening (Wilkinson, 1965). This framework reflects the
communication model, which is a subject of teaching a basic
conversation or discussion. Oracy is an interception in the
communication process supporting reciprocity and making
communication available.

Oracy is determined as an oral competence and used as an
instructional term for assessing speaking and listening skills at the
oral exams (Kaldahl, 2019); one of the most critical communication
skills, the ability to ‘speak well,” with creating and influencing public
discourse (Hill, 2021).

Oracy is an inseparable component in forming decision-making
ability and engaging students in arguments and counter- arguments
in a two-sided communication process running a holistic
understanding of all aspects of communication (Hill, 2021).

Oracy is inextricably linked to spoken interaction unfolded by
storytelling production (Consiglio d'Europa, 2020). Turn-taking,
cooperating, and asking for clarification strategies are the key
complexities that make oracy real in communication. Oral
competence or interaction is the key characteristic of oracy.

As the nature of oracy is considered more complex than literacy,
with a broader involvement of both teachers and students and
keeping interaction between each other, it requires a more active role
in the teaching and learning process (Ferst, 1999). So, the assessment
of oracy should be multifaceted and integrative.

Oracy is also a crucial component of developing literacy.
Prerequisite building oral skills result in greater comprehension and,
enriching vocabulary knowledge ability to read and write (Pollard-
Durodola et al., 2006; Bailey, 2010). As well as the subsequential
role of oracy is essential in acquiring literacy skills and giving
instructions.
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Within the balance of persuasion, the ideal model in oracy is
considered to be: logos (i.e., subject-specific content), ethos (the
ability to display character), and pathos (the ability to have an
emotional influence on the audience) (Kahldahl, 2019).

Some researchers state that if the L1 balance shifts more to
logos, the L2 subdivision tends to involve more pathos and ethos
(Kaldahl, 2019). Apparently, the more complexity appears in the
content and vocabulary, the more challenging the process of
acquiring oracy is and the more comprehensive the assessment of
this skill is.

Along with the term ‘oracy’ another determination of oral
competence as ‘orality’ takes place in modern literature. Orality
primarily relates to exploratory talk and oral presentations,
developing talk and listening skills with L1 learners (Reusch, 2021).
Being consequential to the literacy, orality is important in the oral
transmission of knowledge (Fuller, 2001). This can relate to the
content transfer or logos as a part of the oral competence system.

Orality is closely intertwined in communication studies bound
in the relationship between technologies, societies, and
communication. This notion is enriched by blending in the personal
reflection (Soffer, 2016). Considering reflection as an inextricable
part of critical thinking which is one of the most demanded main
work skills, this idea of oral competence has consistent support in the
professional or authentic component of oral competence.

The essential parts of oral competence when giving
presentations are verbal and non-verbal resources, which flow into
communication reciprocity with the audience. In conveying the talk,
positioning, which is related to paralinguistic means, can be crucial
in the interaction. The position can also vary in terms of gender,
social status and role, and academic level (Svenkerud et al., 2013).

Cultural background is another essential lever in developing
oracy along with the critical thinking, collaboration, and
communicative activities, such as oral group work and discussion.
Oracy is considered a collaborative activity engaging talk in diverse
sociocultural class. Being an important individual and intellectual
development, oracy is essential in enhancing group learning,
stimulating young learners’ self-expression, citizenship feature in the
society and the job-related communication (Hewitt & Inghilleri,
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1993).
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TEXHOJIOI'II BAKOPUCTAHHSA BIJIEO J1JIs
®OPMYBAHHS KOMYHIKATHUBHOI
KOMIIETEHTHOCTI CTYAEHTIB BIOJIOTTYHHUX
CIEIIAJIBHOCTEM B YCHOMY MOBJIEHHI

H. M. /lymkoecovka
Kuiscoruii nayionanvnutl ynieepcumem im. Tapaca llleguenxa

VY wMeromumi BHKOPUCTAaHHS Bife€o Uil HaBYaHHA YCHOTO
IHIIIOMOBHOTO CIIUJIKYBaHHs ICHYIOTHh JBI Pi3HI TEHICHINI 00
3aCTOCYBaHHS aynio- Ta BigeoiH(pOpMaLii — MPEeBANIOI0YH CyMiCHO
a00 MpeBaltor0YN po3aUTbHO. Lle mpu3Beno 10 mosBH ABOX MiAXOIiB
o npo0iemu, Ha3BaHUX  MEXHONO02IEI0  MAHINYIAYIUHO-
NPOCHOCMUYHOI aKMUGI3ayii Ta MexHoI02I€0 IHMe2po8anoi YilicHo-
cymicnoi akmusizayii [1].

B OCHOBI  TEXHOJOTil  MaHIMyJSIUiHHO-IPOTHOCTHYHOT
aKTHBi3alii — BHUKOPUCTaHHSI B HABYAJIHHOMY HPOLECi OKpPEeMO
ayIUTHUBHOI Ta OKpeMo Bi3yanbHoi iHdopmanii [4; 5; 6; 7; 8]. Taka
TEXHOJIOTiSl ~ HaBYaHHS  HaJa€  CTYICHTaM  CIPOMOXKHICTh
MPOTHO3YBaTH HACTYIHI abo MomepeaHi moii, 3MicT Toro, o Oyio
TIIBKH TO4yTe a0o TiMbKM MMoOadeHe, 1 BUCIOBHTUCS 3 IIbOTO
mpuBoxy. lLle 3mificHIOETBCS dYepe3 OCOOJIMBY — OpraHi3ailito
HaBYAIBHOTO Mporecy: 1) ciyXxaHHA Bijeo 3 BUMKHEHUM BieOpsIoM
JUISL aKTyallizamii 340TaKi CTYACHTIB PO HOro 3MiCT 3 HACTYITHUM
00roBOpEHHM; 2) MEperis]l BiJlcO 3 BUMKHEHUM ayIiopsSaoM s
aKTyamizalii 3A0TaIKH CTYACHTIB NMPO HOro 3MicT 3 HACTYIHHM
OOTOBOpEHHSM; 3) ciyXaHHA Bineo 0Oe3 HOro meperisgy OIHI€ro
MOJIOBUHOIO CTYJICHTIB aKaJeMIPYIIH 1 Meperyisi Bieo 3 BAMKHEHUM
ayIiopsaoM — JAPYrol0  TOJOBHHOIO  CTYAEHTIB 3  HACTYIHHM
OOTOBOpEHHSIM HOro 3MmicTy mapamu i/abo Bcima cryneHtamu; 4)
MEeperysi Bieo 3 BiAKIIOUEHHSIM IMOCEPEINHI HOTO IEMOHCTPYBAaHHS
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3 HACTYNHHMM NPOTHO3YBaHHSM NOAANbIIUX MOJiH; 5) meperisg
BiJle0 HE 3 TMOYAaTKy 3 TMOJANbLUIMM IPOTHO3YBAaHHSIM 3MiCTy
HEIEMOHCTPOBAHOI MOMEpPEeaHbOI YacTHHHU; 6) Teperisia Bigeo 3
BUNYLICHHSM  YaCTHHA  WOT0  BCEpEAWHI 3  TOAAJBIINM
MPOTHO3YBAaHHAM 3MICTy BHITYLICHOI YacTWHH; 7) Teperisaj Bizeo,
3MOHTOBAHOT'O 3 MEpEeITyTaHUX 3a 3MICTOM YacTHH, 3 HACTYITHUM
O0OTOBOPEHHSIM MOMJIMBOTO HOTO 3MICTy y LinoMmy. Buxopucranss
MAHIRYAAYIUHO-NPOSHOCMUYHOT  akmueizayii  NOIIbHO,  KOJIU
TOJIOBHOIO METOIO BHKJIAJIadya € peakTHBi3amlis 3HAHOMUX JTEKCUYHUX
OJVHHWIB, PO3BHTOK JIOTIYHOTO MHCICHHS Ta MPOTHOCTUYHUX
3mioHocTedt  crymentiB. [lpore 1iii  TexHoyorii  HaBYaHHSA
1HIIOMOBHOTO MOBJICHHS, SIKIIO BOHA € MPEBAIIOI0YOI0, IPUTAMaHH1
Heaomiku. ['onoBHI 3 HUX: 1) €mi30UYHICTh 3aCTOCYBaHHS BiIeO y
HaBYaJIBHOMY TIPOLECi; 2) BUKOPUCTAHHS TIJIbKM BKpall OOMEXEHUX
TUMIB  ayJiOBi3yaJbHHX  MarepialliB, 3MICT SIKMX JO3BOJISE
aKTHBI3yBaTH 3A0TaAKy; 3) HE CTalialbHICTh HaBYaHHS MOBJICHHS
BiJ (hopMyBaHHS MOBJICHHEBHUX HaBUYOK JI0 PO3BUTKY MOBICHHEBHUX
YMiHb, a Tiepe0adeHHs Bke c(OPMOBAHOTO Y CTYACHTIB YMiHHS; 4)
HEOCTAaTHA KiNbKICTh MPEACTaBICHOI CTYyAEGHTaM 1HIIOMOBHOL
iHpopManii  cyuinbHO 3 BepOaNbHMMH 1 HeBepOAIbHHUMU
KOMITOHEHTaMH.

IHmra TexHOJNOTIS HABUAHHS — I[HIMESPOBAHA YINICHO-CYMICHA
akmusizayis [1] — IOKOPIHHO BiPi3HAETHCS TPEBATIOBAHHIM
JIEMOHCTpAIlii OJHOYACHO aydio- i BiCOPSAIB Ta IJIOK0 HU3KOIO
IHIIUX XapaKTEePUCTHK, TaKUX SIK: 1) MepeBaXHUH iHILiambHUN
UUTICHUM Teperyiian Bigeo; 2) BHUKOPHCTaHHS ayAioOBi3yalbHUX
MaTepiaiiB, IO HajexaTb OO PI3HUX JKaHpiB 1 TumiB; 3)
KOMIIGHCATOpHE  MpEACTaBICHHS  Bimeo 3 OJTHOYaCHOIO
CEMaHTHU3AIII€I0 JICKCUYHUX OJMHUIG i1 Yac HOTo IeMOHCTpaIlii abo
KOpOTEHBKOI 3YNMUHKM B Horo pgeMoHcTpanii; 4) cragianbHe
(opMyBaHHS MOBJICHHEBHX HAaBHYOK 1 BMiHb, 5) KOMYHiKaTHBHA
COPSIMOBAHICTh ~ HAaBYaHHS  CHUIKYBaHHS 13  3aCTOCYBaHHSM
aZiekBaTHOI ponbOBOi TpH; 6) KOHUEHTPU3M B  Oprasizamii
HaBYAIBHOTO Tpolecy. Taka cTpareriss HaBYaHHA MAaKCHMAJIbHO
HaOIMKye MpoIleC HAaBYAaHHS CHUIKYBaHHS 1O TPOLECY peanbHOI
KOMYHIKaIlii, IiJi 4ac SKOr0 Ma€ MiCIle B3aEMOJiS 3BYKOBOTO i
30pOBOTO  aHami3aropiB. ToMy He 3amepedylodd IOBHICTIO
JOLIBHICTD 3aCTOCYBaHHS MOTHUBALIHO-TPOTHOCTHYHUX
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TEXHOJIOTil, BBa)KaEMO HEOOXiJHUM TMEpeBaKaHHs HaBYaHHS Ha
1HTErpOBaHil HTICHO-CyMiCHil OCHOBI 3 OIHOYaCHUM CIIPHHMaHHAM
CTyAeHTaMu iH¢opMaLii Mo ciayxoBoMmy i 30poBomy Kananmax. Ilo
CIlyXOBOMY KaHaiy: a) BepOanbHoi iH(opmaii 3 ycima ii ronoBHIMHU
XapaKTePUCTUKAMH — JICKCHYHUMH, TPaMaTHYHUMH, (OHETHUYHUMH,
TeMIopalbHUMH; ©0) HeBepOanmbHOI iHQoOpMamii — My3HKH,
¢yHkuionanpHux mymis. Ilo 30poBomy kaHany: a) HeBepOaJlbHOI
iHpopMarii, sKa BKIOYaE JOBKULIS; ©) MHapamiHrBICTHYHOI
iHpopMarii — JKecTiB, MIMiKM, pPyXiB Tija, M03, MPOCTOPOBUX
0COOJMBOCTEH MiCIIE3HAXO/PKCHHSI KOMYHIKaHTIB Ta iH. TexHomorito
iHme2poBaHoi YinicHO-CyMicHOI axmugizayii peani3oBaHO y HU3Il
MeToauuHuX mpais [1; 2; 3]. IIpore i AOCTIIKEHHS MPHUCBIYCHO
(OpMyBaHHIO  IHIIOMOBHOI ~ KOMYHIKAaTHBHOI  KOMIIETEHTHOCTI
cryaentie MoBHuUX B30. Mu ¢oxycyemo yBary Ha BHKOPHCTaHHI
BiJIO Ha 3acalax [Hmespo8aHoi YiniCHO-CYyMICHOI akxmugizayii s

(hopMyBaHHS npoceciiino OpiEHTOBAHOT IHIIIOMOBHO{
KOMYHIKaTHBHOT KOMIICTEHTHOCTI CTYJICHTIB HEMOBHHX
creLiaJbHOCTEMN.

CyTTeBOIO TiepeBaror0 wi€i TEXHONIOTrii A (QOpMyBaHHS
KOMYHIKaTHBHOI KOMIIETEHTHOCTI B YCHOMY MOBJICHHI CTYJICHTIB
O10JIOTIYHMX CHEUiaIbHOCTeH BBA)XKAEMO BHKOPUCTAHHS PI3HUX
*aHpiB 1 TumiB Bifeo. lle moB’sA3aHO0 3 AOIINBHICTIO 3aCTOCYBaHHS B
nporieci HaBYaHHS MailOyTHiX 6i0JIOTIB aynioBi3yalbHUX MaTepianiB
He 3 (QaldyJapbHHM, a 3 ONKWCOBHM 3MICTOM, Hampukian (iabMmiB i
TEeJeNnporpaM JAOKYMEHTaJIbHOTO (opMmary. Y mepeBaXkHii KiJIbKOCTI
TAaKUX MarepialiB CTYACHT HE MOXKE 3J0TajaTHcs, AKa iHpopmaris
mepeayBaiia Tiid, MO 3°sBWIACSd Ha eKpaHi a00 3’SIBUTBCSA TICHA
Neperisily 4acTHHH, IO i MepeayBalia, HE TOBOPSIYM BXKE PO
NeperuTyTaHi YacTUHHM Bifieo a00 Mpo 3MIiCT BUMYIIEHOI YacTHHHU.
[HImoo mepeBaroro AaHOi TEXHOJIOTII € MOXIJIMBICTh BUKOPUCTAHHS
BiJle0 3 METOI0 OJHOYACHOI CeMaHTH3alii JEKCHYHHMX OJUHULb,
30KkpeMa OiojoriyHux TepMiHiB. Crenudika aHTTIHCEKOT MOBH
MOJISITAE Y BEJIMKUX TPYAHOLIAX O3BYUYBAaHHS JICKCHYHHMX OJHHUIIb,
SAKHX HE iCHy€ Hi B HIMEUbKil, Hi y (paHIy3bKild, Hi y iCITaHCBHKiH
MOBax, J€ CJOBa Yy CIIOBHHKAax IIOAAIOTHCS MPakTHYHO 0Oe3
TpaHckpumii. OCKIIBKA TICHUXOJOTH YTBEPIKYIOTH MPIOPUTET
CIlyXOBHUX CHTHAJiB MOBJEHHS, LI0 3aJUIIAIOTh CIiAM B KOpi
TOJIOBHOT'O MO3KY iHAMBiZa, BaXKJIMBO HAJATH B3ipelb 03BYUyBaHHS i
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320€3MeYUTH MOJMIIMBICTh MEPIIOr0 CHpUIMaHHS i HOPMATHBHOTO
3aCBOEHHS LUX JIEKCHYHUX OJWHHUIL caMme€ y 3BYKOBiil ¢opmi.
[IpesenTamiss MOBJIEHHS 3 BHKOPUCTAHHSAM Bieo Ha 3acagax
iHmMe2po8anoi YiniCHO-CYyMICHOI akmugizayii CIpUs€e TOAOJAHHIO
JIEKCUYHHX 1 (POHETHYHHMX TPYIHOIIIB, 3a0€3MeUyI0YH O3BYyUyBaHHS]
CTYACHTaMU MpoQeciiiHO MapKOBaHMUX JIEKCHYHUX OJWHHULDL Ha
alpOKCHMOBAaHO HOPMAaTHBHOMY PpiBHi. TakoX BaXKJIHBOIO €
CTaJialibHa OpraHi3aliss Mpolecy HaBYaHHA MOBJCHHS  BiX
(opMyBaHHS MOBJICHHEBUX HABUYOK JO PO3BUTKY 3Hi0OHOCTI
1HIIOMOBHOTO CIJIKyBaHHS. Y METOMIII HABYaHHS iHO3EMHHX MOB
JOMiHY€ TPUHIMII MMOECTAITHOTO PO3BUTKY BMIHHS CIIKYBaHHS Ha
0a3i cpopMOBaHHMX JIEKCHYHUX, TpaMaTHYHUX 1 (HOHETHUHUX
HaBUYOK, M0 3abe3ledye pO3BUTOK YMIHHS, PEJIEBAHTHOTO
HOPMAaTUBHOMY. TOMYy He BUKIIOYAIOYM MOKJIMBOCTI €IMi30IWYHOTO
BUKOPUCTAHHS npuioMiB MAHINYIAYIUHO-NPOSHOCMUYHOT
axmugizayii, BBaXa€EMO HEOOXITHMM NepeBaKaHHS HAaBYaHHSI Ha
1HTErpOBaHii iTICHO-CYMiCHil OCHOBI 3 OIHOYaCHUM CIIPHHMaHHAM
cTyAeHTaMu iH(opMalii 3a ay JUTUBHUM i Bi3yaJbHUM KaHaJIaMH.
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MAIN STEPS IN TRAINING ESP TRANSLATION EDITING

Olena Mykhailenko, Olha Shevchenko
Taras Shevchenko National University of Kyiv

When rendering a professionally-oriented text, the translator
undergoes three stages: pre-translation original text analysis, original
text translation and translated text editing. Our research deals with
training the students to perform the third step aimed at revising and
correcting the target text. This paper focuses on teacher’s activities in
forming and developing editing skills with the students of history
mastering the course of professionally-oriented translation.

The third stage of translator’s actions encompasses the
following operations: elimination of lexical and grammatical errors,
correction of structural and formal links of separate text fragments,
verification of semantic correlation between text parts, language use
improvement, refinement of syntactic constructions within text
fragments, coordination of stylistic features of target and source
texts, proofreading and creation of a final translation version
(Zarytskyi, 2004).

Editing skills include the ability of correcting one’s own and
other translator’s target texts or performing the editorial revision of
translated texts. These skills can be further specified in various
aspects. They include the abilities of selecting the best translation
version, noticing the differences between the source and target texts,
analysing and correcting the translation with regard to the selected
translation strategy, identifying drawbacks in a translated text,
noticing and correcting the disadvantages of different translation
versions, classifying errors, reasonable criticizing and evaluating
different translation versions, among others (Latyshev, 2003).
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The abovementioned skills can be trained in a complex of
exercises based on parallel text analysis (Chernovaty, 2013). For
instance, to develop the ability of analysing and correcting the
translation with regard to the selected translation strategy, as well as
the ability of editing other translator’s target texts, students exchange
their home-assigned translation versions and analyse them according
to the schedule (Gavrilenko, 2008), drawing their own conclusions.
One of the schedule versions can include the following checkpoints:
1) conformity of the target text to the selected translation strategy, 2)
adequacy in rendering the source text author’s intention, 3)
consideration of different worldviews of the original text author and
the target text recipients, 4) sticking to the logic and coherence in
translation, 5) conformity of the target text to speech and language
norms of the translation language, 6) correct selection of translation
techniques, 7) accuracy in the use of terms, 8) adequacy in rendering
genre and discursive features of the original text, 9) compliance of
the translated text with the customer’s requirements. With regard to
the style and genre of the original text, these points can be used in
evaluation of students’ translations as well.
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OSINT SIK CYUYACHMM 3ACIB HABUAHHSI

T. A. Ilacmepuak
Hayionanvna axademia Cnyocou besnexu Yxpainu

Pociliceka arpecist npotu YKpaiHu BHOCHTH CBOI KOPEKTHBH 1 B
HaBYAIBHUI mpomec MalOyTHIX BIMCBKOBHX II€pEKIIaJadiB,
MOKIUKAaHUX, TOMDK IHIIMM, 3axUIaTd 1 po30yAOBYBaTH CBOIO
KpaiHy Ha iHdopmauiiiHoMy ¢poHTi. B yMoBax BO€HHOTO CTaHy
3’SBJISIOTBECS. HOBI (pOpMH 1 METOAM HaBYaHHS IJsI PO3B’SI3aHHA
HaranbHUX MOTpeO i BUKIMKIB choroneHHs. Cepen HOBUX 3aco0iB
HaBYaHHsS 1HO3eMHOi MOBH, 30Kpema, BapTo BHOKpemuTH OSINT,
Akl HaOyBae Bce OUIBIIOT MOMYJSIPHOCTI SIK, 3 OAHOTO OOKY,
e(eKTUBHUI IHCTPYMEHT Il HABYaHHS 1HIIOMOBHOTO CIIiJIKYBaHH:,
a, 3 1HILIOTO, AJIsl PO3BUTKY aHATITHYHUX HABUYOK.

OSINT (ab6p. 3 anen. Open source intelligence) — 11e po3Binka
Ha OCHOBI BiJIKPUTHX JDKEPEJl, KOHIICTIIisI, METOJOJIOTIS 1 TEXHOJIOTis
N0OyBaHHS i BAKOPUCTAHHS BiICHKOBOI, MMOJIITUYHO1T, CKOHOMIYHOT Ta
iHImoi indopmanii 3 BIIKpUTUX HKepen, 6e3 HopyIIeHHs 3aKoHiB [1].
Le#t meron mependayae momyk iHdopmamii, ii aHami3, aHATITHKO-
CHUHTETHYHY MEpepoOKy 1 pO3HOBCIOMKEHHA Ml MOJAIbIIOTO
BUKOPHUCTAHHS 1 IPUIHATTS pilieHb y cdepi HaioHAIEHOI 000POHH
Ta OE3MEeKH, PO3CIiAyBaHb TOIIO.

HaBuannus inozemnoi moBu 3 Bukopuctanusm OSINT, sk
HOBITHIi METOJ HaBYaHHS, TaKUM YHHOM, Ma€ Iy HHU3KY
MOJKJIMBOCTEH Ta BENMKHUN MOTEHLIaN, 3 OTJSIy Ha HOro HOBU3HY 1
aKTyanpHicTh. HaBuanmpHa  TexHomorisi — mependayae  MOLIYK
1HIIOMOBHHUX, MEPEeBaXHO [HTEepHET-mXKepen — myOmikamnii, ayaio Ta
BiJleo 3amuciB y comianpHuX Mepexax Twitter, Facebook, Istagram
Ta iH., Ha oQiuiiiHuX I[HTEpHET CTOpiHKAaX MIXHAPOAHUX BUAAHB,
TOILO; TIEpEKIIaj], aHalli3 Ta CHCTEeMaTH3alis MaTepiaiy 3 NOJaTbIIuM
TIyMaueHHAM PiJHOI0 MOBOIO.

[lepeBaramu Takoro MeToay HaBYaHHS € HACTYITHI:

1. Cmyxaui MarOTh BeNWKHHA BHOIp pecypciB mis 300py
iHpOpMaIii 3 BIIKPUTUX IKEPE.

2. Cnyxa4i MOXYTb CaMOCTIHHO BHOWpATH PiBEHb CKJIAIHOCTI
BimoBimHOI iH(poOpMarii (CTarTi, JOMUCY, TOIIO) IS TMOJANBIIOrO
aIeKBaTHOTO TEpeKJaay, TaKuM YHHOM, YHHKAIOUH IpodieMu
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HEBIAMOBIMHOCTI HABYAIBHOTO Marepiany piBHIO C(HOPMOBAHOCTI
HaBUYKU TepeKyaay (3aHaaTo NPOCTHH Marepiajl He CIpUATHME
PO3BHUTKY, a 3aHaATO CKJIaJHHA MOXE CTBOPUTH MCHXOJOT1UHI
npobieMu: HeOakaHHS, PO3APATyBaHHA 1 BIAYYTTS O€3MOMIYHOCTI
nepe HEMOCHILHUM 3aBAAHHSIM).

3. Cnyxaui MaroTh 3MOTy NpaIiOBaTH 3 PI3HUMH THUIAMHU
TEKCTIB: BiJl HE(OPMAITLHO-PO3MOBHUX JI0 JUIOBUX ITyOTIIUCTUIHHX,
30arauyloud CBifl CIOBHUKOBHUH 3amac CYYacHUMH, <GKUBHMID
3pa3kaMi MOBJICHHS.

4. Tlponec cucremaTH3auii i aHamizy iHQopMalii po3BUBa€
aHAMITUYHI 30I0HOCTI 1 HaBUYKU pedepyBaHHS TEKCTY PIIHOIO
MOBOIO.

5. Cucrematnyna po6ota 3 OSINT nmo3Bomsie mocriiiHo OyTu B
Kypci OCTaHHIX TMOJITHYHHUX, €KOHOMIYHMX 1 BIHCHKOBHX MOIiH,
3HAYHO PO3LIMPHUTU KPYyrosip, chopMyBaTH CBiIOMY OCOOHCTICTH 3
BJIACHOIO MO3HILIEIO.

YmoBoro st pobotu 3 OSINT € mocraTHili piBeHb BOJOIIHHS
iHozemMHOI0 MOBOIO (Intermediate / BuIE CEpeIHBOTO), OCKUIBKU
nepeknan iHpopmamii TMOJITUYHOTO 1 BOEHHOTO CIPSMYBAaHHS
3Me0UTbIIOro ToTpedye 3HaHb CHenu(piYHOT JIGKCHKH, CKJIaHUX
rpaMaTU4HUX CTPYKTYp, adpeBiaTyp TOIIO.

[poimtoctpyemo BapianT pobotu 3 OSINT mis ciyxadiB
CTapIIUX KypCiB 3 JOCTaTHIM piBHEM BOJIOJIHHS iHO3EMHOIO MOBOIO.

Tabmmms 1
No | HasBa moBunu | [locwnanns | CTUCTHiA 3MiCT [He
/1T | yKpalHCHKOIO Ta Ha (YKpaiHCBKOIO)
1HO3EMHOO JKepeno,
MOBOIO Ha3Ba
JoKepena,
nara
my6mikarii
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1. |Keiitnin TsitTep, Keitrnin e
JIKOHCTOH: 25.10.2022. | I>x0HCTOH < Motik
«Kputukysatu (Caitlin
arpecito 3axony, | https:/twitt | Johnstone), Q A insions
sIKa MPU3BeNa JI0 | er.com/cait | aMepHKaHChKa
miei BifiHM —| oz/status/15 | mUCEMEHHHUIIS Criticizing the extensively
s0Bcim  mHe Tel| 846963801 aBCTpaJIiﬁ- documer\ted wgstern aggressions that

e led to this war is not the same as
came, o | 40191744 CBKOro saying the invasion is good or that
CTBEPIKyBaTH, TIOXOKCHHS, Vladimir Putin is a wonderful person.
10 BTOPTHEHHS aKTOpKa Ta| [fthisisn't obvious to you, it's
~ e Il06p0, a TpOMazChKa because'U'S propaganda has turned

X your brain into soup. Hope that helps.
Bonogumup TisTuKa,
ITyTin — wymoBa CTBEPAKYE, L0
moauHa.  SIKio arpecis 3axomy| 00 %10
BU IIbOIO HE crana 636 pereitu Teirie is uuTator: 23
posyMiere, MIPUIHHOIO 2384 ynonobanis
3HAYUTH BU BIMHU MiK o - - 5
O1IJaTTUCh VYkpaiHoro Ta
BILUIUBY Pociero Ta
aMEepUKaHCHKOT 3BUHYBadye
MpOTaranim». — THX, XTO He
“Criticizing the HoALIse | Teinwie signosins
extensively TOUKy 30pY, Y o a c® &
documented HETANICKOTIIAIH
western OCTi,
aggressions that BBAXKAIOUM  IX
led to this war is KEPTBAMU
not the same as aMEpPUKaHCBKOI
saying the IIPOMAraHjy.

invasion is good
or that Vladimir
Putin is a
wonderful

person. If this
isn't obvious to
you, it's because
US propaganda
has turned your
brain into soup.”

Pobora 3 OSINT € TOTYXKHHM IHCTPYMEHTOM  JUIs
BJOCKOHAJCHHS HaBUYKH NeEpEKNagy pi3HUX 3pa3KiB MOBICHHS,
PO3BUTKY aHaNITHYHMX 37i0HOCTEeH, a Takok (opmyBaHHS
MOJITUYHO CBIZIOMOI 1 3pi0i 0COOMCTOCTI 3 MUPOKUM KPYyTro30poM i
BJIACHOIO MO3ULIEIO.
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Jlitreparypa
1. PosBinka Ha ocHOBi Bigkputux mkepen. URL: https:/
https://uk.wikipedia.org/wiki/%D0%A0%D0%BE%D0%B7%D0%B2%D1
%96%D0%B4%D0%BA%D0%B0_%D0%BD%D0%B0_%D0%BE%D1%
81%D0%BD%D0%BE%D0%B2%D1%96_%D0%B2%D1%96%D0%B4
%D0%BA%D1%80%D0%B8%D1%82%D0%B8%D1%85_%D0%B4%D
0%B6%D0%B5%D1%80%D0%B5%D0%BB (xara 3Bepuenss: 01.11.22).

PLANNING INTERACTIVE LESSONS
IN THE EMI CLASSROOM

Serhii Petrenko
Taras Shevchenko National University of Kyiv

English as a Medium of Instruction (EMI) has become popular
in the recent years. However, the ESL instructors can be confused
that there are two other approaches: Content and Language
Integrated Learning (CLIL) and English for Specific Purposes (ESP).
The former focuses equally on language and content, and is generally
used for primary and secondary school levels. The latter is aimed to
help students improve their level of English and focus on the need in
their field, and is generally used for the tertiary level. EMI, on the
other hand, includes “teaching an academic subject through emglish
which is not the first language of the majority population” [Dearden,
2015, p. 7].

The first step the instructors should do when they start lesson
planning is to look back at student learning outcomes, which are
SMART (specific, measurable, achievable/ attainable, relevant/
results-focused and time-bound/ time-focused) and use verbs from
Bloom’s Taxonomy (e.g. identify, describe, distinguish, summarize,
predict, illustrate, compare, explain, justify, compile, organize, etc.)
[Doran, 1981, pp. 35-36].

The second step is to plan the lesson itself considering
challenges the students might have with the content, key terms, etc.
Table 1 demonstrates an example of the EMI Lesson Plan for
political science students. It includes general information about the
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course, student learning objectives, teaching context, list of activities,
materials, and assessment. The essential elements are a warm-up, a
mini-lecture, an in-class interactive activity, and re-grouping to
summarize the content. Scientists have noted the importance of the
interactive component [Chuang, 2015, p. 65].
The third step is to identify any assessments during the class
[Wiggins & McTighe, 2005].
Table 1
Instructor’s name, course name, and class time: Serhii Petrenko,
Introduction to Political Science, 1 hour 20 minutes
Lesson plan topic: The Concept of a State in Political Science

Student learning outcomes:

1. Students will be able to define the concept of a state and its qualities:
population, legitimacy, territory, and sovereignty.

2. Students will be able to relate the recognized qualities of a state to
modern countries that lack one of those qualities.

Teaching Context: 20 university first-year students of B1+/B2 proficiency
level. They are highly motivated to study political science. However, they
don’t know yet about their future work opportunities and environment.
Anticipated difficulties can be that the students do not have EMI classes in
other subjects, and that they are not used to mini-lectures. They do not
usually participate in discussions during other lectures on philosophy,
political science, logic, etc. in Ukrainian. Their English level is enough to
understand the content of this lesson, and most of the vocabulary and
grammar issues.

Activity, Type, Progression, and Materials Duration
(in min.)
Warm-up: 10 min

Mentimeter — the students create a word cloud to define the
features of a state. Then the teacher pre-teaches key vocabulary
connected with the topic: state, sovereignty, legal entity,
political entity, legitimacy, citizenship.

Materials:
Mentimeter;
Google Slides
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Mini-lecture topic: The Qualities of a State. 15 min
The teacher presents the disputed issues to define the state, and

how to differentiate it from the country, government and

politics. Then the essential qualities of the state are analyzed:
population, legitimacy, territory, and sovereignty.

The students can post their questions in Zoom chat during the
mini-lecture. The teacher responds to them during the mini-

lecture.

Materials:

Hague, Rod, Harrop & Martin, McCormick, John (2016).

Political Science: A Comparative Introduction, New Y ork:

Palgrave, Pp. 19-36;

Google Slides

In-class interactive activity 1: 15 min
The students are divided into small groups (Zoom Breakout

Rooms), where they define whether all qualities of the state are

peculiar to Taiwan, Palestine, Gibraltar, and the Vatican (one

state for a group). They fill in their examples in Jamboard.

Then the students sum up, and choose the speaker who will

present their findings to the entire class.

Materials:

Jamboard:

https://jamboard.google.com/d/ITHAMCpmmSFGcelJthgei-
ANxf6Eer0DR3SLIK4PPoN7uO8/edit?usp=sharing

Zoom Breakout Rooms

In-class interactive activity 2: 15 min
The speakers from each group present their ideas whether all

the qualities correspond to ‘their’ state. The students from

other groups ask questions or comment.

Materials:

Jamboard:

https://jamboard.google.com/d/1HAMCpmmSFGcelJthgei-
ANxf6Eer0DR3SLIK4PPoN7uO8/edit?usp=sharing

In-class interactive activity 3: 10 min

The students read the information and statistics about the
number of countries in the world, and then work in small
groups (Zoom Breakout Rooms) to discuss why there are
different approaches to define the exact number.
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Materials:

Text for reading:
https://www.worldometers.info/geography/how-many-
countries-are-there-in-the-world/

Zoom Breakout Rooms

Re-group to summarize: 10 min
The students play in 2-3 groups the Bamboozle Quiz on key
ideas of the lesson. The teacher summarizes the lesson, and
pays attention to challenges if there are mistakes in students’
answers.

Materials:
Bamboozle;
Google Slides

Reflection: 5 min
In small groups (Zoom Breakout Rooms), the students reflect
on the lesson using 3-2-1 strategy (3 things they have learned,
2 challenges, and 1 thing they will apply in real life).

Materials:
Zoom Breakout Rooms

Assessment:

The formative assessments:

1) The background knowledge probe when the students create the word
cloud;

2) Problem-solving activities when the teacher ‘walks’ in between Breakout
Rooms, and observes the discussions;

3) Effective feedback when the teacher facilitates the students to understand
if they have answered incorrectly or made a mistake;

4) Peer review when the students listen to the speakers from each group,
and comment or ask questions;

5) The ungraded Bamboozle quiz which is offered as a summarizing
activity;

6) Reflection when the students reflect on the lesson using 3-2-1 strategy.

The abovementioned elements of the EMI classroom can be
modified depending on the learning outcomes and/or challenges the
students have. However, following these steps can make the lesson
interactive, engaging and motivating for students.
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BIIJIUB COgIAJII;HOi CEMIOTHUKHU HA BUKJTAJAHHS
MNPOP®ECIMHO OPIEHTOBAHOI IHO3EMHOI MOBH

O. I. Cmenanenxo
Kuiscokuii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

[Mornsan Ha MOBHI SBHILIA KPi3b NPU3MY COLIaIbHOI CEMIOTHKU
3YMOBJICHUI TOJOXEHHSIMH Teopii cHCTEeMHOI (YHKLIOHAIBHOI
JHTBICTHKH, po3pobiieHoi M. Xammigeem, B paMkax sSKOi MoOBa
PO3TIIANAETECS  «y COLIOKYJIBTYPHOMY KOHTEKCTi, /A€ KYyJIbTypa
TIyMaumiach y ceMioTndHux tepminax» (Halliday, 1978, c. 2). Byno
BU3HAYEHO Tpu QyHKUI] (MeTadyHKILIT) MOBH: ieaniiiHa (KOHCTPYIOE
VSBIGHHS TPO Te, IO BigOyBaeThCsl y CBITI), MiXKOCOOHCTiCHA
(KOHCTPYIO€ MI>KOCOOUCTICHY B3a€MO/III0), TEKCTOBA (3M1I0OHICTH TOTO,
XTO TOBOpUTh, cTBopioBaTH Tekctu) (Halliday, 1978, c. 39), ski
peari3yroTbcsi y KOHTEKCTi. MoBa pPO3YMIETbCS SK JKEpeso i
CTBOPCHHsI 3HA4YCHHS Ta KOHCTPYIOBaHHS NocBiny. lIpencraBHuKH
COLIiaJIbHOI CEeMIOTHKHM BH3HAYaIOTh MOBY K CEMIOTHYHHUI pecypc
(semiotic resource), sIKUi mependayae «mii, Marepianu, apTedakTH,
10 BUKOPHCTOBYIOTBbCS Ul CHIIIKYBaHHS 1 CTBOPEHi (i3ionoriaHo
(apTUKyIALIAHUN amapaT, MiMiKa 1 )KecTH Ta iH.) a00 TEXHOJOTIYHO
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(pyuxa, ¢apOH, KOMIT'IOTEPHI NPOrpaMHu Ta iH.), a TAKOX CIOCOOU
opranizanii mux pecypciB» (Leeuwen, 2005, c. 285). Iliaxix mo
BUKJIaJIJaHHA MOB 3 YpaxyBaHHSM NPUHIIMIIIB COLIAIILHOI CEMIOTHKH
nepeadavae MOEAHAHHS IHCTPYMEHTApilo 3 PI3HUX COLIalbHHUX 1
TYMaHiTapHUX HampsIMKiB: JHTBICTHKH, KYJIbTYpPOJIOTii, COLIOMOrii,
MICUXOJIOT1{, Bi3yaJIbHUX JOCHTIKEHb Ta iH.

CyuacHa KOMYHiKalisl Bce Oiblle CIPUIMAETHCS K 1HTErpaLis
«MYJTBTUMOJAIBHO» TIOENHAHMX PI3HUX CEMIOTHYHUX MOJIYCiB
(modes), 30kpema BepOanbHui Ta HeBepOansHUid (Norris, 2016). Sk
3a3naumB ['. Kpecc: «CTBOpeHHs 3HaKiB — 1e POpMyBaHHS CEHCY, a
HaBYaHHA € pe3ynbratoMm 1ux mporeciBy (Kress, 2010, c. 178).
BignoBigHo 10 wmi€i TOYKM 30py, HaBYaHHS BH3HAUYAETHCS SK
«MiBUILIEHA 3JaTHICTh BUKOPUCTOBYBAaTH 3HAKH Ta OCMHUCICHO
3a;mydatucs y pisHux curyauisx» (Selander, 2008). Kpim Toro, Bcs
collialibHA  B3a€MOJISl  BBAXAETHCSI  MYJIbTHUMOJAIBHOIO, IO
OJHOYACHO 3alyda€e JeKilbKa CEeMIOTHYHHX pecypciB y pi3HUX
pecypcHHX cHucTeMax abo Mopaycax (Hampukian, 300pa)keHHS,
MUCBMO Ta MOBa), JIe 1 MOAYC 1 NEBHI pecypcd MaioTh Pi3Hi
MOXJIMBOCTI a00 moTeHImianu ans crBopeHHs ceHcy (Kress, 2010).
ToOTo 3 TOYKH 30pYy COLIATBHOI CEMIOTHKH, MPOLEC CTBOPEHHS
3HAaKIB, CTBOPEHHS 3HAUCHb 1 HABUYAHHSI TICHO MOB'sI3aHi MiX CO0OI0.

VY cyyacHOMY CyCHiNbCTBI Oarato B 4OMy 3aBISIKM PO3BUTKY Ta
MO PEHHIO uuppoBUX iHpOpMaLiTHUX TEXHOJIOT1H,
CIIOCTEPIra€eThCsl TEpexiA Biil MOHOMOJAIBHOCTI, TOOTO CHOCOOY
nomupeHHs: iHQopMmalii depe3 OKpeMi KaHalIW CIOPHUHATTA, O
MYJbTUMOJAIBHOCTI, MpH fAKiM pPi3HI KaHadd CTalOTh OUIBII
IHTETpOBaHI Ta BHUKOPHCTOBYIOTBHCS Bi3yajbHI €IEMEHTH JUIs
nepexayi cknamHux imedt 1 mormsamiB. I'. Kpecc crBepmkye, mo B
JIHTBICTHIIl OPIEHTHPOM JUIsi KOTHITHBHOI IiSUTEHOCTI € MOBa, TUM
4acoM, Y MYJbTUMOAAJIBHOCTI, MaTepialbHi pecypcu MOBH B iX
MHOKWHHOCTI 1 pI3HOMaHITHOCTI BUXOJSTH JAJICKO 32 MEKi MOBH Ta
nuceMa (Kress, 2010). AHamizyroun KOMyHiKaTHUBHI akTu, T. Jleyen
3po0MB BHCHOBOK, HI0 NpPUHAWMHI YOTHPH THIIM CEMiOTHYHHUX
pecypciB OepyTh y4acTh Y CTBOPEHHI MYJIbTHMOAAIBHUX TEKCTIB:
puT™M (3abe3medye 3B’S3HICTH 1 CEMaHTHYHY CTPYKTYpY MOIIH y
Yaci), KoMOo3uuisi (3a0e3nedye MpOCTOPOBY CTPYKTYPY TEKCTIiB i
nofiit), B mOCHigoBHICTh iH(opMaii (MoKpalye KOTHITUBHI 3B’ 3KH
MK CTPYKTYpPOBaHMMH OJMHHUISIMH iH(opMmamii yac i mpocTip) i
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Jiayior (CIpusie YCBiIOMJICHHIO MTOTEHIIaTy CTPYKTypH Oecina moj0
BUBYCHHS  3B’SI3KIB MK  CEMIOTMYHMMH  pPeCcypcaMu,  IIO
BUKOPHCTOBYIOTECSI B MyJlbTUMOAaIbHUX TekcTax (Leeuwen, 2005,
c. 180-267). MopanpHICTh BiTHOCUTHCS IO TEBHOTO THILY
iHpopmanii Ta/abo ¢opmary mOAaHHSA, B SKOMY iH(opMaris
30epiraeTbes. [IpupoaHa MoBa € OCHOBHOIO MOAAJIBHICTIO, IO Mae
0e3nmiu HE3MIHHUX BJIACTHBOCTEH y CIYXOBHX CEPEIOBUINAX SIK
PO3MOBHA MOBA, Bi3yaJbHUX 3aco0ax iHpOpMaIii sIK MICEMOBA MOBA,
Yy TakTWIbHUX 3aco0ax MacoBoi iHdopmamii sk bBpaitne Ta
KiHeTHYHHX 3acobax MacoBoi iHQopmamii sK MoBa JKECTiB.
(https://hmn.wiki/en/Communicative_modality#cite note-1)
HasBHiCTE MyJIBTHUMOJANBHUX TEKCTIB MA€ 1CTOTHUH BIIMB Ha
KIIIOYOBI TpoONEeMH MOBJEHHS. YCBIIOMJIEHHS CEMiOTHYHOTO
MOTEHIiaTy TEKCTy, a TaKOXK BHU3HAHHSA BAXKIMBOCTI aJCKBaTHOTO
1000py JIEKCUKO-TPaMaTHYHUX 3aCO0IB 3aralbHOTO 3MICTy TEKCTY Ta
HOro BIUIMB Ha YWTa4diB BBAKAETHCA OCOONMBO BaxkiauBuM. Lli
nuTaHHs Oyno perensHO nociimkeHo B. boywepom, /I. Bartowm,
@. Kpicri, b. Jlepes’sukoto, P. Xacanom, JIx. Maprinom Ta I.
Binbsimc. B ykpaiHCBKil TIHIBOAMJAKTHLI aCTIEKTH TEKCTOTBOPEHHS
nociimkysamu B O. Aunpiens, 3. bakym, O.boxko, O. ['oporikina,
H. Tony6, O. Kapaman, C. Kapaman, O. Kyuepyk, JI. Oscienko, E.
[NanuxaTta, M.IlenTimok Ta iH. Peamizaiis NpUHIUIIB COIiabHOL
CEeMIOTHKH [O3BOJIIE€ 3'ACYBaTH, K 3aJly4yalOTbCs CTYIOCHTH Y
CTBOPEHHI CMHCIIB uepe3 TekcTH. M. Xammiael 3ayBaxye: «Y Oyab-
SIKili MOBHI OCBITI y4eHb Ma€e cTBopuTH pecypc. Lle pecypc meBHOro
BUAY: pecypc Uil CTBOPEHHS ceHCy. Sl Ha3MBalO L€ «CMHCIOBHUM
noteHuian». BuBueHHs pigHOI MOBHU, HABYaHHS YNTAHHIO Ta MUCHMY,
BUBYCHHS 1HO3eMHOi MOBH, BUBUEHHS TOUYHUX HayK, a00 BHBUCHHS
CTWJIIB TIHCBMOBOTO TBOPY — Yyce Ie¢ (OpPMH CMHCIOBOTO
noreHmiany». (Halliday, 2009, c. 274). Kareropis momambHOCTI
JI03BOJISIE TIPOAHAITI3YBATH, SIK JIFOJH BUKOPUCTOBYIOTH PECYpCH, 100
MiJ Yac CHiJIKyBaHHS BUPA3WUTH ICTUHHICTH YW JOCTOBIPHICTH CBOIX
ysIBIIEHb PO CBiT, 4d 1e Qakt abo Buragka, nepeabadeHHs adbo
npaBaa. JlronuHa crpuiimMae iH(oOpMamlilo 3aKOJOBaHY y IEBHOTO
TUITY 3HAaKH 1 CTaTyc peajbHOCTI. ICHye JyMKa, IO SKIIO BCi 3HAKU €
00’eKTaMHM CHOPUUHATTA, TO IiX MOAAJbHICTE OyAe BHU3HAYATU
HIOHalMEHIe YacTUHY iXHBOI mpupoad. o THIIIB 3HAaKiB MOKHA
BiJTHECTH NMHCHMO, CUMBOJI, BKa3iBHUK, 300paXeHHs, KapTy, rpadik,
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niarpamy.

Bepyun nmo yBaru Buille BHKJIAJCHE, BBAKAEMO AKTyallbHUM
BUKOPHUCTaHHS aHaJli3y TEKCTiB Kpi3b MPU3MY COLIaIbHOT CEMIOTHKH
Ta IHIOIMX BHJIB MPAKTUYHOI MiSUTHHOCTI 3 TEKCTaMH IiJI dYac
BUKIIQJIAHHA 1HO3EMHOI MOBHU 3a MpO(ECiiHUM CHpSIMyBaHHSIM.
BuBueHHS MOBHY — 11€ HAaBYaHHS CTBOPIOBATH 3HAYCHHS, OBOJIOAIHHS
pecypcaMu CHCTEMH MOBH JUISI BUPAXKEHHS Ta PO3yMIiHHS 3HAYCHB.
I1. MikaH CcTBEepKy€e IIO0 HABYaHHS MOBU — II€ MPOIEC COIliami3amii
CTYJCHTIB Yepe3 CTBOPCHHS CMHCIIB 3a JOIMOMOIOI) TEKCTiB,
HAaBMHUCHE CTBOPCHHS JHUCKYPCHBHHUX pECypCiB s ydYacTi B
CMHCIOBUX JHisfiXx y cycminectBi (Mickan, 2013, c. 69). Orxe,
BUKOPUCTAHHS MPUHIHIIB COLIAIBFHOI CEMIOTMKM Y BHKJIaJaHHI
1HO3EMHHX MOB MpPOQeciiHOrO CIpsIMyBaHHS I03BOJSIE POpMyBaTu
3B’SI3KM MIXK MOBOIO Ta TEBHOIO COIIIAIBHOIO CTPYKTYPOIO, SIKa €
OIHUM 13 acCIIEKTIB BIAIMOBIAHOI COLIAABHOI CUCTEMH, a OTXKE, MK
MOBOIO Ta CUCTEMOIO 1i 3HAYCHb.

Benuka xinbkicTh mocmigHukiB, a came I'. Kpicti, P. Xacan,
I1. Mikan, k. Porepi, M. lnennerpemn, I'. BinbsaMc BigcTomOmOTH
MO3UIIiI0 HEOOXiTHOCTI MiAXOMy /10 BUKIIAJaHHS MOBH 3 OIOPOIO Ha
JOCATHCHHS Ta pO3pOOKHM comianbHOI cemioTuku. Peaizaris
MIPUHIIMIIIB COLIaTBbHOT CEMIOTHKH y BHKJIAJaHHI MOBH Tiependayae
TpaHc(OpMaIliF0 METOAWKH BUKIAJAHHS MOB, 3MiHA MiJXOJIB IO
HaBYaHHs, PO3BUTOK IHHOBAaLIWHMX MpOrpaM Ta KpUTepiiB BUOOpY
HaBuanbHuX pecypeiB. I. Kpecc, K. Jxesir, k. Or6opn, T.
XapanaMIoc po3risiAaloTh YCiX YYaCHUKIB KOMYHIKaMii IK aKTUBHUX
MEPETBOPIOBAYIB CMUCIIOBUX PECYpCiB, IO iX OTOYYKOTh, 1 TaKHid
ITiIX1]T BiAKPUBA€E HOBHIA MiJXif 0 Tporiecy HapuaHHS MoB (Kress et
al, 2014). BueHni BiA3Ha4arOTh, 10 B Taly3i BUKJIAaJaHHS MOBHU
TPaAUIIHHUEN MiIXil BCE IIE IMepeBakae, MO0 BilOOPaKaEThCS Y
pO3TIsiAl TpaMaTHKH Ta JICKCUKH SIK  OIMOPHOI KOHCTPYKIII,
BiJIipBaHOI BiJl TEKCTIB 1 1M030aBieHOI HEOOXITHOTO CEMaHTHYHOIO
3HAYCHHS, HE KaXXy4Yd NP0  HAJIECKHE BpaxyBaHHS TEKCTiB i
koHTekcTiB (Bakhov et al, 2021). BuxiaganHs iHO3€MHOI MOBH
npodeciiHOro chnpsAMyBaHHS mepexbadae poOOTy CTYACHTIB 3
ABTCHTHYHUMH TEKCTaMHM, ITJI Yac SKOi OCTaHHI 3100yBalOTh HE
JIUIIIe 3HAHHS Ta YMIiHHS KOPHCHI JJisi poOOTH 3 TpaMaTHYHUMHU
CTPYKTYpaMH, JCKCUYHUMHU OJIUHUIIIMH, aje i MPOXOJATh MPOIIEC
comiamizamii, MmO mepexdavyae 3acTOCYBaHHS COI[IOCEMIOTHYHHX
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pecypciB 3 MONEPEAHBOTO JOCBITY.
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BENEFITS AND CHALLENGES OF FOCUSING ON
MEDIATION IN THE ENGLISH LANGUAGE TEACHING

Oksana Stepanechko
Taras Shevchenko National University of Kyiv

Remote teaching and learning we faced due to the COVID-19
pandemic and having to continue in war conditions of our country
make us face the problem of students’ interpersonal communication
and collaboration. In such severe conditions, English language
teachers need to pay more attention to mediation to prepare their
students for teamwork in the future, understanding between group
mates and future colleagues, and reaching successful communication
with different people they meet.

As scholars claim, mediation is concerned with using language
to help people understand each other, make communication more
successful, meaningful, and relevant, and reach new understandings
together. The origins of the term as used in foreign language teaching
are generally thought to lie in the CEFR, the Common European
Framework of Reference for Languages: Teaching, Learning,
Assessment (Council of Europe, 2020), and in the explicit
ideological commitment to a multilingual Europe enshrined therein
[2, 148]. Also, ‘mediating communication’ was added to the CEFR
in 2018. It involves interpersonal skills and social skills and is
realised by creating the conditions (physical, social, emotional) that
lead to successful communication [1].

As higher education teachers, we understand that each
profession students acquire needs collaboration and cooperation in
different ways. It sets us a task of teaching students during English
classes to become good mediators — those who can notice the
problem, know how to modify the message, and can spark fresh
understanding. Following the recommendations of the CEFR [1], we
distinguish focusing on modes of communication which means that
language proficiency is defined in terms of what users can do with
the language, not just what they know about it.

In English lessons, such tasks as asking questions in pairs or
small groups, summarizing information/articles, simplifying text,
giving examples, and translating sentences and phrases develop
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students’ abilities to modify the message so that it is more relevant or
meaningful to the person/people receiving it. The mediator’s target is
to be focused on what another person in the exchange need.

The process of mediation illustrates how language can be used
to clarify misunderstandings and achieve more significant
breakthroughs in communication and understanding. Sometimes it’s
a short and simple process, but sometimes it’s complex and
protracted like in negotiations. Inquiry-based tasks, project
teamwork, surveys, activating, integrating, analyzing, and interactive
tasks help English teachers find a way to involve students, bring
everyone into the discussion, come to an agreement, and generate
brand-new insights.

Any topic from General or Specific English can be adapted to
the development of mediation skills. For instance, ‘“Technologies:
friends or foes” can be discussed in a group where every participant
gives the reasons for their views, and finally, it could be a survey
task in which students come up with the conclusion “What we think
about technologies”, moving from individual note-taking to a group
discussion. Without any doubt, there might be disagreements and the
role of the mediation activity is to accurately summarise the diversity
of views, making sure everyone is represented, and then present it to
others.

Among the benefits of teaching mediation skills to students, we
can outline the tasks which become personalized and motivating.
They involve students in researching topics of special interest to
them. Also, mediation tasks develop collaborative skills and build
empathy and trust as they engage students working together, sharing
their thoughts to solve problems or make decisions. Consequently,
such collaborative work centers on action and outcomes and uses a
variety of different roles students can try, teaching them to learn each
other better and discover what they have in common.

We can conclude that by taking part in mediation activities,
students improve their language competence and simultaneously
develop vital global skills that will benefit them in all life spheres.

But also, teachers can face some challenges they have to
consider while preparing mediating tasks. Among them, we identify
individual abilities (some students mediate confidently and more
naturally than others who need support to engage in such activities in
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English. And one more challenge might be integrating skills.
Mediation activities often focus on integrating receptive skills
(listening and reading) and productive skills (speaking and writing).
Such activities have different phases and teachers need to decide
where the emphasis lies in each phase; for example, in a classroom
presentation task there may be a listening or reading aim for the
research phase, and a mediation goal for preparing and delivering the
presentation. Thus, the teacher’s task is to concentrate on mediation
skills in existing tasks by redirecting the goals or creating additional
tasks relevant to students’ needs.
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POJIb CYYACHHMX OCBITHIX TEXHOJIOT'TH 1151
SIKICHOI MOBHOI NIJITOTOBKU CTYJAEHTIB
I'YMAHITAPHUX HE®LJIOJOTTYHHUX
CIEIIAJIBHOCTEM

T. A. Ilenko
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

CyyaCHUMHM TEXHOJIOTiSIMH BHKJIAQJaHHA iHO3€MHOI MOBHM Ha
TYMaHiTapHUX HeQiIoNoriuHux (¢axyiapreTax € mpodeciino-
OpIEHTOBaHE HABYAHHS, METOJ[ IIPOEKTIB, IrPOBI TEXHOJOTII,
TEXHOJIOTil ~ IHTEHCMBHOIO  Ta  AWCTaHLIAHOrO  HaBYaHHS,
iHpopMamiiiHi Ta TenekOMyHikawiiiHi TexHosorii. Pobora 3
HaBYAIBHUMH Ta KOHTPOJIIOIOYMMHU KOMIT IOTEPHUMH IpOrpaMaMu 3
1HO3EeMHHX MOB, CTBOPEHHS pe3eHTallili, HAaBUaHHS i1HO3EMHUX MOB
B KOMIT'IOTepHOMY cepefnoBuili (  ¢opymu, OJOTH, €IeKTpOHHA
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MOIITa), TPEHIHIOBl CUCTEMHU HaBYaHHS, HOBITHI TECTOBI TEXHOJOT{
(cTBOpeHHs 0a3u MaTepiadiB 3 iHO3EMHOI MOBW IS TIPOBEICHHS
KOMIT IOTEpHOTO TECTYBAaHHS 3 METOI0 KOHTPOJIIO 3HaHb CTYJICHTIB).

BuBYeHHS1 iHO3eMHHX MOB 3 IHTETpaLli€l0 CyYyacCHHUX iHTEPHET-
TEXHOJIOTI B OCBiTHI Tmpomec Hamae 3MOTy CTyICHTaM
BJOCKOHAJIMTH HABUYKU AayAilOBaHHS Ta pOOOTH 3 TEKCTOM,
MoJoJaTH MOBHMH Oap’ep 3aBOSKM 3aHYpEeHHIO B  MOBHE
cepeloBHIE, 3HAWOMUTH CTYACHTIB 3 OHJIAHH-pecypcamu, SKi
MPOMNOHYIOTh 0araTo LiKaBoi Ta KOPHUCHOI iHQopMalii, cTUMYIIoe
OOTOBOPEHHS TEM, TUCKYCii iHO3€MHOIO MOBOIO, 1[0 TPUBOJHUTH IO
MiABUIICHHS! MOTHBALli 10 BUBUYCHHSI iHO3€MHOI MOBH Ta MOJAIBIINX
ycmixiB y npodeciiiHiil AisIIbHOCTI.

VY 3B’A3Ky 13 3pOCTaHHSIM HAayKOBO- TEXHIYHOI 0a3m Ta
iHQOpMAIITHUX TEXHOJNOTIH IIBUAKUMH TEMIIAMHU ITi{BUIIYIOTHCS
BUMOTH [0 BHKJIaJadyiB. BUKOpUCTaHHS Cy4YacHUX iHTEpHET-
TEXHOJIOTIM y HaBYaNbHOMY MpOIECi NPUBOJAUTH HE A0 3aMiIEHHS
BUKJIaJIa4iB KOMIT IOTEPHUMHU CHCTEMaMHU, a JI0 3MiH PO Ta QyHKIIH
BUKJIaJIa4uiB, YCKJIAJAHEHHS BUKIAAAIBKOI NisTbHOCTI. BukopucTaHHs
KOMIT'IOTEpHUX TEXHOJIOTI HE JHIIEC BiIKPHBA€E JOCTYN 10 HOBUX
Jokepen iHdopmariii, a ¥ migBuIlye eQEeKTHBHICTh CaMOCTiHHOL
pobotu (IMATOTOBKAa MIHIMPOEKTIB, iX MPE3EHTAIlisl), HAJae HOBI
MO>KJIMBOCTI /17151 TBOPUOCTI.

3acTocyBaHHS ~ IHTEpaKTHBHHMX  TEXHOJOTIH  HaBYaHHSA
nepeadayvae BIPOBAIKEHHA TaKUX METOMIB BHUKJIAJAHHA 1HO3EMHOI
MOBH:

1. KomyHikaTuBHUI: y mpolieci HaBUYaHHs 32 KOMYHIKATUBHUM
METOAOM CTYACHTH Ha0yBalOTh KOMYHIKaTHBHOI KOMIICTEHII],
3MaTHOCTI MPaBUJILHO Ta JOPEYHO KOPUCTYBATHCh MOBOIO 3JICKHO
Bil KOHKpDETHOI MOBIEHHEBOI cuTyaulii. Ha ocHOBI iHTepHeT-
TEXHOJIOTIM BUAUISIOTh CHHXPOHHY Ta ACHHXPOHHY KOMYHiKaIii.

3aco0u CHHXPOHHOI KOMYHIKallii — I IHTEPHET-pecypcH, sKi
HA/AI0Th 3MOTY CHIJIIKYBaTuUCS B PEXHMI peajbHOT0 Hacy (4art,
Bijeoyar, aynioyar). ACHHXPOHHI 3acO0M KOMYHIKamii — 1e

iHTEepHeT-pecypcH, sKi 3ale3nedyroTb o0OMiH iH(opMmamieo i3
3aTPUMKOIO y 4Yaci ((hopyMu, eNeKTpOHHa Ta ayaAioNollTa, CAaWTH,
0JI0TH, TTOAKACTH).

2. KOrHiTUBHO-KOMYHIKaTUBHHH METOA, SKAH Ma€ y CBOId
OCHOBI TNpPUHIMII YCBIJOMJICHHs IIiJi 4ac HaBuaHHi. BiH HaB4ae

158



®LIOJIOTTYHI M HEJATOI'TYHI CTY/IIi

aHaNli3yBaTH,  IOPIBHIOBATH,  y3arajJbHIOBATH,  BiAIIYKYBaTH
B3a€MO3B’ SI3KU.

3. KOHCTpPyKTHUBiCTCHKHMI MeETOHA, SKWH 0Oa3yerbcs Ha
CHpPSIMOBAHOCTI HABYAJILHOTO TMPOIECY Ha JIif0, HAOIMKEHY J0
peaitiii npodeciitHOl AisUTEHOCTI.
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MPE3EHTALIS SIK EOEKTUBHUM CIIOCIB PO3BUTKY
KOMYHIKATUBHUX HABUYOK

O. B. lllym
Kuiscoruii nayionanvnutl ynieepcumem imeni Tapaca lllesuenka

Yci popmu popmanbHOi OCBiTM — OuYHA (KypCH IIiABHUILNECHHS
kBamiQikamii, cemiHapw, TBOpYi TpPYyNH, TPEHIHTH TOILIO),
IUCTaHLiiHa (AMCTaHLIAHI KypcH, OHJIAHHOBI  KoH(epeHMii,
BeOiHApW TOINO) Ta OYHO-JAWCTAHIlIHA (MTOETHAHHS OYHOI Ta
OUCTaHOiiHOI (OpM HaBYaHHS — OYHO-AWCTAHLINAHI KypcH) —
nepeadayvaloTb  OMAaHYBaHHS  1HO3EMHHX MOB  MPOQECiiHHOTO
COpSIMYBaHHS Ha BHCOKOMY piBHI. OpHak mepeln BHKJIagadyamu
MOCTIHO mocTae mpobjeMa MOIMIYKY Hale(eKTHUBHIIIMX CIocobiB
3a0e3MeyeHHs] SKICHMX 3HaHb. [HO3eMHa MoOBa mpogeciifHOro
COpPSIMYBaHHS € KOMIUIEKCHOIO JUCHUIUTIHOI, $IKa OXOILTIOE
LIMPOKUH CIIEKTP KOMIIETEHTHOCTEH.

MeToro Hamoro MAOCHIIPKEHHS € BHUBYCHHS BHKOPHCTaHHS
npe3eHTanid sk e(QeKTUBHOrO 3aBOaHHS Ul PO3BUTKY MHCHbMa Ta
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TOBOPIHHA Ha 3aHATTSX 3 IHIIOMOBHOI TiATOTOBKH.

Hogi rno6anizauiliHi BUKIMKH O€3MOCEpEeAHbO BIUIMBAIOTH Ha
po3BUTOK BHIIOI mpodeciitHoi ocBitn. Came TOMy HayKOBIi
nepedyBaroTh y MOCTIHHOMY MOIIYKY e(eKTUBHHX CIIOCOOIB Ta
METOiB HaBUaHHSI.

Y  pamMkax CBOro  JOCHKEHHS MH  PO3IIISAAEMO
iHpOpMAaTUBHUN BHJ Tpe3eHTalid K e(eKTUBHE JHKEpero
(dhopMyBaHHA IHIIOMOBHHX KOMIIETEHTHOCTEH CTYZACHTIB.
HemoxnuBicTe 3abe3medyBaT OCBiTHiHM mpoliec B o4HOMY (popmari
Ta Tepexii Ha OUCTaHIIiHE HaBYaHHS MOKa3alM, 10 BHUKOHAHHS
CTYIACHTAaMM 3aBAaHb 13 MiATOTOBKH IHAMBIAYalbHUX YW TapHUX
Mpe3eHTalidl MOXKe HE JIMIIE 3aliKaBUTH Ta PO3BUHYTH KpeaTHBHI
3ni0HOCTi, ajne W OyTd [J0BOJMi E€(QEKTHMBHUM y PO3BHUTKY
MOHOJIOTIYHOTO MOBJICHHS, pOOOTI Haj MyONMiYHMMH BHCTYNaMH,
poOOTi B KOMaH[i a TAKOX HAIMCaHHI ece.

3aBnaHHA 3a3BUYall BUIJIAJA€ TaKUM YMHOM, IIO CTYJEHT abo
napa CTyJeHTIiB OTPUMYIOTh Ha BHOIp TeMy, CYMiXKHY 13 TeMaTHKOIO
HaBYaJIbHOI MPOrpaMH, Ta MarOTh Yac Ha ii miAroToBKy. BukonaHe
3aBJAHHS CKJIAAETHCS i3 UTIOCTPATUBHUX CIAaWIiB, TEKCTY BHCTYITY
(ece, sike MICTUTHh ycCi HEOOXimHI CkIamoBi — head, body, tail) ta
0e3nocepeIHbO MyOIIYHOTO BUCTYITY MEpe] IPYTOL0:

PRESENTATION STRUCTURE

Opening Body Closing

[TonepenHbo BUKIagad OOTrOBOPIOE 31 CTYACHTaMH OCHOBHU
MiJITOTOBKY YCIINTHUX TPe3eHTAMIN (structure, academic language,
body language, tools to keep attention tomo). CTylIeHT 4u mapa
CTYICHTIB TOTYIOTh MpPE3CHTAlil0 Yy BHUIIAAI ClaiiliB Ta ece —
iHGOPMAaTUBHUIA  TEKCT CBOIO  BHCTYIMy i3  0OOB’SI3KOBUM
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3a3Ha4YeHHSIM BiacHOi Aymku. llpeactaButu poboTy MoxHa OyIb-
SKUM 3pyYHHM JUIS CTYICHTIB UYMHOM: O€3MOocepelHbO IIiff 4ac
3aHATTA a00 y BUTJISAL ay[io M Bifeo 3amucy. Buknmazau ta rpyna
MaloTh 3MOTY HPOTJISIHYTH NPE3CHTALI0 Ta HAJaTH CBii KOMEHTap
yn aHami3. Kpim Toro, cTyieHTH MOXYTh HaJCHJIATH OAWH OIHOMY
3alMKUTaHHS HA JaBaTH HA HHUX ay[io, Bifeo abo MUCHMOBI BiAMOBIII.
Taxuii B poOOTH MOXKE 3IIHCHIOBATUCS, HAaNpUKIald, Yy poOOdii
Telegram rpymi, y Google Classroom abo y teui Ha Google Drive:

What are the different
types of arts and
creative therapies?

e | Order l/

/ Soan) mu{wl(\

Ha mnamy nymky, mnpeseHTamie € MikaBUM, MICTKHM Ta
e(eKTUBHUM 3aBJAaHHSAM, SIKE CBHOTOIHI JIO3BOJISE 3aly4UTH
CTYACHTIB A0 POOOTH, MOTHBYBAaTH iXx A0 OOTOBOpDEHHs HaBiTh 3a
YMOB BiJICYTHOCTI Ha 3aHSTTi, a TaKOX JonomMarae (opMyBaTu Ta
PO3BHUBATH HABUYKH IMyOJIYHOTO BUCTYMy. TemMaTuKa 3aBIaHb MOXKE
BapiloBaTUCS 3aJeXHO Bix (paxy, a BUMOTM Al BUKOHAHHS —
3aJIeKHO Bif piBHSA MiArOTOBKM CTyAeHTiB. OJHUM 13 CYTT€BUX
HE/OJIKIB MO)Ke OyTH HEMOXJIMBICTh TEXHIYHO NEPEBIPUTH, UH
CTYACHT YUTa€ TEKCT Npe3eHTalii, Yu TOBOPUTH Bix cebe, ToMy,
BBaXa€MO, 110 LIEH BUJ 3aBIaHb ILIe MOXe OyTH JONPalbOBaHUM YH
BapiiiOBaHNM.
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TEPMIHU JATUHCBKOI TA I'PEIIbKOI MOBHU Y
HAYKOBHUX TEKCTAX BIOJIOTTYHOI TEMATHUKHA

10. A. Apemenko
Kuiscoruii nayionanvnutl ynisepcumem imeni Tapaca [llesuenka

CroBa JNaTUHCBKOTO Ta TPEUBKOTO TOXOMXKEHHS 1CTOPHUYHO
¢opMyBain B 0araTbOX €BPONEWCHKHX MOBaX TEPMIHOJIOTIUHI
CHCTEMH Pi3HHUX HayK, i 010JI0Til B TOMY YHCIHI.

CyuacHa aHriiicbka HayKoBa MOBa ISl CTYAEHTIB-010J10TiB B i1
npodeciiHOMy CHpsSIMyBaHHI — 1€ BEJIMKa KiJIbKICTh Ha3B, TEPMIiHIB,
SAKHUMHU [O3HAYalOThCS Pi3HI BUAW 1 TPYNH POCIMH 1 TBapHH, iX
MOpQOJIOTiyHI CTPYKTYpH Ta (YHKLIOHANbHI MEXaHi3MH, a TaKOX
B3a€MOBIJHOIICHHS Mi)K HUMH.

Sk BioMo, 1S TOTO, 1100 3a0€3MeYNTH MAaKCUMAIBHY TOYHICTh
Ta MaTH TEPMIHOJIOTiIO, 3pO3yMilly BUYEHHUM BCiX KpaiH, Oioynoru
3a3BHYail KOPUCTYIOTBCA, JI¢ 1€ MOXIIUBO, JIATHHOW. SIK MpaBuMio,
CTBOPIOIOYM HOBI TEPMiHM Uil MO3HAYEHHS BIIKPUTUX BUECHHUMU
CTPYKTYp 4YHM TIpOLECIiB NpPUUHATO BUKOPHCTOBYBaTH KOpPEHi
JATUHCBKOI abo rpeupkoi MoB. L{i TepMiHU SBJISIOTH MO CYTi 3HAYHY
YaCTUHY KOHLENLIH Ta MPUHUUIIB Hayku Oionorii, 0e3 SKux He
MO>KHa OOIHTHCS, YMTAIOUH/CITyXal04H aHTTiHCHKOI0 MOBOIO HAYKOBI
TEKCTH 010JIOTIYHOT TEMaTUKH.
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3BuvaiiHO, Taki cioBa, SK hydra, mollusk, plankton,
photosynthesis, virus, parasite, bacteria, coral, to regenerate,
exoskeleton, segment, system, to adapt, metamorphosis, to illustrate,
to absorb, amphibian Ta iHUI 3p03yMili OyIb-KOMY, HAaBITh SKIIO
JIFOIHA HIKOJIM HE BUBYANA JIATHHCHKY 200 TPELbKY MOBH.

[Ipore, vertebrate, invertebrate, arthropod, urchin, tentacle,
arachnid, crustacean, thorax, abdomen, echinoderm, annelid,
poriferan, cnidarian, scavenger, omnivore, larynx, herbivore,
decomposer Ta iHIII TEPMiIHM Ha JaBHBOTPELBKIH Ta JaTWHCHKIH
MOBlI DpSCHIIOTP Yy CyYaCHHX HAyKOBHX TEKCTax Oi0JoriqHOl
TEMATHKH, 10 € HAYKOBOIO TPAAHUIIEI0, 3aITOYATKOBAHOIO MPUHAWMHI
y CepeliHi BiKH, KOJH BECh HAYKOBHUIl CBIT BUCJIOBIIIOBABCS JIATHHOIO.
I, HaBiTh, 1 TepMiHU OyJHM TaKOX 3PO3YMUIMMH ¥ Ui HayKOBLIB
XIX cTOomiTTS, KOMM BUIMYCKHUKM YHIBEPCHTETIB 1 TiMHa3iil manu
JOOpHiA BUIIIKLJ 3 JIATUHY 1 JaBHBOTPEIbKOT MOBH. Sk Bimomo, y XX
CTOJNITTI TpamuIlii BUBYCHHS JIaBHIX MOB Yy 3arallHOOCBITHIiX
3aknmazax Oyma mepepBaHa, ajie TPAaMWIlisl TEPMIHOTBOPCHHS Ha
TpeKO-TaTUHCHKIA 0a3i 3amummniacs. B pesynpraTi mi TepMmiHH
BUSBJISIIOTBECS  HE3PO3YMITMMH, OCOONHMBO, KOJNHM  «BUPBaHI» 3
KOHTEKCTY.

BpaxoByroun Bulle3a3HaueHe MPOMOHYEMO HU3KY 3aBlaHb, sKi
JIOTIOMOXXYTh Y 3aCBOEHHI T'PEKO-TATHHCHKOI JICKCHKH Y HAYKOBHX
TEKCTax O10JIOrIYHOT TEMATHKHU.

Appropriate tasks:

Topic INVERTEBRATES

Option 1: Match the pictures of these animals choosing from
the following words: anemone, planarian, sea urchin, sponge,
mollusk, octopus, spider than give the Ukrainian for each of them:
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Option 2: Scientists use Latin and Greek words for scientific
names of invertebrate groups. Look wup arthropod, mollusk,
echinoderm, annelid, poriferan and cnidarian in a dictionary [1; 2]
or surf the Internet. Then list each word, its origin, meaning and an
animal that this word refers to, and some additional information if it
is possible. The one has been done for you:

Echinoderm — Greek origin, means «spiny skin» or «having
hedgehog-like skin» (echino — hedgehog, derma — skin). An animal
— sea urchin. This term was coined by the German jurist and
naturalist Jabob Theodor Klein. First known use — 1835 [1].
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Option 3: Listen to the short texts A-F and write down
scientific facts about different groups of invertebrates. The first one
(Sponges) has been done for you.

Organs — no mouth, stomach and other organs, except tissue

Habitat — in salt and fresh water

Nutrition — oxygen and bits of food in the water are trapped by
tissue

Ability to move — can’t move

Peculiar feature — has small holes to take in water, wastes flow
out the large hole

Means of protection — has bad smell or taste and other animals
don’t eat them

Option 4: Use an encyclopedia, Internet or other sources of
information to find out: How do anemones and corals differ in the
way they live?

Then write a report to explain what you have found out.

Option 5: Culture point. Go to [3] and make an oral
presentation: October and Octopus: what’s the connection?

Jliteparypa
1. https://www.merrian-webster.com
2. https://en.m.wiktionary.org
3. https://unclegoose.com
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ABTOp CBITJIMHYU Ha TUTYJIbHIN cTOpiHLi: Bimaniii Typenxo

Haknan 100 npum.
BigipykoBaHo 3 opuriHaiiB aBTopa.

IIIT «ABIA3»

08131, Kuiscrka 0011., KneBo-CBSITOIIMHCHKHIA P-H,
ceno Codiicrka bopmariska, Byi. JIyrosa, 19
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