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COMMONALITY IN THE SEMANTIC-SYNTACTIC
STRUCTURES OF THE UKRAINIAN AND ENGLISH
LANGUAGES FREQUENTALIA

Nataliia Bilan
Dnipro University of Technology

Professional translation or interpreting requires revealing
the entire content load of the original text and finding the target
language units that most accurately convey all the components
of the meaning of the text being translated or interpreted.

The relevance of the topic of this study is determined by
the necessity to consider the correlations of semantic-syntactic
structures of Ukrainian and English utterances in the light of
modern semantic-syntactic theories.

The aim of the paper is to analyse the semantic-syntactic
structures of Ukrainian and English frequentalia which are still
a subject of linguistic dispute. The aim is achieved by
identifying the semantic-syntactic mechanisms of expressing
the category of activity/passivity in the Ukrainian and English
languages frequentalia which is the task of this study.

Accepting the theoretical concept of Ch. Fillmore that
many grammatical categories are “hidden” in the meanings of
words and syntactic connections of words in a sentence [4; 5],
we believe that such sentences as UKr. Meni cvocooni eapno /
nezko npayroemscs should be qualified as demiactive ones (the
term demiactive is effectively used by Leonard H. Babby in his
analysis of the diathetic representation of a verb’s predicate-
argument Slavic languages structures [2].

We think that the semantic-syntactic processes of the
highly productive in the Ukrainian language syntactic
construction of deactivating transformation manifested in the
correlation of personal syntactic constructions that have a
subject in the nominative case with impersonal sentences that
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consist of the optional dative case of the subject and a verb in
the third person singular ending in -»cs, €.g.: UKr. A orcusy /
npayioro / cniearo / ouxaio cbo2o0Hi eapuo / neeko — MeHi
Cb020OHI 2APHO / 1e2KO HCUBembCsl / NPayreEMvcsl / CRiBAEmMbCs
| ouxaemwcs should be explained by means of the semantic
feature of controllability. Moreover, the semantic
characteristic of controllability allows determining the degree a
participant’s agentivity regardless of its position in the surface
syntactic structure.

Despite the fact that Ch. Fillmore’s case grammar is
widely known and recognized due to its unique explanatory
potential, the criteria for assigning even the key roles of agent
and patient are still hotly disputed by linguists. However, many
contemporary researchers of semantic syntax consider that the
defining characteristics of the agent are those of control,
causation and responsibility for events or changes that occur
[1;3;6; 7, 8].

We propose a semantic-syntactic classification of the
frequentalia under consideration that includes corresponding
semantic-syntactic structures expressing the category of
activity/passivity in English utterances.

The passivity of the state of a person being in the focus of
empathy in such Ukrainian sentences as A cmpaoicoaro 6io0
auxomauku, Bin cmpasicoae 6i0 auxomanxu in English is
conveyed by suppletive means — | feel shivery; He feels
feverish as the word combinations with the desemanticised
affective predicate to feel and the adjectives shivery and
feverish have the internal objects of shiver and fever that are
causative, i.e. semantically dominant elements of the semantic-
syntactic structures of these English sentences. In both
languages there are utterances with the lexically expressed
passive voice, in which the internal object of the predicate to
feel feverish is expressed in the form of a noun — Ukr.
auxomanxa, Engl. fever governing the predicate of the
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nonbenefactive state — Ukr. cmpaowcoamu, Engl. to suffer:
UKr. Bin cmpaosicoae 6io nuxomanxu; Engl. He suffers from
fever.

The Ukrainian passive constructions Mewi ne cnumucsi / ne
npayioemwvcs are translated into English by the sentences |
can't sleep / work, in which the meaning of passivity is
conveyed by the negation of the modality of ability.

The demi-activity of the sentences Meni cvoco0ni eapno /
neeko npayioemscs 1S expressed in English by the construction
with the subject it, denoting an unspecified force, which is the
source of +benefactive influence on the performer of actions
placed in the position of the prepositional complement It is
easy for me to work today.

The optionally filled positions of the adjuncts of reason
corresponding to the agents of the semantic-syntactic structures
explain the passivity of the sentences | can't sleep / work for
some reason lowering the role of the participant that
corresponds to the subject of the first person singular I of the
sentence For some reason | work with pleasure to the role of
the experiencer, indicating the involuntariness of his action
formally represented in the active voice.

The data obtained as a result of the semantic-syntactic
analysis of the means of translation of the above-mentioned
Ukrainian frequentalia into English indicate that the main
mechanisms of determining the most active participant of the
situations of objective reality verbalised by the linguistic
consciousness in the forms of the Ukrainian and English
languages frequentalia are common which should definitely be
taken into account in the practice of interpreting and
translation.

11
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LINGUISTIC FEATURES OF ENGLISH AVIATION
RADIOTELEPHONY DISCOURSE

Liliia Zelenska, Maryna Lomakina, Svitlana Tymchenko
Flight Academy of the National Aviation University

(Kropyvnytskyi)

The driving force of the languages’ emergence that serve
specialized areas of human activity is the practical necessity.
The specificity of communication spheres demands special
requirements for the use of lexical and grammatical means of
language, the sentence construction and speech structures. All
these items are subordinated to one goal — the maximum
satisfaction of communicative needs in the field of professional
communication. The development of aviation industry caused
the enrichment of the national language with specific lexical,
grammatical and syntactic means of speech, inherent only to
this professional group representatives. The language of the
profession is the main functional component of the professional
communication of air traffic controllers (ATCs) and pilots, and
mastering it is their primary task, because not only the activity,
but also the life of the communication participants depends on
the radio communication reliability.

The analysis of the scientific works of |. Feynman,
L. Herasymenko, A. Kyrychenko, Yev. Kmita, O.Kovtun,
D. Makmilan, O. Moskalenko, T. Tarnavska, Ye. Tokar allows
us to note that the English aviation radiotelephony discourse is
characterized by: brevity, clarity, unambiguity, typical
"phraseology” which is aimed at the use of standard words and
phrases, clear pronunciation; relative freedom to constact
statements; using of non-standard language in non-standard
situations; strict thematic orientation of the content. Aviation
radiotelephony (RT) discourse is defined as "the speech of
aviation specialists, the purpose of which is the verbal

13
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exchange of professional information in the English language
during the flight using RT communication™ [2, p. 63].

The context of RT sub-language differs from the natural
language by a high degree of redundancy, the reason for which
is the need to duplicate information. A defining feature of RT
communication is the presence of mandatory phrases,
repetitions, provided by the professional norm of the RT sub-
language and they indicate the general communicative
intention of its participants. Note that repetitions in RT
communication in the "controller - pilot" mode of
communication are not only a means of connecting sentences
and an indicator of the interlocutors’ general intention. The
conditions of communication, namely: distancy (spatial and
temporal) and indirectness, as well as the importance of the
transmitted information, anticipate the fact that repetitions
should duplicate the main information, excluding possible
errors during the transmission and information coding.

In  the communication conditions, when the
communication success depends on the quality of
communication, the elements of speech, elements of the
statement which perform the role of understudies, reduce the
possibility of missing information and allow the speaker to
control the accuracy degree of its perception by the listener.

Repetitions can also act as action intensifiers. In the
context of RT sub-language, reinforcing words that intensify
actions are almost never used. And that is why repetitions can
perform their function.

The indirectness of the communications in the "controller -
pilot” mode requires periodic checking of the communication
channel, which makes possible the use of repeated lexical
units. In the process of communication, the ATC is in
communication with several aircraft at the same time, and
therefore there is a possibility of interference in the dialogue of
an undefined communicator. And thus, repeated lexical units

14
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identify the dialogue participants and act as expression of
boundary markers.

Lexical repetitions are a very common phenomenon in
aviation English RT discourse. First, they are recognition signs
of the most important information, repeating key words for this
text. Secondly, lexical repetitions can perform a clarifying
function. They are often residual elements of syntactic
structures that undergo ellipsis due to communication
conditions.

RT communication is characterized by parallel
constructions, repeated repetition of a grammatical form as
well as combinations of parallel constructions with lexical
repetition. The ATC controls the pilot's actions in the air. The
most widespread form of ATC speech voluntary is a speech
that is built on a predicative basis with a verb in the form of an
imperative mood. In the response reply, the pilot reports about
the performed action or the intention to perform it in the future,
which allows the ATC to control the situation and compensate
for the lack of visual range [1, p. 102].

In the context of RT sub-language, syntactic parallelism,
which is defined as a separate repetition manifestation
consisting in the complete or partial identity of the syntactic
constructions formation [4, p. 118], and which is one of the
characteristics of the aviation English RT discourse syntactic
constructions, simplifies mutual understanding between
communicators, as there is no difficulty in decoding the
grammar construction. In RT communication, syntactic
parallelism is correlated with lexical repetition. Such a
relationship is considered as lexical-syntactic repetition. In RT
communication, phrase repetitions act as action intensifiers,
draw the communication partner's attention to the transmitted
information, thereby emphasizing its importance.

The professional communication between the ATCs and
the pilots is based on the observance of professional norms,

15
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which are fixed in the relevant documents. Mandatory
repetition of the ATCs certain instructions is one of the
conducting RT communication rules, which is used to confirm
that the pilot decoded the ATC’s message in full accordance
with the latest communicative intent [3]. Otherwise, the
phenomenon of communication failure occurs.

Mandatory repetitions can be considered as formal replicas
in dialogues, the function of which is to signal the pilot's
understanding of the information and his readiness to perform
the necessary actions. According to the rules of conducting
radiotelephony communication, repetitions for landing and
take-off, for crossing the active runway, backtracking along the
active runway, changing the radio frequency, setting the
barometric altimeter scale and transition level, using secondary
radar modes and codes, instructions regarding taxiing, flight
levels, course, speed, etc. Other permissions and instructions
(including conditional permissions) are repeated or confirmed
in such a way that there is no doubt that they are understood
and accepted [3]. Mandatory repetitions do not carry new
substantive information, but taking into account the
communication conditions, as well as the degree risk in the
case of information distortion, such duplication of replicas is a
necessary condition for ensuring flight safety.

So, it can be claimed that lexical, syntactic, lexical-
syntactic, obligatory and phrasal repetitions, syntactic
parallelism are inherent in aviation English RT discourse.
Repetitions in RT communication perform specific functions,
namely: establishment and verification of the communication
channel; duplication of basic information to avoid possible
errors in the process of its transmission and decoding. A
defining feature of RT communication is the presence of a
large number of mandatory repetitions, which are provided for
by the professional norm of the RT sub-language.

16
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“ANTIPODEAN” AS THE REPRESENTATION OF THE
CONCEPT “NEW ZEALANDER” IN THE
WORLDVIEW OF NEW ZEALANDERS (BASED ON
MASS MEDIA MATERIALYS)

Yelyzaveta Kostenko
Dnipro University of Technology

The linguistic history of New Zealand can be considered

one of the most unique and original perspectives in
sociolinguistics. This uniqueness stems from absorbing both
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the archaic linguistic features of Great Britain and the most
modern global language trends. Due to its long-term isolation,
the country has organically coexisted with aboriginal culture,
manifested in the extreme flexibility and vivid figurative
coloring of the national version of the language, along with
distinctive cultural expressions inherent in the local residents.
However, the duality in defining Aotearoa NZ's national
identity is, in our opinion, one of the most significant problems
in modern New Zealand society.

The language used in media is characterized by a tendency
towards general accessibility and usually appeals to a wide
range of readers, taking into account national thinking
algorithms. This language reacts most quickly to changes in
public mood. For this reason, we find it expedient to use the
materials of The New Zealand Herald to study the functioning
of the lexeme “Antipode” as reflections of the national identity
of New Zealanders.

It is believed that the term “the Antipodes” was introduced
by the ancient Greek philosopher Plato to explain the relativity
of the concepts of “up” and “down”. According to the
Merriam-Webster Dictionary, it originally surfaced in the
translation of a Latin text, where it referred to “men that have
their feet against our feet”, signifying inhabitants of the
opposite side of the globe (Merriam-Webster, n.d). The name
“Antipodeans” is used today in the Northern Hemisphere to
refer to Australia and New Zealand and the inhabitants of these
countries, and the adjective “antipodean” (antipodal) is used to
denote something that refers to these countries or their
inhabitants. Modern English dictionaries in the sections
devoted to these lexemes usually contain the note “humorous”
or “informal”, emphasizing the playful or informal nature of
these names. The origins of this name came from the first
colonizers’ Eurocentric worldview, as well as the long-term
status of these lands as a distant overseas possession, an
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insignificant raw material “appendage” of more powerful host
countries.

According to our research, New Zealanders use this self-
designation mostly when there is the need for self-irony, or
ironically over the actions of representatives of other countries,
especially if they, in the opinion of New Zealanders, ignore
their attitude towards a specific question. The most widespread
use of the word acquires in articles on political topics:
«Antipodean mouse's roar lost in all the excitement» (Trevett,
2013). In the above headline of the article, which refers to the
unsuccessful attempts of the then New Zealand Prime Minister
John Key to convey his point of view to those present at the
meeting of the UN General Assembly, the author uses a double
irony. Vividly illustrating the dismissive attitude towards the
position of New Zealand as a whole (the opinion of some
“antipodes” 1s of no interest to anyone), he simultaneously
sneers at the inappropriate speech of Key himself, his “roar of a
mouse” in front of powerful elephants.

«Antipodean excitement about the Duke and Duchess of
Sussex journeying their way around Down Under has been
skilfully immortalised in ice cream by Giapo and his talented
team working from their downtown kitchen,” the business said
in a statement» (Auckland gelato company concocts
outrageous 'Royal Pavlova' in Harry and Meghan's honour,
2018). The article refers to a funny situation when a New
Zealand dairy company decided to improve the popular New
Zealand dessert “Pavlova” and create a special “royal” version
in honor of the arrival of the Duke and Duchess of Sussex. The
author of the article jokingly sneers at the attempts of the
“antipodes” from the country Down Under to surprise members
of the royal family. It is worth noting that the trend towards an
ironically negative emotional coloring of this name in the
minds of New Zealanders still persists and becomes noticeable
in the contextual analysis of the local press.
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For example, the New Zealand Herald article “How very
dare she: Catherine Tate leaves Auckland audience in stitches”
criticizes the performance of British comedian Catherine Tate
for an excessive amount of “kiwi-jokes”, and notes: “We aren't
antipodean simpletons unaware of the world beyond our little
isles, and it can start to feel condescending” (Sills, 2018) .

The name “Antipodeans”, as noted, is used not only in
relation to New Zealanders, but also when it comes to
Australians. Our research shows that this word, which, in most
cases, does not sound very approving in the minds of the
inhabitants of the Land of the Long White Cloud, or is used by
them as a means of self-irony, often serves as a link between
the residents of New Zealand and Australia, setting them apart
from the broader external “big world”. The media widely use
the term “Antipodean” when the text refers to the common
features of the two peoples, as well as what unites and
distinguishes them from the rest of the world: «<DON'T be feral.
Don't add to the throng of Kiwis and Aussies giving
antipodeans a bad name in Europe» (Akoorie, 2018), where
“Aussies” is a shortened version of the word “Australian”
widely used in the New Zealand and Australian press.

In recent years, there has been a slightly different trend in
the use and perception of this name - the nickname
“Antipodes” now is becoming popular in articles on tourism
topics. For example, The New Zealand Herald article refers to
the launch of new flights from the US and the UK to “the
countries of Antipodes”, i.e. Australia and New Zealand: “In
March, Qantas launched a regular non-stop link between
Antipodes and Britain” (Best of Travel 2018: Journeys, 2018);
“This antipodean airline has some of the roomiest premium
economy seats in the sky, and more passengers will benefit as it
expands its long-haul route network” (Rosen, 2018), in this
case, the author is talking about the significant advantages of
the local airline Air New Zealand.
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Thus, there is a tendency to give the word “Antipodean” a
new, more positive meaning. The established association with
the mentioned word, namely “not like everyone else”, along
with negative interpretations, for example, “strange”,
“different”, “distant”, “opposite” or even “bad”, in the minds of
New Zealanders acquires the following meanings: “unique”,

2% ¢

“interesting”, “one-0f-a-kind”, “noteworthy”.
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OCOBJUBOCTI NPOLHECY CIIPUMHSATTS
3BYKOBOI IH®OOPMAIII ¥ IIVIOIIIUHI
KOI'HITUBHOTI'O IIIAXOAY

L.B. Kpacoecvka
Kuiscokuii nayionanouuu ynisepcumem
imeni Tapaca Lllesuenka

CyuacHi KOTHITOJIOTH JOCHIUKYIOTH Ta AaHaTi3yIOTh
MHUCJICHHEBI ~ omeparlii, 1o 3a0e3MeuyloTh MOXKJIUBICTh
KOMYHIKaIlii, BH3HAYalOTh CIOPUUHATTA 1 KaTeropusalito
niicHocTi, 11 iHTepmperamito ¥ iHTepiopuzamio. Y
KOMITIETEHIIIF0 KOTHITHBHOI TeOpii BXOMATH MHUTAHHS MO0
BUHUKHEHHS 1H(OpMAaIIis Mpo CBIT, ii OIIHKY, 30€peKCHHS B
naMm‘sTi MOBLIB Ta [IEPETBOPEHHS Y 3HAHHS, K1 IEBHUM YHHOM
BIUIMBAIOTh Ha MOBEAIHKY Ti€l YM IHIIOI MOBHOI CIUIBHOTH.
ToMy MiIKOM TpPHPOAHO, IO KOTHITMBHAa (POHETHKaA, SKa
BUBYA€E CHPUHHATTA M IHTEpHpeTalio 3BYKOBOi iH(popmarlii,
CTajla OpPraHiYHOI0 YAaCTHHOIO CHCTEMH KOTHITHBHOI HayKd. Y
MeXaxX KOTHITUBHOTO Tiaxoay B ¢GoHeTurli Ta (oHOJIOTIT
BiIOyBaeThCs  mepeopieHTalis  OaraTbox  (QiIoCOpChKUX,
JIOT1YHUX, TICUXOJIOTIYHUX Ta JIHTBICTUYHUX MHUTaHb, 30KpeMa
npoOJIeMHU CITIBBITHOIICHHS MOBJIEHHS W MucieHHs. [Ipote,
doHeTHCTH 1O PI3HOMY MIIXOAATH JI0 OIHUCY CTPYKTYypHU
3BYKOBUX pEMpE3CHTAIll, ypaxOBYIOUH TIEBHI OCOOJMBOCTI
CIIPUIHATTS Ta 0OPOOKH 3BYKOBOTO IOB1IOMJICHHS.

Ornsn poOiT B raimy3l KOTHITUBHOI  (oHojorii Ta
(OHETHKH TPHUCBSIUEHUX 3a3HAUEHOi MPOOJIEMATHUIll MOKa3aB,
[0 Ha CyYacCHOMY e€Talli PO3BUTKY II€l AUCIUIUIIHU Tepes
JOCTITHUKaMH CTal0Th TaKi 3aBJaHHS:

- BHUBYMTH Ta ONHCATH cuUcTeMy (OHETUYHUX Ta
(OHOJIOTTYHHMX penpe3eHTallll, 0 PO3TIATAIOTHCS K OJTMHHUIIL
OTpUMaHHs, 30epiraHHd Ta KOHLENTyami3auii 3BYKOBOI
iHpopmaii [6, 7];
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- IOCJIIUTU MEXaHI13MHU, 110 PETYJIIOIOTh Ta CTPYKTYPYIOTh
CIPUIHATTA MOBH [4, 5];

- BU3HAYUTH ONTUMAIIbHI OJUHUII CIIPUHHSITTS, HA OCHOBI
nepepoOKy SKUX MO30K IMpHiiMae pIlIeHHS PO XapakTep
MOBJICHHEBOT'O BIUIMBY Ta 3aJISKHICTh XapaKTepy L€l OJUHUIII
BiJl piBHS CIpUMHATTA [5, 8].

VY06avaeTbcsi, IO CHPUUHSTTS 3BYKOBOI 1H(OpMaIii — 11e
KUBHUM, TBOPYMH Ipollec Mi3HAHHSA HABKOJUIIHBOIO  CBITY,
SKUWA CIpPSIMOBAaHWI Ha BHpIIIEHHS MNMEBHHUX 3aBlIaHb [2, 3],
IUIIXOM  MEpUEeNTUBHUX i 3BIpeHHS  00’€KTiB, WIO
CIpUNMAalOThCs, 3 MONEPEeIHIMHM iX pempe3eHTallsIMH, SKi
30epiraloTbcss B MaM’SITI JIIOMUHH, 3 METOI MPUUHATTS
pIIIEHHSI 11010 BIJHECEHHs IX J10 MeBHOro kimacy. J{uHamika
IpPOLECIB  CHPUMHATTS XapaKTEPU3YETbCS IEPEXOJIOM  BiJ
MOMEePEAHHOr0 AU(PY3HOTO YSBIEHHS MPO O0’€KT A0 OLIbII
JETATBHOTO 3 OMOpPOI0 Ha CHUCTEMY O3HAaK, SKi JOMOMararTh
KaTeropu3yBaTH epBUHUi 00pa3 [1, €. 25-29; 9, c. 93 - 94].

3 ypaxyBaHHSAM TOTo, SKi CIOCOOM Ta WPOLELYpH
JTOCTITHUKH  PO3TIISAJAIOTh  SIK  OCHOBHI I TIPOIECY
poO3IMi3HaBaHHS 3BYKOBOI iH(opMaIllii, MO)KHA TOJIIIUTH Teopii
CIPUHHATTS MOBJICHHS Ha TPHU TPYIH: TEOpis apTUKYJSALIHHOT
PEeKOHCTPYKIii  akyctuyHoro  curHainy  [10],  Teopis
aKyCTUYHOTO JiKepena [4] Ta Teopis aKyCTHKO-Bi3yaJlbHOTO
cunresy [12] .

[Mormsaay, Mo CKIagAIOTh KOHIIETITyaJdbHE TOJE CHHTE3Y
116l apTUKYJAMIMHOTO  HAmpsiMy  IIOJO0  OCOOJMBOCTEH
OpoIeciB  KOJIYBaHHSA/JIEKOYBaHHS 3BYKOBOI  iH(opmarii
MOBIIEM, IPYHTYIOThCSI Ha mpunymensai A. Jlibepmana [10, c.
1-36] mpo Te, w0 Wi dYac CHOPUHHATTA 3BYKOBOTO
NOBIIOMJICHHS ~ MapajelbHO BKIIOYAIOTbCA JIBA  MOJIYJI:
aKyCTUYHUH Ta apTukymsinidHuii. Kpim Toro, BueHmid
3ayBaKye, 1110 JIIOJMHA, CIPUIMAIOUU 3BYKOBE ITOBIIOMIICHHS,
¢dikcye  akycTHMuHI  pO30DKHOCTI, TICHO TOB’s3aHI 3
ApPTUKYJIAIIEI0, M0 MOXJIMBO JIUIIE 3a YMOBH MOABIHHOL
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00po0OkM curHamy, TOOTO OJHOYACHOTO (YHKIIIOHYBaHHS 1
MOBJICHHEBUX, 1 Mo3aMoBieHHeBUX MexaHi3miB [10]. ITlpu
IIbOMY, 3TiJHO 3 HOr0 KOHIEMI€I0, MEPIINid BHOKPEMIIIOE B
CHTHAII  aKyCTHYHI O3HaKH, 5Kl  CHIBBIAHOCATBHCS 3
apTUKYJIAIIEI0, a APYTruid — mapamiHreicTuyHi. TakuMm 4uHOM
JOBOJUTHCS, MO0 Yy IPOIECI CIPUHHATTS MOBEIb HAa OCHOBI
aKyCTUYHUX O3HAK BIJIHOBIIIOE HIJILOBI apTUKYJISAIIMHI KECTH,
AK1 pO3TIIANAIOTECS SK €IeMEHTH MTHMOMHHUX apTHKYISAIIHHUX
IUIaHIB, IO MAalOTh MNPSAMHA 3B’SA30K 13  (HOHONOTIYHHMHU
o3Hakamu. lle cBiMUUTH TIPO Te, MO APTUKYJISIIINHI KECTH, 3a
A. JlibepmaHOM TpEACTaBJISAIOT, HE IO IHIIE, 5K
CTaHJAPTH30BaHI CIIOCOOM JOCSTHEHHS MEBHUX aKyCTHKO-
CIIyXOBUX €(EeKTIB 3aBASIKU apTUKYJSALINHIA pPEKOHCTPYKLIT,
o 0a3yeThes Ha “TIMOMHHOMY” apTHKYISAIIHHOMY CHHTE31, B
sIKOMY Oepe yJacTh cucTemMa mopojpkeHHs MoBiieHHs [ 10].
ABTOpH Teopii aKyCTUYHOTO JDKepelna BUXOMSTH 3
BUKIIIOUHO CEHCOPHOI MPUPOIM 3BYKOBOTO CIPUNHSATTS, SIKa HE
BKJIIOYA€ ApTUKYJSALIAHOI PEKOHCTPYKIIl MOBIIOMJICHHS.
Huzka (oHETHYHHX EKCIIEPHMEHTIB, B SKHX Opajli yd4acTh
JUTU-HOCIT aHTJIHCBKOi, ICMaHChKol Ta (paHIy3bKUX MOB
BIKOM BiJl OJHOTO POKY JI0 M'STH TOKa3aJd, 110 B CIyXOBIil
CHCTEMi IIIOJMHM BiJl HAapO/KCHHS Ha HEHPOHHOMY piBHI
byHKIIIOHYE crcTeMa “oO0MexeHp” abo B 1HIIN TepMiHOMOTIT
“paMOK”, sKa 3aJa€ IapaMeTpud  JJs 3aCBOEHHS IIEBHOTO
¢ononoriuHoro  iHBeHTapa. OTxe, JAUTHHI He Tpeda
CHeliaIbHO HAaBYATHCS BUOKPEMITIOBATH aKyCTUYHI O3HAKH, L0
CHIBBIAHOCATBCA 13 apTUKYJALIEI0 Ta PO3II3HABATH IIbOBI
ApTUKYJSAMIAHI  JKECTH IS COPUHHATTS  MOBJICHHEBUX
MOB1AOMJIEHD. JIUTHHA, SIKa 3HAXOUTHCS I11]1 BILTUBOM ITEBHOTO
MOBJICHHEBOT'O 1H(OPMALIIHHOTO MPOCTOPY, OTPUMA€E BMIHHS
CHIBBIIHOCHTH aKyCTUYHI O3HAKH, [0 1X BUOKPEMITIOE CIIYX, 31
3HAYCHHEBUMU PO301KHOCTAMHU y MOBJICHHEBHX
MOBIIOMJICHHSAX Ta PO3BHMBA€ ApTHKYJIALIMHI HABUYKH, 5K O
JIO3BOJIMJITM  CTBOPUTH HEOOXiJHI aKyCTHYHI pPO30LKHOCTI Y
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BJIACHOMY MOBJICHHI [4].

Imes [11, c. 6-10] akycTHUKO-Bi3yaldbHOT'O KOIYBaHHS
ceHcopHoi iH(popMariii Oysia eKCIepUMEHTAIBHO TepeBipeHa y
X0/l aKyCTHKO-TICHXOJIOTIYHUX TecTiB [7; 12], B pe3ymnbTaTi
JNOCHITHUKM JIHIIJIM BHMCHOBKY HpO T, IO CHPUUHATTS
3BYKOBOT'O MaTepially 3HayHO IMOKPAIIyEThCs, SIKIIO MOBEIb
Mae 3MOTY CKaHyBaTH apTUKYJidHI  xecTH. OTKe,
CIPUMHSTTA pO3yMI€TbCA SIK OaraTOpiBHEBMIA mpoliec, Mif Jac
SKOTO BIIOYBa€TbCs CKaHyBaHHS Ta BHYTPIIIHIA CHHTE3
3BYKOBOI 1H(popmallii 3a JOMOMOT0I0 JBOX CEHCOPHUX KaHAMIB!
aKyCTUYHOTO Ta BI3yaJlbHOro, J€ INepHuid JomoMarae
chopmyBaTi (OHONOTIYHI  pempes3eHTamii, a Japyrud —
BHYTPILIHI apTUKYJALINHHI MaHd. CHOUparoyuch Ha OCHOBHI
TEOPETUYH1 3acagy MOJBIHOrO KOAYyBaHHS HABKOJHUIIHBOTO
cepenouina JioguHoro, K. lBapu  [12, c¢.  85-108]
EKCTIEPUMEHTAIBHO JOBOJUTH, IO CHPUUHATTS 3BYKOBOTO
Marepialy 3HA4HO MOKPAIIYeThCs, AKIIO MOBELb MA€ 3MOrY
Bi3yaJIbHO CKaHyBaTH apTUKYJSALiNAHI *kectu. Lle no3Bosse
ABTOPOBI TIYMauuTH CIPHUHHATTS SK OaraTOpiBHEBHI IMPOIIEC,
M Yac SKOTO BiAOyBaeThbCcs CKAaHYBaHHS Ta BHYTPINIHINA
CUHTE3 3BYKOBOI iH(pOpMaIlii 3a TOMOMOTOI0 TBOX CEHCOPHHUX
KaHaTIB: aKyCTUYHOTO W Bi3yasibHOTO. L[ikaBUMU € Takox
BHUCHOBKM aBTOpa MpO Te, 110 aKyCTHMYHHI KaHal JOoIoMarae
chopmyBaTi (HOHOJOTIUHI penpe3eHTanii, a Bi3yalbHUH —
BHYTpIIIHI apTUKyJsAidHI Tutanu. Came Takwid CKIIAIHUN
npolec, 3a BHU3HAYEHHSAM BYEHOIo, CilIyrye 0a3or0 s
¢dopMyBaHHS 0araTopiBHEBUX MMCIEHHEBUX peNpe3eHTallii
3ByKoBOi iH(popmamii [12, c¢. 254-281]. Buxianene mo3Bolsie
BBa)KaTH, 110 MPOOJIEMy KOJyBaHHs 3BYKOBOI 1H(MOpMaIIii cimij
pO3B’A3yBaTH y IUIOIIMHI TEBHHUX PIBHIB Oprasizauii
MEHTAILHUX PENpe3eHTallid 3 TOTJISAY JIHTBOKOTHITUBHUX
OTIepalliii, 11O JIeXKATh B OCHOBI PO3TOPTAHHS I[LOTO IIPOILIECY.

Buknaznene 103Boiisie BBaXxartu, 110 MpolieMa KoayBaHHS
3BYKOBOi iH(opMarii MOBHHHA pO3B’SA3yBaTHCh Yy TIJIOUIMHI
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neBHUX (QopmaTiB ii opranizamii Ta Mg KyTOM 30Dy
JTIHTBOKOTHITUBHUX OTMeEpallii, ki € 06a3010 sl pOo3ropTaHHS
IILOTO TIPOIIECY.
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®OHOCEMAHTHWYHI IPUMIOMHU MOBHOI I'PH Y
PEKJIAMI BPEHAY ITPEMIYM KJIACY

T.B. Kpymoko
Hayionanvruil ynieepcumem 6001020 20chodapcmea ma
npupoodoxopucmysanns (Piene)

Bynp-sxkuii peknamMHHII TEKCT MICTUTh Yy 3TOPHYTOMY
BUTJISIII  3aKJIMK 0  Jil, SKUH peali3yeTbcs  depes
BUKOPUCTaHHS 3ac00iB  (POHOCEMAaHTUKH, EKCIPECHBHOIO
CHUHTAKCHUCY, CIIOHYKaJIbHOI TIPaMaTHKH, MOJAIbHOI JIEKCHUKH.
AJleKBaTHE TMOEAHAHHS yCiX  KOMIIOHEHTIB  3YMOBIIIOE
e(eKTUBHICTh PEKIIAMHOI'O TEKCTY.

OCHOBHUM CTPYKTYPHHUM €JIE€MEHTOM PEKJIAMHOI'O TEKCTY
€ cJIoTaH — KOpoTKa (hpasa, sika BigoOpaxae cyTb KOMEPIiHHOT
NPOTIO3HIIii Ta siKa MOKJIWKAaHA TPUBEPHYTH yBary ajapecara
pexiamu. Cioran Mae OyTH JIaKOHIYHMM, BIIyYHHUM,
CEMaHTHYHO €MKUM, BIH Mae€ JIETKO CIOpUiMaTHCi Ta
3arnaM’siToByBaTtucs. 3aais 3a0e3NeUeHHs] HUX XapaKTepUCTUK
PEKJIaMICTH 4aCTO BUKOPUCTOBYIOTh IPUHOMHU MOBHOI I'pH.

3a Bu3HauenHsM H. HenmiiBoiu, MOBHA Tpa — 1Ie «CBiOME
NOPYUICHHS  MOBHHX  HOPM,  TpPaBWJI  MOBJICHHEBOTO
CIUIKYBaHHs, a TaKOX IepeKpydyBaHHS (BUKPHBIICHHS,
CIIOTBOPEHHS) MOBJIGHHEBMX KJIIIe 3 METOK HaJaHHSA
MOBIJOMJICHHIO OLIBINIOI eKchpecuBHOI cumm» [2, c. 21].
MoBHa rpa — BapitoBaHHS (OPMH 1 3MICTy PI3HOPIBHEBUX
MOBHHUX  3aco0iB,  sIKE  CTBOPIOE  HEOJHO3HAUHICTb,
OpPHUTIHAIBHICTh, EKCIPECHBHICTH 3 METOK  JIOCSTHEHHS
nparmaruanoro edekry [1, c. 210].

VY peknamHiil KammaHii B3yTTEBOr0 OpeHAy MpeMiyM
kiacy, Jimmy Choo, mMoBHa rpa — pekjgamHa crpareris. Y
cioraHax OpeHIy BHKOPHCTaHO KajlamOyp — aJoridyHUi
MOBHHUH BUTBIp, 10TeN, TOOYAOBAaHUI Ha I'pi CIiB, 30KpeMa, Ha
CMHCJIOBOMY TIO€HAHHI B OJHOMY KOHTEKCTI abo pi3HHX
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3HAUYEHb OJHOTrO CJIO0Ba, a00 PI3HUX CIIB (CIOBOCIIOIYYEHB),
TOTOXHHX YM MOIOHMX 3a 3BydaHHsM [3, €.199].

Y cnorani DO WHAT CHOO WANT [4] nekcuuHi
OJIMHMII, YOU, sKa IMIUTIKYEThCS, Ta TPI3BHUINEC 3aCHOBHHKA,
Choo, oO'emnani  Oau3bKOO  (DOHETHUYHOI  (HOPMOIO,
BUCTYNAIOTh ~ KOMIIOHEHTAaMH  CTPYKTYpU  OMO(OHIUYHOTO
Kaamoypy.

Omo¢oniuHMI KanamMOyp BHMHHKA€ TOJI, KOJIM B HOro
CTPYKTYPY BXOISATH OMOGOHH — OJIM3HKO3BYYHI CIIOBA 3 PI3HUM
3HadyeHHAM. DoHOceMaHTHUYHI acoliamii, SKi BHHHKAIOTh B
aJpecaTa peKJaMH, aKTyalli3yloTh acOI[laTUBHO TMOB'sI3aH1
3HAYEHHS JIEKCEM, CIPUSIOYH aJIeKBATHOMY JEKOYBAaHHIO
PEKJIaMHOTO TTOB1IOMJICHHS.

VY pexnamuiii kammanii Jimmy ChoO BHKOpHCTaHO Ifimuii
psiz ciioraHiB 3 OMO(OHIYHUM KalaMOypoMm:

ALL ABOUT CHOO [4];

WILD ABOUT CHOO [4];

DREAMING OF CHOO [4].

Sk cBiguaTh MPUKIAIU, OMOPOHIYHUN KamamOyp He JHIIe
BUKOHYE  eKCIpecuBHY  (QYHKIIO, ajne W  BHUCTYIae
KOMIO3UIITHO-CEMAaHTHYHUM  SIIPOM  CJIOTAHIB,  CIPHSIE
3ally4eHHIO aJpecara peKiIaMH 10 CBOEPITHOI I'pH, Yy AKiM BiH
Ma€ CaMOCTIHHO BIJITHOBHTH ICHYIOUl IHTEPTEKCTYaIbHi 3B’ SI3KH
JUIS IPaBUIIBHOI 1HTEpIIpeTallii MOB1JOMICHHS.

OCKUIbKM TIOBIJOMJICHHSI IMIAJAIOTHCS IMIBHAKOMY Ta
JIETKOMY JI€KOJYBaHHIO, aJipecaT BiAYyBa€ 3aJ0BOJICHHS Bij
YCIIIIHO BUKOHAHOTO KOTHITUBHOI'O HpOIeCy, IO CIpHsE
NO3UTUBHOMY CHPUHHATTIO PEKJIAMHOTO MOBIJIOMIICHHS B
niomMy. TakuMm 4YMHOM, MOBHA Tpa niepeadayac KOMyHIKaTUBHY
PIBHICTh yYacCHHMKIB KOMYHIKAIlii, 3yMOBJIEHY IXHbOIO MOBHOIO
Ta KOMYHIKaTHBHOIO KOMIIETEHTHICTIO.

OModoHiyHUN KamamMOyp BHUKOPHUCTAaHO W Yy HasBl
nappymis Jimmy Choo. I WANT CHOO [4], sxi OpeHnn
BUITYCTUB uepe3 JeKiabka pokiB. [lappymu i KocMmeTwuHi
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3aco0u OpeHly € JOCTYIHIMUMU IS TPUAOAaHHS Y TIOPIBHIHHI
3 IHOIMMHM TOBapaMH 1 JalOTh MOXJIMBICTh CIIOKHBayaM
BiuyTH ce0e MPUYETHUM JI0 CBITY EKCKIIO3UBHOCTI, KpacH Ta
PpO3KoIIIi.

BcecBitHbo Bimomoi crmaBu Opena Jimmy Choo 3m100yB
iCIIsl BUXO/Y Ha €KpaHH KyJIbTOBOro cepiany «Cekc i MicTo,
roJOBHA TIepoiHsA fAKOro Oyja TMajJKoK IIAaHYBaJIbHUIIEIO
nopororo B3yTTs. B omnomy 3 emizoniB Keppi bpenmoy
3aMi3HIOETHCS. HAa TIOPOM, TYOUTh OOCOHDKKY 1 kpuumth: Walit!
Wait! I lost my Choo! ¥V upomy Bumamky KOMIIOHEHTaMH
KaaMOypy craiam OInM3bK03By4HI tekcemu shoe, Choo.

KanamOypu BHOCSATH €NE€MEHT I'pu Ta HAraayloTh Mpo
IrpOBY MPUPOJY MHUCIECHHS Ta MOBU. MOBHaA rpa sIK OJUH 13
creurnGiYHUX MTPUHOMIB BUPAXKEHHS ParMaTUYHOI0 3HAYCHHS
OLIIHKM BHMKOHY€ EKCIPECUBHY (QYHKLII0O 1 € TOTYXHUM
3ac000M BIUIMBY Ha ajjpecara peKJIaMH.

Y  peknmami  OpeHAiB, sAKI  CTald  CHMBOJIOM
EKCKJIIO3UBHOCTI, BUIIYKAaHOCTI Ta KpacH, 30Kpema OpeHay
npemiym kiacy Jimmy Choo, nominye crparerisi COKycH, siKa
eKCIUTIMUTHO YW IMIUTIIUTHO  peai3yeThCs  4Yepes
BUKOPUCTAHHS LJIOrO psiy BepOaJbHUX Ta HEBEpOAIbHHUX
3aco0iB. KopoTkuii peknamHuii cinoran abo Ha3Ba OpeHIy y
MOEHAHH] 31 CIOKYCIUBHM 300pa)K€HHSIM, SIK€ JEMOHCTPYE
CTaTyCHICTb IIpeIMETa pPeKJIaMyBaHHs, YTBOPIOIOTh Bi3yallbHO-
BepOabHy €/HICTh, MOKIMKaHy NpOOyAUTH B ajpecaTa MEBHI
oOpasu Ta acorriartii.
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CONCEPTIONS OF REFERENCE AND REFERRING IN
DEFINING THE SUBJECT AS A LINGUISTIC
CATEGORY

Alla Malysheva
Taras Shevchenko National University of Kyiv

Among many criteria of choosing and defining the subject
as a linguistic category is the conception about reference of a
syntactic construction to reality.

Reference is associated with such terms as denote, stand
for, designate, apply to, etc. Reference is correspondence with
the facts of the world, it is meaning of words, sentences,
utterances. Reference is created between a word and the world,
between a sentence and a situation. The reference or referent is
the entity which the expression refers to or denotes. There is
semantic reference and speaker’s reference, reference in
language and reference in speech, semantic and pragmatic
reference [5]. The referent to a word is a separate element of
the world. The referent to a sentence is a situation. Nouns refer
to individuals or denote classes of individuals, adjectives and
adverbs denote properties and verbs denote actions [4].

Reference is performed by the speaker in the speech act
with the help of pronouns in a nominal phrase and with the
help of categories of tense, aspect, mood in a verbal phrase.
Reference is closely connected with the lexical semantics, with
the semantics of grammatical categories of tense, aspect, mood,
with the syntactical communicative structure of a sentence,
with the pragmatics of communicative act.
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From the point of view of reference subjects are referring
expressions. Reference is at the basis of the subject. Speakers
can refer by using proper names, personal and demonstrative
pronouns, definite descriptions and noun phrases [6].

Referring expressions as subjects acquire reference which
can be constant, context-independent or context-dependent,
concrete, non-concrete, fulfilled, unfulfilled, etc. Expressions
can be referring, non-referring, directly-referring and
contextually-referring. Referring expressions have degrees of
referring from lack of referring to full referring which is
explained by different degrees of information that enables the
hearer to pick out the referent [8]. Referring expressions can be
definite (the so-and-so) and indefinite (a so-and-so) [7]. Non-
referring expressions can be existential, attributive and
universal.

Types of reference and referring of personal pronouns as
subjects can be defined with the help of anaphora — the
mechanism of referent identification [3]. It is a relation
established between a pronoun or a similar element with little
semantic content and another, more informative element that
gives the pronoun its reference. The pronoun is the anaphor
and the more informative element is its antecedent which can
be in the previous or in the following position to the pronoun /
anaphor. Anaphoric pronouns (he, she, we, they) refer to the
utterance, show the anaphoric tie between a pronoun and its
antecedent. They are co-referents.

e.g.: The boy missed the bus and he was late for classes.

It is an example of an anaphoric tie between a referring
subject / antecedent the boy and the pronoun / anaphor he. It is
an example of strict anaphora where the pronoun is co-
referential with its antecedent. A referring status of the pronoun
depends on the referring status of its antecedent. If the
antecedent for the pronoun is definite, referring, so is the
pronoun according to the statement: “A pronoun with a
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referring antecedent is a referring term” [2]. So both the
anaphor he and its antecedent the boy are referring, definite-
personal. This reference is concrete, fulfilled.

There can be a collective antecedent to the anaphor as in
the example:

We did not come out well in that photo, George and I.

The antecedent George and I is definite, referring, so is the
anaphor / pronoun we — the subject of the sentence. This
reference is concrete, fulfilled.

e.g.. We are creatures of the sun, we men and women.

This reference is non-concrete, unfulfilled because the
universal antecedent men and women is non-referring,
indefinite, so is the anaphor we - the subject of the sentence [1].
Thus anaphora helps to distinguish definite-personal referring
and indefinite-personal non-referring subjects and accordingly
the constructions containing them.
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MOJIOAI’KHUM CJIEHT Y PAKYPCI HEPEKJIAY
XVYJIOKHBOI'O JUCKYPCY IOPISI AHIPYXOBHUYA
AHIJIINCBKOIO MOBOIO

K.I. Mezena
Kuiscokuii nayionanvnui ynisepcumem
imeni Tapaca lllesuenka

YKpailHChKUH MOJIOADKHUN CIEHT € YHIKaJbHUM SIBUIIEM,
OaratuMm Ha MOBHI 1HHOBAIIIi Ta ekcrpecito. 1[I MOBHI oguHUII
€ TMEPCNEeKTUBHUMHU Y JIOCIIHUIIBKOMY acleKTl Ta BUMararoTh
PETENbHOTO PO3IIIsAY, OCKUIBKM KOKHa MOBa MAae€ BIIACHHIMA
Ha0Ip KyJbTYpHUX Ta MOBHUX KOHOTAIil. MOJIOAIKHUHN CIIEHT
— 16 CHUMBOJ MOJIOADKHOI CYOKyJIbTYpH, LIO BUCTYHAa€ $K
MOBHUH KOJI, 32 JIOIIOMOIOI0 $IKOI'O MOJOb Iepenae CBOI
JYMKH, €MOLi Ta CTaBJIEHHS 10 pealiid aiicHocTi. MojoaikHe
MOBJICHHS IIBUJIKO 3MIHIOETHCS Ta Ma€ CBOi OCOOIMBOCTI, SIKi
HE 3aBX/IM €KBIBAJICHTHO MOXKHA BIITBOPUTH IHITUMU MOBaMH,
YUM 1 3yYMOBIIOETHCS OCOONHMBHI HAyKOBHH IHTEpeC N0 Iii€l
npoOeMaTHKU. AHaJI3 CeluiKK MOJOJKHOTO COIIOJIEKTY
y PI3HHUX HOTO0 MpOsABAX Ta acleKTax MPOBOAWIM TaKi BUEHI, 5K
[I.I'paboBuii, O.Konmpatiok, K.Korenesenp, C.Maproc,
C.ITupxkaro, M.Pynenxo, JI.CtaBuIpKa, A.binac,
K.bonmapenko, [[.Kapauosa, C.Mipomnuk, C.OcraneHko,
M.Cromnsp Ta iH1II.

VYBech MOJOADKHUM CJACHT MOXHA pO3TISAgaTH 5K
CKJIaJIOBY JIEKCHYHOI CUCTEMU MOBH, 1110 MICTHTb:

1. Heomnorizmu, siKi peACTaBIISIOTh JIGKCUYHI YTBOPEHHS,
XapaKTEPHI JJIs1 TEBHOTO MOKOJIIHHS.

2. CriibHY JIEKCUKY MOJIO/II PI3HUX MTOKOJIiHb.

3. Ilpodeciiiny migcucTeMy CIEHTY, LI0 BHHHUKA€E Yy
CIUIBHOTAX 31 crienupIYHUMHU 1HTEpEeCaMU, TAKUMH SIK My3H4HI
¢anatu ab0 KOMI'IOTEPHUKH.

4. CtunicTi4Hi KOHOTAIii pO3MOBHOI Ta HEHOPMATHBHOI

33



PHILOLOGICAL AND PEDAGOGICAL STUDIES

JIEKCHKH.

Y JocmimKeHHI pO3MNIAIAEMO MOJIOADKHUN CJIEHT SK
«cyOCTaHIapTHY MiACUCTEMY MOBH, IO CKJIAJA€ThCs 3
JIEKCUKO-(Ppa3eosIOTIYHNX OJIMHUIIb, SIKI HE BXOJATH JI0 CKJIAIy
JiTepaTypHoi MOBH 1 (YHKIIOHYIOTb Y HEBUMYIICHOMY
CHUIKYBaHHI cepea monoxi [2, c. 11].

CpOroHl MOJOIIKHUNA CJIEHT € HEBIUIUILHOK YaCTHHOIO
Cy4acHOi MOBHM Ta BHKOPHCTOBYETBCS B JIITEpaTypi, My3HIli,
buTbMax, TENemoy, COliaTbHIX MEpekax Ta 3aco0ax MacoBOl
iH(popMmarii. B ocTanHi necATUMITTA yKpaiHChbKI TUCbMEHHUKU
NOPUNHHSIM BUKIUK BKIOYUTH MOJOJADKHUN CIEHI y CBOI
JiTepaTypHi ~ TBOpH, JOJAIOYM  MOBHI  KOpPJOHH  Ta
EKCTIEPUMEHTYIOUN 3 HOBUMH 3aCO0aMU BUPAKECHHSI.

3 TOUKHM 30py XYAOXKHBOIO MEpeKsaay, MOJIOAIKHA
JICKCUKA CTAaHOBUTH 3HAYHY CKIIQJHICTH JJIS TIEpeKiiaayva, Bij
il BIaJIOro BIATBOPEHHS 3aJICKUTh 30€pEeKEHHS EMOIIITHOro
HAaBaHTAKEHHSI 1 KOJOPUTY OpHTiHay. DYHKITT MOJIOAIKHOTO
CIIEHTY B XYJO0XXHbOMY JHCKYpCl MOXYTb OyTH Pi3HHMH, aye
OCHOBHI 3 HHUX, Ha Haml TMOINAJ, HACTYIHI: peai3aris
XapakTepy Ta 1AEHTHYHOCTI TIEPCOHAXIB; BiIOOpaKEHHS
CY4acHOTro CBITy Ta Horo mpo0iemM; CTBOpeHHs atMocdepu Ta
HACTPOIO; PO3IIUPEHHS TOTEHIATy XYIOXHIX 3aco0iB s
CTBOpPEHHSI OLIBIIOI BHPA3HOCTI Ta OOPa3HOCTI; 3aydeHHs
MOJIOJI01 ayAuTOpii 10 yuTaHHA. B ykpaiHChKiil mocTMoIepHii
po3i MOJOADKHUH CIEHT € BaXKJIMBHM 3aCO00M BUPAKECHHS
COLIAJIBHO-KYJIBTYpPHOTO KOHTeKcTy. Huzka ykpaiHOMOBHUX
NUCbMEHHUKIB ~ aKTUBHO  BHUKOPUCTOBYIOTH  CTHJIICTHYHO
3HIDKEHY JIeKCHKY, cepen sikux HOpiit Anapyxosud, Oxcana
3abyxko, Onena Kapma, Cepriti XKanan, HOpiii Binanuyk Ta
1HIII.

Opiii  AnapyxoBuu  —  Cy4acHUHl  yKpaiHCBKUI
NUCbMEHHUK, SKHH 3100yB NOIYJSAPHICTh 3aBASKU CBOIM
TBOpaM, 110 Bi1I0OpakaloTh ChOTOYACHY YKPAiHCHKY JIMCHICTb.
IOpiit AnppyxoBud — mposaik, moer, eceict, mepekianad,
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aBTop 0OaraTbOX pOMaHIB, OJHA 3 TPOBIIHUX MOCTATEH
YKpaiHCHKOTO MOCTMO/IEPHI3MY.

Po3kBiT TBOpYOCTI MUChMEHHUKA HAacTaB y 90-x pokax XX
CTONITTS, y TEpioJ], KWW XapaKTepH3yBaBCS TOSBOK TAaKHX
MIOHATh, K CB00OJ1a, CAMOCTIHHICTh Ta He3aleXKHICTh. Llel yac
BiJ[3HAUaBCs MPOSIBOM 1HIUBIAYAIBHOCTI OCOOMCTOCTI, TPaBOM
Ha BJIACHY AYMKY Ta crocoOy ii BUpaKeHHS, HOBUM OaueHHSIM
CBITY 1 cycmijbcTBa B HioMy. CoIliasibHi Ta MOMITUYHI 3MiHU
MaJld BEJIMKUN BIUIMB Ha TBOPYHMX OCOOMCTOCTEH, 30Kpema i
FO. AngpyxoBuya. IlucbMeHHMK Yy CBOIX TBOpax 4acTo
BJA€TbCS JO TOPYLICHHS JITepaTypHOi HOPMH UUIIXOM
BBEJCHHA B TEKCT JMIaJeKTH3MIB, CYpXKHKY, CIEHTY,
IHIIIOMOBHUX Ta HeleH3ypHux ciuiB. Lle no3Bosisie aBTOPOBI
OUTBII TOYHO TEpenaTH XapakTepu Ta HACTpPOi CBOIX Tepois,
BUCJIOBUTH  BJIACHE  E€MOIIHO-OIIIHHE  CTaBIEHHS  JO
COLIAJIbHUX SIBUIL, @ TaKOXX CTBOPUTU OUIBII peaiCTUUHUN
obpa3 cyvacHoi Ykpainu.

[Ipobaema nepekianxy MOJIOADKHOTO CIEHTY aHTJIIHCHKOIO
MOBOIO PO3TJSINAETBCS HaMU Yy KOHTEKCTI BpaxyBaHHS
O0COOIMBOCTEH XYIOKHBOTO JucKypcey «Pekpeariii» HOpis
AngpyxoBuya.  CBO€EpPIOHICTH  TBOPYOCTI  MHUCHbMEHHHUKA
TPYHTY€TbCS Ha MparHeHHI JO MOBHOI BIPTYO3HOCTI Ta
OpPHAMEHTAJILHOCTI, 1[0 BHSBJISETBCA Y  BHKOPHUCTAHHI
1HIWBIAyaTbHO-aBTOPCHKUX HEOJIOTI3MIB Ta CHHOHIMIT [5,
€. 111-112]. V «Pekpeanisix» MU CHOCTEPIraEMO HasBHICTb
CJICHTOBOI JIEKCUKH, He 3a]iKCOBaHOI y JIEKCHKOTpahidHUX
mkepenax. lle, 3okpema, miecmoBo “sucpamu”, mo Oyno
BIITBOPEHO AaHTJIINHCHKOI0 MOBOIO SIK “10 screw” (to have
sexual intercourse). YucineHHHMI CHHOHIMIYHHI pPsII MOXKHA
CIIOCTEpIraTd Ha NPUKIAAl YKpalHCbKOMOBHMX JIEKCEM, IO
MO3HAYAIOTh OOJIMYYs, 10 SKUX MepeKazaueM MpOMOHYIOThCS
PI3HOMaHITHI BiAMOBIHUKH, HAassBH1 Y CIOBHUKOBOMY ITPOCTOPI
aHrJIiicbkoi MoBH (Hamp. ¢hizis, mapmusza — face, complexion,

mug).
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Y pomani «Pekpeamii», nHamucanoro y 1992 por,
3yCTpIYaEMO TepoiB — MOJIOAMX YKPAaiHCHKUX TMOETIiB, SKi
npuOyIM 10 HEBEJIHMKOro MicTeuka YopTomiib Ha BCEHApOIHE
cBato Bockpecaroworo Jlyxy. Lls momist 30upae ykpaiHCHKHX
NaTpioTiB 3 PI3HUX KYTOUKIB KpaiHW, fKi OepyThb y4yacTb Y
KapHaBaJlbHINA Tporecii 3 (okycamu, >kapTamu, BUCTaBaMu M
TaHIIMU, Ta, KOPHUCTYIOThCS HAroAol [Uisi PO3TyJbHOL
BUIMBKH, HEMPHUCTOMHUX BUTIBOK W JITEPaTypHHUX MPOMOB.
[TucbMEeHHUK NEMOHCTPY€ HaM BHYTPIIIHBO BUIBHUX JIIOJEH,
Kl HAATO LIHYIOTb CBOOOJY BHpaXEHHs, IMpaBo OyTH
CIIpaBXHIMH, «0€3 MacOK» Ha KapHaBaJl KUTTS, 1 MOKJIUBICTh
BUCIJIOBJIIOBAaTH CBOIO JIyMKY, BCYINEped 3arallbHOMPUHHATUM
HOpMaM. CaiTormsizg MOCTMOJICPHI3MY JIO3BOJISIE
MACbMEHHUKOBI 300paXyBaTH CyYacHHH CBIT 1 JIIOACH B
IpOHIYHOMY CBITJIi, pPyHHYBaTH iJ€OJOTIYHI CHUCTEMH, IO
00OMEXYIOTb CIIPUHHSATTS CBITY JIFOJIMHOIO, ii CBOOOTY BHOODPY
Ta Iiil.

[loeanyroun rojoc aBTOpa 3 TOJIOCAMH YHCICHHUX
nepconaxiB, IOpiii AHIPYXOBHY CTBOPIOE  CBOEPITHY
KOJIEKIIII0 Pi3HUX MOBHUX mapiB. Cepel HUX — KyJIbTUBOBaHA
MOBa YKpaiHCBKOi JIITEpaTypHOi KJIACUKH; MOBAa YKpaiHCHKOT
niacriopu; moOyToBa MOBa; HAayKOBa i TICEBIOHAYKOBA MOBA;
CIIEHT; apro Ta CypkuK. HasBHICTP B OJIHOMY TEKCTOBOMY
YPUBKY  DI3HOCTMJIBOBMX  MOBHUX  €JEMEHTIB Ta iX
KOHTPACTyBaHHS BHCTYyNa€e 3aco00M TOTYXHOI eKcrpecii
aBTOpa. 3aBagKu 3aco0y MmoiidoHIi aBTOp HE TUIBKHU CTBOPIOE
MOBHI XapaKTEPUCTHKHU IepoiB, ajie W BioOpaskae pPO3BUTOK
JIEKCHKH Cy4JacHOTro micta [3, C.7].

VYV Xoml IOCHIIKEHHS BUSABJIEHO CEMAaHTAYHI OCOOJIMBOCTI
YKpaiHCbKOMOBHOT'O MOJIOJ)KHOTO CJIEHTY Ta 3alpOlOHOBAHO
iX momim Ha  YOTHPU  JIEKCUKO-TEMAaTH4yHI  Tpymnu:
«XapakTepucTuKa ocio»: imbeyun — imbecile; Ooypuro —
blockhead, 6e63v — dunderhead; uyoo — freak;, ooopobno —
clodhopper, nyn zemni — the centre of the universe;, cmapuii
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myoax — old codger, opyzaka — amigo, cynepnamna —
supermiss tomo. «Jliiw: 63ymu koeoce — bang smb, giowumu
— cut one’s short; scepmu — stuff one’s face; 3axonebamu — be
sick of; 3amaxamucs — be screwed up; naknacmu 6 wmanu —
fill one’s pants;, nanumucs 0o 6inouxu — be raving drunk;
HamMo8Kmu xaeanvHuk — bash one’s face in; nenziroeamu — piss
off: nimu no 6abax — go off to the ladies,; npunepmucs — haul,
drag oneself; mpunoimu — carry on; «llpenmeru Ta sSBHUILaY:
manamku — things;, npuuanoanns — paraphernalia; eannux —
all there is to it; aaxca — shit, bullshit; «Jlaitnusi BUryKm»:
Kypea mame — motherfucker; wnsax ou tioco mpague — damn
him; sikoco 0iovka — Why the hell?; sxozo xpina — for Pete’s
sake.

Kopniyc mpuknamiB  M03BOJMB  BHUSIBUTH  TOTEHIIHHI
nepexiafabki BIAMOBIAHUKYA CICHTOBOI JIGKCHKH Yy DPI3HHX
KOHTEKCTax: MiACTAaHOBKA BapIaHTHOTO BIAMOBIAHUKA. 10OiXA8
mizxamu - lost his marbles; exBiBanienTHa 3amiHa: cexc-6omba
— a sex-bomb; kanekyBauHs: o6ramamu tiomy poeu — break off
his horns; xommnencaiis: nemeywnuxu — technical-school kids;
nonaBaHHs: Kpetizyxa — a collective frenzy; rpamaruuna
samina: He owceunou! — Stop nagging!; mepecranoBka: [/Ipo
gipwii  AKOCL mMumuacoso 3abynocsa, nozaax y Hemupuua
3aceepbina nompeba mocmy. — “Nemyrych was itching to
propose a toast, so the poems were temporarily forgotten”;
IIiTICHEe TiepeTBOpeHHs: /Jembens oasaii! — Why don’t you
demob?

Sk 3acBimuylOTh NpuKiIagy, nepexnagad M. [laBauimumH
3aCTOCOBYE aJamnTallif0 JICKCHKH MOJIOAIKHOTO CJICHTY J0
KyJIbTYPHOTO T2 MOBHOTO KOHTEKCTY aHTJIOMOBHOI YHTAIbKOT
ayauTopii, MOJEKYIW 3HIXKYE 11 HaAMIPHO EKCIPECUBHI
BITIHKM, 3arajoM, IIJITPUMY€ MOBHHUH PUTM XYIOXKHBOT
OTOBi/i Ta BUKOPUCTOBYE €JIEMEHTH PO3MOBHOTO CTHIIIO JUIS
MaKCUMaJIbHOTO BIATBOPEHHS OCOOIUBOCTEH MOJOIIKHOTO
CIIIKYBaHHS y TIEPEKIIaIi.
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OCKUIbKH Y XYJOXKHIM JIiTepaTypi MOJOADKHHMI CIEHT €
3ac000M XapakTepu3allii mepcoHaxiB i CTBOPEHHS aTMocdepu
TBOpPY, TOYHHMU TEpEKNIaj € OCOOJMBO BAXIJIWBHUM, BHMAarae
yBaru J10 JeTajei, peTelibHOTO BiIOOPY CiiB, BUKOPHUCTAHHS
nepexiIafalbKuX TpaHCpopMalliif, a TaKoXX OCMHUCIEHOIO
PO3YMiHHS KyJBTYpPHUX Ta COILIIaIbHUX BIATIHKIB KOHTEKCTY
OpHUTiHAIY.
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CEMAHTUKA PEKJIAMHU B CYYACHOMY
HAYKOBOMY JUCKYPCI

T.A. Miponuyk
Kuiscokuu nayionanvuti ynigepcumem
imeni Tapaca Llleguenka
H.A. Ooapuyk
Bonuncokuii nayionanonuti ynisepcumem imeni Jleci Ykpainku

JlocmiKeHHs )KaHPOBUX AU(eEpeHIriamiii Ta 0coOIMBOCTEH
(YHKILIOHYBaHHS HAayKOBOTO JHMCKYpPCY IO3BOJIMIIO TOMITUTH
HOPUCYTHICTh PEKIAMHOTO 3MICTY B JEAKHX HOro Majmx
dopMmax, 110 1 BUKIIMKAJIO IHTEPEC A0 OKPEMOi PO3BIIKH.

VY cBoOiX mnomepenHix JOCHIPKEHHSIX MH HaMarajiuch
BUSBUTH 1  ONHCAaTH  CHUCTEMOTBIpHI  KpuTepili  aus
napameTpu3ailli HayKoOBOTO IUCKypcy. OCKUIBKH JHCKYpC €
reTepOreHHUM MEHTAJIBHUM KOHCTPYKTOM, CHUMOIOTHUYHOIO
OJIMHUIICI0 KOMYHIKAIi 1 B3aeMOJii B CBOTH akTyamizalii, Mu
notpeOyBajay BiAHAWACHHS TOTO IMIIXOAY I METOIWKH, SIKi O
B1J100pa3wii MOBHOTY CMHCITIB.

VBaxkaeMo, 10 IIOBHOOIYHE BUSBJIICHHS 3MICTOBOI'O
HAIIOBHEHHS JMCKYPCHBHOI OJWHUII JOPEYHO TPOBOJUTH
yepe3 AUUIBHICHUN TMiaxiA, sAKud 3a0e3mnedye  po3yMiHHS
KOMYHIKaIlil 1 HAyKOBOI 30KpeMa, sIK OJIMHULI IPaKCUCy, TOOTO
KOMyHIKaTuBHOT mofii. CaMe ONOJiIOBaHHS PO3IIUPIOE
Cepe/IOBUILE, KaHAIM Ta MOJYCH, y SIKOMY aKTyalli3yeTbCs
3MICT KOMYHIKaTUBHOI OJUHMIII, 1 camMe y JWHaMilli Ta MOTOLI
Ta 3 ONEePTAM Ha (PaKTOPU Ta PECypCH MO3aMOBHOTO XapaKTepy
reHepyIThCsl HOBI cMuciu. OKpiM TOro, JUisi BUBYEHHS SK
CEeMaHTHKH HayKOBOT'O JUCKYpCY, TaK 1 CEMaHTUKHU aHOHCIB Y
Horo BUAAxX yBaXaeMO JOPEYHHM 3aIy4YUTH €IIEMEHTH Teopii
KOHIICTITYaIbHOT 1HTerpamii (ska I03BOJISIE CTPYKTYypYyBaTH
3HAYeHHs KOHCTPYKTY Ha MEHTaJIbHOMY pPiBHI) Ta IMOHSTTA
CeMIOTHYHOI TOJIKOIOBOCTI i MYyJIBTHUMO/ITBHOCTI.
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Mu BU3HAYAEMO CYYACHUL HAYKOBULL OUCKYPC SIK 0OUHUYIO
HAayKogoi  KoMyHiKayii, sAKa  8i00y8aemvcs Y  BUCOKO-
iHghopmayiinoMy ICTMOPUYHOMY MaA KYIAbMYPHO 00YMOBIEHOMY
4aco-NpoCcmoposomy BIOPI3KY V BUCOKO-IHMENEeKMYalbHOM)
cepedosuyi YUACHUKI@ 31 CRIIbHICIIO HAYKOBUX NPeCcyno3uyii
ma  ceMiomuyHux  KoOi8  cnputHamms, — 00poOKu U
inmepnpemayii HAYK08020 IHHOPMAYIIHO20 NOMOKY, AKI
nepecnioyiome — CHnilbHy  Memy  ONAHYBAHHA  HOBIMHIMU
3HAHHAMU 3A0N8 00 €EKMUBHO20 NIZHAHHA OIUCHO20 C8ImYy
HAyKOBUM THCMPYMEHMAapieM ma U020 penpe3eHmayiro 6
NEeBHUX HAYKOBUX [HCMAHYISAX, PO30INAIMb CHIIbHI HAYKOBI
YIHHOCMI, CRUPAIOMbCa HA PAYIOHANbHI OYIHKU 6 NI3HAHHI
icmuHu  4epe3  OOCMYNHI  HAYYi  KAHAAU  KOMYHIKAYii,
BUKOPUCMOBYIOMb / PO3POOIAIOMb THGOPMAYIHI pecypcu O/is
NOWUPEHHA HAYKOBUX 3HAHb 6 DPIZHUX YCHUX MA NUCbMOBUX
6epOAIbHUX ~ HAYKOBUX  NPOOYKMAX  3a0is  YCMANeHHs.
IHHOBAUYIIHUX CBIMO2NAOHUX HACMAHOB wooo
CGIMOCRpULIHAMMSA, — CEIMOMIYMAYeHHA  ma  He32YOH020
3ACMOCY8AHHSL 3HAHbL Ol NeBHOI coyio-KynbmypHoi gopmayii
[2].

Byayun BHOKpeMJIeHUM 3a (YHKILIOHAJIBHUM KpPUTEPIEM,
K TaKWW, [0 HAIEKUTH 0 MpOodeCiiHNX, HAYKOBUN TUCKYPC
penpe3eHTye  IMUPOKY  BapiaTUBHICTH Yy  COIIAJIBHOMY
Cepe/oBHINI 32  I[UIbOBOIO  O3HAKow.  30Kpema, Yy
JOCTITHAIIBKUX KOJIaX TOBOPSATH TPO ICHYBAHHS NMPUHANMHI
BJIACHE HayKOBOTO, JUIAKTUYHOTO, aKaJIeMi4HOTO,
MEeAaroriYHoro Ta OCBITSIHCHKOTO auckypciB [1; 3; 4; 5; 6; 9].
Mu npuiiMaeMo HeOOXimHICTh AW(EpeHIIIOBaHHS BIIACHE
HAyKOBOT'O, MUAAKTHUYHOTO, aKaJeMiYHOTO IUCKYpCIB, MPOTE
MU BWIYYa€EMO TIEJAarOTiYHUA Ta OCBITSHCHKUU 3 IApUHU
HAyKOBOTO JIUCKYpCY, 3 OISy Ha Te, M0 OCTaHHI
JEMOHCTPYIOTh O3HAaKH 1HCTUTYyali3allliHUX Ta 3aKPUTUX
CUCTEM, aHDK MPOCBITHULITBA Ta BIAKPUTUX CHCTEM, IO
CHUIBHO BJIACTHBO YCIM IHIIMM TWiABHJIAM HayKOBOTO
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JMCKYpCY.

[Tomixk cobor0 BracHe HAYKOBWMM, AWJAKTUYHHUNA Ta
aKaJIeMIYHUI TUCKYPCH ICTOTHO BIIPI3HSIOTHCA 32 TaKUMHU
NparMaTUYHAMHU CKJIAJIOBUMH, SIK yYYaCHHKH KOMYHIKamii Ta
IHTeHLIHA CK1ajgoBa. 30KpeMa INpu MapUTETHOMY CTaTycl
YYaCHHMKIB HAyKOBOi B3a€MOJii METOI0 BJIACHE HAayKOBOI'O
JUCKYpCY € MOIyJIsIpU3aliisi HAyKOBOI'O 3HaHHS; IUJAKTUYHOMY
Ta akaJeMiYHOMY AMCKypcaM BIJIaCTHBAa HEPIBHOCTATYCHICTb
YYaCHHMKIB KOMYHIKallil Ta ceMaHTHKa Iepenadi 3HaHb, abo
0e3rmocepeTHhO HayIiHHS.

OHTOOT1YHO, HAYKOBUH TUCKYPC € MOJICEMIOTUYHUM Ta
MOJIKOJIOBUM  YTBOPEHHSIM — Y HBOMY aKTyasli30BaHO
MIOHAMEHIIe JEKiIbKa 3HAKOBHX CHCTEM: BepOajbHa,
HeBepOadbHa COMAaTMYHAa Ta IHapaBepOaJbHUIl  MpakKcuc.
3anisiHHS pa3oM JEKUIbKOX KaHaJliB KOMYyHIKallii, 41 pecypciB
JI0 CMHCJIOBOI CTPYKTYPH KOMYHIKATUBHOI OJMHUII pOOUTH ii
MyJabTUMOJAIbHO0 [10]. ¥V BuUmanky 3 HAyKOBHUM JHCKYPCOM
3amy4aloTbes  (pi3MUHUME,  IpyKOBaHMN,  TpaHCIALIHHUM,
TUCTAHIIMHANA, IHTEPHET KaHAW. Y HAYKOBOMY JHCKYpCi
MYJIbTUMOJAJIBHICTh MapKOBaHa IPHCYTHICTIO y CMHUCIOBIN
CTPYKTYpl JAMCKYPCHUBHOI OJMHUII TakuX pPi3HOPIBHEBHX
3ac00iB: TEKCTOBOT iH(pOopMaIii, ayJ1i0-Bi3yalbHOI,
CTaTUCTUYHO-1H(orpadiuHOi, TPUQPTOBOI, MHPOKOTO CHEKTPY
HEeBepOaJIbHO-COMAaTUYHOI  1H(OpMalii Ta MHPOCTOPOBOIO
NIPAKCHUCY.

Pexnmama sk cdepa MiSTIBHOCTI, SKa Y CBOEMY BHTOKY
HalllJleHa Ha TMOMYJSApU3aLil0 MPOAYKTY, MPOCYBaHHS, 30yT
ToBapy, (popMyBaHHA TOTPIOHOrO 00pasy MNPOAYKTYy Ta/ UM
CIOXMBaya, a TaKOX 3[IMCHEHHS BIUIMBY Ha CIIO)KHBaya,
BUSIBJISIE CBOIO IMPHUCYTHICTh Y TAaKUX HEKOMEPIIMHMX BHIAX
JSUTBHOCTI, SIK  HAayKOBMHM JUCKYpC. MOBJIEHHEBUH KaHP
QHOHCY  BHUCTYMa€  YHIBEpCAJIbHUM  IHCTPYMEHTOM 1
CEpEeIOBHILIEM, Uepe3 KU TPAHCIIOIThCS 0a30BI CEMaHTUYHI
NOHATTS peKJIaMHu, 1 B SIKOMy BH3piBalOTh HOBI CEMaHTHYHI
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JIOMIHaHTH HaAyKOBOT'O JJUCKYPCY.

Teopiss  KoHUeNnTyalbHOI  iHTerpamii,  po3poOieHa
JIx. ®okonbe i M. Teprepom [8] Ha yIOCKOHAJICHHS TEOpii
MEHTAJIBHUX TOMIB [7], TIIyMauuTh HOB1 KaTeropii Ta 3MiICTH,
SKI Ha KOTHITUBHOMY pIBHI 3a3HalM oOmepaiiil OJeHTyBaHHS,
riopuIHUMH. YBa)KaEMO aHOHC, K Majo(opMaTHHH KaHp,
AKUW  (YHKIIIOHYE Yy HayKOBOMY IHUCKYpCl, CEMaHTHYHO
riOpUIHUM, OCKUTBKU 00’ €THAHUI CEMaHTUYHUI MPOCTIp, 1O €
pe3yibTaToM OJEHIyBaHHS, YTBOPIOETHCS ULUIAXOM 3IUTTA
3MICTIB HAyKOBOI Ta pEKJIaMHOI cdep IisUIbHOCTI 3a
HOCEPEHUIITBOM JKaHpy orosoieHHs. J{o Toro x, cam no co0i
AQHOHC BUSBIIAE€ TOJIKOJIOBY MPUPOAY UEpe3 CHiBICHYBaHHS
PI3HUX CHCTEM CEMiIO3HUCY Ta Yepe3 MYJIbTUMOIAIbHY MPUPOITY
3aBISIKA MPUCYTHOCTI y 3MICTOBIM CTPYKTYpl HHU3KH MOMYCIB
(OHTONOTIYHUI MOYC, TIMIOTETUYHUN MOJYC, MOJYC CyrecTii).

PosrnsiHeMoO, AKMMEM TeMaMM PENpEe3CHTOBAHHM KaHP
aHOHCY, Ta SIK IPECTaBICHA PEKJIaMHA CEMAHTUKA Y HUX.

Y  BiacHe HayKOBOMY JIMCKYpCl JKaHp  aHOHCY
NPEICTaBICHUN OTOJOMICHHSMHU TMPO HAYKOBI 3aXOJH, MOii,
opidamu (“briefs”) ra xaiimaiitamu (“highlights”). JIsa ocranni
XapakTepHi  NUCEMHId  HAyKOBId  KOMyHiKalii, = BOHHU
3yCTpIYAIOTHCS Y BHIABHUYMX JKypHAJIaX Ta HAYKOMETPHYHUX
0a3zax JaHWX; HHUMH OIOBIMIAETHCA TPO BHXIM HOBOI /
OpuriHanbHOI  myOJjikamii, HoOMepy >KypHanmy, 30ipKH,
aBTOPCHKOI poboTh. 3a GopMOoro 1 3MICTOM I1i pEeKIIaMHI KaHPH
HaraJyloTh aHOTAI[ll0; CEMAHTUYHO BOHHM pENPE3EHTYIOTh
iHpopMaLito BepOanbHO, MPOTE MAalOTh HA METI HE CTUIbKU
y3araJbHUTH 3MICT HAYKOBOi PO3BIJIKH, SIK MPOPEKIAMYyBaTH
HOBMHKM Ha HayKOBOMY PHHKY, Y U1 HAyKOBOi CHIIbHOTH.
Byayun nepeBakxHo iH(OPMATUBHHUMH 3a CYTTIO, BOHH BCE X
MapKOBaHi IMparMaTUYHUM KOMIIOHEHTOM KOMEpIIHOCTI,
OCKUIbKM IIOIyJIIpHU3allis HOBOI'O BUJAHHS IIO3HAYA€ThCS HA
PEUTHHTOBOCTI BUIAHHS 1 Mae MPUOYTKH I BUIABIIB Ta
BJacHUKIB 0a3 gaHuX. [HTeHHiHA CKJIAQAOBAa  TaKHX
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iHQopMaIiiHUX  TIOBIIOMJICHb —  BHUKIMKATH  1HTEpeC
pelHITiEenHTA. Oxkpemo cIijg 3a3HAYUTH HasIBHICTH
iHporpadiyHUX pecypciB Ha calTaXx HAyKOBHUX JKypHAIIB,
AKUMH Y CTaTUCTHYHMM  cmoci®  iHQOpMyeTbcs  Mpo
PEUTHHTOBICTH JKypHAJIB Ta/ YU MyOmiKaIlii.

BrnacHe HaykoBOMy Ta akaJeMIuHOMY JHUCKypCaM TaKOX
XapakTepHI  aHOHCHM  HAyKOBHX  TOAIM  Ta  3aXOJiB.
[ndopmaTiBHA CKIIaZoBa MUCHBMOBOTO BepOaIbLHOTO 3MICTY
TaKUX JKaHPIB IUTIIHO JOTIOBHIOETHCS 3MicTaMH TpadiuHuX Ta
ayJllOBI3yaJIbHUX KOJIIB, MPHUCYTHICTIO I1KOHIYHHUX CHMBOJIIB
(;oroturiB, emOsiem). Jlo TOro *, BKIFOYCHICTh BIpTyaJIbHOTO
CepeIoBHINA Ta HOTO 3HAKIB — €MOJIKIB, TINEPIIOCHIAHb, TETIB
copusie ridpuau3anii CEeMaHTUKH JKaHPY 4Yepe3 YTBOPEHHS
HU3KM  JIOJATKOBUX MEHTAlIbHMX TOJNiIB. PekiamyBaHHA
HAYKOBUX 3aXOJiB >KaHPOM aHOHCY Ma€ Ha METI HE JIuIIe
OTNPWJIIOJHCHHS TOMii, ajleé ¥ KOMEpIiHY CKJIaJoBy 4epes
3aJly9eHHS IIOHANOUTBIIOT ayAuTOpii 10 aHOHCOBAHOI MOJii
TS MIBUILIEHHS PEUTHHTOBOCTI, 3a0e3reueHHs
KOHKYPEHTOCIIPOMOKHOCTI 3aX0Jly, OTPUMaHHSA (PiHAHCOBHX
3UCKIB.

AHOHCH pEenpe3eHTOBaHI TeMaMH aKaJeMIYHUX MOdiN
(7exmii, myOmiuHi 3aXUCTH, TPE3EHTAlii, TPOEKTH, PO3KIAIN
TOIIO) Ta MO3aaKaJAeMIYHUX TOMIH (KOHKYPCH, CIOPTHBHO-
MHCTEIbKI 3aXOJM, HAaropo/KeHHs, JeJeryBaHHsA, BUOOpU
TOIO). [HTEHIIIfiHA CKJIa/loBa 3MiCTy aHOHCIB aKaJIeMidHUX Ta
M03aaKaIeMIYHUX TOMIM — CTBOPEHHS MPUBAOIMBOCTI 3aX0y
Ta NPUXWIBHOCTI peLMIieHTa. Y KOMMO3MUINHIN CTpyKTypi
AQHOHCH aKaJeMIYHHX Ta T[1033aaKaJIeMIYHUX TMOMdIH YCHO-
MMCHMOBI 3 JIOMIHYBAaHHSIM TIIIOTETUYHOTO MOJIYCY.

OkpeMO MOXHA JIOCHI/)KYBaTH QAHOHCH Yy IUIOLIUHI
KOMYHIKaIlii MiX aJMiHICTpaTUBHUM ¥ HayKOBO-TIEIarOTTYHIM
MEePCOHAJIOM  Ta  AAMIHICTPATUBHUM  TEPCOHAIOM W
CTYACHTCHKOIO  ayJIuTOpi€ro. YTIM, Takii KOMyHiKarii
BJIACTUBHI BUCOKUI piBEHb iHCTUTYaMi3aMii Ta
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MIPECKPUTITUBHOCTI, BOHa  BijOyBaeThcA B MeXax
OCBITSIHCHKOTO/ TENaroriyHoro AUCKYpPCY 1 MOXKE CKIaAaTu
OKpeMy Hillly JOCTIKSHHS.

AHOHCH y JWIAKTUYHOMY JHUCKypci c(OKycOBaHI Ha
OMaHyBaHHI HOBMX HAaBUYOK, Ha PEKJIaMyBaHHI KypcCiB, IIKLJ,
dbopM oOTpuMaHHS 3HaHHSI Ta BUIIOI OCBiTH. BoHu
HaWIIOMITHIIIE KOMepITiayli3oBaHi. [HTEHIIIiHA CKIIaJj0Ba TaKUX
AQHOHCIB — BIUTMHYTHU Ha PEIUITIEHTA 3 METOI0 CIIOHYKaHHS HOro
JI0 peKinaMoBaHoro Bubopy. [1o3ask aHOHCYIOTBCS KOMIUIEKCHI
3axoaM, 1H(opMalliifHa CKJIaJioBa HE3HAYHO IIPEACTaBJICHA
BepOaIi30BaHUM TEKCTOM, MEpPEeBaXKa€ CYyreCTHBHA CEMaHTHUKA,
CTBOPIOBaHA ayJi0-Bi3yaJbHUM Ta IHTEPHET 1HCTPYMEHTapieM.
JlnHaMIYHICTh PEKIAMHUX aHOHCIB (DOpMye MyJIBTHIUIEKCHE
MEpexeBe CepelOBHUIIE, Y IKOMY KOXKHE, OyAydl aBTOHOMHHUM
Ta CaMOJIOCTaTHIM, BCE K IHTETPOBAaHE Yy CEPEIOBHILE BHIOTO
PIBHSL.

3acayroBye Ha BUOKPEMJICHHS 1€ OJMH BUJ PEKIaMH,
JOTUYHOI /10 aKaJeMIYHOTO, YW JUIAKTUYHOTO JHUCKYpCy —
pexiama 3HaHHA. BepOanbHi racna «guyce, Koiu He npayiorn
Ma MOJACY», «NOBUUBCS 200UHKY, 8I0UY8 3A0080JIEHHIY, «8YYC,
wob bymu ocsiveHum», AKi OyJId MOMiYEHI y BITUU3HSIHOMY
[HTEepHET CepenoBHII, pPENPE3eHTYIOTh BHJ MOTHBAIIHOI
COIIJTBHOT peKJIaMH. [1 inTeHmiiiHa cKTagoBa — MOy JISIpU3aIlis
OCBIYEHOCTi, YTBEp/KEHHS 3HAHHS SK BHUIIOI IIHHOCTI B
Cy4acHOMY CBiTi. TEKCTOBI MOTTO MiJICUJICHI ay1i0-Bi3yaJbHIM
PSAAOM, 1110 CBIAYUTH NMPO HASBHICTH MHOXHUHHUX CEMaHTHUHUX
HOJIB y 3MICTOBI CTpyKTypi Takoi pekiamu. Ilo3aBikoBa
pelMITieHTHA ajpecallisi aHiMaIlielo JIoAeH pi3HOro BiKy Ta
CTaTyCy, PeKIaMyBaHHS BIJIKPUTHX YHIBEPCHUTETIB CBITY TOIIO
POOIIATH peKiIaMy O0COOIUBO MOIMYJISIPHOIO Ta MPUBAOIUBOIO.

OTxe, TIOMIYEHUH y HAYKOBOMY JMCKYpCl pEKIIaMHHIA
3MICT — XapakTepHM BJacHE HAayKOBOMY JHUCKYpCY,
aKkaJeMiuyHOMYy Ta JUAAKTHYHOMY JKAHPOM aHOHCY, SIKUU
penpe3eHTye cebe IIMPOKOI0 COIIATBbHOK TEMATHKOK BiJ
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PUTIJHUX NHMCBMOBHMX TEKCTOBMX IIOBIIOMIIEHb B HAyKOBHX
KypHaJax 10 AMHAMIYHMX MOHTOBAHUX MEIIMHMX MPOJIYKTIB.
Bussneno MIPECTaBIICHICTh PEKIIaMHOTO 3MICTY
OHTOJIOTIYHUM, TIMIOTETUYHAM Ta CYT€CTUBHUM MOIYCOM. YCi
BUJM pPEKIAaMHMX AaHOHCIB Yy HayKOBOMY JHCKYpCl €
MOJIIKOJIOBUMU qyepes 3aTiTHHS BepOATLHOTO Ta
napaBepOabHOTO CEMIO3UCy, a TaKOX MYJIbMOJAIbHUMH,
NO03asK aKTyaJi3yloThCs IOHAWMEHIE JBa pecypcu Ta/ 4u
KaHanmu iH(popMarlii. ['eTeporeHHiCTh CepefoBUIlA, B SKOMY
(GYHKIIOHYIOTh ~ HAyKOBI pEeKJIaMHI aHOHCH, CIPHUSIOThH
riopuauzarii iXHbOI CEeMaHTHKHA 3aBASKH (POPMyBaHHIO Ha
PiBHI KOHCTPYKTa JJOJATKOBUX MEHTAJIbHUX CMUCIOBUX IIOJIB.
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EMPIRICAL FOUNDATIONS OF DEFINING
NOTIONS: A SURVEY BASED METHODOLOGY

Yaroslava Fedoriv
National University of “Kyiv-Mohyla Academy”
Liudmyla Zhukorska
Borys Grinchenko Kyiv University

I. Introduction

This research explores empirical methods in defining
linguistic notions, drawing insights from recent literature on
diverse approaches to understanding complex linguistic units.
It focuses on identifying key features, including cognitive
dimensions, linguistic verbalization, and cultural/historical
references.

Addressing challenges in defining word meanings, the
study emphasizes the adaptability of survey methods, guided
by insights from a comprehensive literature review
highlighting the pivotal role of empirical research in unveiling
linguistic data and understanding language use and cognition.

The paper methodically describes participant selection,
data collection, and the design of empirical research
instruments. The data analysis combines quantitative analysis
via Google Forms for closed questions and qualitative content
analysis for open-ended questions, resulting in a nuanced
understanding of participants’ responses and contributing to a
holistic exploration of defined linguistic notions.

Il. Literature Review
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A brief overview of recent studies focused on exploring
different approaches to examining, describing, and explaining
the complex unit of a concept from a linguistic perspective
outlines the researchers' goal as identifying key features of a
concept, including its cognitive character, verbalization
through linguistic units, and cultural and historical references.

A range of empirical approaches have been used to define
linguistic notions. The challenge of defining notions is
compounded by the elusive nature of word meaning, as
discussed by Rieger (1981). Baker (1997) emphasised the
versatility of survey methods, which can be applied through
various techniques such as questionnaires, interviews,
observation, and content analysis. Raccah (2005) highlights the
role of empirical observations, such as utterances and human
behaviours, in the study of semantics. Fischer (2010) and
Belica et al. (2010) advocate for the use of quantitative and
usage-based methodologies, respectively, in cognitive
semantics, with the former suggesting a need for
methodological rigour and the latter proposing a self-
organising clustering approach to studying lexical-semantic
relations. Stolterfont and Featherston (2012) emphasise the
importance of controlled methods in advancing our
understanding of language.

Collectively, these studies underscore the value of
empirical research in shaping our understanding of linguistic
concepts, particularly in their ability to capture a wide range of
data and provide insights into language use and cognition.

I11. Research Methodology

Participants for the study are university students in English
as a Foreign Language (EFL) classes, selected through a
random sampling method to ensure diverse language
proficiency levels and representation across academic
backgrounds.

Data collection involves controlled and open-ended
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questions integrated into EFL classes' introductory activities.
Controlled questions, structured and closed-ended, aim for
specific information, facilitating quantitative analysis. Open-
ended questions encourage participants to freely express
thoughts, offering qualitative insights into language
proficiency, experiences, and attitudes in introductory
discussions.

Survey questions are crafted to capture specific
dimensions and nuances of targeted concepts, aiming for
detailed responses that enhance understanding of participants’
perceptions, experiences, and interpretations.

The survey design incorporates a mix of closed-ended
questions with predefined response options for quantitative
analysis, providing measurable data on participants’ views.
Additionally, open-ended questions are strategically integrated
to allow participants the flexibility to express their thoughts
freely, offering qualitative insights that enrich the
understanding of the concepts.

The aim is to craft a robust and reliable instrument
facilitating empirical exploration and definition of concepts
based on participants’ perspectives and experiences.
Researchers must prioritize participants' rights, ensuring
voluntary participation, informed consent, clear
communication of study purpose, procedures, and potential
benefits, while also implementing measures to safeguard
participant identity and sensitive information.

IV. Data Analysis Procedures

In this study, empirical data analysis employs a blend of
quantitative and qualitative methods, combining numerical
trends with nuanced insights derived from content analysis.
Statistical summaries will be generated using Google Forms'
built-in tools for closed questions, providing a quantitative
overview of participants' responses, offering insights into
patterns, frequencies, and correlations. Open-ended question
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responses undergo content analysis, involving systematic
examination and categorization of textual data to identify
recurring themes, patterns, and meanings. This method offers
qualitative insights into the respondents’ perspectives,
experiences, and attitudes.

V. Conclusion

By fostering a data-driven understanding of linguistic
concepts, this research offers a methodological framework for
developing an empirical-based definitions of linguistic notions,
refining linguistic theories, and applying them practically in
language practices and communication strategies. The use of
both controlled and open-ended questions proves effective in
comprehensively capturing respondents’ experiences and
perceptions.

The findings may have implications for language teaching,
intercultural communication, and the development of linguistic
resources, fostering practical advancements in the field.
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JHUHI'BICTUYHI ITPOBJIEMH BUBYEHHS1
KOHIEINTOC®EPU MOBHOI CBIIOMOCTI

T.B. Ilynpyn
Kuiscvkuu nayionanonuu ynisepcumem

imeni Tapaca Llleguenka

JlocnmipkeHHST MOBH IK CYTHOCTI, 110 3a0e3reuye 3B'SI30K
MDK OKpPEMOIO JIIOJMHOI0 Ta MEHTAJBHICTIO HaIllil, cTano
IIPOB1JTHOIO TEMOIO KOTHITUBHOI JIIHTBICTUKH, JIHTBO(d110CcO(ii,
JHTBOKYJIBTYPOJIOTii, COIIOMIHTBICTUKH Ta TICUXOJIIHTBICTHKH.
Anamiz poOIT 4YMCICHHHMX HAyKOBLIB, SKI 3aiiManuch
BUBYCHHSM JAHUX HANpPSIMKiB, JOBIB, IO KOHIICNITyalbHA
KapTUHA CBITYy 1HBapiaHTHA, MPEJICTaBJIg€ TUIHM MHUCICHHS Ta
CHCTEMY LIHHOCTEH TMEBHOI CHUILHOTH; MOBHa KapTHHA
MPE3CHTYE 3HAHHS, 3aKpIIUICHI 3a OJMHHIIMHA KOHKPETHUX
MOB, € OUIBII PYXOMOK Ta (PparMEeHTApHOIO. Y3TOIKEHICTh
MOBHOT Ta KOHIENTYyaJbHOI KapTUHH CBITY Y CHCTEMI
aJIpecaHT-apeCaTHUX BIIHOLICHb 3a0e3levyye IMparMaTuKy
B3aeMoIil.

KoxHili HalioHaNIbHO-MOBHIN KapTHHI CBITY BJIACTHBI
pucu T TBOpI, TOOTO HOCiE MOBU. B ocCHOBI HoMiHaIli,
Kareropu3ailii Ta (GopMyBaHHI AYMKH B 0ararbox BHIIaJKax
AexuTh omiHka. OIiHHUN (akTop Mae 1HAUBITYaIbHO-
Cy0O’€KTMBHY 4YM COLIAJIbHO-CYO €KTUBHY MpPUPOAY, UIO
3YMOBJTIIOETBCSI KOJIOM IHTEpPECIB THX MOBIIIB, SIKIi MAaloTh
CTOCYHOK JI0 CYTHOCTI KoHuenty. Lle poouts ouinHuit Gaxkrop
)K€ MIHJIMBUM 1 3aJI©KHUM BiJl JIOKATLHUX, XPOHOJIOT1UYHUX,
COINIAIBHO-CBITOTJISIAHUX M KyJbTypHHX mapaMeTpiB. OIIHKH
3yMOBJICHI Haiuacrimie KyJbTypHUM (OHOM. B OCHOBI KOXKHOT
IIHHOCTI JIKUTH YSIBJIEHHS — MpaBHIIbHE a00 XUOHE, CBioMe
abo TiACBIIOME, BCEIOJChKE a00 HaIlOHATHHO-KYJIBTYpPHE —
PO KOHKPETHUH 00’ €KT abo sBHUIIIE.

L{iHHOCTI TOCTIiHO MiUIATAIOTh BIUIMBY CUTYaTHBHHX
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dakTopis. Koxna cycminpHa Tpynma Moxe  OyTH
cxapakTepu3oBaHa creuuddiuauM HabopoMm IiHHOCTEW. B
OJIHOMY BUTQJIKY I[IHHICTh MOK€ 00’ €KTUBHO CIIPHIMATHUCH SIK
MO3UTHBHA, a B IHINIOMYy — SK HeratuBHa. HaBiTh Jesiki
3araabHOIIOACHKI KOHIIETH MOXYTh MO-pi3HOMY
BepOai3yBaTHCs B PI3HUX MOBAX 3aJIKHO BiJ| JIHTBICTHYHUX,
parMaTUYHUX Ta KyJbTypHUX (akTopiB. ToMy He BUIIAAKOBO
npobiieMa  MDKKYJIbTYPHHX  BIAMIHHOCTEM — o;Ha 3
[EHTPaTbHUX MUTAaHh KOTHITUBHOI JIHTBICTHKH.

BinpuncTs JIEKCHYHHUX OJIMHHUIIb MICTSTE pan
B3a€EMOTIOB’SI3aHUX CMHCITIB. SIK BioOpakeHHs Mi3HaBaJIbHOT
JISUTBHOCTI PI3HUX TPYI JIIOJEH, 3YMOBJIEHOI ICTOPUYHUMH,
reorpaiuHUMU Ta KyJbTypHUMHU (paKTOpaMH, MOBHA KapTHHA
CBITY OTpUMYy€ CBO€ crernudiuyHe BiII3EpKaJCHHS B
CeMaHTHuHiN cdepi, y 3MiHI 3HAUYEHb y HPOIECi iICTOPUYHOTO
PO3BHUTKY, a TaKOX Yy 4YacTOTHOCTI CJIOBOBXHMBaHb. MOBHa
KapTHHa CBITY BimoOpaxae cebe B cioBax Ta (hpazeosorizmax,
Kl TO3HAYalOTh Ta XapaKTEepPU3yHTh KIHOYOBI TOHSTTS.
OCKUIbKM CJIOBO $IK OCHOBHA OJMHHII 3HAKOBOI CHUCTEMH
pealizyeTbCsl y CBOiX CHUCTEMHHX 3B’S3KaX , TO W KOHIENT
CHIBBIIHOCUTBCS OUTBII HIXK 3 OAHIEIO JIGKCUYHOKO OJJMHUIICIO.

Konment  nOCHIKY€eEThCS SIK  OCOOJIMBI  MEHTAJIBbHI
YTBOPEHHS, SKI JalOTh 3MOTY CITIBBIIHOCHUTH TI€BHI SIBHIIA
TIMCHOCTI 3 AYXOBHMMH HaJg0aHHSIMHU MOBHOI CHUIBHOTH.
KoHItenT sk J1HIBOKOTHITHUBHE SBHIIE — 1[€ 3MICTOBA OJUHHUIIS
KOJIEKTUBHOI CB1JIOMOCTI, sIKa BiJIoOpa)kae MpeaIMeT pealbHOTO
YH 1/IeaTbHOTO CBITY 1 30epira€Tbcs B HALIOHAIBHIN maM’siTi
HOCIiB MOBH. Konnent 3aBXKIU MMO3HAYECHU I
JIHTBOKYJIBTYPHOIO crielin(ikoro. ATpiopHI KOHIIENTH ICHYIOTh
3aBJIIKM MEBHOMY BIOPSIKYBaHHIO iH(OpMAaIii y CBiZJOMOCTI
JFOAWMHU (70 i€l Kareropii HajexaTh MPOCTOPOBI KOHIIETITH,
CEHCOPHO-MOTOPHI1 KOHIIETITH TOIIO). AMOCTEPIOpHI KOHIICTITH
a00 KOHIENTH KyIbTypud JOCHIKYIOTBCS B  IIMPOKUX
KOHTEKCTaX HAyKOBOI Ta XYJ0XKHBOI JITEpaTypH, (QOILKIOPY
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ta wmucreurBa. KoHIenTu  pi3HUX  KYJIbTYp  I0Opa3
BiIOOpaXKatoTh 1HAKII YSBIEHHS MPO T€, SIK BIAIITOBAHO CBIT.
Uepes BXOHKEHHS MPOCTIIIMX KOHIENTIB JI0 CKIIATHIIIMX BOHU
BUOYJIOBYIOThCSI B MEBHY l€papXiio, IO € Bi0OpakeHHSIM
0araToBUMIpHOI CTPYKTypHd MOBHOI cBimoMocTi. KynbrypHmii
KOHIIETIT, BUPAXEHUH CIOBOM, HEPO3PHUBHO TMOB'I3aHUN 13
BHYTPIIIIHIM CBITOM MOBIIS, TOMY Ma€ sIK y3araJbHEHUH, TaK i
IHAWBIAyaIbHUM 3MICT.

JlocniKkeHHsT TICUXOJIIHTBICTUYHHUX ACTICKTIB KOHIICTITY €
3ac000M MOT0 €THOKYJIBTYPHOI 1HIWBIMyami3allii, 3HapsSAIsIM
BIITBOPEHHS  CHCTEMHU  KOTHITHBHUX  OpIEHTAIllH, IO
Bi/UI3EPKAIIIOE  KOJIEKTUBHHUMA JOCBIT B IHTEIEKTYyalbHIMH,
NICUXOJIOTTYHIN, eMOIIIIHIH 1 HIHHICHIN cdepax, 3aKpiIIeHUH Yy
CcUCTEMI HaIllOHAJILHOI MOBH.
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JITHIBICTUYHI OCOBJIMBOCTI TEKCTY
IHTEP®ENCY BIJEOITOP SIK TUITY
BIJEOITPOBOI'O IMCKYPCY

A.O. Hlanamai
Heporcasnuii 3axknao «IliedeHnoykpaincokuil HayioHa bHUL
neoazoeiunuil ynisepcumem imeni K. J]. Ywuncorxoeo» (Odeca)

AKTYaJIBHICTh Ta CTYHNIHb HAaYKOBOI PpPO3p00JieHOCTI

npodaemu. [amy3p BiIeoirop € OIHIEID 3 HAWYCHINIHIITNX
Memia-ranmy3eid 'y cBiTi. O0’eMm 11 pWHKY, 3a TPOTHO3aMH
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eKcIepTiB, 10 2025 poKy MOXKe CATHYTH Maixke 257 MUIbsIP/IIB
nonmapie  CHIA  (Dobrilova, 2021). Ile oOymoBitoe
HEOOXIIHICTh  IArOTOBKM  CIELiadiCTIB 3 JIOKami3aril
BIJICOITOP, a TaKOX IXHE O3HAHOMIICHHS 3 OCOOJHMBOCTIMH
BiJICOIrPOBOTO AUCKYPCY.

BtiM, BUBYEHHS IHMCKYpCy Bi€OIrop € JOBOJI HOBUM
HampsIMOM, 1 3 Ii€l MPUYUHU TIyMA4YeHHS HAaBITH CaMoOro
TEpPMiHA «BIJICOITPOBHM AUCKYPC» PO3XOAMUTHCA Yy MpaIsix
pi3HUX AocmigHuKiB (€npmoBa Ta AnaeBa, 2019; 'naTterko Ta
in., 2020; Bap6anens, 2020; Egenfeldt-Nielsen et al., 2016;
Ensslin & Balteiro, 2021), yacto marouu Ha yBa3i HE TEKCT
BiZICOTPH, 3alpOrpaMoOBaHuil 1 po3pOOHUKAMH, a CILIKYBaHHS
IpaBLiB B OHJAWH-IIPax YU MPO IrpU 3arajioM, MOBJICHHS
BJICOITpOBUX O KypHamicTiB Tomo. OTke, HE3Bakaroyud Ha
BEJIMKY KIUIBKICTh POOIT, 1[0 MAIOTh BiTHOMIEHHS J0 JUCKYPCY
BIJICOIrOp B MOro HMIMPOKOMY 3HA4Y€HHI, HE Tak Oarato 3 HHUX
MPUCBSYCHI  JIHTBICTHYHOMY  aHAJ3y 3alporpaMOBaHOTO
BHYTPIIIHBOITPOBOT'O TEKCTY, 3 SIKUM MPAIIOIOTh MepeKyaiayi.

MeTo10 LOro JOCTIIKEeHHS € BUSBJICHHS CTHIICTUYHHUX,
rpaMaTUYHUX Ta JIGKCUYHUX OCOOIMBOCTEH BHYTPIIIHBO-
IrpOBOrO  TEKCTY BiJEOIrop, a caMeé TEeKCTy IXHBbOIO
iHTEepdeEiicy.

Marepiajiom AOCJIIZKEeHH S cTanu dbparmMeHTH
BHYTPIIIHBOITPOBOTO TEKCTY 1HTepdency pi3HUX MiKaHPIB
(nomouni 3a60anns, 008IOHUK, KOPOMKULL 3MICH CIOHCEMHO20
3a80aHHs, CMAMUCMUKA Ma Onucu 06’ €Kmig i2poo2o ceimy
TOIIO) 3aranbHUM oOcsirom 6mu3bko 20 000 cniB, BimiOpaHi 3
HIECTH Bifeoirop (AMB. CHUCOK MaTepialliB JOCTIKEHHS) B
aMEpPUKaHCHKIN JIOKami3allii 3a KpUTEPisAMHU HAJIGKHOCTI J0: 1)
PI3HUX IrPOBUX JKaHPIB; 2) PI3HUX HAPATUBHUX YKAHPIB.

JlocmipkeHHST TIPOBOAMIIOCH 1HAYKTHBHUM METOAOM, 3a
nornomororo nporpamu MaxQDA Analytics Pro 2020 mst
pOOOTH 3 TEKCTOM Ta cucremMaru3auii nanux. Lle no3Bonuno He
JWIIe BUAUTMTA CTHIICTHYHI, TpaMaTW4Hi Ta JIEKCHYHI

53



PHILOLOGICAL AND PEDAGOGICAL STUDIES

MapKepHu TEKCTy iHTepdeicy, ane W MOpIBHATH iXHI KUTBKICHI
MOKa3HUKH 13 MOKa3HUKAMU B THIIHMX BHJIAX
BHYTPIIIHBOITPOBOTO TEKCTY, a caM€ YCHOMY Ta MHUCHBMOBOMY
CIO)KETHUX TEKCTaX.

BinbuicTs cTHiTicTHYHO 320apBJIeHOT JTeKCHUKH B TEKCT1
iHTepdeiicy 3a pe3ynbTaTaMH JOCTKEHHS CKIAIH MapKepu
dopmanbHOro Ta JiTeparypHoro cruimo —69,1%; Ha
JiTepaTypHy JIEKCUKY MpH 1boMy mpumnaio 55,1%. [IpuunHoro
iXHBOT BUCOKOI PO3MOBCIOPKEHOCTI € Te, 10 TEKCT iHTepdeicy
HAJIOKATh O THCHBMOBOTO JUCKYpCY, SKHA Ma€ BHIIE
CEMaHTUYHE HaBaHTaXXeHHs. B HbOMy (32 BUHSATKOM MiDKAHPY
«KOPOTKHUH 3MICT CIOKETHUX 3aBJIaHb)») Mai)ke HE BXKUBAIOTHCS
Taki MapKepy PO3MOBHOIO CTHJIIO SIK BUTYKH, ClioBa-Qiiepu,
KOJIOKBiaJli3MH Ta OOCIIEHHA JIEKCHKA, IIIMPOKO PO3MOBCIOIKEH1
B CIOXKETHOMY J1aJI031.

JpyruM  BHU3HAQYHHM  MapkepoM  (opManmbHOTO  Ta
JITEPaTypHOTO CTWJIB Yy TEKCTI iHTepdency  crajo
BUKOPUCTAHHS TOBHUX (hopM KomynsTuBHOTO jiecioBa to be
Ta gonoMikHuX miecniB (14%), ame B TOW ke dac, xoya 1 3
MEHIIIOI0 YAaCTOTHICTIO, BapTO BiJ3HAYUTH 1 BYKUBAHHS
ckopoueHux Gopm (12,4%), sixi Oynu BifHECEHI 10 MapKepiB
PO3MOBHOTO Ta HEUTPAILHOTO CTHJIIB. 3arajioM OyJIH BiJMideH1
Taki TeHJeHIi: 1) B mipkaHpax TEKCTy iHTepdency CIOKETHOT
CIPSIMOBAHOCTI (SIK-OT «IIOTOYHI 3aBIaHH», «KOPOTKUN 3MICT
CIO)KETHHUX 3aBJIaHbY») BXKUBAIOTHCS CKOPOYEHI (HOPMH, B 1HIIIHX
’KaHpax — MMOBHi; 2) KOMyJIATHBHE Ii€ca0BO t0 be BKUBa€ThHCS B
cKopoyeHi (opmi pa3oM i3 3aliMEHHUKaMH Ta y 3BOpPOTI
“there’s” (it’s currently empty”; “there’s something inside”), a
micys IMCHHUKIB — B MOBHiH ( “Being called both heartless and
cold-blooded, this character is indifferent to most”; “The
battlefield is the domain of the Brilliant Strategist).

Haifuactimum  cepeg MapkepiB  pO3MOBHOTO  Ta
HEUTpaTbHOTO CTUJIIB CTAJI0 BUKOPHCTAaHHS ()pa30BUX MIECIIB
(14,6% 3 30,9% 3arasiom). binburicte ¢pa3oBux Ii€ciiB B
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TEKCTi iHTepdeiicy Hamoi BUOIPKH BKUBAJIUCh HA TIO3HAYCHHS
TaKMX I1’SITH irpoBUX Aiii: 1) BuiiT uum BTeKkTH (“get out”; “‘go
out” — 21 BxuBaHHS cyMmapHO); 2) 3aiitu (“‘get in(to)”; “get

on (6 mpancnopm)”; “come in” — 10 BXuBaHb CyMapHO); 3)
mrykatu (“look  for” — 9  BxkuBaHbp), 4) migibpatu
npeamer (“pick up” — 4 BXUBaHHA); 5) YCYHYTH

npotuBHUKa ( “fake out” — 2 BxxuBaHHs). BTiM, TXHI 0JJHOCITIBHI
€KBIBaJICHTH,  BiHECEHI  JO  JITEPaTypHOro  CTHIIIO,
BUKOPUCTOBYBAJIUCS B Marepiani BUOIPKM Tak caMO 4acTO YU
yacrimre, a came: “escape” (21 BxuBauus), “enter” (22
BkuBaHH:); “search” (13 BxuBaHb), “collect” (4 BXXUBaHH);
“kill” (34 BxxuBaHHS).

Cepen rpaMaTHYHMX 0COOJIMBOCTEH TEKCTYy 1HTEepdeicy
nepeBakaTh (POPMH BUPAKEHHS CIIOHYKAJTIbHOT MOAAIBHOCTI
(41,4%) ta mpocroro TtemepimHboro uacy (40,9%), mo
OOyMOBIIIOETbCS ~ IIParMaTHUKOK  TEKCTy 1HTepdeiicy: 1)
MOSICHUTH T'PABII0 HOTO 3aBIaHHS UM MpaBUIa IpH; 2) OMKUCATH
BJIACTUBOCTI PI3HUX O0O’€KTIB B IrpoBOMYy CBITI (SIK-OT
BUKOpHCTaHHs Present simple B eminTUYHUX KOHCTPYKIIAX
“Grants immunity to poison”, “Increases health regeneration
outside ~ combat”). Jiss  BUpaKEHHS CIIOHYKaHHS
BUKOPHUCTOBYETBCSI HacamIepes] Haka3oBHH crociO JiecioBa
npyroi ocodu (38,9% 3 41,4%): “Scan and inspect the gun”,
“Kill the wolves” Ttomo. Ha wMomanbHi mdiecioBa, IO
CIIOHYKalOTh TpaBIld Yepe3 BUPAKEHHS HEOOXimHOCTI i
npunano aume 2,5% (wanpukian, “Silver blades should be
brought against them, as should Devil's Puffball”).

Tak camo I ONTUCY MPaBWII TPU BXKUBAIOTHCS 1 MOJAIBHI
JIECTIOBA, IO BUPAXKAIOTh MOXJIIMBICT Ta 3MaTHICTH (4,2%),
ak-oT “Can use Hostile Schemes against own children”;
“Cannot inherit titles”, a Takoxx ymoBHH# crioci0 (2,9%): “If
there is an advantage to be had, the Reckless is sure to seize
it”.

[Mogo X JIeKCHYHHX OCOOJHMBOCTEH, 5KIi MOXKHA
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HOSCHUTH CaMe€ HAaJeXKHICTIO BUCJIOBIIOBAaHHA O TEKCTY
iHTep(eiicy, a He IHIIMMU YMHHUKAMU (TaKUMHU SK ITPOBUI UM
HapaTHUBHHUHA >KaHP TPH), CIiJ BIAMITUTH YacTille BXKUBAHHS
yncniBHUKIB (12,3% Bixg yciel MapKoBaHOi HaMHU JIEKCUKH).
[TpuunHOIO € Te, IO caMe uepe3 TEeKCT iHTepdelcy rpaselb
B3a€EMOJII€ 13 yCiMa YMCIOBUMH MTOKa3HUKAMU B Bijeorpi, Oynb
TO KUJTBKICTh OYOK YH 310paHUX MPEIMETIB.

BucnoBku. B pesynbrari mpoBeaeHOro aHamizy OyJo
BUJIUICHO TaKi JIHTBICTUYHI OCOONUBOCTI TEKCTy iHTEpdeicy
Bijeoirop: 1) #oro 3arajibHa HaOJIMXKEHICTh A0 (OPMaIbHOIO
YH JIITEPaTypHOI'O CTUIIIO HacaMIlepes uepes3 JIEKCUYHI 3aco0H,
ale W TPUCYTHICTh EJNEMEHTIB, IO 3a3BHuYail HaeXaThb
PO3MOBHOMY  CTWJIIO; 2) INHPOKAa  PO3MOBCIOHKEHICTH
rpamMaTiyHuX  GopM, Kl BHUPaXalOThb  CIOHYKaJIbHY
MOJAJIBHICT, Ta MPOCTOTO TENEPINIHBOTO Yacy, 10 MOB’sI3aHe
13 [OparMaTHKOK TEKCTy (omuc mpaBwil Ta 0O €KTIB
BIPTYyaJIbHOTO CBITY); 3) BUKOPUCTAHHS YUCITIBHUKIB.

[lepcnieKkTHBY TOJANBIIOTO AOCHIDKEHHS MH 0adyuMo y
BUBYEHH] JIHIBICTHYHUX OCOOJMBOCTEH  IHIIMX  BH/IIB
BHYTPIIIHBOITPOBOTO TEKCTY (SIK-OT YCHOTO Ta HHCHMOBOI'O
CIOKETHHX TEKCTIB), a TaKOX B aHalli3l JIHTBOCTHJIICTUYHHUX
pUC  BHYTPILIHBOITPOBOIO  TEKCTYy PpI3HUX IrPOBUX Ta
HapaTUBHUX KaHPIB.
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STRUCTURAL FEATURES OF MULTI-COMPONENT
TERMS OF TRANSPORT ORGANIZATION AND
TRANSPORT MANAGEMENT SUBLANGUAGE

TRANSLATION

N. Sheverun
State University of Trade and Economics (Kyiv)
A. Zozulova
Specialized School #207 (Kyiv)

Multi-component terms are fixed phrases that have a
certain terminological meaning, for example: traffic control
computer — xomn'tomep 013 Kepy8amHsI OOPON’CHIM PYXOM,
background impurity concentration — ¢gonosa xonyenmpayisn
oomiwky, vacuum-brake cylinder — wyurindp eakyymnozo
eanvma. The vast majority of terms are prepositive attributive
phrases that is such phrases, where there is a meaning and a
signified component wheras the meaning occupies the initial
position in the phrase.
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The translation of multi-component terms consists of two
main procedures — analytical and synthetic. An important role
in word combinations’ translation is played by the analytical
stage — the translation of its individual components. And for
this, it is necessary to correctly define the components of a
complex term, since they can be not only words, but also
phrases that are part of a complex term. It is also important to
establish in which semantic relations the components are
between themselves and with the main component of the term-
phrase. The nature of these relations determines the order and
content of multicomponent term’s translation. The synthetic
stage of translation involves the construction of components
depending on the specified semantic relations and obtaining the
final version of a multi-component term’s translation.

However, most words, including a fairly significant
number of general scientific and general technical terms, are
polysemic. For example, the term range has the meaning
«Oianaszon», «iHMepsan, NPOMINCOK», «0oOIACmb  3MIHUY,
«nonicon», «mexci» and in the relevant contexts or
combinations can be translated accordingly: range of
application — cgepa 3acmocysanns, range of forecast —
inmepean npocnosyeanns, range of patent — o6cse
namermHoco 3axucm)y .

Much more often, depending on conjugation, a word
(term) can have different meanings and be translated
differently. So, the usual translation of the term abnormal in
scientific and technical texts is «anomansnuu», but in some
complex terms abnormal can be translated differently:
abnormal decay — anomanvne zamyxanns; abnormal end of
task — asapitine npununenns (éuxonanns) zasdanns; abnormal
operating conditions — wenopmanvni ymosu excniyamayir,
abnormal operation — 06pobrka necnpasnum iHcmpymenmom,
0bpooxra (demani) na neonmumanvuux pesxcumax, abnormal
operation — ocobausi sunaoxku eukonanus noavomy; abnormal
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steel — manosyeneyesa cmanw, wo ne niodacmvcs yemenmayii,
cmanv 3 nepaumnoro cmpykmypoio; abnormal termination —
asapitne 3asepuwennsi; abnormal transient — nepospaxyurkosuii
nepexionuit pexcum; abnormal wood — xpenesa Oepesuna,
kpenwv. Therefore, when translating such complex terms, one
should clarify its translation in the dictionary (if it is there), or
take into account the features of the indicated concept and the
compatibility of words in the terms [1, p. 113-116].

In the process of such complex terms’ translating, it should
also be borne in mind that in addition to words with several
variants of meaning (polysemantic words), there are also
homonymous words that are translated in completely different
ways [2, p. 68]: abstract analysis — a6cmpaxmuuii ananis;
abstract axiomatics — abcmpaxmna axciomamuka; abstract

bibliography —  pepepamuena  6ivniocpagis;  abstract
information -  pegepamuena  ingpopmayis;  abstract
justification —  abconromune  niomeeposcenns;  abstractk

knowledge — ab6cmpaxmue (meopemuune) snannsi; abstract
review — pegepamuenuii o2is0.

The analysis of terminological phrases of multi-component
terms from the point of semantic decomposition of the
components made it possible to distinguish the following
groups:

1) decomposable terms-phrases. This group can be
represented by the following formula: "term + term". For
example: cost certification — o6tpynmysanns eumpam; demand
saturation — nacuuennsi nonumy, sales manager — komepyiirutl
oupexmop; venture capital — senuypnuii kaniman, etc.,

2) semi-decomposable terms-phrases: "term + a commonly
used word or an industry term that is not an independent term
and does not express the relevant concepts of the business
sphere”, for example: alternate director — sacmynuux
oupexmopa; budget cycle — 6wdocemnuii yuxn; business
opportunity — xomepyitina moxciusicms; business segment —
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yacmka punky; company profile — ingpopmauis npo xomnaniro,
etc.

In most cases that part of the term combination, which is
expressed by a general scientific or branch term, is used in its
direct meaning, for example: bank charge — 6anxiscoxuii 36ip;
biological diversity — 6ionociuna piznomanimuicme; Civil
action — epomaosncwkuti nosos; commercial data — komepuyiini
Oani; economic entity — cy6'ekm eocnodapcvroi distbHocmi,
financial assets — inancosi axmueu; juridical person —
ropuouyra ocooba, etc.

A commonly used word in a terminological phrase in
addition to its direct meaning can acquire a figurative meaning,
for example: dead money — ueodirouuti (mepmeuti) xaniman;
frozen account — 6unokosanuii paxynox; 3amopodicenutl
paxynok; underground economy — ueogiyiiina exoHoOMIKA;
HesuoUMa eKoOHOMIKA, miHboga ekoHomika, etc. It is the second
type of terminological phrases that make up the most numerous
group in the vocabulary of business.

3) Conditionally decomposable terms-phrases. In the
composition of such phrases there are no components that
would be independent terms of this lexical system. They are
represented by commonly used words, general scientific and
industry terms. Narrowing the meaning of all or one of the
components of a compound term leads to the specialization of
the entire phrase. For example: flexible working arrangements
— SHYUKa cxema opeaHizayii npayi; sminHutl epagix pobomu,
general government expenditure — 3aeanvhi ypsdosi sumpamu.

4) Undecomposable terms-phrases, so-called
terminological phraseology. Terms of this type are the least
common. For example: blue-chip borrower — nepwoxnacnuii
nosuyanvbhuk;, broad money — cykynwa epowosa maca;
«uuUpoki epowi»; Qrey economy — ueo@iyiiina eKoHOMIKA;
minvosa exonomirka; hidden assets — npuxosanuii xaniman
(pisnuys mixe 6anancosor eapmicmio i PUHKOBOW UYIHOIO
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ocnosHo2o kanimany komnanii); White knight tactics —
APONO3UYIsL OPYHCHLO20 no2iuHeHns (3a HAA6HOCMI 3a2po3u
B0PONCO20 NOSTIUHEHHSL).

So, the analysis of the structural features of multi-
component terms of transport organization and transport
management sublanguage translation shows, that the
complexity of the structure of the term narrows its meaning and
limits the field of use.
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JIITEPATYPO3HABYHH JTHCKYPC:
IIPOBJIEMH CYYACHOCTI

TOPICAL ISSUES IN LITERARY DISCOURSE
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XPUCTHUAHIZALISI MY3U B AHT JIHACBHKIN MTOE3Ii
XVII CTOJITTSA

H.B. Conoeeit, I.B. /lemynoscoka
Kuiscokuut nayionanvnuii imeni Tapaca Llleguenxa

Y Toil wac sK My3Hm 30epiraJii CBOIO pOJIb B TOE3ii
npotsiroM CepenHbOBIYUS 3aBISKU CUHKPETHUYHOMY YHMTAHHIO
SI3BUYHULIBKOT Mi(hoorii, 6araro moeTiB Movaau po3risiaTH iX
ak kmime. Pemiriina moes3is  AOpaxama Kaymi  npsimo
CTBEPIIKYE, 110 IMiJT Yac 3aKJIMKIB 10 My3 MOeTH MOBHHHI 200
BIIKUHYTH SI3UYHUIIBKE MHHYJIE, a00 TMepeBeCTH HOro B
xpuctusiictBo. Came Kayni mnparHyB Hamucatd NepUIMi
HEOKJIACHYHHUM eroc aHIJIIMChbKOI0 MOBOI. 3aXOIILIIOYUCH
KJIACHKOI0, a TaKOX BHMBYAIOUl KOMEHTapi 1O eMmiYHOi moe3ii
enoxu Binpomxenns, Koynl 3po3ymiB, 10 A MOYATKy BiH
NMOBUHEH BUKIMKaTH My3y. Pimennsm Kaym  Oymo
MEPETBOPUTH S3UYHUIIEKY My3y Ha My3y XpHUCTUSHCHKY. Bin
HamaraeThcsi 3pooutu 1e B «Davideis» (1656), 3akimkaroun
Xpucra sk My3y, a IOTiM IpOINOHY04YH cBOI0 My3y Xpucry, a
came Marjanuny, clioKyToBaHy noBito. OKpiM HOro BOpOKOCTI
N0 S3WYHULBKUX OoriB, mpexnctaBieHHs Kaym — cBoei
XPUCTUSHCBKOI MY3W SIK CIIOKYTOBAHOI IMOBIi CBITYHTH IPO
Horo nuckoMpopT BiJ >kKiHOuMx arpubytiB My3u. Kaymi
3aliMa€ TyT IMMyPUTAHCHKY MO3HIIII0, HATIOJATAI0YH HAa TOMY, 10
My3a moxe Oytu abo yunem Xpucrta, abo moBiero. Moxe came
Tomy AOpaxamy Kayni He BHAa€TbCs 3aBEPIIMTH EIOMCHO
«Davideis».

ITin gac rpomansHchkoi BiiiHM B AHrii Ta PecrtaBpartii
peniriiiHa Kpu3a CTa€ TMOMITUYHOK Ta BIHCHKOBOIO. SIKwHii
3B’SI30K MK XPHUCTUSHCHKOIO HAIli€l0 Ta 11 KIACUYHHUM 1
S3UYHUIIBKUM  MUHYJIUM? SIK 3poOMTH sI3UYHUILKY My3y
KHUTTE3JATHOIO B XPUCTUSHCHKIM miteparypi? Posictu
CTBOPIOIOTh XPHUCTUSHCHKY HAIIil0, sIKa OB’ s3aHa 3 KIIACHYHUM
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MUHYJIUM, TOAI SK TIyPUTaHW BIIKWAAIOTh IO  17I€10
KJIACHYHOTO Ta S3MYHUIBKOTO MHUHYJIOT0, HaMararuiuch
peamizyBaru boxwuit Hamip y cBiti. Kayni OyB posiicrom, a
foro OuUThII BIAOMHUN CydyacHUK MIIbTOH OYB NMypUTAHHUHOM.
OOuaBa moeTH HaMaraloThCd BIAMOBICTH Ha IIi 3allMTaHHA,
3BEpPTAIOUUCH JI0 IMYOJIYHOrO >KaHpy, SKUH TypOyeTbcs Mpo
HAI[IOHAJIbHE MOXO/KEHHS Ta BU3HAYEHHS KJIACHUYHOTO €IoCy.
VHiBepcalbHUN XpUCTHSAHCHKUNA ernoc MinbToHa «BTpauenuit
pait» € Ourbmr BimomuM 1 OyB mpoaHami3oBaHUil OaraTtbma
kputukamu. «Davideis» Kayni He nmpuBepTaB Takoi yBaru. Are
HE BapTO HEAOOIIHIOBATH WOTr0 BHECOK Y BIAPOKEHHS Ta
TpaHchopMallito KIAaCHYHOTO €MOCy.

[Toetn XVII cTomiTT BUKOPUCTOBYIOTH 1 TPaHCHOPMYIOTH
KJIACHYHI YSBJICHHS, Y3TO/DKYIOUH CBOT PENITiiHI MepeKOHaHHS
31 CBOEK KJIAaCHYHOIO OCBiTOW. biOnmis Hamae mpukiag
OUIBLIOCTI JIFOIEH MPUPOIHOIO MOYATKY, ByTTs CBITY, TOAI SIK
KJIaCM4YHa «lmanma» ['omepa MICTHUTb TIPUKIIA]T
IHTEpPBEHIIIOHICTCBKOTO TOYaTKy B cepeluHi TposHChKOT
BilfHH, SIKa TToYaacs 4epes rHiB AXimia.

Ha mniteparypHOoMy piBHI II€ JOCIHIDKEHHS CTOCYETHCS
3BUYANHOIO IIOYATKY [TI0EMU 3 IIEPLIOro 3BepHEHH 10 Mys3u Ta
KOHQIIKTY, SKAW BUHUKAE MDK 11 S3UYHUIBKUMH Ta
XPUCTUSHCBKUMHU  XapakTtepuctukamu. Kiacuuni Mmy3um —
Kanniona, Kmio, Eparo, EBtepna, Menbnomena, IlomirimHis,
Tepncuxopa, Tamiss Ta VYpaHii — CIyXWIH BiIIOBIIHO
00’KecTBaMHM €IiYHO1 Mmoe3ii, icTopii, TF0O00BHOI Moe31i, JIIPUKH,
Tparefdii, xBajieOHUX TMiCeHb Ooram, TaHISIM, KOMeZdil Ta
acTpoHoOMii, 1 OynM 3araJibHOBH3HAaHMMHU JOYKaMH 3eBca Ta
Muemosuan (abo Ilam'sati). B anTHyHOCTI iXHS pOJb i
KaHOHIYHE 4YMCJIO JeB’SITh MoXoauTh Bix Teorowii, ae my3u
HAOIMKAFOTHCS JIO TIoeTa Ha ropi ['eNlikoH, My3H Tal0Th CBOEMY
oOpan1ieBi 0ap0B1 MPOHUKHEHHSI B MUHYJIE 1 MallOyTHE.

@Oynkuis My3u B eniyHiid moesii 3HaYHO PO3IIUPIOETHCS
Big ['omepa no Beprimis. Bepriniii He nmpocto 3aknukae My3y
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JUTSI TIaM’SITi, aJie, 10 BaKJIMBIIIE, III00 BUCBITJIMTH TIEPETHTII B
PO3MOBiI.

3 TOSBOIO XPHUCTUSHCTBA 1 3aHEMAZOM SI3UYHHIITBA
XPUCTUSHCHKI MUChbMEHHUKHU CTAlOTh BCE OUTBIT KPUTHIYHUMU
mono Mys. Ilo cyti, BigOyBaeTbcs BigmMoBa Big My3 y
XPUCTHSHCHKIN 1oe3ii. barato penirifHux moeTiB 3BepTaroThCs
no Cearoro Jlyxa, Xpucra yn bora. MabyTh, HaiiBiqoMIiIInii
NpUKIaL BiIMOBM Bix My3 wMmicTtuThes y TBopax boerris
(6:1. 480-524 pp. n.e.). Y De Consolatione Jleni ®inocodis
Buranse My3 moe3ii: «Komu BoHa mobauwmia, mo My3u moesii
Oynau mpucyTHS OUTSI MOro JMBaHa, BHCIOBIIOIYM CJOBa
MO€MY IJIauy, BOHA Ha JIEKUH Yyac 3aBopymmiacs; ii odi JOTO
CHAJIaXHyJdW, 1 BOHA CKa3ajma: «XTO JIO3BOJIUB IIHM
CIIOKYCJIMBUM (iryisspaM MiAIATH A0 bOro XBoporo?» Hikomun
HE MiITPUMYIOTH THX, XTO B TOpi, HISKUMU IUTFOIIUMU
3aco0amMm, a pajamie pPO3raHsioTh CMYTOK OTPYHHUMH
conomomamu. Ile T1i, 1O OE3MIAHUMH  IIUIIITHHAMH
npucTpacTeld Aymath MJIOJOHOCHUHN ypoxail po3yMmy: BOHU HE
3BUTBHSIIOTH YMU JTFOACH BiJl XBOPOO, ajie MPUBYAIOTH IX JIO HUX.
S BBaxkaro, mo Oysno © He Tak MPHUKPO, SKOW Ballll CIIOKYCH
BiZIBEpHYJIN BiJl MEHE SIKOT'OCh HEIIOCBSYEHOT'0 YOJIOBIKA, SIK I1€
OyBae y BYJbrapHOMy cTaji. ¥ TakOMy BHITaJKy MOId Tpaili
Hivoro O He 3amKoAWIO, aje I JIFoJAWHA BHTOJyBaHa
3HAaHHSIMU €JIeaTiB 1 akaJeMiKiB; 1 10 HpOTO BU miHnum? I'eTs,
cupeHu, 3Ba0nuBi Ha 3HUIIEHH:! 3amumTe ioro MoiM My3am,
11100 TIPO HBHOT'O MIKITyBAIKCS Ta 3ILTIoBaIn» [1].

bor € my3oro Kayni? Pantom My3a 3HOBY CTa€ KiHKOIO,
OnmvK4Ye 110 3araJbHONMPHUHATOI MOJENi, aje OJsTHEHa B
o16mivianii oxsr. Ilepexomsum Big Xpucrta 10 MarmanuHu sK
My3u, Kayni nepeHocuTh moxomxkeHHs Bipma Bix bora no
noera. Kayni crypOoBanuii oummeHHsM My3u: BoHa Oyna
MOBI€I0, aJle Y CBOIM XPHUCTHSHCBHKIM ¢opmi Temep BOHA
«IHOTJIMBA BecTaika». 3maeThes, Kaymi crBepmkye, 1o BiH
3pobuB My3y urctuM Boporom bora; Tenep BoHa MarmanuHa,
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MOBIA, sIKa MEepeTBOpMIIACS Ha BipHY ydeHHIro Xpucta. Kaymi
po3risigae cBiit moeTHuHUi TBip, Davideis, K «BeMUKHUIl TBip»
3aBISKM MOro wucrimomy mkepeny B boxux «HebecHux
Boruax».

OctaHH1 psAAKM 3BEpHEHHs 1O «Jo0pe 3MiHeHOT My3m»
BTUTIOIOTH TOETHYHY Teopito Kaym mono sS3UYHUIIBKUAX
€JIEMEHTIB Y XpUCTUSHCBHKIN moe3ii. Kaymi 3aMiHIO€E Kiacw4Hi
[IHHOCTI XPUCTUSIHCHKUMH 1 PO3pi3HsA€ ICTUHHI Ta (haibIlIUBI.
Kpim toro, Kaymi cTBep/kye CcBO€ BllacHE BiTHOLICHHS [0
bora, nHasmBaroum ceOe amocTojoM 1 BH3HAYAIOYH CBOIO
JTUJIAKTHUHY MeTy: «PO3BUIBHUTH uapH, sK1 JIeXKaTh y JETKUX
Oaiikax, /I HaBUUTH, 11O MpaBa — 1€ HAUTIPAaBAMBIIIA TTOE31sI.

Kaymi craBUTBCS 0O CBOTO BIACHOTO IOKJIMKAHHS TaK
caMO CEepHo3HO, K 1 J0 CBO€I BIIJAHOCTI XPpUCTHUSHI3AIIT
noesii. Ane iforo My3a He Tak epEeKOHJIMBO XPUCTUAHI30BaHa,
OCKUIbKM My3a Bce 111e 30epirae CBOI0 KIaCUUHY CHaJIINHY.
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THE EVOLUTION OF SOCIAL ISSUES IN AFRICAN
AMERICAN FICTION AND NON-FICTION: FROM
THE EPOCH OF COLONIALISM TO THE
CONTEMPORARY PERIOD

Tetiana Starostenko
H.S. Skovoroda Kharkiv National Pedagogical University

African American literature has formed as a reaction to
slavery, racial oppression and social injustice. According to
“The Prentice Hall Anthology of African American Literature”
of 1999, black writings on the territory of the USA can be
classified into eight milestones: 1) the Colonial Period (1746-
1800); 2) The Antebellum Period (1800-1865); 3) the
Reconstruction Period (1865-1900); 4) the Harlem Renaissance
(1900-1940); 5) the Protest Movement (1940-1959); 6) Black
Aesthetics Movement (1970-present); 8) African American
Literary Criticism. The history of African American literature
projected the colonial modernity through the paradigm the
colonizer — the colonized, generating the symbols of
submission like a chain or a cage: “and am I was born for this,
// To wear this slavish chain?” (Horton, 1829); “I know what
the caged bird feels, alas!” (Dunbar, 1899). African people
who had been transported, enslaved or otherwise made
diasporic by colonialism and by slavery through literature and
art acquired their own voice, sounding louder and louder and
reshaping the textual and social realities. The embodiment of
color-based social hierarchy takes place through a range of
images, adopted either from the surrounding environment or
from the western literary tradition.

European powers attempting to mark out their territorial
zones of impact through various religious missions, cultivated
the ideologies of Christian conversion both in the colonies and
among the enslaved. All that brought the biblical images and
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Bible-associated metaphors into African American poetry and
prose: “Salvation comes by Christ alone, // The only Son of
God; // Redemption now to every one, // That loves his holy
Word”; “Lord, turn our dark benighted Souls” (Hammon,
1760); “Then God himself stepped down - Il And the sun was
on his right hand” (Weldon, 1927). The new Christina ideas
“challenged the doxa of many African societies, including the
institutions of marriage and the definition of the family, and, in
the process, provoked a serious of social crises” (Gikandi,
2008). Simon Gikandi believes that “the colonial schools set up
by missionaries” had “the most profound effect on the shaping
of African society and literary culture”, which he links to the
fact that from the very beginning “there was a very close
relationship between Christian conversion, literacy, and
modern identity” (Gikandi, 2008). Basically, “Literacy gave
the elite access to the scientific and social thought of the
western world, equipped them to enter into dialogue with the
colonial powers over the destiny of Africa, and familiarized
them with the social fashions of Europe which made their life
style an example to be emulated by their less fortunate
countrymen” (Afigbo, 1985).

Negritude literature is often the literature of complain,
drawing attention to the miseries of the blacks: “For my people
walking blindly spreading joy, losing time // being lazy,
sleeping when hungry, shouting when // burdened, drinking
when hopeless” (Alexander, 1942). Interestingly, black
American literature always creates an invisible boundary on the
basis of colour, attempting to show that black and white
problems don’t coincide. For example, Paul Laurence Dunbar
in his poem “The Colored Soldiers” (1896), stresses that the
war he participates in is not the war of the blacks, but the
whites: “These battles are the white man’s” (Smith, 1999). At
the same time, it appeals to the leaders of the white people:
“Thomas Jefferson, Secretary of State. // Sir/ - <...> one
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universal Father hath given Being to us all, and that he hath
also without partiality afforded us all the same sensations, and
endued us all with the same faculties, and that however
variable we may be in society and religion, however diversified
in situation of color, we are all the same family” in “Letter to
Thomas Jefferson” (1791) by Benjamin Banneker; “dream’s
about Lincoln(s)” in “Black Bourgeoisie” (1969) by Amiri
Baraka.

However, social stratification cannot be defined as purely
transracial feature of the USA social toponymy. The black
community itself gets split into negro / black intellectuals as
self-imposed marginal groups — the way they are defined by
Cornel West in his “The Dilemma of the Black Intellectual”
(1993), and the other two — insouciant and insolent black
representatives. “According to study by the American Civil
Liberties Union titled “Race and Ethnicity in America”, in
2006, the U.S. penal population was 41 percent Black and 19
percent Latino”, states Huston A. Baker, Jr. in The Point of
Enslavement: Modernism, Diaspora, and Toni Morrison’s
Love”, “In 2004, 21 percent of Black men in their 20s who did
not attend college were in jail or prison” (Baker, 2013).
Basically, literacy assures a peripheral status, putting an
intellectual in position in-between the black communities and
the white ones.

Black writers of the XXth century were rather critical of
what have appeared to be new hegemonic categories like
‘Commonwealth literature’, and this has forced critics and
writers from colonized white countries to consider their own
attitudes to race and to their often ambiguous positions as both
colonized and colonizers.

Contemporary black writings can be divided into: African
American and Afro-Caribbean. Present-day African American
texts in comparison with the earlier forms are much more
diverse from the point of genre. They are often focused on the
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issues of the contemporary world and the problems of people
of colour today. All together many works still remain to be
retrospective, holding the traditional for black literature
images, like birds, and dwelling on colour symbolism (Ayanna
Lloyd Banwo When We Were Birds”, Charmaine Wilkerson
“Black Cake”). Historical burden endemic to the black
literature is intrinsic to the present-day bestsellers, like in
Robert Jones’s, Jr. “The Prophets” picturing two young
enslaved men on a Deep South plantation. If the embryonic
African American works were predominantly generated by the
male authors, in the XXIst century female texts prevail. They
put a black woman of various age into the center of narration
(Leila Mottley “Nightcrawling”, Terry McMillan “How Stella
Got Her Groove Back”). The concept ‘in-between’ remains
powerful. In the novel “The Vanishing Half” by Brit Bennet
the author tells about twin sisters, who choose to live in two
different worlds, one black and one white. The issue of the
inherited trauma and racial clashes is still raised (LaToya
Watkins “Perish”, Danielle Evans “The Office of Historical
Corrections”, Amanda Gorman “Call Us What We Carry”,
Z.Z. Packer “Drinking Coffee Elsewhere”), which signals that
the old trauma remains beyond repair.

Thus, the post-Civil Rights era and Black Power
reinforced the already raised issues in literature. The African
American poetry remains to be of somewhat descriptive nature,
reflecting the experience of the lyrical character within the
contemporary environment. The African American writers
draw their inspiration out of the ordinary things around them.
African American prose focuses on the issues both inside the
black society (like the oppression of women by men, an
intellectual and urban low-income neighborhood), and outside
of it (genetic memory, ‘blood of parents’ and racial matters,
reinforced political issues, African ethnicity and the process of
whitening). Post-oppression fictions are not devoid of history.
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“Blackness, when framed in the terms of authenticity, creates a
fiction around racial identity and experience and elides how
race, in fact, operates” (Schur, 2013). Oral performance of the
literary texts is multisensory and employs image, sight, sound,
and Kinetic and tactile modes. Computerization of society and
technology gave tools for communication, self-expression, and
creation.

Within the scope of African American writings an
important space is occupied by African American feminist
thought, represented by nonfictional narrative and literary
criticism. Black women have documented the urgent issues of
their epochs, reaching out the creative expression of African
American women and capturing the emancipatory vision, as
well as depicting the complex nature of black womanhood.
Among such there are Mary Helen Washington’s “Black
Women Image Makers: Their Fiction Becomes Our Orality”,
June Jordan’s “On Richard’s Wright and Zora Neale Huston:
Notes Towards a Balancing of Love and Hate”, Barbara
Smith’s “Toward a Black Feminist Criticism”, Deborah
McDowell’s “New Directions for Black Feminist Criticism”,
Alice Walker’s “In Search of Our Mothers’ Gardens”, Barbara
Christian’s “A Race for Theory”.
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METAMOJEPHI3M I MITPALIIHA TUCKYPC

C.0. Yepnuwiosa
Kuiscokuu nayionanonut ninegicmuynuu yHigepcumem

VY 3B’A3Ky 31 3MIHOIO MPHUPOIU MITpAIifHUX MPOIECIB Ta
iXHBOIO 1HTEHCH(]IKali€el0 3 KiHIA XX CTONITTS BUHHUKAE
HEOOX1HICTh iX TMEepPEeOCMHCIEHHS B TyMaHITAPUCTHIII.
[IpaBoMipHO CTBEpKyBaTH, IO TOH TUCKYpPC MPO Mirparito,
AKUM MM  J0cl  omepyeMo, OyB  CKOHCTpyHOBaHUI
€MiCTEMOJIOTIEID MOJICPHI3MY Ta MOCTMOAEpHI3My. HaTomicTh
METaMOJIEpPHI3M MPONOHYE IHIIMKA MiAXi A0 PO3yMIHHS
KOHIICTITIB, TIOHATh Ta OO’€KTIB 3HAHHSA, CTBOPEHUX
nonepenHiMu - TpamuiisMu. lLle 30BCiM HE O3Ha4ae, M0
METaMOJIEPHI3M TOCTA€ SIK 3alePEUCHHS 11€0JI0Tii MOAEPHIZMY
9l TOCTMOJepHi3My. HaBmaku, BapTO HAaroJxoCHTH, IO
BUHUKHCHHS METaMOJICpHI3MYy 0a3yeTbCs Ha TMOINEpPEAHIX
cucTeMax 3HaHb. BcTymaroun B Jiayor i3 TpaaulitHUMU
M1IX0JaM1, METaMOJICPHI3M 3MIHIOE HE JIUIIE Ti YSIBJICHHS PO
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CBIT, sIKi BOHU cOpMyBalid, a ¥ 3MiHIOE iX (TpaauIliiiHi
migxomu — C4Y.). IlepeakueHTyBaHHS, TPOINOHOBAaHE
mMeramonepHizMoM, Slcon  Amnanpma Jlxozepcon Cropm
MOSICHIOE Tak: «3aHemnaj] NaHIBHUX HapaTHUBIB CHPUYMHUB
Maibke TOTalbHYy HEAOBIpY 1O YHIBepcalid, TUM dYacoM
norUONIeHHsT TApTUKYJISPHOCTI HE 0O0ilsf€e HIYOTo iHIIOTO,
OKpiM mojanbiioro po3opary. CeorogHi Hayka moTpeOye
Kpaioi MoJeni, L0 3amepedye eceHIlialli3M MOJEPHI3MY Ta
CKENTHUIU3M MTOCTMOAEpHI3My» (Storm, 2021, p. 3).
MHOXUWHHICTh TOBOPOTIB, $IKI OYKBaJIbHO BUOYXHYIH Yy
Opyrii  mojmoBMHI XX  CTONITTSA, JIMIIE  3aCBiIUMIIH
HEB/IOBOJICHICTh T'YMaHITapUCTUKU CHUTYaIli€l0, AKY
chopMmyBasia TMOCTMOJEpHA Tifo3pa 10 OyIab-SIKOTO THUITY
3HaHHSA. BomHowac, ctBepmkye gami . Cropm, 0e3
HOCTCTPYKTYpali3My Ta IEKOHCTPYKLIi 111 3CYyBU HIKOJH O 1 HE
BUHUKIN. TOX «... CyyacHI HayKOBLI BH3HA4alOTh CBOI
MPOEKTU BCYNeped IOCTMOJEPHI3MY, ajie Mpu I[bOMY HE
YCBIIOMITIOIOTH MIpU CBO€T1 3aJI€KHOCTI Bil HbOTO» (Storm,
2021, p. 4). Taky camy mo3uiito 3aiimae i Moiio Oxemimxi
(Okediji, 2011), sxkuii BBayka€ METaMOAEPHI3M MHUCTELBKOIO
cpo0O0I0 PO3IMUPUTH MEXI MOJIEPHIZMY 1 MOCTMOJEPHI3MY.
[Ipedikc mema- mae 0coONMMBY CEMaHTHKy, 0O MO3Ha4ae
MOETHAHHS PI3HOMAHITHOCTI, a HE OMO3MIIHHICTh 3HAYCHb 1
cmuciiB. TakuM YMHOM, IOMEpeIHs CUCTEMa 3HaHHA He
BIJIKU/IAETHCA UM 3alepPeuyeThCsl CYyYaCHHUMH HAYKOBIIIMH, a
IHTETPYETHCA y SIKICHO HOBY Mmapagurmy. ToOTo mema- 3HIMae
T€ HaNpyXeHHs 1 OlHapHICTb, AKi OyJM JOHEJaBHA BIACTUBI
NOHATTAM Ta KareropisM. SI. CTOpM akIeHTye BiIKPHUTICTH 1
OC3KIHEUHICTh METaMOJEpHI3MY: «3BaKaloul Ha Te, IO
HNOCTMOJIEPHI3M Ta CIHOpPiAHEHI 3 HUM Teopii MepexXuBaroTh
MOMEHT 3TacaHHs, METaMOJIEpHI3M Mae€ Ha MeTi copmyBaru
HOBUM BEIIMYE3HWHA CHHTE3. BiH KpecIuTh MOpOXKHIO MaIly, Je
HOpPMaTHUBHI Ta €MiCTeMOJIOT14H1 MEePEKOHAHHS
MEPeTUTITAIOTBCS 1 BIIKPUBAIOTBCS HOBI  MOXIIMBOCTI ISt
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mianory» (Storm, 2021, p. 8).

OmnepTtst MeTaMOZIepHi3My Ha IOCTMOJIEPHY OCHOBY POOMTH
MOYJIMBUM BHKOPHCTAHHS CTpPATETiii OCTaHHBOT'O MPOTH HHOT'O
K CaMoro. 3amepedeHHs IMOCTMOJIEpHI3MYy He Beae [0
ITHOpYBaHHs IOro HampalooBaHb, a pajaule A0 IXHbOIO
NOJANIBIIOTO PO3BUTKY, ajle 3 MO3ULINA MOEJHAHHS TOTO, IIO0
BBAXAJIOCS JI0CI HEMOEJHYBAHUM YM CYHEpedIMBUM. 3arajioMm
METaMOJIEPHI3M MOXKHa BBa)KaTH CBOEPIIHOIO (HiT0CO(PCHKOIO
Tepamiero. Y ¢okyci yBaru nepeOyBaroTh Haifnepine KaTeropii
Ta TOHATTS 3aXiHOTO HAayKOBOTro 3HaHHA. [lizcymoByroun
nparii cydacHux ¢imocodis, . CropMm migkpeciroe, M0
OUTBIIICTh 13 HUX BBAXKAIOTh KOHIENTH Ta KOHICTTYATbHHMA
cnoci0 aHami3y TaKUMHU, 110 HE CHPUSIIOTh MOOYA0BI MIMPOKOI
KapTUHU CBITY. Merononoris, 3acHOBaHa Ha KOHIENTax,
JIOBENla CBOKO HECIPOMOXHICTh TMOSCHUTH PEATbHICTH ([ET.
muB.: Storm, 2021, p. 65). Sk mnpukmag IOCTIIHUK
BUKOPUCTOBYE BHU3HAYEHHS PI3HUX KOHLENTIB Ta MOHATH, SIKI
JOCUTh YacTo MICTATh cymnepeyHocTi. OpHak came 1l
CYNIEPEYHOCTI Ta HEY3TO/DKEHOCTI MPOSBISIIOTH T€, IO MH
TPaJULIHHO HA3MBAEMO KOHCTPYKTAMM HAIIOTO MHCICHHS
(mind-dependence).

[lepeocmuciienHs HaAmMX YSABJIEHb NP0 CBIT Mae
po3moyYaTHCs 3 BU3HAHHSA TOrO, M0 KOHLENTH, NPUAYyMaHI
HaMH, 1€ 3aBKIM 3aBY)XKEHI pernpe3eHTalii peaabHocTi. Came
TOMY KOHIIENTH YacTO MAalOTh PI3HOMaHITHI BH3HAYCHHS, SIKi
BUHUKIM B IME€BHUX ICTOPUYHMX YMOBax, 3a MEBHHUX
ICTOPUYHMX OOCTaBMH 1 TOMY HE MOXYTh BMICTUTH YCIX
3Ha4eHb. BaximBo 1 Te, IO Tepea NHUM  OMHCAIU
MOCTCTPYKTYPATICTA 1 JACKOHCTPYKTHBICTH SIK OIHAPHICTH YH
ono3uniiiHicte. ToOTo TpamumiifiHO KOHLENTH HaOyBanIu
3Ha4YeHb uepe3 MPOTHUCTaBJIEHHS (IMBLII3ALISA — JAWKYHCTBO,
OuMii — YopHUH, mporpec — perpec i T. 1.). Hatomicts Tpeba
BU3HATH, 110 TOEHAHHS YCIX MOXJIMBUX 3MICTIB, Y TOMY YHUCII1
1 IPOTUIJIEKHOCTEH, 1 € CYyTHICTIO 3HaHHA. 3HAHHS BIAKpUTE 1
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HIKOJIM HE Ma€ KIHIEBOI YW 3aBepiieHoi ¢opmu. Xoya y
3axiHIM emicTeMoIorii BOHO OyJ0 eceHIlialli3oBaHe 1 3BEACHE
710 BY3bKUX paMok. 3aranom, sik numie . Ctopm, iaeTses mpo
KpU3y JIETITHMHOCTI 3aXiHO1 CHCTeMH 3HaHHS (JET. IUB.:
Storm, 2021, p. 82). «3ocepemkeHHsT HAyKOBUX Trally3eil Ha
OCHOBHHMX HAayKOBHX 00 €KTax 3poOMJIo IX Ypa3IUBUMH.
['muboki mpobnemu  pos3mouanucs Ie y Tmepioag  Jo-
TEOPETUYHOTO 1 TEeOPEeTUYHOTro GopMyBaHHs KOHIENTIB. Komu
K CKENTHIIM3M JIaB TIEBHY HAJII0 Ui IHTEIEKTYalbHOTO 1
npodeciiHOrO  PO3BUTKY, TO IIOCTAIO THTaHHS  IPO
JOCHI/I)KEHHS 3aCHOBKIB HayKOBOT'O 3HaHHS. [HIIMMU croBamy,
OCHOBM Hayku 30ynoBaHi Ha xubax. IIpoOnemMa KOpEeHUTHCS Y
cepill HayKOBHMX JHUCIMIUIIH Ta iXHIX 00’ekTiB» (Storm, 2021,
p. 83).

Konu moBa iine npo Oynp-siKy HapuHy T'yMaHITapHCTHKH,
TO OYEBUIHO, II0 METAaMOJIEPHI3M CIIOHYKA€ IMEPErIsHyTH Ti
MOHSATTS 1 KOHIIETITH, Ha SIKI BOHA COHUpajacs 1 fKi 4acTo
oOMexyroTh 1i. PeleBaHTHICTh  METaMOJEPHI3MYy s
OCMHUCIICHHS Cy4acHOT0 MITpamiifHoro IOBOPOTY
OTIPUCYTHIOIOETHCS Ha Kinbkox piBHsAX. [lo-mepiie, Bxke
Ha3pijla HeOOX1IHICTh MEPEOCMUCIICHHSI CIOCO0Y MIpPKYBaHHS
npo mirpamito ¥ iMMirpanTiB. [lo HemaBHBOTO Yacy Mirparis
OyJia TOHSATTAM 13 JOCUTh Taku (aTaJiCTUYHUM 3HAYCHHSM,
10 IMILTIKYBajo 0e3MOBOPOTHUHM pyX Yy OIK HEBIJOMOro, aie
ompisiHOTO Kparo. ChOTOAHI TEXHIYHHMI mporpec 3abesmeuye
MOCTIMHUN JiaJIor MITPAHTIB 13 TOJUIIEHUM Kpaem. binbim
TOro, y 0OaraThbOX BUIAJKaX ICHY€ MOKJIMBICTh IOBEPHEHHS.
Kpim Toro, poboua mirpariss 10 3axigaoi €Bpornu ta CILIA
3MIHIOE YSBJICHHS TPO TEPEeMIlEHHs SK JIUIIe BTEUy Bia
pENpecuBHOI JIepKABHOI MAIIMHU Y MOJITHYHOTO YTHUCKY.
Jani MaeMo TakoX MOOUTBHICTB, IO 0OYMOBIIEHa MOCTIHUM
PYXOM MITpaHTIB-3ap00iTUaH, iXHIM MOBEPHEHHSIM J0JOMY 1
miciisi  MEeBHOTO  MepioJly IMOBTOPHUM TOBEPHEHHSIM 110
3aMOHOI KpaiHW. 3BiJICH KIHIIEBICTh €MIrpaIliifHOrO JTOCBiIy
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3aMillleHa TOCTIMHO PYXIUBICcTIO. DaTalbHUI BUMIp Mirparii
CTa€ HeaKTyallbHUM 3 OTJISIY Ha TaKi pUCH CYy4acHOTO CBITY, SIK
KOMYHIKaIliifHi TexHosorii Ta MoOumpHicTE. JI. ni Yesape
CTBEP/UKYE TIpO HOBHH XapakTep pyxy JIOJACBKUX Mac:
«HagiTb, AKIO 3 ICTOPUYHOI MEPCIEKTUBU Mirpailisi 30BCiM He
HOBE IIOHATTS, TO BCe X Io0anbHi moaii 21 CTOMITTS CHIBHO
3MIHWIM 11 3HaUe€HHS Ta Xapakrep. I 1e crocyeTbest yciel
rwtaneTd. L{i 3MiHU HACTUIBKH MIMPOKOMAcIITaOH1, 110 KOTHUX
BUHATKIB TyT Hema» (Di Cesare, 2020, p. 79). Ilo-mpyre,
Mirpanisi CbOrO[HI BCE YacTillle CTae CocOOOM 1HBECTYBAaHHS
0COOMCTOTO TMOTEHIialy, TalaHTy, IHTENEKTyaJbHUX YU
NpPaKTUYHUX 3A10HOCTeH. [mobamizalist cTBOpMIIa CHpPUSATINBI
OCHOBH I BUIBHOrO BHOOpPY KpaiHW Ui BKJIQJaHHS
IHIUBITyaIbHUX pecypciB. BogHouac, He BapTo 3a0yBaTH i mpo
iHIMK OiK Mepaii, a caMe HeraTMBHY TJoOaiizamiio. 3 IbOro
npuBoxy JI. mi Yesape mume: «Ti, sfiki HE MIrpyroTh, a iX
OuThbIIICTh, 1€ HAWOIgHINI, HAWOUIBII MapriHATi30BaHi,
xKepTBU HepiBHOcTi. Ti, #Aki uepe3 OIgHICTE 3MYIIEHI
3anumaTucs TaMm, e Bouu €» (Di Cesare, 2020, p. 80). Bigrak
3IaTHICTh MITPYBaTH 3aJCKHUTh HE JIMINE Bia OakaHHs, ajie i
BiJl MaTepialbHOi CKIAJOBOi Ta BMIHHS 3HAWTHU LUISIXU JUIS
MOJIOJIAHHA 0araThbOX TIIEPETIOHIB: Bi3W, TEPETHH KOPIOHY,
3100yTTs MpaBa Ha mpailro Ta iH. [lo-Tpere, HUHI 3MIHIOETBCS U
IIEHTUYHICTh caMOTo (iM)MIrpaHTa, SIKUW pajiie € TPocTO
MirpanToM, aHiK iMMirpanToM. CpOromHi MIrpaHTd He
0a’KaroTh 3JMBATHCS 3 OIJIBIIICTIO, 4 HABIIAKKM HAITOJIATAIOTh Ha
CBOIM BigMiHHOCTI. I[HIIMH Ba)XKIUBUM MOMEHT I€ T€, IO
«IMMITpaHT» CIyTye SK TepMiH-TIapacoiibka sl 0aratbox
PI3HOBHIIB Cy0’€KTIB Mirpallii, 30KpemMa, BUTHaHIII, EK3UJISTHTH,
penarpiaHTH, Hejeranu Ta OikeHIl. J{s KOKHOTO 3 HUX JIOCBiJ
Mmirpamii Mae cBOI OCOOJMBOCTI, CKIQJHOIII Ta MpPOIECH
BXO/DKCHHSI y HOBHH TMPOCTIp YYXKHHH. 3BIJICHK MaEMO
JEKOHCTPYIOBAaHHS MOHOJITHOCTI 1JIEHTUYHOCTI MIrpaHTa i
BU3HAHHS 1ICHTUYHOCTEH, MJIs SKUX peNoKalliss B KpaiHy
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[IOCEJIEHHSI 0o0TsDKEHA 0COOJINBUMH, 31e01IBIIIOr0
HECTIPUATIUBUMH ~ yMoBaMu.  [lo-deTBepre,  3MIHIOETHCS
(hEeHOMEHOJIOTisI caMoOi KpaiHW IIOCENIeHHs, sSKa TPAIHIIIiTHO
3MabOBYBAJIaCs 1 YSBISUIACS K 3€MJISI HOBHX MOXKIIMBOCTEH.
Hanpuxman, me 3 waciB X. Komym6a HoBwuif cBit OyB
po3pekiiaMoBaHUil sK pail Ha 3emii. 3roJoM MypUTaHH Ta
nimirpumu Hagam Hosili Aurmii oOpuciB 3emuti 00iTOBaHOT,
Kparo MOXJIMBOCTEH, 1€ BCe, M0 MOTPIOHO AN ycmixy Iie —
Ba)KKa 1 CyMJTiHHA TpaId 1 moieHHa MoiuTa. [lani neit oopas
JWIIE THPAKYBABCS MHUCbMEHHUKAMM, MOJITHYHUMH JIiIepaMu
Ta iIe0I0raMu aMepruKaHchbKol Mpii. ChOTOJTHI 3K MTPOCTEKYEMO
po3uapyBaHHsI, siKe BepOali3yIOTh Ti, SKi HOBIpHWIN y Mid Hpo
paii Ha 3emui. BinmoBigHo, 3MIHIOETBCS 00pa3 K KpaiHU
MOCEJICHHsI, TaK 1 pigHOro Kparo. OCTaHHIN MepeomiHIOEThCS
Kpi3b NpU3MYy JKUTTS Yy HOBiH KpaiHi. CydacHUH AuCKypc
Mmirpanii Ta TOM 3CyB, KW IOro mo3Hadae, KOHTPACTye 3
TPAJUIIIHHAMU YSIBIICHHSMH 49U C(OPMOBAHUMH KOHIICTITAMHU
Opo MITPaHTIB Ta MEpeMilleHHsA. MeTaMoAepHICTChKa
napajurMa yBUPA3HIOE M0 HOBY SIKICTh PYXY JIFOJCBKHX Mac i
BIJIKPUBAa€ MOXJIMBOCTI Ui AyMaHHS PO HBOTO 3 PI3HHUX
HEPCIEKTHB.
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METO/IY TA IPUHOMU BUKJIATAHHA
IHO3EMHHUX MOB

C./I. Icacea
Kuiscvkuu nayionanonuu ynisepcumem
imeni Tapaca Lllesuenka

Buxin YkpaiHu y e€BpomeicbkHil Ta CBITOBHM HpOCTIp
CIpHsi€ CTPIMKUM 3MiHaM 1 OCyYaCHEHHIO OCBITHBOI CHUCTEMHU,
OHOBJIEHHIO 3MICTY 1 METOJIB 3aCTOCYBaHHS I1HHOBAIIWHUX
MIXOMIB OO0 BHKIQJAHHS BCIX HaBYAJbHUX IUCIUILIIH,
30KpeMa i iHo3eMHUX MOB [3].

[lomryk METOAMYHUX HANpPSAMIB 1 NMPUHOMIB €(PEKTUBHOTO
BUKIIQJ]aHHSI 1HO3EMHHMX MOB Oe€3MepepBHO 3IHCHIOETHCS
OaraTbMa BITYM3HSHUMH 1 3apyODKHUMU HAYKOBISIMH, TAKMMU
ak Apremenko JI., bupkyn JI., Kazawxu O., Kymps M.,
Hikomaesa C., Ilupoxenko JI., CkypariBcbka M.,
Tapaononescekuit O., lleBuenko €., Richards J., Rodgers T.,
Shamsudin H., Hashim H., Yunust M. ta inmi [7; 9]. Anani3
HAyKOBO-METOJMYHOI JIITepaTypu MIiATBEPIXKYE Te, MIO
BUBYCHHIO CYYaCHMX METO/IB BHKJIAJAaHHS 1HO3EMHHUX MOB
NPUALISETHCS BEJIMKA yBara.

Mera naHoi mpari — PO3TJSHYTH HaWIepIi MNpUHOMH
BUKJIQIaHHS 1HO3EMHUX MOB 1 O3HAaHOMHUTHCS 3 CyYaCHUMH
miX0JaMu Ta X 0COOIMBOCTSIMA.

Po3nounemo 3 Toro, 1o 1ie 3 JaBHIX YaciB iICHYyBaJIM Pi3Hi
METO/IM HAaBYaHHS 1HO3€MHUX MOB: HaTypallbHUH, rpaMaTHKO-
NEepeKIa i, NpsAMuUM, ycHUM Meton ['apombna Ilansmepa,
ayio-Bi3yaJIbHUM 1 KOMYHIKATUBHHM [5].

HartypaabHuii MeToa € HaiiiaBHIIKMM. 32 UM METOIOM
IHO3eMHA MOBA 3aCBOIOBajIacsl IOMIOHO IO TOrO, SIK MHITH
3aCBOIOIOTH PIJHY MOBY, TOOTO 3aBISKH OaraTopa3oBUM
HNOBTOPEHHSAM CliB ab0 pedeHb. I'paMaTuko-mepexIagHuii
MeToj TependavyaB YWTaHHS Ta MEPEKIa] TEKCTIB Ha DigHY
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MOBY, HE MPAKTHKYIOUM 3aBIAaHHS 3 TOBOPIHHSA YM pealibHe
IHIIOMOBHE crinKyBaHHS. IIpsiMuii MeToA BHHHUK Yy Jpyriit
NOJIOBHHI  JIEB’SITHAJISITOTO  CTOJMITTSA, KOJMH  JOKOPIHHO
3MIHUJTUCST COLIaIbHO-€KOHOMIYHI YMOBH B 3axinHiii €Bpori,
rouasa po3BHBATHCS CBITOBa TOPTIBIIA Ta 3’ siBUJIAcs moTpeda B
YMiHHI MPAKTUYHO BOJIOJITH 1HO3EMHOIO MOBOIO. BinmosinHo,
B OCHOBY BHKJIaJaHHS 1HO3EMHHUX MOB CTaBUJIOCS HaBYaHHS
YCHOMY MOBJICHHIO Ta TIOBHE BHUKIIOUEHHS PiAHOT MOBH.
Ycuuit merox I'aposbaa IlanbMepa o3Ha4aB 3aydyBaHHS
Haram’ aTb Ta IMITALIIO. Ilix Jac HaBYaHHA
BUKOPHCTOBYBAJIMCS TEKCTH JUIsl TOIIYKY BiANOBiled Ha
OUTAHHSA, 1 B KOXHOMY HACTYITHOMY TEKCTi OOOB’SI3KOBO
MIOBTOPIOBAJIUCS CIIOBA 3 TIOMEPEAHBOTO TEKCTY, 3aBISKA YOMY
B YYHIB [TOCTYIIOBO 301JIbIITYBaBCs CIOBHUKOBHI 3amac. Ayaio-
Bi3yajibHuMii Meton OyB 3ampornoHoBaHuii y @panuii B
I’ ITUIECAT] POKU JIBAJIISITOrO CTOMITTSA. Y 3aCTOCYBaHHI L[OTO
METOJy CIOYaTKy YyBara MpHUAUISIAcs pPO3BUTKY YCHOIO
MOBJIEHHS, IIOTIM — HaBYaHHIO HUChbMa 1 yuTaHHg. IMiTalns,
3aydyBaHHsS HallaM’ ATh 1 TPEHYBaHHS B JIJOTax BBAYKAIUCS
OCHOBHMMHU  cloco0amMH  BHMBYEHHS  1HO3EMHOI  MOBH.
KomyHikaTuBHUI MeTON, SKWUIl IHKOJIM HAa3WBAIU CBiIOMO-
MPAKTUYHUM, onKye hi(e} HAILIAX yaciB CTaB
HaWTIOMIMPEHIINUM, 1 TiependayaB aKTHBHY KOMYHIKaTHUBHY
NOBEIIHKY BYMTENIS H Y4HIB, OOrOBOPEHHS IIE€BHUX TEM,
MOJICIIOBAHHSl PI3HUX CUTYallld, BUKOPUCTaHHS MIaJiOTIB SIK
MojIeTIel-3pasKiB ISl CIIKyBaHHS [5].

He3Baxaroun Ha pi3HOMAITTS Ha3B, HACIpaBi, ICHyBaJIHU 1
ICHYIOTh JIWIIIE JIBI OPUTIHAIBHI METOJIWUKHA BUKJIAJAHHS
IHO3eMHMX MOB — KJIaCMYHA W KOMYHIKaTHBHA, BCI XK IHIII
BBXKAIOTHCSA 1X “cymimro”. KiacuuHa MeToInKa BUKIaIaHHS
1HO3eMHUX MOB 30Cepe/PKeHa Ha TOBOPIHHI, T'paMaTHII],
ayniroBaHHi Ta yutaHHl. Cepea mepeBar Takoro MITXOQy —
OIpalllOBaHHsS BCIX AaCMEKTIB 1 OTPUMAHHS JOBTOTPUBAIOTO
pesynbrara. Cepell HEMONIKIB — 3aJICKHICTh BiJ] CUCTEMHOCTI
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BHKJIQJICHOTO MaTepiairy, HeoOX1THICTh BUTPAUYaHHS TPUBAJIOTO
nepiofy vacy i Te, 10 0 yBaru He OepyThcsl MOTpeOu yuHS i
fioro iHAMBIAyanbHI 0cOOMMBOCTI. KOMyHIKaTMBHA METOIUKA
Tako)k Mae cBoi Iumocu 1 MmiHycu. Cepen HENONIKIB —
«3MIIICHHS aKIEHTY 3 (PyHIaMEHTAIbHOTO MiIX0Ty 10 MoTped
NEBHOTO yuHs 4u rpynm». Cepes mepesar — Te, o pe3yJIbTaTH
OTPUMYIOTBCS TOCUTH MIBUAKO [6].

Ha ocHOBI kiacuyHOi Ta KOMYHIKAaTUBHOI METOIUK
3’BUJIOCS ©6arato HOBUX MPHUHMOMIB 1 YHIKQIBHUX MiJXOIB 0
BUKJIQAaHHS 1HO3EMHUX MOB, CEpeJ SKUX BHOKPEMHMO
Haibinem monyispui: PPP (Presentation-Practice-Production);
TBL (Task-Based Learning); TTT (Test-Teach-Test); CLIL
(Content Language Integrated Learning) [6].

PPP  (Presentation-Practice-Production)  BBaxkaeThcs
HaMMpOCTIIMM 1, HAmeBHO, HAWUMOMYJSPHILIMM METOJOM.
BuxopuctoBytoun PPP, BunTenb crovatrky MNpe3eHTYe HOBHI
MmaTepiaj, MIABOASYM YYHIB JO TEMH 3aHITTA 3aBISKU
3a3gJajeriab  IMIATOTOBJIEHMM  IHTAHHAM, IICAA  9Oro
MOYMHAETHCS OMPALIOBAaHHS HOBOI JIEKCUKU. [lOoTiM HOBHIA
MaTepial TOMaeTbcs y KOHTEKCTI (Bigeo, TeKcT, (¢orTo,
CHUTYyallis), a HOBI CJIOBa 1 rpamMaTuka BiJNpalbOBYIOTHCS Y
TpEeHyBaJbHUX BlpaBax. HanpukiHii 311HCHIOEThCS IEPEX1A 10
BUKOPHUCTaHHS HaOyTUX 3HaHb y 3MOJEITHOBAaHUX peaTbHHUX
CUTYallisIX uepe3 OuIbLI TBOPYI 3aBJaHHA (1aJOTH, IMPOEKTH,
1HTEpB’ 10, Nebatn) [8].

TBL (Task-Based Learning) € mMeTomomM HaBYaHHS depe3
BUKOPUCTAHHS, TOOTO Ha OCHOBI 3aB/aHb. 3aCTOCOBYIOUM ILIeH
METO/I, BYHUTEIh MOYMHAE YPOK, HE MPE3CHTYIOUM HOBUH
MaTepiaj, a MPOIOHYIOUM 3aBJaHHS, K€ Y4YHI BUKOHYIOTH Yy
napax abo rpymax. 3aBOSKd TaKUM 3aBJaHHSM BUYHUTENb
nepesipsie, SKi TIpaMaTW4yHi Ta JIEKCHYHI KOHCTPYKIi
BUKODUCTOBYIOTBCS ~ aKTUBHO, a SIKI YHHKAlOTbCAd YU
BUKOHYIOTECS 3 MOMUIKamMH. [I0TiM BUUTENb BUKIAJa€ HOBHIA
MaTepiaja, MO0 JaTh MOXJIMBICTH YYHSM BHBYHTH IIOCH
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He3HalioMe a00 MOrJuduTH icHyrodi 3nanHs. Ilicas mporo
BUUTEIb 3HOBY IMPOIOHYE 3aBJaHHs, CX0Xe Ha HalMepIie, Moo
y4HI BiimpamoBaju Te, o 0yJI0 HUMH BMBYEHO Ha ypoui
[4].

TTT (Test-Teach-Test) — MeTo MOSICHEHHST TPaMaTUKU Ta
JICKCUKH, 3aBIIIKH SIKOMY BUSIBIISIFOTHCS TIPOTATMHHU Yy 3HAHHSIX
yuHiB. Ilig dWac Takux 3aHATH, TEpen MPE3CHTAIIEl0 HOBOI
JICKCUKW, BYMTEIb TMPOMOHYE BHKOHATH 3aBIaHHS 3 il
3aCTOCYBaHHSAM, 1100 TMPOTECTyBaTH HAasBHI 3HAHHSA Y4YHIB 1
BIIMITUTH, JI€ € MPOOJEMH, IO MOTPIOHO TMOBTOPUTH, a MIO
3aJMUIIA€ThCs  30BCiM  HeBimomuM. Ilicnsg 1mporo BUHTENH
30Cepe/Kye yBary Ha TOMy, B YOMY BHSIBJISIETHCSI MOTPeda B
yuHiB [4].

CLIL (Content and Language Integrated Learning) —
METOJ, SKUU mepeadadae BHUBYCHHS OYIb-SKOT JMCHIUILTIHU
iHO3eMHOI0 MOBOK. Ha Takmx 3aHATTAX IHO3EMHAa MOBa
(aKTHYHO BUKOPUCTOBYETHCS Y SIKOCTI IHCTPYMEHTA, OCKLIBKH
rOJIOBHA METa TMOJIATAE y MOTTUONEHH]I 3HaHb 3 IHIIOI Tamysi.
3aBISKM LOMY METOAY OJHOYACHO 3aCBOIOIOTHCS HOBI
KOMYHIKaTHBHI CHTyalii 1 HeoOXigHa TEPMIHOJOTIS 3
1HO3eMHOT MOBH Ta OTPUMYIOTHCSI 3HaHHA 3 IHIIOTO IpeaMeTa
[4].

PosrnsHyTi MeToau 1 MpUMOMH BUKIAJaHHS 1HO3EMHUX
MOB MOXYTh BHUKOPUCTOBYBATHCA [UISI MPOJYKTUBHOTO
HaBYaHHS Y4YHIB Ta CTBOPEHHsI IMPAaBUJIBHOIO OajaHCy IiJ Yac
OMaHyBaHHA HUMH 1HO3eMHUX MOB. [Ipm 1bOMY BYHUTEINIO
HEOOXIZJHO BpaxOBYBAaTH O0COOJIMBOCTI MNPOrpamMu Kypcy,
norpeéu rpymu Ta obcraBuHH Ypoky [4]. Ockinbku
3aCTOCOBYBATH MOCTIHHO OJMH METOJ HE €(EKTUBHO, BUUTEIIO
Tpeba KOMOIHYBaTH Pi3HI NPUHOMH 1 MIAXOMM A0 HABYAHHS B
3aJIeKHOCTI BiJ LiJieH, 0cOOIMBOCTEM, 3aBIaHb 1 TOTPeO yUHIB

[1]
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PO BILJIUB CBITOBOI METI'AHOOPEBOJIIOLIIT Ne2
HA BUILY OCBITY I I'YMAHITAPHI HAYKH B
YKPAIHI (ITPUKJIAJL HOOICTOPII)

K.B. Kopcak, T.B. Kipux
IIBH3 «Kuigcokuti MeOuuHull yHigepcumenm»
JIM. JIawmenko
Kuiscokuu nayionanonuu ynisepcumem
imeni Tapaca Llleguenka
A.K. Iloxpecnhuk
Kuiscokuil mexnikym enekmpoHuux npunaois

1. Hamri Te3u € KOJEKTHBHOKO Mpalero, CTBOPEHOI 0e3
HaiimeHmoi pomomoru IlITydHOoro iHTENeKTy Ha OCHOBI
NO€HAHHS KIIACUYHHUX 3HAaHb 1 METOMIB Ta BETUKUX JTOCATHEHb
MOJIOIUX Hayk, skl B 2010 p. chniibHO 3alo4aTKyBajad MOBHY
peBizito ysaBiacHb mpo Prehistory Ha oCHOBI i30TOMHOrO Ta
1HIIOr0 JaTyBaHHA apTedakTiB Ta cekBeHyBanHs JIHK ix
OpraHiyHoi CKJIaJ0Boi (OakaHa Ha3Ba HOBOTO CEKTOpPY 3HAHb
— Hnooicmopia). Jlinepom rpynu € (i3UK-TEOPETHK 32
OCHOBHOIO OCBITOIO, JIOKTOp (¢inocodchbkux Hayk i mpodecop
K.B. Kopcak, sikuii 111€ B CTyA€HTCbKI Yacu 00OpaB MOHITOPUHT
CBITOBHX BIJAKPHUTTIB TOJIOBHOIO YAaCTHHOI BHUTpPAT CBOTO
BUIBHOTO Yacy JUIsl OTPUMAaHHS BIANOBiAEH Ha 4YeTBepTe
caKkpaMeHTaJbHe 3anuTaHHs — Yomy?

Onpa3zy x 3 mepuuM O3HAMOMJIEHHSM 3 (pakTaMu 11070
npagaBHboi Tpumninbebkoi kynbTypu K.B. Kopcak 1mykas
NOSCHEHHSI TOTO, 4YOMYy BOHa BHSBMJACA  I[UIKOBUTO
(heHOMEHATBHOIO B MPAKTHUYHO YCIX BIJHOIICHHSX, a TAKOXK SIK
BIITBOPUTHU LUIAX il MOSIBH, TPUBAJIOTO PO3KBITY 1 HEBIAOMHX
Ui BCiX 11 KiHNeBuX 3MiH. Hakomuderni ¢aktu Bix
KUTbKAMOBHOTO MOHITOPUHTY BCIX JIOCTYITHHX HAayKOBUX
Jokepen HanpukiHii 2016 p. Hazanum Joka3d ydyacTi HOCIIB
YKpaiHCBKUX TEHIB HE TUIBKA B MOSIBI HENOTaHO BHUBYEHOTO
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Tpuniwis 3 BKe HE3aNMepeyHUX «AHATONIMCHKUX» BHUTOKIB
(perion Enmemy), a i y mepeTBOpeHHI MOro B KOJOCAIbHY
exoHoMiuHy 30HY Bin Kapmar mo IliBHiunoro Kazaxcramy 3
KUTBKaTUCSYOIITHIM TEXHOJIOTTYHO-KYJIBTYPHUM BIUIMBOM Ha
Majlo He Bcio €Bpaszito Big bpHUTaHCBKHMX OCTpOBIB aX M0
meranyctens 3axigHoro Kurtaro. Mu 3roani 3 K.B. Kopcakowm,
oo Il moAii B YCIX HacHigkax € BCl MIACTaBH BBaXaTH
«IepIIUM OYXOBJIEHHSAM CBIiTY».

2. Mu o0’egHanmucst B HAyKOBO-JOCTIIHY TpyIy Iicis
HAaKOMMYEHHS KPUTUYHOI Macu HOBITHIX BIAKPUTTIB 1
NEpeTBOPEHHAM  iX B KOMIUJIEKC  TPbOX  CBITOBHUX
METaHOOPEBOJIOIH, IO pPO3MOYad 3MIHIOBAaTH «BCe U
ycrogmw». IlouaTtok Nel, sika ypsTye I0ACTBO 4epe3 3aMiHy
HasBHUX BHUPOOHUIITB  «EKOJOTIYHO-JIIKYBAIBHUMH», OYyB
nomivenuii K.B. Kopcakom B 2000 p. uepe3 BHSBICHHS B
MOTOIl HAHOTEXHOJOTIA JBOX «SBHIN 3 MalOyTHHOTO»
(manodorokaramizamii 1 OTpUMaHHA OIOIJIACTHUKIB 4epe3
«oloMalTHeHHs» OakTepiii). [HII HAayKOBILI He 3pearyBajy Ha
0 Tofiro, ame michas mpomosuiii B 2010 pomi TepmiHy
«noorexnomorii  (nootechnology = wisetechnology)»
po3moyaBcsi pIicT MLIKABOCTI IepeBaXHO 3 OOKy HayKOBOi
Mojioni. CBIT Mae IIJACTaBH IS MIISIBOCTI, ajic Ha IIJIaHETI
JOCJITHUKIB CTaJO TaK 0araTo, [0 HaBiTH 0€3 CIIB 3 «HOO-»
BOHM  LIOMICSISI  TMOMOBHIOIOTH  CHHCOK  «IIPOLECIB 3
Hooc(epHoro MmaitoytHeoro». Tomy Nel wMae mnpekpacHi
HEePCIEKTUBH.

JUis nux Te3 HaM Majio B YOMY CHPOMOXKHUN JIONIOMOTITH
HITyyauii iHTENEKT B Cy4YacHOMY CTaHi, a OT HEBelHuKa
KUIBKICTh JIOCATHEHb BXXE€ BKa3aHOI B TepHIoMy ab3airi
Hooicmopil, AK BAXKJIUBOI YaCTUHU c6imoeoi
Mezanoopesoaroyii Ne2 ¢ cymanimapnii cehepi, BUSBISIOTHCS
OCHOBOIIOJIO)KHUMM Il BIJHOBJEHHA  MpaBAd  Ipo
MOXO/DKEHHS YKpaiHLB, YKpaiHCbKOi MOBH, NMpayKpaiHCHKOIO
HApOJHOTO TYMaHICTHYHOTO apXeTHUIly, CUCTEMH I[IHHOCTEH,
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CBITOTUISIZTY 1 KyJIBTYPH.

3. Tomy 30cepenumocs Ha (popMyBaHHI PaBIHN MPO MOSIBY
iHoeBponericekoi MoBHOI ciM’i  (Hamami — IEMC) i
BIJIOBIIHOT KYyJIbTYypH, ajie 3allpONOHYEMO YMTayaM HE OIHC
JECSITKIB BIAaCHUX MyOmikaliii, a KpUTHUYHUN aHalli3 HU3KHU
JIOCSITHEHb BEJIMKUX KOJIGKTUBIB 3apyODKHUX HAyKOBIIIB, SIKi
IBOTO POKY 3amosioHuwau cBiToBi 3MI, IHTepHeT 1 «MepexHi
JDKepena» MPOTrOoJIOMIEHHSIM TOBHOTO YCHIXy B JIOBEACHHI
NPaBIUBOCTI «TiOpUIHOI MOJEN» MOSIBH 1 MOIIUPEHHS BCIiX
IHI0EBpOTIEHCHKUX MOB (TOJIOBHE JpKepeno — Heggarty et al.,
2023).

Jlo 1pOro  JOCSATHEHHS  BEIUKOTO  MDKHAPOIHOTO
KOJICKTUBY TEHETHKIB Ta JIHTBICTIB 3 moHan 80 ocid, ski
oTpaIioBaiy AaHi 31 161 MOBH, ICTUHHOIO BBa)Kaacs «CTEMOBa
(KypraHHa)» MojieNb, BIITBOPEHA Ha puC. 1, 110 3aM03u4YeHUH 3
Bikimenii.

3 Yamnaya culture-
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Puc. 1. I'imore3a pyxy iHI0€BPONEHCHKUX MOB 1 KYJIBTYp 31 «CTEIOBOI»
KOJICKU

s rimoTe3a coupaeTbcsi HA  3HAYHY  KUIBKICTh
apXeoJIOTIYHUX BHUMIpIB 1 3HAaXiloOK, a TOMY HEIOraHO
HIATBEP/DKYE BEIMKY pOJIb CTENOBOI 30HM MK JlHiCTpoM 1
Bonarow sk BUTOKY ekcrnaHcii parMeHTIB 1HI0€BPONEHChKOT
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MOBHOI ciM’i 3a ocraHHl 7 THC. pokiB. Bmepme mnoaione
MPUITYIICHHS BUCTOBWIM 11ie B XIX CTOMITTI.

3ragana HOBa i Oe3nepedno GpyHaameHTanbHa ctaTTs 2023
POKY TpPOINOHY€E BKa3aHy Ha pUC. 2 «ICTUHHY 1 T1OpUIHY»
MoOJlenb TMOXO/kKeHHs 1 momupeHHs [E€EMC Ha ocHOBI
ICHYBaHHS aX JBOX «KOJHCOK» — Ha TepeHax bim3pkoro
Cxomy i B Ilonriliceko-Kacmiiickkux cremax. Ii aBTopm
KaTerOpHYHO  CTBEP/UKYIOTh, IO  «MicleM  3i0paHHs»
iHimiaropiB ctBoperHs IEMC crano BipmeHcbke Harip’s, 3
sxoro 8100 pokiB ToMy po3novanacs BKazaHa pi3HUMH JIHISIMH
€KCITaHCis. 3 IbOro T'POHA JIHIA BOHW aKIEHTYIOTH IOTIK 3
no3Hauko «7000», 1m0 3amIiHUB TOSABY 3€JEHOI IISIMH —
npyroi xkomucku [€EMC 3 mommpeHHSM 1i MOBHOTO BILJIUBY
micast 2000 pokiB «HAKOMUYEHHS PECypcCiB» IEPEBAKHO B
3axiIHOMY KEpYHKY.

| Hypothesis 3: Hybrid

Puc. 2. MosHa cim'st mogana po3xoautucs npuommsHo 8 100 poki Tomy 3
TepHUTOPIi, 0 po3TaIroBana Ha miBacHs Bix Kaskasy (Heggarty et al., 2023)

Y naHuii MOMEHT HaykoBa mpeca 1 HaBiTh 3MI
3allOJIOHIJIM €K3aJIbTOBAaHI MaTepialy 3 MOBIIOMIICHHSIMHU PO
«OMpisiHe BHUpIIIEHHs MOBHOI 3araaku». He Oyaemo nurtyBatu
KOJIHE 3 HUX, BKAa3aBIIU TUTBKM HA TE, II0 BCI BOHU HABOAATH
puc. 2 1 epeBaXXHO MOPIBHSIHO KOPOTKO KOMEHTYIOTh HOTO 5K
NpaBUJIbHE BIATBOPEHHS IPOIIECY MOSBH 1 MOIIUPEHHS COTEHb
XKHUBHUX 1 MepTBHUX yacTuH [EMC.
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3poOMMO aKIeHT Ha Tid BXXE TOCTaTHHO IEPEBIpEHIN
HOOICTOpUYHIN i1H(pOpMaIlli, fKka AacTb 3MOTy 4YHTadyaM He
TUTBKH yBa)XHO MpOAHAi3yBaTW pUC. 2, a W 3aMO4aTKyBaTu
BJIACH1 JIOCNIJKEHHSI HOOYKpPAiHO3HaBCTBA Ta YKpaiHCHKOI
MOBH.

3. Amnaniz ocrannix myOmikamiii y 3MI 1 B HaykoBHX
BUJAHHAX CBIAYMTH PO YacTe BUKOPUCTAHHA CIIB «HOBA
ribpuiHa Teopis» A MOSICHEHHs MosBHU 1 nomupenHs [EMC.
A OT SKIIO 3ay4nuTH KoMmapaTuBicThyHi mpami 3 XIX crT. i
Hi3HIE, TO MOXXHA BHUSBUTU KUIbKa TiOpUIHUX 1 1€
CKJIQIHIIIINX TEOPiit (MOeei).

[lonoBuHa 3 aBTOpiB LBOro Marepiamy me B 2017 porri
ckepyBanu y [Ipesuairo HamionansHoi akagemii HayK YKpaiHu
crarTio «HOBITHE TOSCHEHHA TOXOMXKEHHA Ta YCHIXIB
1HJ0€BPOIEHCHKOI MOBHOI POAMHIY 3 TMPOMO3UINEI T1OpUIAHOT
Teopli 1 MOXO/JKEHHS pa3oM 3 TMOSCHEHHSM AaKTHBHOTO
HNOLIMPEHHs] TEepBUHHOI  1HJOEBPONEHCHKOI MOBH  depe3
3aMO3MYeHHsT Yy  «KOJHUCI»  HAWBOXIUBINIMX  CIIB
KyNISIMA/PO3BITHUKAMH 1 TIEPEHECEHHS IIi€l «XMapu TeTiB»
JI0ZIOMY Ta BKJIFOUEHHS B CIIOBHMKOBUH IyJs. CTaTTs oTpuMana
BHCOKY OIIIHKY 1 OyJia omyOikoBaHa 0e3 3ayBaxkeHb (Korsak &
Lyashenko, 2017). Kepyrourchk Hero 1 BKIIOYa0OYH APiOKy 1Ie
HOBIIKUX JAHWUX, HaBEIEMO CTUCIE BIATBOPEHHS BCIX
BayMBUX mnodii mosBu  [€EMC, ykpaiHIiB, HapOAHOTO
apxeTHIy Ta ykpainchkoi MoBH. Lle Bxxe moseneni ®AKTU!

Bteda 50 THC. poKiB TOMY HOCIIB YKpaiHCBKHMX Ta 1HIITUX
rediB 3 genbTH Himy yepe3 TumuacoBo Bosiory CHHaHCBKY
MYyCTEeNI0 — TpHUBAJe CIOKiHHE JXUTTS 3a (ayHICTUHYHHUMHU
3akoHamu B [lamectnHi Ta EneMi — BUHAIEHHS Il TUCKOM
KOMILJICKCY 3arpo3 TyMaHi3My — I[IOBHa IiepeMora Haj
KaHi0aTi3MOM dYepe3 3acTOCYBaHHS MPOIYKTUBHOTO C/T 1
«HABYAIBHO-BUXOBHOTO Tpruaas» (3 Mexi 13500 pokiB Tomy
MacoBO NouIMpeHe TuUIbkd B Enemi, sikuil 3akpuBae 4OpHUN
Hare «Anatolian» na puc.2) — 1-a (arpapHa) nuBiTi3aliiHa
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XBWIs — TOBUIBHUH Jpeiid mimmx Xai00poOiB 3 HACIHHAM,
BIBIIMU 1 Ko3aMu dYepe3 AHATONiIO0 ax 10 ATIAHTUKH —
NosiBa TPyNH IIMX BUHAXiJHHUKIB B JENbTaX TPbOX pIK, IIO
Brajganu B mpicHe o3epo «[loHTina» — YTBOpPEHHS MUIKHX
TypelbKHX MPOTOK, MOBIJIbHE 3pOCTAaHHsI PIBHS COJIOHOI BOHH,
BUTICHEHHS arpapiiB Jaji Ha MiBHIY — iX IIaciuBa 3ycTpid
npubim3Ho 7000 pokiB TOMY 3 MHCIUBISIMH-APIsIMHU, SKi
XMUMEPHHUM LIUIAXOM PYIIMIIH «J0 CBOro macts y Tpunumii» 25
THC. POKIB TOMY Bix Anrtaio — (opMyBaHHS TPUILIBIIB K
XJ1100p00IB 1 BOTHIB-MHCIIUBIIIB — OJIOMAITHEHHS TUKOTO KOHS
(Tapmiana) — BHWHaxijJ Kojieca 1 BO3a — ypi3HOMaHITHEHHS
KHUTT€3a0€3MEeYCHHS] — TOLITYKU U BIIKPUTTS Oe3J1i4i pOIOBHIILL
Migi ax no HeBuueprnHoro (Kapramu, menonmanik OpeHOypra)
— CTBOpEHHS THUCAY maxT, cenuny (ApkaiMm, CuHTaImTa i iH.)
— TpaHchopmaliiss Tpuniis y BEIUKY €KOHOMIYHY 30HY 3
O6axxanoro Ha3Bow «Bemuke Tpuniuuis (BT)», mo cramo
aTPaKTOPOM I €BPA3IMChKUX HApPOIIB —> HOT0 TpUBAIUNA
€KOHOMIYHO-KYJIbTYPHHH BILJIVB yepes MOUTUPEHHS
KyNISIMA/PO3BITHUKAMH  TE€XHOJIOTIYHUX CJIB  (CIPaBKHBOI
«XMapH TETiB»), 1o 3yMoBWiI0 mosBy [EMC # omHOMMEHHOT
KyJIbTYpH — TpaHaio3Hi BiuBu BT Ha €Bpasito il mommpenHs
CHUIBHOI JIEKCUKU 0€3 HamadiB 1 KpOB1 — Mpamlypu 301HCHIIN
«TIepIIe OJyXOBJIEHHS CBITY» M HE 3alUISIMyBaJld CBOK COBICTb
reHonuaMu — HecnoniBanuil posnax Bemukxoro Tpumisis
micns HeMoBipHOTO BHOYXY B 1628 p. 10 H.e. MeraByJKaHa
Canropini B EreiickkoMy Mopi — pyX y MOpPOIIi 0 MiBJACHHOTO
teruia B [lepciro Ta [HAir0 3 yCiM BIIOMUMHU HaCIiAKaMH.

Tomy puc. 2 MOXHa pPEKOMEHAYBaTH CTYACHTaM SIK
MPUKJIA] TAMYACOBUX MTOMHJIOK y TIPOIIEC PyXy HAyKOBIIIB BiJ
OpUIYIIEHb 70 ICTUHH, aJKe HOro aBTOPH MPAaBUIBHO
3MIACHUIIN TEHETHYHI BUMIpHW 1 JaTyBaHHs, ajleé pyX HapojiB
HadaHTa3yBaIM Yepe3 ITHOPYBaHHsS OaraThbOX BIXKE BIJOMHX
poskonok B Cximnilt Amaronii, Tpumiai i va Vpani. Im crin
YEeCHO BUBYMTHU PE3YJIBTATH POOOTH IECATKIB TPYI apXEOJIOTiB,

93



PHILOLOGICAL AND PEDAGOGICAL STUDIES

YBECTH TIOHSATTS «IEHEIJICHHI NMBUTI3aID» W yCBIAOMUTH iX
ponp  SK JIaepiB  mporpecy W MICHb HANTOJOBHIMINUX
TEXHOJIOTIYHUX JTOCATHEHb.

I HazaBxaM MO30aBUTHUCS BiJl OTOTOXKHEHHS CIIIB «CTEM» 1
«JIUKYHCTBOY.

Mu He BKIaIM B TE3M W COTOI YaCTMHU HaIIUX
HOOICTOPUYHMX 3HaHb, 30KpEMa, HE MOSICHWIM INPUYUHY
cydacHoro mojauty €Bponu 3 JOMIHYBaHHSAM Ha 3axonl
arpecUBHOIO «aTJIAHTUYHOTO (3aX1THOEBPOMEHCHKOTO)
apXeTUMy» 1 TYMaHICTHYHOTO IpayKkpaiHcbkoro B LleHTpi 1 Ha
Cxoni €Bponu. He 3raganmu po 6utBy (3250 pokiB TomMy) Ha
MICTKy uepe3 OosioTHCTy pideuky ToJuleH3e Ha MiBHIY BiX
bepnina, mo Ha 2000 pokiB 3ynuHMIIA HACTYIl arpecopiB Ha
Cxin 1 30eperiia ykpaiHIliB, yKpaiHCbKY MOBY 1 KyJbTypy. Llei
HOJUI TMOSICHIOE pi3HY MOBeAiHKYy wieHiB €C B mmupocti #
IHTEHCUBHOCTI MIATPUMKHU YKpaiHu B ii OopHi 3 PO —
PAKOBOIO METaIyXJIHHOIO.

3allikaBJIeHUX MPOCUMO TMO3HAHOMUTHUCS 3 TUMH HAIIUMH
npamsMi, M0 pa3oM 3 e-agpecaMHu BKa3aHI Yy MEpeNiKy
BUKOPHUCTAHOT JIITEpaTypH.

I 3aKkymKaemMo 70 ydacTi B 3ralaHUX METraHOOPEBOJIIOLIAX,
amke BiTunM3Ha mie pa3 crama JifepoM JIOACTBA 1 po3movana
«o1yx0BJIE€HHS Ne2) — HOOTyXOBJICHHS.
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PO3BUTOK PE3UJIBEHTHOCTI Y MAMBYTHIX
IHEJAT'OI'IB 3ACOBAMMU PECYPCHHUX IIMCEMHHUX
INPAKTHUK

L.B. Makcax, M.B. Paouenko
Hayionanvnuii ynieepcumem « Yepuiciecokuil koneziym»
imeni T. I'. Illesuenxa

BypeMHi mofii ocTaHHIX POKIB 3MYILIYIOTh Hac HE JIMILIE
3TYpPTOBAaHO W AaKTUBHO [iSTH, BiJMOBIAAI0YM HA BUKJIHKU
CBOTOJICHHSI, @ W OyTH MOpajibHO MW EMOIIIHHO CTIHKUMH,
FOTOBUMU JO0 TOCTIHHOI camopediiekcii, 3JaTHUMU [0
KOMIIETEHTHOTO ()YHKIIIOHYBAaHHS 1 I[IHHICHOTO HaIlOBHEHHS
OCOOMCTUMHU pecypcamu, IHCAUTaMH Ta CEHCAMH y CTPECOBUX
ymoBax. [IpoGnema XHTT€BOI CTIMKOCTI ab0 PE3UTHEHTHOCTI
nocrajga OCOOTMBO TOCTPO y 3B’S3Ky 13 MOBHOMACIITAOHUM
BTOPTrHEHHSM 1 MOro HaciikamH, LI0 MPHU3BEIH [0 MPOSBY
HEraTUBHUX €MOIIIMHMX CTaHIB (TpUBOra, CTpax, Biayai,
NaHIYHI aTakW, BIAYYTTS BTPATH KOHTPOJIO HAaJ BIACHUM
JKUTTSM, amaTist 1 Jenpecis).

OueBUIHUM € TOH (akT, IO BEJIMKA KUTHKICTh JIFOJCH Mae
TaKk 3BaHUM «CHHIPOM BIJKIAEHOTO JKUTTS», SK-OT:
3aBMHMpaHHS  €MOLIWHO-UyTT€BOi  cdepu,  NaCHBHICTD,
3arajibMOBaHICTh, MPHUTHIYCHICTh, 3HIKCHHS MOTHBAIl [0
KUTTS Y WIJIOMy, Ta HaBuyaHHS, 30kpema. Came ToMy
CTBOpPEHHSI 0E3MEUYHOT0 MPOCTOPY 1 po3pOo0IIeHHs e(PEeKTUBHUX
OCBITHIX MIPOJIYKTIB JJIsl ICUXOJIOTTYHOT MATPUMKH 3/100yBadiB
OCBITH B CKPYTHI 4acH Ha0yBae MepIIoueproBoi aKTyaJIbHOCTI.

MeTroi0 HAyKoOBOI PO3BiIKM € BHUCBITIUTH TOTEHITIAT
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pPECYpCHUX MHUCEMHUX MPAKTUK SIK JIEBOTO 1HCTPYMEHTY IS
PO3BUTKY PE3UIBLEHTHOCTI B MaiiOyTHIX Mearoris.

B ocHOBy pdocnmipkeHHS TOKJIaJeHO HayKOBi mpari B
rajxy3l TICHXOJOTii PEe3USIbEHTHOCTI, HApaTUBHOI IICHUXOJIOTII,
Mearoriki TBOPUYOCTi 1 MapTHEPCTBA.

3araoM y HaAyKOBii JiTeparypi, pe3HJIBEHTHICTH (TOOTO
KHUTTECTINKICTD, CTPECOCTINKICTD, JKUTTE3IATHICTD, MPYKHICTH,
BiTHOBJIIOBAHICTh) PO3YMIIOTh SIK 3[JaTHICTh aJanTyBaTHCH,
BiTHOBJIIOBATHCS,  MPOTHUCTOSITH  BHKJIMKAM,  3arpo3am,
KUTTEBUM Herapaszzam, TpyIHOIaM, KOH(IIKTHUM CUTYaIlisIM,
TpaBMiBHUM TmodisiM 1 Tparemism (Masten, 2013). Opnak,
BOXUJIMBO  3a3HAYUTH, 10  PE3WIBEHTHICTH  CBIIOMOI,
[IJIECIPSIMOBAHO1, CHUIBHOT 0COOMCTOCTI (POPMYETHCS JIUIIIE 3a
YMOBH TOCTIHHOTO OCOOMCTICHOTO 3pOCTaHHS 1 CTajioro
PO3BUTKY.

3ayBa)xxMMoO, 110 MOJIO/Ib € HalOUIbII BPa3IMBOIO BIKOBOIO
KaTeropiero, ToMy HaOyTTS TICHXOEMOLIHHOTO pecypcy U
PO3BUTOK JKUTTEBOI CTIHKOCTI MaWOyTHIX TeENaroriB €
NPIOPUTETHUMH  3aBIAHHSIMH B KOHTEKCTI BiTHOBJICHHS
MEHTaJIBHOTO 3JI0POB’s 3100yBaviB BUIOT OCBITH.

3 METOI0 PO3BUTKY Y CTYAEHTIB NPAKTHUYHUX YMIHb 1
HABUYOK IICUXOJIOTIYHOI CAaMOJOIIOMOTH MiJ 4Yac ITOJOJaHHS
TPaBMaTHUYHOTO JIOCBiAy 3aco0aMy aHTJIOMOBHHMX DPECYpPCHUX
MUCEMHUX TPAKTUK KOMAaHIOK MPOAKTUBHUX BHUKIAJa4iB
HamionansHoro yHiBepcuteTy «UYepHIriBCBKUH  KOJIETiyM»
imeni T.T. Illeuenka y chiBmpami 3 TPOMaJACHKUMH
oprasizarisiMmu «Y400BO-METONYHUI HayKOBO-
iHpopmanilinuit nentp» 1 «OcBitHs arenmis Tpu [lapacomi+y,
3a (QinancoBoi miaTpuMku HopBE3pKOTO areHTcTBAa 3
MDKHAPOJIHOTO CIIBPOOITHUIITBA Ta MiJBUIICHHS SKOCTI BUIIOL
ocgitn (DIKU) ©Oymo po3pobneHo Ta iMIUIEMEHTOBAaHO
TPAHTOBHUH MPOEKT «AHTIIOMOBHI PECYpPCHI MUCEMHI MTPAKTUKH
JUIs  MaiOyTHIX YYHMTENIIB MOYATKOBOI INKOJIM B YMOBax
HEBU3HAUEHOTO Yacy». Peaiizailisi MeTH MPOEKTY mepeadayaa
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BUKOHAHHS KOMILJICKCY 3aBIaHb, CIIPSIMOBAHOTO HA OBOJIOIIHHS
TEXHIKAMH CaMOJIOTIOMOTH JUISI PO3BUTKY TICUXOJIOTIYHOT
CTIMKOCTI 3ac00aMU peCypCHOTO MHUCEMHOTO MOBJICHHS.

Po6ora nHan rpanTOoM BiaOyBajiacs MPOTATOM CEPIHS-
rpyaast 2022 poky 1 37iiicHIoBamaca Ha MirOTOBYOMY,
MPAKTHYHOMY W 3aKITIOYHOMY eramax. [lim gac iMmiemeHTarntii
NPOEKTY aBTOPW [IHIUIM BHCHOBKY, IO OO0 eQEKTHBHHUX
pPECYpCHHUX TMHCEMHHX MPAKTUK 3 PO3BUTKY PE3UILEHTHOCTI
HaJIe)KaTh: CTBOPEHHS MeEHTalbHHX KapT (Mind mapping),
wiactepiB (clusters), cxiaganus crnuckis (listing), ¢pipaitinr
(freewriting), ckmamanns ictopiii  (storytelling), Benenus
moaenHuka (journalling).

Opniero 3 0COOJMBOCTEH 3aIPONOHOBAHOIO IPOEKTY €
peaiizailisi CepeJIOBUINHOTO TIIXOAy, a caMme MPOBEICHHS
PECYpPCHHX Ceciii y pi3HUX JIOKAI[iX MiCTa: YHIBEPCHUTETChKa
ayIuToOpis, My3ei, HayKoBa 010110TeKa, 00aCHUHN 1CTOPUIHUI
My3eHl, JITepaTypHO-MEeMOpiadIbHUNW My3ei, XopeorpadiuHa
3ana ¥ nugpoBuit ocBiTHIM xab (Makcak & Pamguenko, 2023).
Tak, po3pOOHUKH TPOEKTY HAMATAIUCS CTBOPUTH OC3MEUHUN
KpEaTUBHHMI  OCBITHIM mpocTip uisi  OUIBII  TIIMOOKOTO
3aHYPEHHSI y PECYpCHI MPAKTHKHU 3 PO3BUTKY PE3UIHEHTHOCTI
MailOyTHIX MeAaroris.

YIUIMB TPOEKTY BUMIPIOBABCS 3a TaKOK METOJIUKOIO:
3allIOBHEHHS OHJIaliH (DOPMHU-OUIKYBaHHS, aHKETHU-pedieKcii,
BHUMIPIOBAHHS PIBHA TpUBOTM 3a «[OCHITAJIBHOIO MIKAJIOIO
TpuBorn Ta genpeciiy (HADS), 3amoBHEHHS YeK-TUCTa
eMOLIIIHMX CTaHIB Ta IOYYTTIB Ha IMOYATKy Ta HANPUKIHLI
KOKHOI pecypcHOi cecii. AHami3 pe3yibTaTiB J1arHOCTUKU
MICHXOEMOIIIMHOTO  CTaHy  YYacHHWKIB  3acBIIYUB, IO
KOMILJICKCHa MeTa MPOEKTY ILIOJO0 BiHOBJICHHS MEHTAJbHOI'O
3I0pOB’sl 3100yBaviB OCBITH 3ac00aMH PECypCHUX MHCEMHHUX
NPaKTUK OyJia JTOCITHYTA.

[lepcnekTHBM MNOJANBIIMX JOCHIPKEHb Ieper0avaroTh
po3po0iieHHsT BHUOIPKOBOTO Kypcy <«AHIJIOMOBHI pecypcHi
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MACEMHI  TPAKTUKA I PO3BUTKY  IICHXOJIOTIYHOT
PE3UITBEHTHOCTI» 11 MaltOyTHIX (haxiBIIiB B ray3i OCBITH.
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FOREIGN LANGUAGE TEACHING AND
TRANSLATION

Olena Mykhailenko, Olha Shevchenko
Taras Shevchenko National University of Kyiv

Recent years have seen the restored interest in the role of
translation in foreign language teaching, which was, since the
1980s, a controversy in both language pedagogy and
translation studies. As the grammar-translation method [9,
p. 252] was historically displaced by the so-called natural
approach [9, p. 387] to language learning and teaching, for
many Yyears translation was hardly recommended by language
pedagogists as an efficient means in language teaching,
notwithstanding the fact that many teachers found it quite
instrumental.

In the late 1980s, translation started to be appreciated also
‘as an activity which, by its very nature, invites speculation and
discussion’, and ‘develops three qualities essential to all
language learning: accuracy, clarity, and flexibility’ [3, p. 7].
What is more, translation was then understood to enable
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learners to realize the impact of the mother tongue on the
language studied and ‘to explore the potential of both
languages — their strengths and weaknesses’. The author
emphasizes that, in the wider world, translation is a natural and
necessary activity. Consequently, learning to translate a broad
range of text types, registers and styles enhances a variety of
skills that are essential in second language acquisition and in
the multilingual work environment [3, p. 7].

Since then, more and more translation theorists and
language teaching methodologists have been re-examining the
part translation plays in language learning. They are reviving in
memory one of the points of the ‘translation policy’ rubric on
the Holmes’s conceptual map, where the scholar calls for
‘extensive and rigorous research to assess the efficacy of
translating as a technique and testing method in language
learning’ [7, p. 182]. And language teachers should definitely
make good use of this scientific prevision.

Following this new shift of focus, studies of second
language acquisition (SLA) have approved pedagogic
translation as part of a reevaluation of the native language role
in language learning. From a psycholinguistic perspective,
SLA research has proved that linguistic differences between
the first language and the second language do not necessarily
bring about negative transfer, and such similarity can facilitate
learning by speeding up acquisition [8, p. 273].

Translation experimentally proved to be a highly important
skill as it allows conscious learning of a foreign language,
makes learning meaningful and thus successful. Linguists and
translators agree to the fact that translation, done consciously,
is an excellent exercise in language learning, both for beginners
and advanced students, as throughout the process of language
learning there goes a process of mental translation. Applying
translation as a method of foreign language teaching just
depends on the teacher, who is definitely aware of his students’
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using translation unconsciously in their learning process.

Generally, bilingual education integrates content and
language learning, and uses two languages as media of
instruction and assessment [6, p. 132]. This pedagogical
approach is known as translanguaging [4], a term which refers
to the use of the entire language repertoire of bilinguals in
order ‘to make meaning, successfully communicating across
‘languages’ and ‘modes’ by combining all the multimodal
signs at their disposal’, without privileging one over the other
[5, p. 231]. This pedagogy empowers learners to use all the
semiotic resources available to them — including verbal signs,
gestures, pointing, physical imitations, noises, drawings and
onomatopoeic words — to mediate complex cognitive activities,
affirm multiple identities and hone agency [5, p. 237].

In bilingual education programmes translation is used as
one of several teacher-initiated activities that scaffold learning
and develop translanguaging abilities. Translation, along with
reading, writing, comparing and listening, facilitates a wide
range of goals, including ‘differentiating among students’
levels and adapting instruction to different types of students in
multilingual classrooms, developing and extending new
knowledge, critical thinking and critical consciousness, as well
as interrogating linguistic inequality and disrupting linguistic
hierarchies and social structures’ [4, p. 121].

The support of translation as a perspective language
pedagogy is now reflected in the Companion volume to the
Common European Framework of Reference for Languages
[1], which cares about not just ‘the acquisition of the four basic
language skills, but also about learners’ ability to mediate,
through interpretation and translation, between speakers of the
two languages concerned who cannot communicate directly’
[2, p. 43]. If learning foreign languages (by any method) is
considered to enable students to perform these mediation
activities, then the teaching of translating and interpreting is

101



PHILOLOGICAL AND PEDAGOGICAL STUDIES

highly likely to improve their abilities in these and in other
domains of language use.
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METOIUKA ELE SIK BA3A ABTOPCBKOI
METOIUKHU BUKJIAJAHHS IHOBEMHHUX MOB —
«360»

10.11. Hesunna, K.B. Jluzozyo, /1. Mapmines
Kuiscokuii nayionanvnui ynisepcumem
imeni Tapaca Lllesuenka

MoBa sK mpeaMeT HaBYaHHS OO0 €IHYE METOAHKY 3
JIHTBICTUKOIO, IO JOTIOMarae mifgiopaTtd wMaTepiaim Jist
BHUKJIQJIaHHS Ta CPOPMYBaTH MpaBHIa WOT0 BUKOPHCTAHHS.
Alle B TOM 3Ke Yac METOAWKA HEBIJ'€MHO IIOB’s3aHa 3
HENPOTIHIBICTUKOIO Ta HEMPOIICUXOJIOTI€I0, SIKA ICHY€E Ha MEXI
MICUXOJIOT1i Ta JIHTBICTUKM, a caMe 3 BHUBUCHHSIM MOBHHX
34I0HOCTEH Ta CHCTEMOIO MOBH, a TaKOX BILIMB MOBHU Ha HaIll
MO30K. [[71s1 boro Tomy 1 Oysia cTBOpeHa metoauka «360» mis
TOTO, MO0 HE TUIBLKH CIPSAMYBAaTHUCh 1 aKIIEHTYBaTH yBary Ha
MOBJICHHEBY KOMIIETEHI[II0, Ha MOBIICHHS, a W Ha
HEHPOJIIHTBICTUYHI MIZXOIM HA KIITAJIT KAPTOK HA TPEHYBAHHS
mam’SITi ITiJT YaCc BUBYCHHS CIIIB, aCOIIaTMBHI TPEHAXEPH TOIIIO.
B ocnHoBi MeTtomukn «360» - icllaHCbKa METOAMKA BUKJIAIAHHS
icnanchkoi MoBH abo xk ELE (espafiol como lengua extranjera).
[Ipotsrom octanHix aecaTwuiiTh BukiaaganHs ELE 3a3nano
3HAYHOI'O PO3BHUTKY, il METO/10JI0T 151 [IOCTYIIOBO
BJIOCKOHATIOETHCSI 3aBISIKHA TOCTIHHOMY CTBOPEHHIO HOBUX
TEeXHIK, BWJIIB 3aBJaHb 1 BIIpaB, SKI POOISITH BHBYCHHS
iHO3eMHOI MOBHM edexkTuBHIMM 1 mBugmuM. ELE He
CKJIQJIA€ThCS 3 OJHOTO METOAYy Yd HA0Opy TMOMEepeIHbO
CKJIQZICHOTO HAaBYAJLHOTO MaTepially, a 3aBXKJId BUMAara€ Bij
BUKJIaJ[auya THYYKOT0, TBOPYOTO Ta iIHTETPATUBHOTO MiIXOIY 10
PO3pOOKH HaBYAIBHOI MPOrpamMH, MOCTIHHO AJANTYIOUuu 1i 10
MOBHHUX CHTYallli 1 moTped cBOiX cTyneHTiB. [[o mporecis, ski
cnpusitoTb  Metononorii  ELE, BimHOCATH aHamiz motped
CTyAEHTa, BHM3HAYCHHS LI Ta 3MICTy Kypcy, Mmiaoip
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HaBUYaJbHUX MaTepiajiiB, a TAKOX BUOIP METO/IIB OIlIHIOBAHHS.

Bapto 3a3Haunty, 110 CTYJIEHT 3aiiMae LEHTpaJbHE MicIe
B ocBiTHhOMY 3MicTi ELE. 3aBnsku BnpaBam yueHb MOBHHEH
YCBIIOMJIFOBaTH ~ CBIA  BJAaCHMH  MOBHHMH  IOTEHIIIAI,
aHaNi3yBaTH HaBYAJIBHUNA TPOIEC 1 BMITH KepyBaTH HHM,
HANIPUKIIA]], PETYJSIPHO OliHIoI0YH cede. Kpim Toro, Bukiagadi
ELE nmaooTh  CTyJEHTY  JOCTaTHbO  MOXJIMBOCTEH 1
BIJIOBIAaJILHOCTI, 100 BUIPABUTH cede MiJ 4ac HaBYaIbHOL
TISUTBHOCTI, IO € PEeJIeBAaHTHUM JUIS 1€l METOAMKH Ta IS
Metomuku «360». 3 omHOTO OOKY, aHANI3YIOTHCS MOBHI Ta
KOTHITUBHI TIOTpeOH, IO JO3BOJISE BHKJIAJaueBl BH3HAYUTH
3araJjibHi I1iJ1i, OB s3aHi 31 3MICTOM MporpamMu. 3 iHIIOTO OOKY,
HNOHATTS MOTPEOM MOKE CTOCYBAaTHCSI Cy0 €KTHBHHUX HOTpEO
CTyJIGHTa SIK OCOOMCTOCTI B HaBUaibHINA cuTyamii. Kpim Toro,
BpaxyBaHHs 0COOJIMBHX TOTpeO, IHTEpeciB Ta OYiKyBaHb
CTYJEHTIB € HEOOX1THUM, 11100 MPOJIOBKYBATH iX MOTUBYBATH.

MoTuBarlisi He 1OCATA€THCS NUIIXOM BUKOHAHHS 3aBJaHb Yy
NOCIOHMKY, SIKUH 3a3BUYall MPOMOHYE PI3HOMAHITHI MaTepianu
Ta OpraHi3oBaHI BIpPaBH, a CKOpillle BUMAarae BiJl YYHTEIs
aZlanTyBaTH Ta 3MIHUTH MaTepiaiu, JOCTYIHI B MOCIOHHKY, i
BKIIIOUUTH HOBI HaBYajdbHI MaTepiaqid Yy BIAMNOBiIL Ha
KOHKpPETHI BUMOTH. JIJI1 CTYACHTIB € JOCHTh BaXKIIMBHM
MiATPUMaHHS MOTHBAIi 1 111 Metoguku «360» 11e onuH 13
KIIOYOBHX AaCIMEKTiB, 00 [UIsi IbOTO BHKOPUCTOBYIOTHCA
migxoauTu TeiMidikamii, a came Tecth y Qopmi rpu UM
KapTkoBi irpu Ha KmrtanT Alias, Taboo, Inteligente Ta 6araTo
IHIINX, SIKI HE TePEeBAaHTAXYIOTh CTYJICHTa aKaJIEeMIUHICTIO, alle
B TOM K€ Yac MPOJIOBKYIOTh HABUATH.

I anamiz moTpeO, 1 BH3HAYCHHS IIUICH, 1 OIlIHIOBAHHS
MoB’si3aHl MK €000 1 3aliMaloTh IIEHTPAIbHE MicIe B
po3po6mi ELE. HapemTi, BaXXIMBO 3HATH, IO peaii3allis 1ux
TPHOX ACIEKTIB HE € YUMOCH, 110 B110YBAETHCS JIUIIIE OJIUH Pa3,
a Mae IIOBTOpIOBATHCS IpoTsaroM yceoro kypcy ELE. B
MeToauIi «360» Mu minumwm aani. | BBeIM MOMICSYHUAN KypHAT
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Mporpecy  CTYHIEHTIB, SKHH  JI0O3BOJIIE  MPOCIHIJIKYBAaTH
CTapTOBUH 1 KIHIIEBUH TOIHTH.

Takox BaxumBuM eranioM ELE € euznauenns smicmy, ik
JIHTBICTUYHOTO, TaK 1 €KCTPAIIHIBICTUYHOIO. 3MICT BKIIOYAE
K TpaMaTU4Hi, JIEKCHYHi, (JOHETHYHI Ta TEMaTH4YHI aCMEeKTH
(IHIIMMH CJIOBaMHM, JIHTBICTUYHUH 3MICT), Tak 1 KyJIbTYpHI,
ICTOpUYHI ~Ta  MHCTEIbKI  aCleKTH  I[JIbOBOI  MOBH
(excrpaminrBictuunuil 3mict). 3mict ELE mnoBuneH OyTtu
IUTICHUM 1 pPO3pOoOJIEHUM IUISIXOM TiAOOpy MatepiatiB 1
3aBJIaHb, SKi TTO3UTUBHO BILUTMBAIOTH HA MPOIleC HaBYaHHA. [1Jis
BU3HAYEHHS 3MICTY MpPOrpaMu BaXJIMBE PO3YMiHHS MOTped
CTYZEHTIB, CIUIKyBaHHS MK BUKJIalaueM Ta HOTO CTyJIEHTaMHU
Ta OOMIH 1€l MK PI3HUMH eTanaMu po3poOku Kypcy. Bapro
3a3HAYUTH, [0 XOpOUIl  pe3yiabTaTh  JAOCATAIOTHCA 3
BUKOPUCTAHHSAM aBTEHTHMYHMX 1 CyYaCHMX HaBYAJIbHHX
MmaTepiaiiB.

Bxpait BaxuBo 3HaiTH 0anaHC MiX CIIyXOBOIO, 30pPOBOIO,
pamioHadbHOK Ta TBOPHYOK  MIATBHICTIO, 100  y4HI
NpakTUKyBaJIM ICLIAHCBKY MOBY B yciX 11 acmekrax,
PO3BHMBAIOYM KOKEH TUI KOMYHIKaTHBHOI komnereHuii. Kpim
TOro, BUOIp BUIIB AisIIBHOCTI Ta BIPAaB Ma€ IPyHTYyBaTHCS Ha
3araJlkHOMYy TMIAXOJl Ta MAa€ CIY)XUTH JUIA CTYACHTa SK
JIONIOMOTa JUIsl AOCSTHEHHS HANPUKIHLI KypCy 3arajJlbHUX Ta
KOHKpETHMX  Lied 1  piBHIB,  BCTaHOBJIEHUX Y
3araJlbHOEBPOIICHCHKI PEKOMEH/AIlIIX 3 MOBHOI OCBITH Ta B
HaBYaJIbHOMY IUIAHI 3aKJIafy.

Hlo crocyeTbest mMemoOdie oyiHio8aHHA, PO3PI3HAIOTH IBa
TUNM, a caMme: MiJCYMKOBE OILIHIOBaHHS Ta TIOTOYHE
oriHtoBaHHsA. [liicyMKOBe OIliHIOBaHHS JO3BOJISE CTYJEHTY
NEPEeKOHATUCS, L0 BIH JOCAT IEBHOI'O PIBHS HANPUKIHII
KypCy, TIOTOYHE OI[IHIOBAaHHS JIO3BOJIIE  KOHTPOJIOBATH
3aCBOEHHS MaTepialy BIPOJOBK HABUAHHS Ta BUPIIMIUTH OY/Ib-
K1 MOXKJIMBI TpyaHoLIi. Ha 0CHOBI1 OIliHIOBaHHS NPUKHMAIOTHCA
pilleHHs MIoA0 IIel Kypcy Ta HaHKpamoro MeToay iX
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JOCSITHEHHS Ul CTYJEHTIB. B mpolec OLiHIOBaHHS TaKoOX
BKJIIOYAIOTh CAMOOL[IHIOBAHHS, SIK CTyJICHTaMH, TaK 1 caMHUM
BUKJIa/Ia4€M, OCKITbKH TAKUM YHHOM MU KPUTHYHO aHATI3ye€MO
HOoro BIacHWH MpoIlec HABYaHHS Ta SIKICTh BUKJIJaHHS.

Kpim TOro, 3asHaueHo, 110 CIOBHUKOBHI 3amac, ao0pe
aJIanTOBaHUN [0 IHTEpECiB CTYACHTIB, NMPUHOCUTH XOPOIIi
pe3yabTaTH y BUBYEHHI MOBH, OCKLIBKH OUIBIIICTH MaKOTh
HaMip BHUBYATH ICMAHCBKY MOBY 3 METOIO TI3HAHHA i€l
KyJIbTypH Ta KpaiHH, a TakoXX WI00 MaTh MOXKJIHMBICTb
CHUIKYBaTHCA MiJ Yac BiAMycTkoro Hampukian, cllOBHUKOBUM
3amac, NMpeJCTaBIeHUI Ha MOYAaTKOBUX PIBHAX IMOB’S3aHUM 3
KyJIbTYPDHUMH €J€MEHTaMH (TUIOBa 1Ka, 3BHYai TOIIO),
JEKCUKU Ta TpaMaTHKA, HEOOXITHUX IS CaMOCTIHHOTO
(GyHKIIIOHYBaHHS B ICITAHOMOBHOMY cepenoBuimi. I moBoii
KOPUMCHUMHU BUCTYMAIOTh nporpamu Quizlet, Memorise Toro.

HaBuanbumii Matepian, SKUII BUKOPUCTOBYETHCS B
MetoaMil “360” moxomuTh fAK 3 Icmanii, Tak i1 3 JIaTMHCBKOI
AMepuky y KOMOIHAII] 3 BJIaCHUMU pO3poOKaMu, aJanToBaHi
mig ~ yKpaiHCBKOrO  CTYACHTa,  yBara  TNPUAUISETHCS
rpaMaTUYHUM 1 JIGKCUYHUM BiJMIHHOCTSIM MIXK 1CLIAHCBKOIO Ta
JaTUHOAMEPUKAHCHKOIO MOBaMH, II0 JO3BOJIIE€ CTYACHTY
PO3MIpKOBYBATH PO PI3HOMAHITHICTH iICHIAHOMOBHO1 KyJIBTYPH
Ta MOBHI Ta KyJbTYPHI BIIMIHHOCTI. B PEAIbHOMY KOHTEKCTI.
Taki ocobmuBOCTI BHYEpPNHO MpejacTaBieHo B Frecuencias
BumasHunTBa Edinumen.

Hapemti, Benmuka yBara TakoX MPHUAUISETHCS BBEIACHHIO
KOMYHIKaTUBHMX  BIpaB, y SKUX CTYICHT IIOBUHEH
TpaHchopMyBaTH JesiKi HagaHi (pa3d Ta amanTyBaTH ixX 10
OCOOMCTHUX CHTYaIll 1 TyT KOPUCHHUM € BIpaBa CHITOBHI KOM.
3po3yMiso, 0 KiHIIEBa MeTa MHOJSra€e B TOMY, 1100 CTYAEHT
BMIB CIUIKYBaTHCS 3 TI€BHOIO MIpOIO BUIBHOTO BOJIOMIHHS
ICITaHCHKOKO MOBOIO 1 32 JJOBOJII KOPOTKUN TEP10J] Yacy. 3rigHo
3 pesyibTatamu, Metoauka «360» 1nae MOXKIMBICTH BHUBUUTH
iCITaHChKY MOBY 3a 9 MicsIIiB Bif HYJIs 10 piBHS B2.
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DECODING RESILIENCE: A LINGUISTIC
EXPLORATION OF MOTIVATIONAL CONSTRUCTS
IN SURVEY RESPONSES

Yaroslava Fedoriv, Alla Shuhai, Iryna Pirozhenko
National University of “Kyiv-Mohyla Academy”
National Academy of the Security Service of Ukraine

I. Introduction. The study of motivation-related language
is crucial due to its role as a tool for expression and influence,
shaping communicants' motivations, choices, and outcomes.
This paper explores the connection between language,
motivation, and resilience, focusing on defining the notion of
resilience based on a survey consisting of resilience-related
questions and involving university student respondents. The
proposal investigates how linguistic cues in survey responses
contribute to defining resilience, identifies key motivation-
related language patterns, and explores variations in linguistic
cues across different academic subgroups, with the goal of
enhancing our understanding of language's role in defining
resilience for practical implications in research and pedagogical
interventions.

Il. Literature Review. The linguistic exploration of
resilience is particularly relevant in the context of crisis
situations. Exploring the link between motivation and language
learning proficiency, E. Ushioda (2008, p. 19-34) argues that
success in learning a second or foreign language is closely
connected to motivation. J. Mayfield (2009, p.9-11)
emphasises the relationship between motivating language and
retention, attendance, innovation, and performance satisfaction.
P. M. Buzzanell (2010, p. 11-14) emphasises resilience as a
dynamic process shaped through discourse, interaction, and
material considerations. From a linguistic perspective,
Buzzanell underscores the collective and discursive nature of
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resilience. Altogether, academic sources published over
decades account for a nuanced understanding of resilience,
incorporating  linguistic,  social, environmental, and
technological dimensions. By examining the interplay of
factors influencing resilience, we can decipher the multifaceted
nature of this complex phenomenon.

I11. Case Study of Resilience Perception. This case study
examines resilience perceptions among 168 students at the
National University of Kyiv-Mohyla Academy. The surveyed
participants include 40 first-year master's students (24%) and
128 freshmen (76%) pursuing baccalaureate degrees.
Distribution across disciplines is as follows: 25% humanities,
19% social studies, 8% computer sciences, 13% economics,
and 4% healthcare.

Distinct methodologies were used for master's and
bachelor's program students. Master's students watched a stress
and resilience-focused motivational video, offering specific
content and stimuli. Particularly, psychologist Kelly
McGonigal, featured in the video, encourages viewing stress
positively and introduces stress reduction mechanisms like
connecting with others and building resilience. Bachelor's
program students answered survey questions based on intuition
and personal experiences without exposure to the video. This
divergence in approaches ensures a comprehensive
examination of the impact of external motivational stimuli on
responses, allowing for a nuanced understanding of the
influence of varied motivational contexts on perceptions of
stress and resilience among students at different academic
levels.

Survey Questions include 1. Confidence in Overcoming
Challenges on a scale from "Very confident"” to "Not confident
at all"; 2. Factors in Building Resilience include such options
as a positive attitude, a support system, a sense of purpose, and
the ability to adapt to change; 3. Past Demonstrations of
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Resilience: options include overcoming personal challenges,
professional challenges, physical challenges, or an opportunity
to provide other examples; 4. Motivations for Resilience: the
factors motivating students to become more resilient and
overcome challenges in their lives are offered as an open
question.

Linguistic Cues of Resilience. The survey response
analysis revealed the perceptions of resilience by the
respondents summarised below.

1. Confidence in Overcoming Challenges: The majority
of students (89.2%) express confidence in overcoming
challenges in personal and professional aspects, with the most
prevalent sentiment being "somewhat confident” (69%). Only
8.9% express low confidence, including 1.8% who indicate
being not confident at all.

2. Factors in Building Resilience: The survey indicates
that 37.5% of students recognize adaptability as the most
critical factor in resilience, followed by a sense of purpose
(31.5%). Additionally, 10.7% of students mentioned a positive
attitude, while 20.2% highlighted the presence of a support
system.

3. Ways of Demonstrating Resilience: The majority of
students (69%) demonstrate resilience primarily through
overcoming personal challenges, while a smaller percentage
emphasises professional (20.2%) or physical challenges
(4.2%), reflecting a predominant focus on personal growth and
development. Responses in the "Other" category were
statistically insignificant.

4. Content Analysis of Responses to the Open Question
on the factors motivating students to become more resilient and
overcome challenges in their lives reveals that master program
students’ motivation for resilience revolves around personal
goals, a supportive environment, a positive vision of the future,
personal growth, wisdom, self-realisation, coping mechanisms,

110



®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

inspiration from exceptional individuals, belief in success, and
a positive attitude. Baccalaureate program students' motivation
for resilience includes desires for personal growth, a sense of
purpose, family support, discipline, belief in positive outcomes,
external inspiration, national identity, learning from failure,
curiosity, and a fear of regret. These factors underscore the
varied and complex nature of motivation for resilience. Some
unique and less common responses either express a lack of
specific motivation, emphasise the intrinsic motivation derived
from life itself, or highlight a combination of factors
contributing to motivation.

IV. Conclusion. The described research synthesises key
findings on motivation-related language and resilience,
offering insights into the interplay between language and the
capacity to overcome challenges. Particularly, the analysis of
students’ motivation for resilience reveals its diverse and
multifaceted nature, encompassing personal, social, and
cultural dimensions and individualised approaches to facing
life's challenges. Our findings contribute to a deeper
understanding of the dynamic relationship between motivation-
related language and the conceptualisation of resilience in
crisis-related contexts. The practical applications imply
incorporating motivation-related language in teaching and
offering strategies for cultivating resilience in the students'
academic journey. This study also contributes to the evolving
psycholinguistic research, enriching the understanding of
linguistic markers of resilience and its implications for personal
and academic development.
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MODERN MODEL OF BLENDED LEARNING

Yuliia Kholmakova
Luhansk State Academy of Culture and Arts
Kyiv National University of Culture and Arts

Blended Learning is an educational concept in which a
student receives knowledge both independently online and in
person with a teacher. This approach makes it possible to
control the time, place, pace and path of learning the material.
Blended education allows to combine traditional methods and
current technologies. The model does not imply a radical
abandonment of classical education, since full-time education
provides important speaking and sociocultural skills. The
student attends "live" classes in the classroom, but the so-called
Computer-Mediated Activities are also widely used, that is, the
mediator of educational activity is a computer, online mode,
mobile devices and special educational programs/ platforms/
resources. Blended Learning is based on three principles:
distance learning, classroom learning and learning via the
Internet (online learning). Initially, the term "blended learning”
did not have a clear definition. In the literature, several terms
with similar meanings were simultaneously used: "blended
learning” (blended learning), "hybrid learning™ (hybrid
learning), as well as “instruction through technology"
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(technology-mediated instruction), "web-enhanced instruction)
and "mixed mode learning™ (mixed-mode instruction).

This article studies the types of technologies which can be
used for Blended Learning as well as their advantages and
disadvantages.

The term ‘blended learning’ describes the manner in which
eLearning is integrated or combined with a more traditional
classroom setup, offering independent study. This particular
learning approach makes sure that the audience remains
engaged and their overall learning experience is productive.
The learning strategy is more popular among individuals who
have unique learning styles as this strategy caters to individual
needs with more flexibility and convenience.

The modern model of blended learning suggests that:

- all practical training materials are available to students
and can be easily used for self-study, i.e. educational materials
exist not only in print, but also in electronic form;

- the teacher draws up a resource map, which indicates the
main and additional materials, Internet links that the student
can use during a certain language course;

- it is possible to communicate online using such tools as
chat, forum, blog, wiki;

- individual and group projects are being developed, which
develops the skills of searching, analyzing information,
teaching to work in a team, correctly allocate responsibilities
and be responsible for decisions made;

- audio and video lectures are used, which make the
learning process simple and more intense.

Blended learning technology is aimed at developing
students' ability to independently plan and organize their
activities, focusing on the final result. Students learn to make
decisions, make informed choices and take responsibility for
them. Students develop skills and abilities to work in the
information space, independently search, select and analyze
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information, present the result using various modern
technologies, that is, the necessary speech and sociocultural
competencies are being formed.

Obviously, the model of blended learning is consistent
with the concept of modernization of modern education, based
on the introduction of new educational standards and entry into
the Bologna process and other international agreements.

Innovations in teaching foreign languages are associated
not only with the use of new teaching methods based on
blended learning, new ways of organizing classes based on
modular learning, which provides for the development of
individual educational trajectories, independent learning using
information technology, but also methods for evaluating
educational results in modern conditions. For example, the
point-rating system for evaluating student achievements
provides a continuous comprehensive assessment of the quality
of a student's educational work and is introduced at the
university as a flexible and effective tool that gives students
motivation to achieve high results. Increasing attention is paid
to the language portfolio or student's portfolio, which is a
package of educational materials containing the result of
educational activities for mastering a foreign language.

Educational autonomy means the willingness and ability of
students to take control of their educational activities: plan,
organize, evaluate, correct their educational work. At the same
time, it is equally important for a student to acquire skills and
abilities that allow self-education and self-improvement. At the
same time, the choice of certain learning strategies largely
depends on the individual characteristics of students, primarily
the cognitive style of learning.

Of course, when introducing innovative methods and
technologies in teaching a foreign language, it is necessary to
remember the effectiveness of the implemented innovations in
the educational process, since innovations require a critical
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approach, a comprehensive analysis. Quality assessment is
impossible without a regular study of the situation. In this
regard, the issue of conducting monitoring studies is acute,
which will allow timely identification of difficulties in
planning, organization, content, course of the educational
process, problems of adaptation of teachers and students to new
conditions of the educational environment and, after analyzing
the situation, will help to make appropriate decisions.

Like any other learning strategy, blended learning also has
positive and negative aspects. In today’s world, the learning
and working environment offer unparalleled opportunities for
online training facilitation just by adopting blended learning
approach. This learning strategy can be applied to any program
which holds on to the values of traditional learning and
incorporates digital media with that. The approach is a lot more
efficient, effective and appealing to individuals than anything
that has been ever before.

Hence, to achieve your learning objectives in the best
possible manner, the content developers have to incorporate the
technological and other relevant aspects wisely in the learning
content. After all, blended learning creates more engagement
amonst the learners, increases the rate of retention in
organizations, keeps learners more motivated, provides the best
learning environment and facilitates both the personal and
professional development programs.

Indeed, it has the values of traditional learning and at the
same time, it offers great feasibility by leveraging
technological advancements to save time and money both. This
learning strategy has now given rise to many learning
platforms globally and is now one of the most adopted learning
tools.
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AKTYA/IBHI [TPOB/TEMH METO/THKH BUK/TA/TAHHA
IIPO®ECIHHO OPIEHTOBAHOI AHIJIIHCbKOI MOBH HA
HEQLUIOJIOI'TYHUX PAKY/IBTETAX

TOPICAL ISSUES IN METHODOLOGY OF TEACHING ESP
TO STUDENTS OF NON-LINGUISTIC FACULTIES
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SOME TIPS TO INCREASING MOTIVATION OF ESP
STUDENTS

Hanna Androsiuk, Olena Sydorenko
Taras Shevchenko National University of Kyiv

People have several different reasons to learn a foreign
language; some often learn a language for practical reasons
while others have a particular love for the language and its
people. Language teachers are often aware of the career
benefits that language proficiency can offer, but learning the
language is just an abstract undertaking needed for an
academic degree to many language learners. Motivation and
management of our own behavior are necessary for effective
learning. It is not easy, but many people do well, as soon as
they are motivated to accomplish their goal. The purpose of
teaching is to find and apply the most effective way. If a
teacher has a strong methodology and motivation, he will
achieve his goal. The primary duty of the teacher is to give his
students adequate encouragement. People do not learn a subject
with their brains alone; other factors are also involved.
Motivational factors make the learner more receptive to new
information.

Students do not learn in the same way. Different students
learn in different ways; some students learn by listening, some
by writing and some by actively speaking. If a teacher adopts
the same method for all students, then some students will not
be able to learn anything. In order to keep students interested in
learning, students must be motivated by the teacher. Motivating
students to learn ESP has five smart tactics: 1) Make Class
Communicative; 2) Make English Practical; 3) Make Class
Fun; 4) Forge Relationships; 5) Give Feedback.

As rather helpful means with favorable outcomes we may
introduce learning English proverbs and sayings. They can be
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practiced as a variant of warm up activities at the beginning of
the lesson. In terms of applying proverbs, in practice, they are
rarely used by students. Concerning the role of using idioms in
speech Cooper stated that the language became “a bookish,
stilted, unimaginative tone without idioms” (1999). Being
concise, easy to remember and moreover useful in every
situation in life due to their content of everyday experiences.
Here there is the general description of the proverb: “A proverb
is a short, generally known sentence of the folk which contains
wisdom, truth, morals and traditional views in a metaphorical,
fixed and memorable form and which is handed down from
generation to generation”.

According to Wolfgang Mieder (2004), proverbs have
been used and should be used in teaching practice as didactic
tools because of their content of educational advisability. When
it comes to foreign language learning, proverbs play a role in
the teaching as a part of cultural and metaphorical learning.
Many linguists (Cooper 1999, Crystal 1997, Glucksberg &
McGlone 2001, Ovando & Collier 1985) confirm that the use
of proverbs in the teaching of English as a second or foreign
language is very important for the learner’s ability to
communicate effectively.

Basically, proverbs reflect human experience across
cultures and languages, which contain folk wisdom tested
through the time. In relation to language studying, they can be
used to teach, among others, speaking, writing, grammar,
vocabulary, culture, history and values.

To begin with, we recommend inviting the students to
make some comparison between the English proverbs (e.g. All
that glitters is not gold; Beware of Greeks bearing gifts; All the
roads lead to Rome) and their local equivalents. Looking for
similarities and differences in proverbs from two different
cultures may trigger students’ curiosity to learn further and
even make a further research in history. Except the task ‘to
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compare’ there may be practiced various tasks with the
proverbs like ‘match the parts to compose’, ‘explain the
meaning’, ‘make up a story’, etc.

Proverbs may help to improve learners’ pronunciation.
Instead of a set of single words and phrases that contain a
particular sound, you can offer a class special proverbs and
sayings. Then, within two or three lessons they are repeated,
memorized and pronunciation is corrected. It is just necessary
to select some proverbs or saying depending on what sound is
fulfilled. You can offer such proverbs for training different
sounds. For example,

(1) sound /w/: Where there is a will, there is a way; Watch
which way the cat jumps.

(2) sound /m/: So many men, so many minds; To make a
mountain out of a molehill.

(3) sound /b/: Don’t burn the bridges behind you, Business
before pleasure.

(4) sound combinations /t/ and /r/: Don'’t trouble until
trouble troubles you; Treat others as you want to be treated
yourself.

The use of proverbs and sayings all the more justified
because has ideally combined the improvement of
pronunciation and auditory-rhythmic and intonation skills.
Using them in practicing pronunciation as well as vocabulary
and grammar is an extremely appropriate and effective.

To sum up, work with proverbs and sayings at the lessons
not only diversify educational methods and techniques but
make the process as the whole brighter and more exciting.
Also, it helps to undo a set of important educational tasks:
proverbs in the class can improve students’ learning
experiences, their language skills, their understanding of
themselves and the world.
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BUKOPUCTAHHA JUCTAHIIMHAX TEXHOJIOI'TA
Y MPOLECI HABUAHHSA T'PAMATHIII IHO3EMHOI
MOBMU 3 JUCIUIIJITHU «IHO3EMHA MOBA 3A
MPOPECIMHAM CIIPIMYBAHHSAM» CTYJIEHTIB
HEMOBHOI'O 3BO

C.M. Bynenok, O.B. /lybinina
lepoicasnuti mopeosenbHo-ekoHomiunull yHieepcumem (Kuis)

3 KOXHHMM pPOKOM 3pOCTalOTh BHUMOTH IO DiBHSA
IHITOMOBHOI ~ MIJTOTOBKM  CHEIIIANICTIB -  BHIIYCKHHUKIB
Heninreictnyaux 3BO. Ha nomauy icHye mpoOnema Opaky
Yyacy JUIs HaBYaHHSA, OCOOJMBOCTI mporpam Ta poOOYHX
mporpam OakanaBpaTy Ta MaricrpaTtypu, i , B TOH e dac,
BEJIMKOT0 00’ €My 3HaHb Ta HABUYOK, K MOTPiOHO OMaHyBaTH 1
3aCBOITM CTyJEHTaM, KOTPI BHUBYAIOTh 1HO3EMHY MOBY
npodeciiiHoro copsMmyBaHHA. B mepiox iH@opmariiitHux
TEXHOJIOTi Bce Oulble MOMYJSPHOK CTa€ JUCTaHIiHA
dopma HaBuUaHHS, sIKa NEBHOIO MIpOIO J03BOJISE€ BUPILIMTH
icHytouy  mpoOOimemy. JlucranmiitHa ¢opMa  HaBYAHHS
XapaKTEPHU3yEThCS THYYKICTIO BIIHOCHO Miclg 1 dacy
oprasizamii HaBYaJIbHOI JiSUTBHOCTI, JO3BOJIIE 3pOOUTH
HaBYaHHS BIAKpUTUM 1 JoctynHUM. Kpim TOro, IHTepher €
BEJIMKUM CEpe/IOBUIIEM AJisi 30epiraHHs JaHHX, 110 301IbILIye
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MIBUJKICTh TIepenadi Ta OTpuUMaHHs iHoOpMaIii, 1 TaKum
YyMHOM BIUIMBAa€ Ha AKiCTh ocBith. Came TOMY, 3TiTHO
CydyaCHUM CTaHIapTaMm OcCBiTH, Jlep>kaBHHUI TOPrOBEIHHO-
€KOHOMIYHUI yHiBepcuTeT 1 Kadenpa iH03eMHOI (disonorii Ta
nepeknagy 30KpeMa, IHTErpyloTh TUCTAHIIMHI TEXHOJOTIl Y
HABYAHHS 3 METOIO MiABUIICHHS HOTO €()EeKTUBHOCTI.

Jucranmiina ¢opma HaBYaHHS — IIe OCBITHIM mporiec,
KU BiOYyBa€ThCS HA BIJCTaHi, 110 1 € TOJOBHUM (aKTOPOM,
KWW Bipi3HSAE Taky GopMy BiJ TpaauliifHOI 1 3a0e3mneuye ii
THy4KicTh. BoHa xapakrepu3yeTbcsl BIACYTHICTIO MOCTIHHOTO
OPsIMOTO KOHTaKTy MiX y4YaCHHKaMH, ajie MpH I[bOMY TaKul
dbopMaT HaBYAHHS € IHTEPAKTHBHUM, OCKUIBKH J[03BOJISE
HOIATPUMYBATH PEryJSIpHY B3a€EMOJII0 MDK BHKIaJadeM 1
CTyJIGHTaMH, SK y TMHCHMOBIH , Tak 1 B YCHIi ¢opmi, 110
0COOJIMBO BaXKIMBO JJIsl HABYAHHS CTYICHTIB 1HO3EMHIil MOBI
npodeciiHOro crpsMyBaHHS.

Ha cporomHimHii 1eHb ICHYIOTh PI3HOMAaHITHI KypCH, SIKi
peani3yloTbcsi IMOBHICTIO Yy JAUCTaHLIWHIA (opMi, a TaKOX
OCBITHI IPOTpaMu i OHJIAMH MmIaTopMu, siKi KOMOIHYIOTH pi3Hi
dbopmH, 1 B AKMX OHJIANWH TEXHOJOTIi BUKOHYIOThH JOMOMIXHY
¢yukuito. OCHOBOIO 3MIIIAHOTO HAaBYaHHS € 1HTErparis
aymuTopHOi pOOOTH 1 JWCTAHIIMHOTO HABYAHHSA, SKE
peam3yeThcsl Ha 0a3i €JIEKTPOHHOT'O OCBITHBOTO CEpeIOBHUIIA.
Taxuit BUJ HaBYaHHS € HAOUIBII pO3MOBCIOIKEHUM Y TIPOIieci
BUKJIQJaHHs 1HO3eMHHUX MOB. CIUIKYBaHHS MK BUKJIAIadeM 1
CTyJICHTaMHU Ha 3aHATTSAX B ayJUTOPIi BiJIrpae BayKJIUBY POJIb Y
PO3BUTKY KOMYHIKAaTUBHOI KOMIIETEHIli CTyJIEHTiB. A
BUKOPUCTAHHS KOMIT IOTEPHHX TEXHOJIOTIH Yy BUKJIQJaHHI
1HO3eMHOI MOBH MpO(ECIHHOTO CHPSIMyBaHHS JOIOBHIOE
TpaJuLiHHUN (QopMaT, MOCUIOE €()EeKTUBHICTh HABYAJIBHOI'O
nporecy, OCKUIBKH JIO3BOJISIE CTYACGHTaM 3HAXOIUTH W
BUKOPHUCTOBYBAaTH JOJIATKOB1 JpKepena iHdopmarlii, ciyxatu
ayJio 3amucu, AMBUTHCS Bigeo 1, BUKOHYIOYM PI3HOMAaHITHI
BIIPaBH, MIEPEBIPATH CBOT 3HAHHSI.
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TakuM 4YMHOM, TUCTaHIIMHE HABYaHHS € CrenugigaHOI0
TUIAKTHYHOIO  CHUCTEMOI0, sKa BHMMarae BUKOPUCTAHHS
0COOMMBHX METO[IB, MpuiioMmiB 1 3acobiB. Came depe3 1ie
NOTPIOHO MPABHJIBHO BUKOPHUCTOBYBAaTH MOr0 MOXJIMBOCTI 3
METOI MaKcuMi3allii pe3yibTaTy HaBYaJIbHOTO Ipolecy, 1100
MOTUBYBAaTH  CTyJAEHTIB  3aiiMaThcsa  caMmOCTiiiHO  0e3
JI0JJATKOBOT'O KOHTPOJIIO 3 OOKY BHKJIaJaya.

[HTepHeT-pecypc MOXYTh 3acTOCOBYBATHCS y MpOLeci
BUKJIAJIAaHHS PI3HUX aCHEKTIB iHO3eMHOT MOBH 3a Mpo¢eciitHuM
CTpSIMYBaHHSIM, BKIIIOYAIOUM HaBUYaHHs Trpamartuii. Ha Hamnii
kadenpi iHo3eMHOI ¢inosorii Ta mepekyiaxy 3acTOCOBYETHCS
onnaitn wiargpopma MyEnglishlab. Bukopucranus iiei onmnaiin
w1atOpMu y mpolieci AUCTaHIIITHOrO HaBYaHHS CIIPSMOBAHO
Ha (OpMyBaHHS Pi3HUX BUIIB KOMmmeTeHIlii cTyaenTiB JTEY,
30KpeMa rpaMaTHYHUX KOMIIETEHIH. [HTerpanis ayuTOpHOTro
i nucranniitHoro ¢opmatiB HaB4yaHHS y 3BO € MOXIHMBOIO
3aBJIKM  CBIJJOMOTO CTaBJE€HHA CTYAEHTIB J0 Ipolecy
HaBYaHHS.

MeTOmMka BUKIAAaHHS 1HO3€MHOI MOBH TPaJHIIHO
BUJUISE TPU OCHOBHHUX eTanu poOOTH 3 TIpaMaTUYHUM
MarepiajJioM: eTar O3HaHOMJICHHS M MEPBUHHOIO 3aKpiIICHHS,
eTarm TpeHyBaHHS Ta eTaM BHUKOPHCTAHHS T'paMaTUYHOI
CTPYKTYPH Yy MOBJICHHEBIH JisUTBHOCTI.

Haituacrime ronoBHO0 Npo0ieMor0 y Mpoleci HaBuYaHHS
rpaMaTuill 1HO3€MHOI MOBM € HE 3amaMm’sTaTd IpaMaTH4HI
dakt, a HaOyTH yMIHHS 3aCTOCOBYBaTH iX Yy Tpoleci
komyHikaiii. Came ToMy e(eKTHBHICTh BUBYEHHS 1HO3EMHOT
MOBH TyXe€ 3aJIeKHUTh BiJl 00’€My TpeHYBaHb i MOBJIEHHEBOI
MPaKTUKH, SIKI JOMOMAararoTh OBOJIOJITH TI'PaMaTHYHOIO
CTPYKTYPOIO Ha PELIENTUBHOMY 1 IPOJYKTUBHOMY PiBHSIX.

Hpyruii eran po0OTH 3 TpaMaTHUUHOK CTPYKTYpOrO —
TPEHYBaHHS TI'pPaMaTUYHOIO sBHINA, sK€ BHUBUYaeThcd. lLle
HepeNnik pi3HUX BIpaB, sKi CHOpPSIMOBaHI Ha BHUKOHAHHS
aHAJIOriyHUX [if, 1 TaKuM 4YHHOM, Ha AaBTOMAaTHU3AIlil0
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rpaMaTU4HOL HAaBUYKH. 3acTOCyBaHHs IUCTAHIIIHHOT
w1aThOopMH CIIpUsie€ ONTUMI3ALI] ayAUTOPHOTO HABAHTAKEHHS,
OCKUTBKM 4YacTHHAa pOOOTHM TEPeXOoAWTh  Ha caMmOCTiifHe
BuKkOHaHHs. Ommaitn miar¢popma MyEnglishLab no3Bomnsie
OUThII paliOHAJBPHO BUKOPUCTOBYBATH ayJUTOPHUN Yac W
NPUCBATUTH KOTO MOSICHEHHIO TPaMaTUYHOT0 MaTepiaia Ta, 10
€ HaUCKIIQAHIIIMM, Oe3rmocepeHiii MOBJICHHEBIM MPAKTHIII.

BaxnauBuMm € Te, mo OmiaiiH miardgopma MyEnglishLab
3a0e3rneuye MHUTTEBUIM 3BOPOTHIN 3B'A30K il Yac BUKOHAHHS
IrpaMaTUYHHUX BIIPAB, OCKUIBKHA CTYACHTH Opapa3y OadaTh CBOI
NOMWJIKM TCHSA 37a4l 3aBJaHHA, L0 J03BOJIIE CAMOCTIHHO
NpoaHaji3yBaTu MOMHJIKH, TAKUM YHHOM 3a0e3MeuyeThCs He
JWIIe KOHTPOJIb BHUKOHAHHS 3aBJaHHS BHKIQJadeM, a U
CaMOKOHTpPOJIb 1 camOmnepeBipka. Bukinanau mae MOXIHMBICTbH
HaJIaTH 1HMBITyaJbHYy KOHCYJIBTAIIO B pa3i HEOOXiTHOCTI.

Omnumaiin  mmatrpopma MyEnglishLab namae moOxnuBicTs
CTYJICHTY CaMOCTIHHO OOWpaTH dYac 1 IIBHUIKICTh, 3 SKOIO
BUKOHYBAaTH BIIPaBH, BIJCYTHICTh 30BHIIIHBOTO KOHTPOJIO 3
OOKy IHIIMX YYaCHUKIB HAaBYAIHHOTO IPOLIECY.

OTxe, 3acTOCyBaHHA AMCTaHUIMHUX (OpM HaBYAHHS
JI03BOJIsIE BUPIMUTH mpobieMy aediuuty ydbOBOro wyacy i
e(eKTUBHOCTI  HABYaHHS  TIpamMaTHlll 1HO3EMHOi  MOBHU
npodeciitHoro CIIpSIMyBaHHS. Ownnaiin maTdopma
MyEnglishLab wmictute pi3HOMaHITHI IHCTpYMEHTH, SKi
JI03BOJISIFOTh OPTaHI30BYBAaTH HaBYaHHA Yy THYYKOMY (opmari,
3py4yHOMY Ta eQEeKTHMBHOMY SK /s BHMKJIajaya, Tak 1 s
CTYJEHTA.
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CLIMBING THE METAPHORICAL MOUNTAIN:
METAPHOR USE IN MICUSP PAPERS

Bailey Hugh Webster
English Language Programs

This study discusses preliminary research into the
linguistic metaphors used by undergraduate native speakers
(NS) of English in order to inform the creation of materials for
English for Academic Purposes (EAP) for non-native speakers
(NNS). Texts were retrieved from the Michigan Corpus of
Student Papers (MICUSP) and analyzed using the Metaphor
Identification Procedure of the University of Amsterdam
(MIPUV). After identification, the metaphors were analyzed
for their metafunctions in the tradition of systemic functional
linguistics in order to identify areas in the curriculum where the
teaching of metaphor may be appropriate. The presentation
ends with sample teaching techniques and materials.

Metaphors are ubiquitous in both daily life (Lakoff &
Johnson, 1981) and academic discourse (Steen, 2010). These
lexical items can serve as a resource and a challenge for NNS
since many conceptual metaphors’ “schemes are universal, but
not always uniform” (Aksan & Kantar, 2008), and hence have
different lexical realizations. However, drawing on
“conventionalized” metaphors has been shown to correlate
with improved scores on foreign language exams such as the
TOEFL exam (Klebanov & Flor, 2013), and when conceptual
metaphors coexist in both first and second languages, the
possibility of positive transfer also exists. However, in the
curriculum of many EAP programs only a limited amount of
time is dedicated to vocabulary study, with generally more time
devoted to writing and organizing texts with the help of
rhetorical devices. Thus, it is suggested that metaphor be
included in the teaching of rhetorical devices.
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The research presented here asks the following questions:

1. What linguistic metaphors are prevalent in the writing of
NS undergraduate students?

2. How are those metaphors used rhetorically?

Following the steps outlined in A Method of Linguistic
Metaphor Identification (Steen, 2010), it was possible to
identify the undergraduate students’ use of many direct,
conceptual metaphors common to the larger academic
discourse, such as DISCOURSE IS SPACE, SEEING IS
UNDERSTANDING, and WRITING IS SPEAKING (Steen,
2010). Examples below from MICUSP (Ann Arbor, 2009).

Example 1: DISCOURSE IS SPACE

...evidenced throughout the works of Brittain, Robert
Roberts, and E.M. Forster

Here the student uses this conceptual metaphor to
reference and discuss the works of other authors. The use of
this metaphor gives the impression of a thorough knowledge
and familiarity with the works, in the same manner as one is
familiar with a park, for example.

Example 2: SEEING IS UNDERSTANDING

This paper looks at the problem of college choice...

Here the student uses the metaphor to introduce the topic
of the essay. The metaphor denotes an investigation into the
topic.

Example 3: WRITING IS SPEAKING

Gadgil (1970) discusses.. [the topic], saying...

Here the student uses this conceptual metaphor to
reference and then comment on the author’s work.

Indeed in writing handbooks, such as They Say | Say
(Birkenstein & Graff, 2018), similar phrases utilizing these
metaphors are suggested for use. However, while NS likely
understand such constructions intuitively, NNS may struggle to
implement and expand on these constructions, and thus require
additional intervention and feedback to perfect the use of such
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schemes. It is the presenter's contention that metaphor
instruction be explicitly taught alongside traditional content in
the curriculum at the same time as organizing essays and citing
sources.

Indirect metaphors were quite common in NS
undergraduate  writing and  frequently served two
metafunctions, textual and interpersonal.

Example 4: Indirect Metaphor Based on Similarity

The use of DNA sequence data to create a molecular
clock, however, has initiated a different historical
perspective...This clash has paved the way for the emergence
of three distinct models

Here the student uses ‘clash’ to add cohesion to the essay
with ‘clash’ having the contextual meaning of disagreement
between the ‘different’ historical perspective and the original.
‘Clash’ serves as a shell noun, which unites the two sentences.
Additionally, the choice of clash instead of disagreement
denotes the author's opinion, an interpersonal metafunction,
since ‘clash’ is connotated with a violent disagreement in this
context. This example demonstrates another opportunity to
include metaphors in lessons on textual cohesion and stating
opinions.

Such pedagogical interventions should start with
awareness-raising activities (Lowery, 2013) already existing in
general English textbooks such as in chapter one of Meanings
and Metaphors (Lazar, 2003), which asks students to identify
multiple meanings of words. The presenter has taken this
approach with success and adapted the register to academic
English in the example exercise below:

Definition: Environment - the natural features of a place,
for example its weather, the type of land it has, and type of
plants that grow in it

Both the school and after-school environment is crucial
for student success.
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A. Read the definition and the example sentence. Rewrite
the definition to match the context.

B. In what ways are the two definitions similar? How are
they different?

C. What other metaphors or idioms exist that compare the
natural word to society?

Lowery (2013) suggests discussing the cultural
background of figurative language as well as grouping
metaphors based on Conceptual Metaphor theory, such as LIFE
IS A JOURNEY. Lowery (2013) also suggests finding multiple
activities for repetition. The presenter has had success with this
technique as well by introducing LIFE IS A JOURNEY in
warm-up activities with questions like:

What obstacles have you faced so far this semester? How
did you overcome them? What is the next milestone for you
this semester?

The class reviewed these phrases with exercises in
Meanings and Metaphors (Lazar, 2003), then applied the
conceptual metaphors to biography posters on historical figures
since the students were history majors. These metaphors aid
students in organizing their writing by thinking about personal
milestones by means of the visual sense inherent in the journey
metaphor. The metaphor also naturally encourages students to
think in the common macro pattern of discourse, problem
solution, since individuals encounter obstacles and then
overcome them. The flow in their writing may also improve as
a result of the synonyms students learn for, in this case, major
life events, which they can use in order to avoid repetition in
their writing and to create cohesion through the use of shell
nouns. Finally, by discussing and understanding the nuances in
the meanings of the synonyms, students can subtly express
their opinions.

This presentation aimed to raise awareness of the
importance of linguistic metaphor in the academic writing of
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students and to show its utility not only as a semantic tool but
also for rhetorical purposes, both textual and interpersonal.
Findings from the MIPUV analysis reveal that successful
undergraduate student papers contain direct, conceptual
metaphors found in the larger academic discourse, and thus
deserve attention in EAP curriculums. Additionally, indirect
metaphor seems to play a significant role in the textual and
interpersonal metafunctions of students' writing and ought to be
addressed through awareness-raising and semantic analysis.
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REFLECTING ON LANGUAGE TESTING (ENGLISH
AT TERTIARY LEVEL)

Oksana Vysotska
Borys Grinchenko Kyiv University

Testing is familiar to every teacher or student. Various
kinds and types of tests are widely used in assessing a foreign
language command. They are widely applied by Ukrainian
university teachers to measure students’ achievements and
proficiency in language teaching and learning. Tests are used
for different purposes: to distribute students among groups
according to their proficiency level, to diagnose their weak and
strong points, to assess the results at the end of the unit or the
course, etc. They are used in formative and summative
assessment.

According to Hughes (Hughes, 2002: 58-74), the process
of test design may be divided into several stages: stating the
problem, writing the test specification, developing test items,
trialing on native speakers, trialing on non-native speakers,
analyzing test results, calibrating scales, validating the test,
writing textbooks / manuals / instructions for those involved in
test design, administration, and assessing, and for training staff.
High-stake tests, including Ukrainian External Independent
Test for school-leavers observe the above procedure.

However, the question arises whether tests used in
teaching routine, in the classroom, follow the procedure, at
least, some of the stages mentioned above, whether rank-and-
file foreign language teachers are qualified for test design,
whether they have enough time and skills to do the job
properly. Maybe, they need some help. Language teachers are
“jacks-of-al-trades,” they teach, they assess, they design
syllabuses, write textbooks, etc. They develop tests too. It often
happens that instead of doing this time and effort consuming
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work, language teachers use test tasks published in English text
books or on the internet. They “frankenstein” (Ramirez, 2020:
195) commercially developed tests. Such tests do not
completely match the particular language needs of particular
students. So, teachers try their hand in test design.
Unfortunately, our “home-made” tests are not flawless. They
may contain mistakes. It is possible to group and divide the
common mistakes in test design into several groups.

First, there may be errors which are connected with the test
itself, its validity, construct irrelevance and non-reliability. The
test “should reflect the instructional objectives by reference to
vocabulary, structures, and skills actually taught” (Henning,
2012: 36). In other words, the test should have an objective and
measure what it is to measure in accordance with the syllabus.
If not, the test results are meaningless, non-reliable, and unfair.
The test may be too easy or too difficult for this or that
particular group of students and do not evaluate or discriminate
among them in their ability. Insufficient number of items
reduces the reliability of the test. It is recommended to have the
number of test items bigger than 50, but not more than 100
(Henning, 2012: 33). Test should not be biased and involve
themes which may be sensitive for some categories of students.

Secondly, technical errors may be detected. They are
connected with characteristics of test items themselves. The
test item requires matching of its content with the
corresponding syllabus unit. It is understandable that students
should be familiar with the language tested. In case of testing
reading or use-of-English, which are based on a text, answers
should not be copied from the text, using the same structures,
words or word-combinations from it. The correct answer
requires the comprehension of the text. Test items should not
be redundant, with repetition avoided. Options / distractors
should be homogeneous, plausible, and approximately of the
same length. Options / distractors should not overlap, should
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not be based on general knowledge, or answered using test-
takers’ experience of the outside world without reading the
text.

Another set of problems in testing is connected with the
test administration procedure. For example, instructions are not
adequate, are not clear or do not present the details necessary
for the successful completion of the test. Students should be
familiar with the test format, in other words, teaching and
assessment should match. When students are familiar with the
test format and do similar tasks again and again, they develop
cognitive and metacognitive strategies and become test-wise.
This contributes to successful completion of the task.

Despite the fact that there are a number of textbooks on
language assessment, evaluation, and testing, and a lot of
webinars devoted to them are conducted, it happens that
teachers do need training in test task design as they come into
the profession without a strong knowledge and developed skills
of assessment. It seems to be expedient to stimulate attention
and focus on complicated problems around test creation,
administration and analysis, to raise awareness for teachers to
reflect on test design, to develop deeper theoretical and
practical expertise. High quality assessment in language
education will ensure that testing is fair, with respect to testees,
and the tests produced for this purpose are valid and reliable.

References

Henning, G. (2012). Twenty Common Testing Mistakes for ELT Teachers
to Avoid. English Language Forum. #3. Pp. 33-36, 40.

Hughes, A. (2002). Testing for language teachers: Second edition.
Cambridge: Cambridge University Press. 251 pp.

Ramirez, A. (2020). Challenges in the Design and Implementation of an
English Placement Test for a Colombian Public University. Gist
Education and Learning Research Journal. No. 21 (July-December,
2020). Pp. 191-208.

133



PHILOLOGICAL AND PEDAGOGICAL STUDIES

INTEGRATING A CASE STUDY APPROACH INTO
TEACHING ENGLISH FOR SPECIFIC PURPOSES

Viktoriia Hubkina
Dnipro University of Technology

English for Specific Purposes (ESP) has evolved to meet
the diverse language needs of professionals in various fields.
As the demands of specific industries become more intricate,
the traditional methods of language instruction may fall short
in preparing learners for the real-world challenges they will
encounter. These learners often require language skills tailored
to their professional settings, including specialized vocabulary,
communication norms, and situational appropriateness. The
case study approach aligns seamlessly with the nature of ESP,
providing an effective bridge between theoretical language
learning and practical application.

Case-based teaching and learning strategies are effective
pedagogical tools to enhance students’ learning through a great
variety of activities to achieve teaching objectives and obtain
expected learning results. By examining real-world scenarios
and industry-specific contexts, this approach promotes
language acquisition, foster critical thinking skills, and
provides a more effective transfer of language skills to
professional settings.

Based on Educational Professional Program where the
competencies and expected results are outlined, the syllabus of
ESP course is aimed to impart knowledge in addition to the
creation of students’ environment where the process of learning
takes place through collaboration and teamwork. Case-based
studies can effectively involve students into the process of
scientific research and encourage them to carry out an
extensive search for required facts, analyse data, formulate
solutions, draw conclusions, and forecast consequences.
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According to the research carried out by Bruner (2002)
and Christensen, Garvin, and Sweet (1991) the case method of
teaching (or learning) is a partnership between students and a
teacher as well as among students. It promotes more effective
contextual learning and long-term retention, involves trust that
students will find the answers to the questions not only of
“how” but “why.” It also gives the opportunity to “walk around
the problem” and identify varied perspectives. Bruner (1991)
also outlines such features that are relevant to the case method:

o effectiveness — employing active learning and involving
self-discovery where the teacher serves as a facilitator;

e capacity for critical thinking — applying such
questioning skills as modelled by the teacher and
fostering discussion and debates;

e administrative point of view — developing a
framework for making decisions;

e simulation of learning environment — proposing an
exchange and flow of ideas from one person to another
that results in creating trust, respect, and risk-taking;

e development of the processing model of inductive
learning-from-experience — promoting life-long
learning, more effective contextual learning, and long-
term retention.

¢ real world simulation — making decisions based not on
absolute values of right and wrong, but on relative
values and uncertainty.

Despite the great variety of areas where case studies as
teaching and learning tools can be integrated, many factors still
have a great impact on implementing and adjusting to the
conditions of teaching environment. Usually, typical
dependence upon specific teaching and learning objectives as
well as the course context can be identified. Case studies are
stories with educational messages and are quite useful in the
context of helping educators to achieve teaching and learning
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objectives in the classroom (Dunne & Brooks, 2004).

Case-based teaching and learning was incorporated into
my third-year course (students of IT specialities) to address
undergraduate degree level expectations, results of concept
assessment tests and students’ evaluation. Overall, my
objectives for using case studies as a teaching and learning tool
were to develop writing and speaking skills as well as research
methodologies in computer sciences and to use them as
providing students the opportunities to engage in scientific
inquiry through critical thinking and collaborative learning. To
achieve required results the students were proposed to make
the Internet research and find information relevant to their
specialism area and create data base to frame conceptual
understanding of the issue. Different quizzes, think-pair-share
activities, scientific articles as case studies provide a
framework through which course activities are structured to
scaffold the conceptual understanding relevant for scientific
analysis in the field of study (Ebert-May & Hodder, 2008).

Bloom’s cognitive levels are easily implemented when
utilizing the case-based study approach (Anderson, LW. &
Krathwohl, D.R. (Eds.), 2001). Students are encouraged to
acquire conceptual knowledge, definitions, and principles
relevant to their specialism area. They learn to explain and
interpret the research results obtained while processing
information. The analysis of data facilitates the process of
applying the principles and concepts to solve a proposed
problem. This interactive approach gives the opportunity to
enhance students’ recognition of the interconnection between
other areas of study. Synthesis promotes creativity as the
student’s research team proposes the solution to the problem
based on their background knowledge. Finally, case-based
studies provide the possibility to formulate judgments
involving their critical thinking skills and make comparison
with pre-established criteria.
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The process of preparing case-based study can be carried
out through the following steps:

1) presenting the case-based study description by
introducing the topic and outlining the framework and the
context of the case to be considered;

2) formulating the list of questions to be responded and
stimulating the development of further questions to investigate.
This step encourages students to apply analytical skills and be
creative in generating questions for further investigation;

3) providing additional teaching material in the form of
web links, videos, and different case studies as possible
patterns to study, analyse and access the methos and technique
required to consider while researching a topic and formulating
a possible solution;

4) providing feedback in terms of case study complexity
and facilitating interpersonal collaboration perspectives;

5) encouraging the synthesis of ideas and teamwork by
facilitating critical thinking skills while presenting their
solutions and developing effective diplomatic communication
skills;

6) summarizing the key points and presenting the case
study report.

Formative and summative assessments may be
implemented throughout the course. Overall course evaluation
and students’ survey provide full feedback with regards to their
perspectives on the case studies.

Integrating a case study approach into teaching ESP offers
a promising and challenging opportunity to enrich the learning
experience of future specialists in different areas. By
immersing learners in real-world scenarios, fostering critical
thinking, and emphasizing practical language application,
educators can better equip their students for the challenges to
face in their respective fields. As ESP continues to evolve, the
case study approach stands as a valuable tool in shaping

137



PHILOLOGICAL AND PEDAGOGICAL STUDIES

proficient and context-aware English language users.
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HARNESSING ARTIFICIAL INTELLIGENCE FOR
CREATIVE LEARNING AND ASSESSMENT: A
PATHWAY TO INNOVATION IN EDUCATION

Oksana Danylchenko-Cherniak
Taras Shevchenko National University of Kyiv

This paper explores the transformative potential of
Artificial Intelligence (Al) in the realm of education, with a
specific focus on creative learning and assessment. As we
navigate the evolving perspective of educational technology,
Al emerges as a powerful tool capable of revolutionizing
traditional teaching methods and assessment strategies. The
integration of Al technologies opens up new avenues for
fostering creativity among students and enhancing the
assessment process, ultimately paving the way for innovation
in education.
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Artificial Intelligence (Al) is not only revolutionizing
traditional educational methods but is also reshaping the
landscape of creative learning and assessment. This paper
explores the infusion of Al into these domains, highlighting its
potential to inspire creativity, foster critical thinking, and
revolutionize assessment methodologies.

Various Al tools such as recommendation systems (Yadav,
2016) and educational gaming apps (Zirawaga et al, 2017;
Jiang, F., Jiang, Y., 2017) help the learner in a much better
scope, and make education easy and interesting for all.
Moreover, the field of Educational Data Mining (EDM)
encompasses several crucial tasks. These include student
profiling, wherein students are categorized based on both hard
skills (such as academic backgrounds, grades, achievements,
etc.) and soft skills (like communication, behavior, attitude,
hobbies, etc.) using Data Mining (DM) techniques (Bouchet et
al., 2013). Additionally, EDM involves enrolment
management, where effective student enrolment strategies are
formulated by leveraging data from previous enrolment records
(Aulck et al., 2020). It extends to syllabus organization, where
research aims to create interconnected, efficient, and student-
friendly curricula to enhance overall student performance.
However, the focus of this chapter will be confined to
exploring the role of Artificial Intelligence in assessing and
enhancing students' performance (Chen, L. et al., 2020).

Notably, UNESCO has recently issued its inaugural
document providing guidance on optimizing Al technologies
for educational excellence. The Beijing Consensus on Artificial
Intelligence (Al) and Education, the first-ever of its kind,
furnishes recommendations on effectively leveraging Al to
fulfill the objectives of the Education 2030 Agenda. Adopted
during the International Conference on Artificial Intelligence
and Education in Beijing (May 16-18, 2019), the Consensus
garnered support from over 50 government ministers,
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representatives from over 105 Member States, and almost 100
stakeholders from UN agencies, academia, civil society, and
the private sector.

The Consensus emphasizes that the systematic integration
of Al in education has the potential to address major
challenges, foster innovative teaching and learning practices,
and expedite progress towards Sustainable Development Goal
4 (SDG 4).

In summary, the Beijing Consensus recommends
UNESCO's Member States and other stakeholders to:

- formulate Al in education policies considering
opportunities and challenges, adopting a comprehensive, multi-
stakeholder, and inter-sectoral approach;

- support the development of new Al-enabled models for
education and training, prioritizing cases where benefits
outweigh risks;

- promote Al tools that facilitate lifelong learning systems,
offering  personalized learning opportunities  anytime,
anywhere, for everyone;

- ensure that Al technologies empower teachers rather than
replace them;

- develop capacity-building programs for teachers to
collaborate effectively with Al systems;

- equip the next generation of the workforce with values
and skills relevant in the Al era;

- promote equitable and inclusive use of Al, emphasizing
ethical, transparent, and auditable uses of educational data.

Al is instrumental in developing platforms that encourage
and facilitate creative learning. Intelligent algorithms analyze
individual learning styles, preferences, and aptitudes to curate
content that stimulates creativity. These platforms often utilize
gamification elements, virtual reality, and interactive
simulations, providing learners with engaging and dynamic
experiences that go beyond traditional rote memorization
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(Chen, L. et al., 2020).

Among them we can see different Al-powered tools, like
Gradescope (for grading traditional and digital assessments,
assignments, and projects), Knowji (language learning app),
century.tech (Al platform that utilizes cognitive neuroscience
and data analytics to construct personalized learning plans for
students), Querium (an online education platform, employs
Artificial Intelligence (Al) to support students in math and
science by providing personalized study plans. The platform
assesses areas where students encounter challenges and
subsequently creates customized improvement plans tailored to
individual needs), Carnegie Learning’s Platforms (for high
school and college-level students) etc.

Al facilitates collaborative creativity by analyzing the
strengths and weaknesses of individual learners within a group.
Through intelligent grouping algorithms, students with
complementary skills are brought together for collaborative
projects. Al can also suggest relevant resources, inspire
ideation, and provide real-time assistance during group
projects, fostering a synergistic learning environment.

For example, group project: «lnnovate and Protect:
Navigating the Intellectual Property Landscape» can have such
objective: to deepen the understanding of intellectual property
(IP) concepts and their relevance in the context of innovation
and creativity. The project will explore various aspects of IP,
including patents, trademarks, copyrights, and trade secrets,
and their role in protecting and promoting innovation.

Group size: the project is designed for a group of 4-6
participants.

Project Components. Research paper: each group member
will be assigned a specific type of intellectual property
(patents, trademarks, copyrights, or trade secrets) to research
in-depth. The research should include historical context, legal
frameworks, key principles, and notable case studies related to
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the assigned type of IP. The group will collaborate to compile
the individual research papers into a comprehensive overview
of intellectual property.

Case Study Analysis: the group will choose a real-world
case study involving intellectual property issues. This could
include a legal dispute, a successful IP strategy, or a notable
example of innovation protected by IP. Each member will
analyze a different aspect of the case study, considering the
legal, ethical, and business implications. Students will
collaborate to create a presentation summarizing their findings.

Mock IP strategy session: the group will simulate an
intellectual property strategy session where each member takes
on a role (entrepreneur, lawyer, investor, etc.). The scenario
can involve a fictional innovative product or technology, and
each participant must contribute to developing a
comprehensive IP strategy, considering the creation,
protection, and enforcement of intellectual property rights.

Interactive workshop: the group will design and conduct
an interactive workshop or presentation for the class,
summarizing key concepts of intellectual property. The
workshop may include quizzes, case discussions, and scenarios
to engage the audience in understanding the practical
application of intellectual property principles.

Group reflection and report: at the conclusion of the
project, the group will collaborate on a reflective report
discussing the challenges, insights gained, and the overall
significance of intellectual property in fostering innovation and
creativity.

Assessment criteria: depth of research and understanding
of the assigned intellectual property type. Clarity and
cohesiveness of the group's research paper, analysis and
presentation of the chosen case study, active participation in
the mock IP strategy session, effectiveness and engagement in
the interactive workshop, thoughtfulness and depth in the
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group reflection report.

This comprehensive group project will not only enhance
participants' knowledge of intellectual property but also
develop critical thinking skills as they apply these concepts to
real-world scenarios. Additionally, it encourages collaboration
and a holistic understanding of the broader implications of
intellectual property in the innovation ecosystem.

Al algorithms are being employed to automate the creation
of educational content, including quizzes, learning materials,
and even creative prompts. This not only reduces the burden on
educators but also ensures a continuous stream of diverse and
challenging content that promotes creative thinking and
problem-solving skills among students. Also, it can provide
valuable insights into the creative processes of learners by
analyzing patterns in their work. This analysis extends beyond
final outcomes and delves into the journey of ideation,
iteration, and refinement. Understanding these processes allows
educators to tailor their guidance to individual learning styles,
nurturing creativity in a more personalized manner. As with
any Al application, ethical considerations are paramount. In the
realm of creative learning and assessment, issues of
algorithmic bias and fairness must be addressed. Continuous
efforts are required to ensure that Al systems are not
inadvertently reinforcing stereotypes or limiting the diversity
of creative expression.

Al-driven assessment tools have the capability to offer
personalized and immediate feedback on creative assignments.
Natural language processing and machine learning algorithms
can evaluate complex projects, such as essays, art, or
multimedia presentations, providing constructive feedback
tailored to individual strengths and areas for improvement.
Moreover, adaptive assessments adjust difficulty levels based
on the student's performance, ensuring a more accurate
representation of their creative abilities. The integration of Al
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into creative learning and assessment signifies a paradigm shift
in education. By fostering personalized and dynamic learning
experiences, providing instant feedback, and automating
content creation, Al empowers both educators and learners to
explore the boundless possibilities of creative expression. As
we embrace these advancements, it is crucial to navigate
ethical considerations, ensuring that Al enhances creativity
while promoting inclusivity and diversity in educational
settings.
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PRE-LISTENING TASKS IN THE ESP CLASSROOM

Svetlana Danilina
Taras Shevchenko National University of Kyiv

Developed listening skills are indispensable for students’
successful communication and professional career, and
therefore the importance of finding the relevant approaches to
teaching them in an ESP course is hard to overestimate. Both in
their everyday life and in professional sphere, advanced
listening command promotes a learner’s communication
confidence and helps to internalise new information and
knowledge more effectively. Similar to making sense of a
written text, comprehending listening input occurs as a result of
two cognitive processes: bottom-up processing (knowledge of
lexis and grammar), and top-down processing (knowledge of
situational and cultural context, and background knowledge of
the topic) [1]. Thus, activities aimed to train listening
comprehension should offer students a set of tasks which
would stimulate the above mental processes as well as,
desirably, make students aware of corresponding techniques
that they could apply in their self-studies.

As Gareth Rees points out, significant psychological issues
that may contribute to the difficulty associated with listening
comprehension is that many students are fearful of listening,
and can be disheartened when they feel they understand very
little of the listening input. Another factor that may inhibit
listening comprehension is the lack of interest in the topic of
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situation on the part of the learner [2].

In the same vein, Kelly Congdon refers to active attention
as one of the basic pre-requisites of effective listening. She
observes that because listening is a complex mental process,
involving cognitive and affective treatment of input material,
educators’ objective should be to stimulate the mental
processes and skills involved in perceptive listening, such as
memory, sense making, and evaluation [3].

Unlike pre-listening tasks in the EFL classroom, where
they are supposed to deal with all of the following issues:
generating interest, building confidence and facilitating
comprehension, ESP listening is different because practically
all input materials in such classes are related to the students’
subject matter, and the learners interpret them based on their
professional background knowledge. Thus, as a rule, the
students a priori have interest in the topic as well as solid
background understanding of the subject, which on many
occasions is even deeper than that of the teacher. For the most
part ESP listening is content-focused, while the acquisition of
new vocabulary often occurs as a by-product of this kind of
tasks.

The listening tasks in the ESP classes of history students
are often based on the texts of the videos that complement the
topic currently discussed with the group.

The episode addressed here was a listening activity
conducted in an ESP lesson of second-year American and
European studies students, which discussed the period of the
Reformation in Europe. The video, which can be found at
https://www.youtube.com/watch?v=FhGGjRjvq7w&t=30s,
highlights the remarkable fate of Martin Luther in a concise
format, with an additional engagement achieved thanks to the
cute looking characters. At the same time, the presenter’s
speech rate and the use of lexis aimed at English language
native speakers could pose some problems for B2 level
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students. As V. Liubiniene observes, unlike the language
lessons where listening materials tend to challenge the learners’
language knowledge and skills and rarely put a burden on
cognitive skills, the material at a content lesson addresses
thinking processes as well [4].

To enhance ESP listening comprehension, a listening
activity should consist of the same stages as regular EFL
instruction: pre-listening tasks, listening itself, and post-
listening feedback. Pre-listening stage activates the students’
background knowledge of the subject and switches on the
learners’ top-down processing. This stage also introduces the
lexis that might turn out unfamiliar to the learners and could
hinder their comprehension. Before the actual listening occurs,
the students should be provided with a list of tasks or questions
the answers to which will have to be found in the listening
material. To further foster their comprehension, the students
could be asked to predict the possible answers to these
questions, as being immerged into the context of the listening
input benefits further understanding. Additional scaffolding is
provided by the visual constituent of the video itself.

Thus, in the pre-listening stage, the students were offered:

1) A collocation challenge — the students had to build the
most plausible collocations from the table given and thus get
acquainted with the vocabulary they will encounter in the
video.

A B

1.To buy their way a.my conscience
2.Priests sell b.an outlaw

3.They declare him c.firm on his beliefs
4.Act against d.out of punishment
5.Luther stands e.letters of indulgence

2) A set of shots from the video for the students to predict
its content and have another chance to reflect on the topic and
prepare themselves for the following listening episode.
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3) A set of true / false statements to activate their previous
knowledge, generate interest in the video, and have another
look at the vocabulary relevant to the topic:

a) Luther’s fondness of reading the Bible turned him into a
string believer;

b) Luther was appalled by the practice of selling
indulgences;

c¢) Luther refuted his ideas in court.

Thus, the pre-listening stage, in which we activated the
students’ pre-existent knowledge of the topic aroused their
interest in the subject and introduced them to the context of the
listening. Pre-taught vocabulary, as well as the combination of
the video’s relaxed manner of presenting the information on
the historical subject and the funny looking characters made
the video more enjoyable to watch and contributed to
facilitating its comprehension.
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CONTENT OF ESP UNIVERSITY COURSES: WHAT
TO FOCUS ON

Iryna Zuyenok
Dnipro University of Technology

Internationalization of higher education of Ukraine has
been leading to significant changes in EFL teaching and
learning at tertiary level. Recommendations for implementing
English in Ukrainian Universities as media of communication
and instruction issued by the Ministry of Education and
Science of Ukraine in 2023 may provoke changes in ESP
university courses both obligatory and optional ones, especially
in their content, approaches and methods to be applied. The
attempt to make analysis whether there is any need for change
in content of ESP obligatory courses from the perspective of
approaches used in teaching English as a foreign language
(EFL) is made in this paper.

It would be appropriate to start with identifying differences
in the approaches to teaching English as a foreign language and
teaching various subjects in English: CBI, CLIL, EMI and ESP
with the focus on content and role of English through the
courses which they are applied for.

Content-Based Instruction (CBI) are usually referred to the
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second language teaching, where learning is organized around
the content or information to be acquired through the course.
According to Richard and Rogers, “although content is used
with a variety of different meanings in language teaching, it
most frequently refers to the substance of subject matter that
we learn or communicate through language rather than the
language used to convey it’ (2010: 204). To be brief, at such
courses content is more in the focus instead of linguistic issues.

CLIL (Content and Language Integrated Learning) often
referred to as an umbrella term covering various approaches to
teaching/learning (Uncovering CLIL, 2008) both subject and
foreign language this subject(s) is taught in. Though, iff CLIL
usually is used at secondary level, English Medium
Instruction (EMI) is about use of English to teach academic
subjects (not English itself) instead of native or state
language(s). In  accordance  with  the Ministry
Recommendations each lecturer and university instructor
should deliver at least one course in English.

To be able to learn professional subjects, university
students should undergo an ESP obligatory course, If to use the
scheme of branches of English Language Teaching (ELT)
shared by Rod Bolitho and Richard West (2016) given below,
it seems that the shift in ESP university course will be made to
English for Academic Purposes (EAP) with the main focus on
EGAP more than General EGOP/EGPP.
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ELT
English Language Teaching

I
l
EGP
English for General Purposes

ESP

English for Specific Purposes

EAP EOP/EPP
English for Academic English for

Purposes  Qccupational/Professional Purposes
EGAP  ESAP  EGOP/EGPP ESOP/ESPP
General  Specific General Specific
EAP EAP EOP/EPP EOP/EPP

Figure 1: Branches of English language teaching

It means that an ESP course should be based on the
specific language skills of students within their academic and
professional contexts. The focus of ESP courses should be
made on communication and language skills relevant to the
academic context and those they will need while studying
through EMI. They are reading, listening, speaking, writing
with the focus on notetaking and summarizing. Language skills
cannot be learnt separately but in an integrated way, integrating
not only discipline-specific vocabulary and expressions,
functions and functional exponents, but study skills and
transdisciplinary skills including digital literacy.

As Hutchinson and Waters (1987) propose to treat ESP as
a learning- centred approach, i.e., ‘learning by doing’, where
emphasis of the ESP courses is on practical use of English, not
topics. Application of the language taught, i.e., used during
ESP courses in various real communication situations and
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scenarios relevant students’ academic and professional
domains makes the content of the course. Transdisciplinary
skills, including soft skills such problem-solving, teamwork,
adaptability, are also integrated with the concurrent developing
critical thinking skills and reflection. By integrating
communication, study, and transdisciplinary skills, ESP
courses aim to make the language learning experience directly
applicable and beneficial to the students' specific contexts they
will find themselves during next years of study.

To sum up, in ESP courses, while language knowledge
remains essential, today the emphasis often shifts towards the
practical application of language skills in specific academic
and professional contexts. Communication skills, study skills,
and transdisciplinary skills become integral components of the
course.

References

Elisabet Arn6-Macia and Guzman Mancho-Barés (2015). The role of
content and language in content and language integrated learning
(CLIL) at university: Challenges and implications for ESP English
for Specific Purposes. Volume 35, January 2015, pages 63 -73.
https://www.sciencedirect.com/
science/article/abs/pii/S088949061400043X

Bolitho, R. & R. West (2017). The internationalisation of Ukrainian
universities: the English language dimension. Kyiv: Vydavnytstvo
“Stal”. - 134 p.

Brown, H. & A. Breddford (2016). EMI, CLIL, & CBI: Differing
Approaches and Goals. JAPAN ASSOCIATION FOR LANGUAGE
TEACHING JALT2016 * TRANSFORMATION IN LANGUAGE
EDUCATION NOVEMBER 25-28, 2016 « WINC AICHI,
NAGOYA, JAPAN.

Charinee Chansri & Punchalee Wasanasomsithi (2016). Implementing
CLIL in Higher Education in Thailand: The Extent to Which CLIL
Agricultural Students” Writing Ability, Agricultural Content, and
Cultural Knowledge. PASAA Volume 51 January - June 2016.

Griva, E. (2017). CLIL implementation in foreign language contexts:
Exploring challenges and perspectives Part I.

Dam, Steve (2021) Content and Language Integrated Learning [online].

152


https://www.researchgate.net/publication/322539710_CLIL_implementation_in_foreign_language_contexts_Exploring_challenges_and_perspectives_Part_I
https://www.researchgate.net/publication/322539710_CLIL_implementation_in_foreign_language_contexts_Exploring_challenges_and_perspectives_Part_I

®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

Available at:  https://www.teachingenglish.org.uk/professional-
development/teachers/educational-policies-
practices/articles/content-and-language

Dearden, J., & Macaro, E. (2016). Higher Education Teachers' Attitudes
towards English Medium Instruction: A  Three-Country
Comparison. Studies in Second Language Learning and Teaching,
6(3), 455-486.

Dieuwerke (Dee) Rutgers (2020). Teacher knowledge and competencies for
effective CLIL in multilingual education settings British Council
ELT Webinar ‘CLIL and EMI —from Schools to Higher Education’.

Hutchinson, T. & Waters, A. (1987). English for Specific Purposes: A
Learning-centred Approach, Cambridge: Cambridge University
Press. https://doi.org/10.1017/CB09780511733031

Hyland, Ken (2002). Specificity revisited: how far should we go now?
English for Specific Purposes. Volume 21, Issue 4, pages 385 —
395. https://www.sciencedirect.com/science/article/abs/pii/
S088949060100028X

Macaro, E. (2018). English medium instruction. Oxford: Oxford University
Press.

Macaro, E. et al (2016). Transition from Secondary school CLIL to EMI at
University: Initial evidence from research in Italy.

Maria Luisa Carri6-Pastor and Begofia Bellés-Fortufio (2021). Teaching
Language and Content in Multicultural and Multilingual
Classrooms CLIL and EMI Approaches. https:/link.springer.com/
book/10.1007/ 978-3-030-56615-9

Murata, K., & lino, M. (2017). EMI in higher education: An ELF
perspective .

Peeter Mehisto, David Marsh, Maria Jesus Frigols (2008). Uncovering
CLIL: Content and Language Integrated Learning in Bilingual and
Multilingual Education. Macmillan Education. 236 p.

Richard, J.C, & T.S. Rogers (2010). Approaches and Methods in Language
Teaching. Cambridge: Cambridge University Press. DOI:
https://doi.org/10.1017/ CBO9780511667305

153


https://www.teachingenglish.org.uk/professional-development/teachers/educational-policies-practices/articles/content-and-language
https://www.teachingenglish.org.uk/professional-development/teachers/educational-policies-practices/articles/content-and-language
https://www.teachingenglish.org.uk/professional-development/teachers/educational-policies-practices/articles/content-and-language
https://www.sciencedirect.com/
https://link.springer.com/%20book/10.1007/
https://link.springer.com/%20book/10.1007/

PHILOLOGICAL AND PEDAGOGICAL STUDIES

ADAPTATION OF APPROACHES TO TEACHING ESP
DURING THE WARTIME

Iryna lvanchenko
Dnipro University of Technology

The aim of the paper is to get insight into the influence the
war made on the educational process in Ukraine in whole, its
participants, analyze students’ and teachers’ adaptation to new
conditions, appropriateness of learning modes and
recommendations that could provide teachers with effective
approaches.

The impact of the war on the situation in education is
immense and, as it follows from the study done by Lavrish et
al. (2022), the biggest effect the war has was on mental health
of teachers and students: loss of psychological balance,
psychological trauma, fear and stress, deterioration of the
quality of teaching, depression that sometimes required
professional help to restore well-being of the participants of the
educational process. The above psychological problems as well
as displacements of students, teachers and educational
institutions led to the decreasing the level of motivation among
students and this, eventually, made educators adjust life to new
reality and set such priorities as safety issues, maintaining
social relations with students and colleagues.

“The level of teachers’ concern and empathy for students
as well as cooperative behaviors play a crucial role in order to
form effective and productive interaction between students and
teachers” (Ameridze et al.,2022, p.54).

As far as the mode of teaching concerns, the only format
of teaching was online, often disturbed by numerous air raid
siren, power cuts, rolling blackouts followed by technical
problems like limited access to the Internet and learning
resources. That’s why approaches and methods selected for
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synchronous online classes had to be reconsidered and adopted
to new circumstances.

It should be admitted that Ukrainian educational system
with Covid-19 gained some experience of changes in
educational process, implementing distance and blended
learning modes. But the reality Ukraine faces today with its
full-scale war, imposition of martial law, led to the discussions
concerning the organization of effective but safe process of
study (Kornytska & Kolisnyk,2023).

Thus, the adoption of asynchronous instruction mode
became an urgent issue. ESP students, in their feedback on new
conditions and realia in which Ukrainian educational process
takes place, indicated the desire and need to learn and improve
foreign language studying.

Students clearly state that the awareness of ESP about the
importance of language for communication aims will continue
to rise and education is still a priority for every community in
the world (Lavrysh et al., p.58).

What is essential, due to the contribution of European
organizations and international educational communities, a lot
of research proposals and funding opportunities that they
offered, Ukrainian scientists were able to carry on their
scientific work.

Still, the teachers need practical recommendations on how
to motivate students despite fear and frustration, how to
develop crisis-sensitive curricula and how to create engaging
and safe environment with limited resources.

In the issue of implementing of asynchronous mode in
educational process one can outline three major concerns:
organizational aspects, technical solutions and academic
integrity tasks.

If we take into account organizational aspect, one can
agree with the idea of applying some lessons and strategies
from teaching during Covid-19 pandemic to a teaching under
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war conditions in Ukraine nowadays, namely: the action list to
point out further steps in proper organization of educational
process. It includes the following:

e to set goals and objectives;

e to ensure flexibility, designing a course appropriate to
different learning styles and providing free students’
access to it;

e to establish communication through e-mails, chat
groups, messages, informing about the course
outcomes, deadlines, updating tasks;

e to organize course materials (lesson notes, flashcards,
podcasts;

e to use multi-media, enhancing the educational process
and keeping students engaged and motivated;

e to foster collaboration through group projects,
discussions panels (Kornytska & Kolisnyk,2023, p.72).

To conclude, teaching in the war time, on the one hand,

has revealed a range of challenges for educators, but, on the
other hand, demonstrated adaptability of the Ukrainian
educational community, creativity and efficiency in support of
students’ learning remotely. Educators showed commitment,
ensuring students have access to quality education.
Asynchronous mode has become a valuable tool under current
conditions and its proper organization has to follow the above-
mentioned steps. To satisfy students’ needs, enhance their
motivation and agency in the learning process, there should be
suggested flexible schedules, differentiated modes of studying,
giving priority to priority to psychological well-being over
knowledge testing.
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GENRE-SPECIFIC WRITING INSTRUCTION:
A CONTEMPORARY PERSPECTIVE

Iryna Kalynovska
Lesya Ukrainka Volyn National University

In recent years, the landscape of teaching English genre-
specific writing has undergone a significant transformation,
marked by a change from traditional methods to contemporary
approaches. This paradigm shift reflects a growing awareness
of the dynamic nature of writing genres in today’s diverse and
rapidly changing communication environments.

The purpose of our research is to highlight the
development of English genre-specific writing instructions,
underlining the importance of writing genre combinations for
students’ successful written communication.

Among different attitudes towards writing, R. Badger and
G. White analyse the strengths and weaknesses of product,
process and genre approaches to writing. They emphasize that
the genre-based approach sees writing as essentially concerned
with knowledge of language closely tied to social purpose [2].

M. Rahman shows that a significant factor contributing to
students’ underperformance in English genre writing is the
absence of genre-specific instruction throughout the curriculum
[2]. We cannot but agree that high-performing students can
struggle with basic writing tasks in English tests, exhibiting
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consistent difficulties in expression. These challenges
encompass vocabulary selection, appropriate structural
organization based on the writing’s purpose, adherence to
proper grammar rules, and effective idea integration [2].

Within the context of genre-specific writing instruction,
writing is mostly viewed as the students’ reproduction of text
based on the genre offered by the teacher. It is also believed
that learning takes place through imitation and exploration of
different kinds of models [1]. Accordingly, students should be
exposed to many examples of the same genre to develop their
ability to write a particular genre. Through exposure to similar
texts, students can detect the specialized configurations of that
genre, and they also can activate their memories of prior
reading or writing experiences whenever they encounter the
task of creating a new piece of writing. The examples of genre-
specific writing instructions of this kind can be:

(1) Think of a familiar location. It can be a destination you
explored during a vacation, a place in your hometown that you
frequently visit, or even a spot you 've only encountered in your
readings. Identify this place. Paint a vivid picture of its visual
aspects. Describe what the place looks like.

(2) Imagine the sounds that might envelop this location
and the aromas that could fill the air. Explore any unique
flavours associated with the imagined place. Describe the
clothes one might need, detailing any special clothing
requirements.

(3) Envision the types of photographs a traveller might
capture in this imagined location. Share valuable tips for
someone planning a visit to this particular place.

(4) Suppose you have made a video of the place you
described. Using your notes, write a travelogue to accompany
it. As you write, ask yourself what a first-time traveller would
want to know. Try to supply information that would be
interesting and useful to a possible tourist.
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In genre-specific writing, instructions, samples of a
particular genre are introduced, and some distinctive
characteristics of the given genre are pointed out so that
students notice specific features of that genre. Students attempt
to produce the first draft by imitating the given examples, like
in the following instructions that combine descriptive and
expository writing genres:

(5) Create a label for a packaged food product, drawing
inspiration from the given example. Develop the label with
cooking directions and serving suggestions.

(6) Write a short letter to the consumer using the sample
and your created label, aiming to convey the distinctiveness of
your product. Consider including nutritional information, a
detailed list of ingredients, and the company’s address for
further details. Your task is to put these elements together
creatively.

Addressing the above-mentioned issues, genre-specific
writing instructions become important, offering examples to
students and fostering improvement in their writing tasks. The
evolution of genre-specific writing instructions reflects the task
of preparing students with the skills necessary for success in
different types of written communication.

All in all, educators can create specific writing
assignments, like worksheets and instructional materials, to
facilitate students’ learning process. The scaffolding activities
or resources employed in the English-learning classroom can
also benefit the students in their independent learning
endeavours [3]. They can learn step by step to cope with the
English genre-specific texts to be confident in writing in
English, understanding and combining different genres. This
contemporary perspective recognizes the need for students to
develop English writing skills that transcend genre boundaries.
By exploring the interconnectedness of genres and fostering
adaptability in writing, students will be prepared for complex
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writing challenges they may encounter in academic,
professional, and personal contexts.
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O.B. J/labenxo, B.B. Illabynina
Kuiscokuii nayionanvuui ynisepcumem
imeni Tapaca Lllesuenka

Baxko ysBUTH cydacHOro cryaeHTa 0e3 cmaprdoHny,
MJIaHIIeTY a0o 1HIIOTO Ta/pKeTy. JKUTTS 3MIHIOETHCS IIBUIKO,
BHMararw4u Takoro X IMIBUIKOTO pearyBanHs. Eminemis Kosin-
19 cTBOpHMIIA CIIPUATIIMBI YMOBH HE JIMIIC I YIOCKOHAJICHHS
BXK€ ICHYIOUMX, ajle W Ui PO3pOOKH Ta 3ampoOBaJKEHHS
HOBITHIX TEXHOJIOTii. 3aB/IsSKH IbOMY 3’ sSIBHJIACS BEJIMKA HU3KA
KOPUCHHX 3aCTOCYHKIB, SIKi IIMPOKO IOIIMPEHI B OCBITHHOMY
nporieci. Cepen takux cmig 3a3Hauntd 1 Kahoot, i Quizlet, i
BBCLearningEnglish i 6arato inmmx. ['0JOBHUM YHHHHKOM,
0 3MYIIy€ CTBOPIOBAaTH HOBI 1 BJIOCKOHAJIOBATH CTapi
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3aCTOCYHKHM M TEXHOJOTi, € cTyJeHT. Jlyke BakiuBO, 11100
OpOMO3MLis  BIAMNOBigala  moTpedaM 1 OYiKyBaHHSAM
CTYAEHTCHKOI ay TUTOPIi.

Crnipg akueHTyBaTH yBary Ha 3acTOCyBaHHI cMapT(OHIB B
npoleci BUKJIAAAHHSA 1HO3€MHOI MOBHM, 30KpeMa aHIIIHCBHKOI.
Psim mpoBeneHUX MOCHIHKEHb MIATBEPIKYyE TOW (pakt, Mo
BUKOPUCTAHHS CMapT(OHIB B MpOIEeCl BUBYCHHS 1HO3EMHOI
MOBH CHpHUS€ MOKPAIIEHHIO CTyJEHTaMU CBOiX pe3yJbTaTiB
3aBJIIKM PI3HOMAHITHOCTI KOPHCHUX 3aCTOCYHKIB ¥ BHIIB
nistmeHOCTI [1]. Lle#t ramkeT MoskHa BUKOPUCTOBYBATH HE JIUIIE
JUI PO3BUTKY HAaBMUYOK KOMYHIKaIlli Ta ayJailOBaHHA, a M
HalMCaHHS pI3HUX BWJIB JIMCTIB, BIA JIMCTIB Jpy3aM U
OsM3bKUM 110 0QILIHHUX JIMCTIB: 3BE€pHEHb, CKApr, 3alpollieHb
tomo. IcHye BenMka HHM3Ka BUIIB 3aBJaHb, CIeELaIbHO
po3pobiieHux s 1poro. MoxxHa Bin3Hauntu ‘Breaking news’,
JI€ CTYJIEHTH pO3NOAUIATHCS Ha JB1 IPyoud 1 HPOBOISATH
inTeps’ro, ‘Spot the difference’, me rpymam cTyaeHTIB
MPOTNOHYETHCS 3HAMTH PI3HHULIO B 3aIPONIOHOBAHUX KapTUHKAX,
3alMcaTh CBOE€ TOBIAOMIICHHS 3 BUKOPUCTAHHSM HOBOI
JIEKCUKM Ta MOAUIMTHUCS Yepe3 MEBHUN MECEHIKEep 3 PELITOI0
rpynu. Bei mi Ta pemra iHIIMX 3aBAaHb CIPHSIOTH PO3BUTKY
pi3HUX BHU[IB HABHYOK.

CporosHi  HEMOXIMBO  3QJIMLIMTA  [103a  YBarow
BUKOPUCTaHHSA Ta BIUIMB IUTYYHOIO IHTEJNEKTY Ha OCBITHIN
nporiec. 3 HOro AONOMOTOI0 MOYKHA CTBOPIOBATH Pi3HOMAaHITHI
IHIUBITyaJIbHI 3aBJIaHHS IJIs1 CTYJICHTIB, 110 CYTTEBO TMOJIETIITYE
poboTy BuUKIanadiB. AJie 3 BUKOPUCTAHHSAM IUTYYHOI'O
IHTETIEKTY MOYKHA TAKOK BiJICTEKHUTH BECh TPOIIEC OTaHyBaHHS
MICBHOIO TEMOIO, a HE JIMIIE OIIHUTH OTPUMAHUI pe3yabTar [2].

HoBiTHI TeXHOJIOTIT Ta IITYYHUN IHTEJIEKT € 30BCIM HOBOIO
Ta HE BHBYECHOI TeMow. HeMoXiImMBO  0JHO3HAYHO
CTBEPKYBaTH, HACKUIBKH II€ KOPHUCHO YW Hi. Tomy ciia
BUBYATH W JOCTIKYBAaTH iXHIM BIUIMB Ha OCBITHIM mporiec 3
METOI0 BHUSBJICHHS MEXaHi3MIB Ta IHCTPYMEHTIB  JUIs
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JOCATHEHHS] HaWKpalluX pe3yJbTaTiB Ta 3aJ0BOJICHHS MOTpPeO
YYaCHUKIB MPOIIECY.
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PROJECT-BASED LEARNING IN ESP COURSE FOR
POLITICAL SCIENCE STUDENTS

Mariia Lastovets
Taras Shevchenko National University of Kyiv

Project-based learning for ESP in political science aims to
enhance students’ language skills and facilitate their
understanding of political concepts and issues. They can
develop their linguistic proficiency, critical thinking, problem
solving, self-management and collaboration skills which are
essential for navigating the complex landscape of political
discourse.

Incorporating project-based learning into ESP for political
science students offers a holistic and interactive educational
experience. It provides students with the linguistic and
analytical tools they need to engage meaningfully in political
discourse, preparing them for both academic and real-world
challenges in the realm of politics.

Project-based learning was characterized by scholars from
the different perspectives, which were summarized as follows:

- Project work focuses on content learning rather than on
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specific language targets.

- Project work is student centered, though the teacher plays
a major role in offering support and guidance throughout the
process.

- Project work is cooperative rather than competitive.
Students can work on their own, in small groups, or as a class
to complete a project, sharing resources, ideas, and expertise
along the way.

- Project work leads to the authentic integration of skills
and processing of information from varied sources, mirroring
real-life tasks.

- Project work culminates in an end product that can be
shared with others, giving the project a real purpose.

- Project work is potentially motivating, stimulating,
empowering, and challenging. It usually results in building
student confidence, self-esteem, and autonomy as well as
improving students’ language skills, content learning, and
cognitive abilities (Stoller, 2002).

In present paper we will discuss the project-based learning
for the first-year students of political science with different
knowledge of second language. Thus, choosing a content of the
project defines its effectiveness and results, especially if the
content highly depends on study program. The content is
defined by “anchor”, the term, which is used for the topicality
or a particular problem which can be introduced by video,
article or presentation (Bender, 2012). This content might vary
according to the demands of particular groups of students. For
instance, the topics of the projects can be illustrated in the
following examples and specified in order to respond the
students’ knowledge of second language:

1. Political science and scientists.

2. Political systems.

3. Constitution.

4. Elections.
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5. National organizations.

It was also mentioned the major role of teacher’s guidance
in project-based learning. We suppose that outcomes and
expected results largely depend on instructions to the project.
The more detailed each step is explained for students, the better
results are obtained at the end. Particular attention should be
paid to the resources. Usually students address available
internet resources but have poor experience in analysis of their
reliability. We recommend to focus on this issue at preliminary
stage or prepare the list of references in order to reduce the
risks of false data. If projects imply holding the interviews and
responding the questionnaires, a teacher should prepare
questions in advance or discuss these questions in class. Clear
instructions would facilitate the process of estimation, whether
a project meets all the requirements or not. As cooperation is
one of essential skills in project-based learning, it is preferable
for students to work in groups rather than individually, but at
the same time psychological peculiarities of students cannot be
ignored. Presentation becomes the culmination part of a
project, as it demonstrates the students’ language skills in order
to perform the results of the project. It is worth mentioning that
presentation is not the only form of performing results, they
may be illustrated in other “artifacts” as written reports,
websites, podcasts, videos, etc. (Bender, 2012).

The features described above illustrate different stages of
projects and correspond to the essential project elements:

- a challenging problem or question helps students to
concentrate on particular issue and choose the relevant
information for a project;

- sustained inquiry deals with searching for information as
well as field work or experiments;

- authenticity is achieved by creating authentic context for
projects, performing real-world tasks, presenting project’s
impact on the world, addressing the student’s individual
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interests and concerns;

- students voice and choice is linked with students’ self-
determination about the methodology of a project;

- reflection determines the correspondence between the
solving strategies and a problem under solution;

- critique and revision provide suggestions to students’
improvement via feedback on their work and checking each
other’s results;

- a public product enhances students’ motivation to
represent their best skills and makes projects more authentic
(Larmer, Mergendoller, Boss, 2015).

Thus project-based learning is more than just a method of
education, it's a dynamic educational approach, which develops
problem-solving, critical thinking, and collaboration.
Throughout the project-based learning process, students are
directly engaged with the subject matter. The focus is not only
on what is learned but also on how that knowledge can be
applied in real-life situations.
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FORMATION OF FUTURE PILOTS’
INTERCULTURAL INTERACTION SKILLS IN THE
PROCESS OF FOREIGN LANGUAGE LEARNING

Nadiia Martynenko, Liudmyla Tsarova
Flight Academy of National Aviation University

(Kropyvnytskyi)

In the modern globalized world, there is a constant need
for people proficient in a foreign language intercultural and
interpersonal communication in both professional and non-
professional spheres of life. In the process of personal
adaptation to the socio-cultural diversity of the world, a
number of problems arise, one of which is the level of
knowledge of foreign languages, which is insufficient for
successful adaptation.

Though, in the professional dialogue of people with
different cultural background, even if they have a common
language, problems also arise. These may be matters related to
the lack of a common culture [1]. Misunderstanding of
intercultural communication is a potential case based on
cultural differences. The formation of intercultural competence
is a complex process that continues throughout a person’s life
and is an integral part of a continuous personality development
[3].

In the scientific environment, M. Bagmet, A. Kozak, and
L. Lyapin are researching the issue of intercultural interaction.
O. Buchkovska, D. Kostenko, T. Sulyatska are focused on the
study of the dialogue of cultures in the intercultural world.
Today, the issue of intercultural interaction is also relevant for
scientists in  the aviation industry: L. Gerasimenko,
L. Zelenska, S. Tymchenko, L. Kharlamova.

We have analyzed the most common problems, from our
point of view, that arise in the cross-cultural communication of
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aircraft pilots. In order to solve these difficulties, we
formulated guidelines for the formation of professional
intercultural interaction skills in the process of training future
pilots, in particular:

- acquiring a high level of foreign language skills by future
pilots;

- awareness of foreign cultures, which involves acquiring
knowledge about various spheres of life of the countries being
studied,

- fostering an interested and tolerant attitude towards the
country and its people;

- development of intercultural communication skills;

- formation of motivation for further language proficiency
[2].

Therefore, based on the mentioned above and taking it into
account in a more practical application, we have developed and
introduced into the educational process a training special
course "Basics of intercultural interaction of future pilots". The
duration of the course is one semester (1 ECTS credit — 32
academic hours). Through various active practical exercises,
higher education applicants gain knowledge about different
cultures, their traditions, rules of behavior and important
cultural divergences. This helps future pilots to interact better
with the crew, passengers with various cultural background and
nationalities, to create a more comfortable and effective
multicultural environment during the flight.

We expect that after covering this special training course,
higher education applicants should know: cultural differences;
specifics of interaction between pilots of different nationalities;
ways to resolve potential conflicts; peculiarities of effective
communication in emergency situations; communication and
interaction with passengers, taking into account cultural and
ethnic characteristics; conditions for the formation of value
attitudes towards different cultures.
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After finishing the special training course, higher
education applicants should be able to: manage their emotional
and psychological state; formation of a tolerant attitude
towards foreign colleagues; create a positive microclimate in
the team; operate with methods of conflict management.

Therefore, the definition and implementation in the
process of training in a higher educational establishment of the
ways of formation of professional intercultural competence
skills of future pilots should become essential for improving
pilots’ general culture and, as a result, their competitiveness on
the domestic and international labor market.
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BUKOPUCTAHHS BIIEOXOCTHUHI'Y TED TALKS
SIK PECYPCY JJIS1 ®OPMYBAHHS
MOJIKYJbTYPHOI KOMYHIKATUBHOI
KOMIETEHTHOCTI IIPU 3ACTOCYBAHHI
METOJIMKH CLIL

C.1. Meouncoka
Vuisepcumem imeni Anvppeoa Hobens ([ninpo)

CydacHi mporecy, MoB’si3aHi 3 TEKTOHIYHHUMH 3MiHAMH B
CyCHUIBCTBI Ha BITYU3HIHOMY Ta TJIO0ATHPHOMY PIBHSX,
CTaBJISITh HOB1 BUKIIMKU TIEpe]] BUIIIOIO OCBITOIO B YKpaiHi, sika
Ma€ MiArotyBatd MaiOyTHiIX (axiBmiB 70 mnpodeciiHol
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JUSTTBHOCTI B yMOBaX BHCOKOT'O PIBHS HEBHU3HAYEHOCTI, MPOTE
3a0e3MeynTH iX TakuM Ha0OpOM KOMIIETEHTHOCTEH, SIKHA
HA/acTh iM 3MOTYy KOHKYpPYBAaTH Ha MDKHApOIHOMY DPHHKY
npari.

IToctynoBa iHTerpanist YKkpaiHu B €BpONENHChKUI MPOCTIp
BUIIOI OCBITH, IO XapaKTE€PU3YETbCI BUCOKUM pIBHEM
MOOUTBHOCTI, TIPO30POCTi, CHIBIpami ¥ I1HTEpHAIIOHAJI3aIli],
JTUKTY€ HOBI YMOBH IIOAO MiATOTOBKHA MaiOyTHIX (axiBIiB y
0i3HEC-OPIEHTOBAHUX HAMpsMaxX [iSUIbHOCTI 3 aKIEHTOM Ha
pO3yMiHHI TJI00ATBHUX 013HeC-KOMYHIKaIIN B
MOIKYJIbTYPHOMY CEpPEJOBHUIIlI HAa OCHOBI TOJICPAHTHOCTI,
B3a€MOIIOBAru Ta CIPHSIHHI MOCTIHHOMY PO3BUTKY. Y LbOMY
KOHTEKCTI HaOyTTs HEOOXiIHUX 3HaHb 1 HaBUYOK IS
e(eKTUBHOTO CIUJIKYBaHHS B pi3HUX cdepax Oi3Hecy 3
ypaxyBaHHSAM  KyJbTYpHHUX  OCOOJMBOCTEH,  KyJIbTYpHOI
caMOOYTHOCTI Ta KJIIOYOBHMX I[IHHOCTEH mpu poboTi 3
1HO3EMHUMH [UIOBUMHU TapTHEpaMH, B MYJbTUKYJIbTYpHIN
KOMaH/i, 3 KII€HTaMU-TIPEICTABHUKAMHU PI3HUX KYJIBTYp CTa€
OTHUM 3 TIPIOPUTETHUX AaCMeKTiB Miag dac mnpodeciiHoi
MiArOTOBKH B paMKax 0i3HEC-Opi€HTOBAHOTO HaBUAHHSI.

BonHouac, ponb aHIJTHCBKOT MOBHY, AKa
BUKOPUCTOBYETHCS K JIIHTBa (hpaHKa B TII00ABHOMY Oi3HEC-
KOHTEKCTi, BUMarae 3MiH 11010 ii 3aCTOCYBaHHS B OCBITHBOMY
Mpoleci: 3 MepexooM BiJ OOMEXEHOro ii 3aCTOCYBaHHSI MiJl
Yyac BHBYEHHS MOBHUX JUCIHHIUIIH 10 1I aKTHUBHOIO
BUKODUCTaHHS SK 1HCTPYMEHTY HaBYaHHA TpU BHUBYEHHI
JUCUUIUTIH 3 IUKIYy HOpodeciiHoi  MIArOTOBKM  uepes
npe/IMETHO-MOBHe  iHTerpoBaHe HaBuanHs (Content and
Language Integrated Learning (CLIL)), xoua 6 mpu BHBYEHHI
OKpEeMHX TeM Yd MOJIyJiB auciuiuting (partial immersion).
Takuii miaxix A0 3aCTOCYBaHHS AHTIIIHACHKOI MOBH IIiJ 4Yac
npodeciitHOT MArOTOBKY y BUIIIN OCBITI B YKpaiHl Ma€e CTaTh
HOBCSAK/IEHHOIO MPAKTUKOI0, @ HE BUHATKOM, HE3Ba)KalOuM Ha
BCI TIEPENMOHM  yKpPAailHCBKUX  peajiid, 1Mo J03BOJIUTH
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BITUM3HSHUM 3aKJIaJjaM BHIIOi OCBITH Ta MalOyTHIM (paxiBIsIM
pI3HUX Tajdy3edl IIBUAIIIE IHTErpyBaTHCS B €BPOIEHCHKE
OCBITHE CEPEIOBUIIIE, SIKE AKTUBHO BIPOBAKYE LI0 METOAUKY
npoTsaroM maibxe 20 pokis.

Cepen mo3uTUBHUX CTOPiH 3acTocyBaHHsa Metoauku CLIL
NOCIIOHUKH  3a3HAYAIOTh  «IIJABHUINEHHS  MOTHUBAIll 10
BUBYCHHS 1HO3EMHOI MOBH, IIIJIECIIPSIMOBAHICTD JI0 OBOJIOJIIHHS
1HO3€MHOI0 ~ MOBOIO Ui BHPINIEHHS  KOHKPETHUX
KOMYHIKaTUBHHMX 3ajJau, MPIOPUTETHICTh HAAOAHHS YMiHb IS
CHUIKYBaHHS 1HO3€MHOI0 MOBOIO Yy MpodecioHaIbHOMY
KOHTEKCTI, 3aHypeHHS y IITYYHO CTBOPEHE MOBHE
Cepe/IOBUINE, 3aCBOEHHS CHEUU(IYHUX TEPMiHIB, MEBHUX
MOBHHUX KOHCTPYKIIN 1 PO3IIMPEHHS CIOBHUKOBOTO 3aIacy»
[3; c. 337].

Boanouac, 3actocyBanns meroauku CLIL cnpsimoBane Ha
peamizalifo  psAay — acmekTiB, 30KpeMa:  KyJbTYypHOTO,
COIIIAJIBHOTO, MOBHOTO, MPEAMETHOT0, HaBYaIbHOTO [3; ¢. 335-
336] B pamkax mopeni 4C (content, communication, cognition,
culture), mo mnependayae IHTErpaiil0 3MicTy, KOMYHIKaIlii,
nmi3HaHHSA Ta KyasTypu. EdexktuBHa peamizaiis meroauku CLIL
BiZIOyBa€THCS Uyepe3 5 BUMIpIB: MPOrpec y 3HAHHAX, HABUYKAX 1
pPO3YMiHHI 3MicTy, 3allydeHHs [0 KOTHITHBHOI 0OpOOKH
BHIIIOTO TOPSIKY, B3a€EMOJIII0 B KOMYHIKATUBHOMY KOHTEKCTI,
PO3BUTOK BIJANOBIJHMX HABUYOK CHUIKYBaHHSI Ta HaOyTTA
NOriau0OaeHOT MIKKYJIBTYpHOI 0013HaHOCTI [5].

v KOHTEKCTI dbopmyBaHHS MOTIKYJIBTYPHOT
KOMYHIKaTMBHOI KOMIIETEHTHOCTI 3aCTOCYBaHHS METOJIUKHU
CLIL npuBeprae Hamly yBary came 4epe3 pO3LIMpPEHHs
PO3YMIHHS KyJIbTYp THIINX KpaiH, KyJIbTYPHHUX
B3a€MOBITHOCHUH,  PO3BUTOK  HABUYOK  MIKKYJBTYpHOI'O
CHIIIKYBaHHsS, PO3BUTOK KOMYHIKATUBHUX  HaBUYOK B
npodeciitHomy CepeIOBHIIII 71 MiITOTOBKY pi (o)
inTepHanionanizanii. Ile macte Haromy 3moOyBauam BUIION
OCBITH  «e(EeKTHBHIIIE  COLIaTi3yBaTHUCh Yy  Cy4acCHOMY
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MOJIKYJIbTYPHOMY CYCITUIBCTBI, Kpallle 3pO3yMITH BIIACHY
KyIbTypy 1 CTUMyINOBaTH ii 30epexeHHS 1 PO3BUTOK» [3;
c. 336]. Bomnouac, peanizamis CLIL aHTmilCEKOIO MOBOIO, y
0araTbOX BIOHONIEHHAX, Ma€ OLIBIIMK MOTEHIIAl I
PO3BUTKY MIDKKYJIBTYpHOI O00I3HAHOCTI, HIK BIPOBAHKEHHS
CLIL iHmMMH MOBaMH, OCKUTBKH EKCIIOHEHIIHHO 301IbIIye
KOJIO  MOXJMBOCTEH  KOHTaKTyBaHHS W  B3aeMofii 3
IpeICTABHUKAMHU Pi3HUX KyJIbTYp [6; c. 66].

IIpore BrpoBaxennst meroauku CLIL Takox moB’si3aHe 3
pAIOM  CKJIATHOIIIB, 30KpeMa: BIACYTHICTIO JOCTaTHBOI
KUTBKOCTI TIOCTIHHUX BUKIAJAIBKUX PECYPCIiB, HEIOCTATHHOIO
IHIIOMOBHOKO ~ TIATOTOBKOK  BUKJIAQNA4iB 1  CTY/CHTIB,
TpyJHOLIAMH Tpu Migdopi MaTepiainiB A BUKIAJaHHS,
noTpedoIo B MO0JIaHHI CYIPOTHBY LI0JI0 BUKOPUCTAHHS IIbOTO
nigxony [6; c. 58]. Came ToOMy MHUTaHHS YCYHEHHS 3a3HaUYCHHUX
NEepelKko 1 CTBOPEHHS MIAIPYHTA i e(QEeKTUBHOIO
BripoBaukeHHs: Meroauku CLIL, waOyBae Bce OiabImoi
akTtyanpHOCTi. [Ipy 1bOMY MPIOPUTETHUMH TMHUTAHHSIMHU €
MiIBUIICHHS  KBamidikamii  BHKJIAIA4iB  MIOAO  PIBHA
IHIITOMOBHOI ~ KOMIIETEHTHOCTI [2] ¥ CTBOpeHHs OaHKY
HaBYAJIbHUX MaTepialiB aHIIIHCHKOIO MOBOIO, SKi OYyIyTh
KOPHCHUMH W BOJHOYAC Mi3HABATLHUMH, MOTHBYIOUUMH IS
BIIPOBA/DKEHHSI 3a3HAYEHOI METOAMKH, IO B KOMILIEKCI
MaTHMe BIUIMB Ha MOJOJIAHHS CYMPOTUBY IIOJ0 3aCTOCYBaHHS
€1 METOAMKH 3 OOKY SIK BHKJIQJIaviB, TaK 1 3700yBadiB BUIIOL
OCBITH.

OmHuM 3 KOpUCHUX  pecypciB,  SIKMH  MoOxe
3aCTOCOBYBATHUCS 3 Ii€l0 MeToro, € Bimeoxoctunr TED Talks.
HaiiuacTime 1mi Bifeomarepiaaud 3aCTOCOBYIOTHCS IIiJT dac
BUBUCHHSI AHTTIHCHKOI MOBH 3 aKIEHTOM Ha PO3BHUTKY
PI3HOMaHITHHX JIIH'BICTHYHUX HAaBHYOK (ayIiI0BaHHS, BAMOBH,
rpaMaTHK{, MHChbMa, 30aradeHHs CIOBHHUKOBOIO 3aracy), a
TaKOK PO3BUTKY HABMYOK MPE3CHTALllll Ta MyOIiYHUX BUCTYIIIB
aHryiicbkol0 MoBoto. [IpoTe, OCKITbKM cepel IOMoBigayiB Ha
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TED Talks wacTto 3ycCTpidarOThCsSi MEHEIKEPH KOMIIaHIMH,
OpakTHKU 31 chepu Oi3Hecy, SKi MPE3EHTYIOTh CBOI JYMKH,
imei, MIISThCS AOCBIIOM IIOAO YCIIIIHOI MisIIBHOCTI, TO JJIst
MaiiOyTHIX (axiBIIB y Taiy3siX, MOB’s3aHUX 3 Oi3HECOM, Iie
MoOke OyTH KOPHUCHHUM MaTepiaJoM HE TUIbKH s
YIOCKOHAJIEHHS] YMiHb 1 HaBMYOK 3 aHIJIIHACHKOI MOBH, a U
e(DEeKTUBHUM 1HCTPYMEHTOM JJisi OTPUMaHHA TpodeciitHux
3HaHb [4; c. 192].

HesBaxaroun ©Ha ¢dopmar mnonadi iHpopmamii Ta Ii
XapakTep, IO CHIKEpH BUKOPUCTOBYIOTh, «YyCl BHCTYIH
MPOEKTY MAalTh HHU3KY CHUIBHUX pHUC —  I[IKaBICTh,
aKTyallbHICTh, HATXHEHHICTh, TYMaHHICTh, BIJKPHTICTb,
nemMokpatusm» [1; c¢.25], mo cropusTEMe IiJIBUIICHHIO
MOTHBaIlli 37100yBaviB BHINOI OCBITH IIOJI0 OIAHYBAaHHS
HaBYAJIBHOTO Marepialy aHITIHCbKOI MOBOW0. OCKIUIbKU
chepu BrumBy Marepiamie TED Talks, saxi mormiisHO
BUKOPHCTOBYBAaTH B HAaBYAJIBbHOMY IPOIECi, MOKHAa YMOBHO
MOIUTATH Ha YOTUPH Tpymnu: COLIIOKYJIbTYpHU,
KOMITCTCHTHICHMM, MOBHUH 1 mcuxojoriynuii [1; c. 26], mei
pecypc € MaKCUMalbHO KOPHUCHMM 1 i (QopMyBaHHS
HOJIKYJIBTYPHOI KOMYHIKaTUBHOI KOMIIETEHTHOCTI MaiOyTHIX
¢axiBIiB y Tamy3sX, MMOB’s3aHUX 3 Oi3HECOM, HANpPUKIAI, y
chepi  oOCIyroByBaHHs,  MEHEIKMEHTI,  MapKETHHTY,
HiAMPUEMHUITBI, MIKHAPOJHUX EKOHOMIUYHUX BIIHOCHHAX
TOIIIO.

Cepen mi3HaBaJIbHUX 1 BOJHOYAC MOTHBYIOUYHX Bimeo TED
Talks y 1bOMy KOHTEKCT1 BapTO 3a3HAYUTH:

- Buctyn Harami ®parro «3 ways to measure your
adaptability - and how to improve it»
(https://ed.ted.com/lessons/3-ways-to-measure-your-
adaptability-and-how-to-improve-it-natalie-fratto), B sKxomy
pO3rIsAa€ThCsl BaXIUBICTh amanTuBHOCTI (AQ — koedimieHTy
aJlanTUBHOCTI1) y nopiBHAHHI 3 1Q (koedilieHTOM IHTENEKTY) U
EQ (xoedimieHTOM eMoIiifHOro iHTENeKTy) B Oi3Hec-
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CEepelIOBUIIll ¥ METOAW IMABUINCHHS ii PIBHSI B KOHTEKCTI
aHaNi3y MOTEHLIaTy MOJOAUX MiJNPUEMIIB ISl 3aTy4YeHHS
BEHUYPHOTO KaIliTaiy;

- Buctyn Mimens Bykep «Why we ignore obvious
problems -~  and how to act on them»
(https://ed.ted.com/lessons/agUde350), B sikoMy BOHa aHaJi3ye
CTaBJICHHS J0 PU3UKIB 1 rI100aJbHUX 3arpo3 B PI3HUX KpaiHax,
a TaKOX BU3HAYa€ CIUIbHI PUCH ¥ BIAMIHHOCTI B TOBEIIHIII
NPEJCTaBHUKIB PI3HUX KYJIbTYD;

- Buctyn Anama I'panta «Are you a giver or a taker?»
(https://ed.ted.com/lessons/bJ27n0xj), B SKOMY PO3IIISIIAETHCS
nuTaHHS (OpPMyBaHHS KOPIIOPATUBHOI KYIbTYpH Ha OCHOBI
OCOOMCTICHOTO  aHaiizy Juisi 3a0e3nedyeHHs e(eKTHUBHOL
B3a€MOJii B KOJEKTHBI;

- suctyn @pace3 Opeit «How to build (and rebuild) trust»
(https://ed.ted.com/lessons/how-to-build-and-rebuild-trust-
frances-frei), B sKoMy BOHa MPOIMOHYE TPHU KOMITOHCHTH
JIOBIpH, PO3KPHUBA€E iX CYTHICTb 1 Hajga€ NPUKIAAM IUIAXIB
YCYHEHHsT mpoOieM 3  KOMYHIKAIli€lo, TIOB’S3aHHX 3
BIJICYTHICTIO JIOBipH Ha mpukiaai kommanii Uber.

Omxe, BukopucTanHs BigeoxoctuHry TED Talks mpu
BrpoBamkeHHi Merogukn CLIL 3 meroro ¢dopmyBaHHS
MOJIKYJIBTYPHOI KOMYHIKAQTHBHOI KOMIIETEHTHOCTI T dac
BUBUCHHS JUCIUILIIH MPOQPECIHHOrO IMHUKIY Ma€ BHCOKUU
noreHmian. [Ipore meil minxin moTpedye CTBOpeHHsS OaHKY
BiJleomMaTepialliB 3 3aBJaHHSMHU, CIPSIMOBAaHUMHU HE JIMIIE Ha
YJIOCKOHAJIEHHS JIIHTBICTUYHUX HABUYOK, a 3 AaKIEHTOM Ha
PO3BUTOK  KPUTHUYHOTO  MUCIICHHS, KpEaTHBHOCTI,
TOJICPAHTHOCTI, YMIHHSI BHCJIOBIIIOBATH CBOIO TOYKY 30py #
TOTOBHOCTI 70 mTpodeciiiHoi B3aeMoAii, IO MiABUIIUTH
KOHKYPEHTOCIIPOMOKHICTb MaiOyTHIX ¢axiBiiB Ha
MDKHApOJHOMY PUHKY IIparii.

173


https://ed.ted.com/lessons/agUde35O
https://ed.ted.com/lessons/agUde35O
https://ed.ted.com/lessons/agUde35O
https://ed.ted.com/lessons/bJ27nOxj
https://ed.ted.com/lessons/how-to-build-and-rebuild-trust-frances-frei
https://ed.ted.com/lessons/how-to-build-and-rebuild-trust-frances-frei

PHILOLOGICAL AND PEDAGOGICAL STUDIES

References

1. Kopurom I'.B. MonuBoCTI BUKOpUCTaHHs Bineomarepianis TED
Talks y mporeci BuKIQJaHHS aHTIIMCBKOI MOBHM y BHIiM IIKOJI.
IHleoacocika  opmysanns  meopuoi  ocobucmocmi y  euwit i
3aeanvroocgimuit wikonax. 2019. Ne66. T. 2. C. 24-29.

2. Memunceka C.I. Teoperwuni 3acaiu Ta METOAWYHI AacCleKTH
IHIIIOMOBHOI MiJrOTOBKK BUKJIanadiB-npeaMeTaukis BH3 mo mopambimoi
ydacTi B MDKHApOJHHUX NPOEKTaX B yMOBaxX I1HHOBAI[IHHOTO DO3BHUTKY
OCBITHBOTO TPOCTOPY. [ledazociuni Hayku: meopis, icmopis, iHHO8AYILIHI
mexnoaoeii. Hayxkosuii acypnan. CymJIITY imeni A. C. Makapenka. 2015.
Ne3 (47). C. 405-413.

3. Pynnix IO. B. BmpoBamkeHHS METOIWKH NPEIMETHO-MOBHOTO
IHTETPOBAaHOTO HAaBUAHHSA: 3a i MPOTH (CBITOBUH HOCBim). [ ymanimaprui
sichux  [[BH3 «llepescnas-XmenoHuybKuii  0epicasHuil  neoazociyHuil
yuisepcumem imeni Ipueopis Ckoeopoouy». 2013. Bum. 31. Tom (IV).

C. 332-340. URL:
https://elibrary.kubg.edu.ua/id/eprint/2896/7/Y Rudnik VMPMIN 13 FL
MD_PlI.pdf

4. Crenenko H.M., Baiiima K.M. Buxopucranus Bigeo-pecypcy TED
Talks y waBuanHi iHO3eMHOI MOBHM MailGyTHiX MeHe/KepiB. [ledacozika
Gopmyeanrs meopuoi ocobucmocmi y suwiti [ 3a2anbHOOCEIMHIL WKOAAX.
2020. Ne68. T. 2. C. 191-196.

5. Coyle D., Hood P., Marsh D. (2010). CLIL: Content and Language
Integrated Learning. Cambridge University Press, Cambridge.

6. Harrop E. Content and Language Integrated Learning (CLIL):
Limitations and possibilities. Encuentro. 2012. Ne21. P. 57-70. URL:
https://files.eric.ed.gov/fulltext/ED539731.pdf

INTERCULTURAL COMPONENT OF LANGUAGE
EDUCATION FOR FUTURE TOURISM MANAGERS

Olha Misechko
Ivan Franko National University of Lviv

In the professional training of future tourism managers, the

integration of professional competence and the ability to
communicate in foreign languages is particularly desirable and
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beneficial, as this sphere of professional activity is becoming
increasingly internationalized and demanding in terms of
multilingual skills. Today, tourism involves great flows of
goods, services, and people, therefore becoming one of the
most visible illustrations of globalization in the modern world.
Accordingly, for students who are undergoing professional
preparation for this sphere, it means acquiring deep language
habits and multilingual communicative skills. In addition, the
current process of developing cross-border travel intensifies
interpersonal and intercultural communication and increases
the demand for understanding the local cultures, behaviour
patterns, walks of life, values, and traditions. In other words,
modern employment in the tourism industry presupposes both
multilingual and multicultural awareness as important factors
in professional competitiveness. To make language education
for the tourism industry more effective and relevant, teaching
language and culture from the perspective of developing
students’ intercultural communicative competencies is
important.

Intercultural communicative competence makes it possible
to interact effectively with people from diverse cultures. It goes
beyond the frames of verbal or nonverbal contacts and involves
sensitivity to and an exchange of culturally charged ideas,
values, social norms, views, assumptions, and beliefs. As
relevant documents of the Council of Europe state,
“Intercultural competence, (...), makes it easier to understand
otherness, to make cognitive and affective connections between
past and new experiences of otherness, mediate between
members of two (or more) social groups and their cultures, and
question the assumptions of one’s own cultural group and
environment.” [1, 8]

The list of general intercultural competencies formed on
the comprehensive basis of the Common European Framework
of Reference for Languages assumes the need to develop
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cultural awareness, attitudes, knowledge, and skills to discover,
interpret and critically evaluate cultural perspectives, practices,
and products [2]. Therefore, the intercultural component of
language education is supposed to include:

- the ability to bring the culture of origin and the foreign
culture into relation with each other;

- cultural sensitivity and the ability to identify and use a
variety of strategies for contact with those from other
countries;

- the capacity to fulfil the role of cultural intermediary
between one’s own culture and the foreign culture and to deal
effectively with intercultural misunderstandings and conflict
situations;

- the ability to overcome stereotyped relationships.

The professional context of language education for future
tourism managers adds some specific focus to the intercultural
component. Besides managing the day-to-day operations of a
tourism enterprise, developing new products or services for
their company, selecting and hiring staff members, tourism
managers establish relationships with customers and other
companies from different geographical and cultural settings,
which demands an ability to employ socioculturally
appropriate ways of communicating in speech or writing.
Responsibilities of this group of professionals may involve
business meetings with foreign stakeholders; overseas travel,
attending to foreign guests; negotiating with regional travel
suppliers such as airlines, cruise lines, hotels, resorts,
amusement parks, car rental agencies, and others; managing
marketing and promotion of tourism services on different target
markets. Assessment of these responsibilities makes clear how
significant appropriate language and culture preparation
becomes.

As for methodological tools of developing intercultural
competence of future tourism managers, they cannot be
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narrowed to the level of reading/listening comprehension of the
texts containing country- and culture-study information.
Culturally targeted teaching of a foreign language for
professional purposes closely relates to pragmatics. It is
strongly concerned with contexts, situations, and settings
within which communication occurs. The linguistic and
sociopragmatic forms of intercultural communication are better
illustrated by video sequences in which students can identify
and interpret the contextual factors of the interaction: the social
status and job positions of the speakers, the social distance
between them, their age, gender, ethnicity, religious
restrictions, and the situation where the conversation takes
place.

Such video sequences should be followed by analysis,
cultural comparison, and discussion aimed at recognising and
understanding  language-culture  patterns and  cultural
differences, boosting intercultural sensitivity. It is necessary to
encourage students’ curiosity about another culture, develop
their heightened awareness of the sociopragmatic features of
intercultural interaction, provide them with appropriate choices
of behaviour patterns.

Another useful tool for intercultural language education is
a case study. Case studies are useful for describing,
understanding, comparing, reflecting on examples of
intercultural exchange, and evaluating different aspects of
intercultural communication for professional purposes. Today,
people of different ethnicity and different cultural background
work together for international businesses, tourism companies
including. This diversity in human resources can lead to
communication problems, different perceptions of projects or
tasks, and different attitudes toward work and work methods.
What may seem to be a necessity in one country may be
considered unimportant in another; what one nation describes
as being focused might be considered too detailed in another;
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what one society looks favourably upon as being authoritative
might be condemned as being arrogant and dominating in
another. As a result of case study, students gain concrete,
contextual, in-depth knowledge about a specific real-life
professional situation.

One more efficient tool is analysis of intercultural
incidents. “Intercultural incident” is a euphemism for a “foul-
up” (a mistake resulting in confusion), or “faux pas” (an
embarrassing or tactless act or remark in a social situation) that
frequently happens when people from two different cultures
interact. In the field of intercultural communication, the critical
incident is used to describe a situation of intercultural
misunderstanding that may lead to forming incorrect
conclusions about behaviour norms in another culture. Such
situations may be helpful as prompts to get students think about
cultural differences and behavior patterns in similar
circumstances in their native and other cultures and reduce the
amount of misunderstanding and miscommunication in
professional communication. The search for parallels between
the two cultures can enhance progress in understanding both.
Educating oneself on some common faux pas of different
cultures is very productive for future tourism managers.

Contact with other worldviews can result in a shift of
perspective, a clash, or even a competition of different socio-
cultural orientations and worldview values, along with a
possibility of erosion of one's own cultural identity. To avoid
this danger, it is crucial to teach students to communicate under
conditions of equal intercultural dialogue, and to lay the
foundations for respectful, dignified, and positive behaviour in
the spirit of equality of different cultures.

Proceeding from the assumptions that the interaction of
cultures presupposes realization by language learners of their
own social and cultural identity, the cultural aspect of
professionally focused language education of tourism managers
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should involve possibilities of reflection on one’s own culture
and its comparison with the other cultures.
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INCUXOJIOI'TYHI TPEHIHITU Y TPOLECI
BUKJIAJAHHS IHO3EMHOI MOBHU 3A
MNPOD®ECIMHAM COPSIMYBAHHSM Y 3BO

JI1.O. Hecmepenko
Hayionanvnuii ynisepcumem «Kueso-Moeunancovrka axademinm»

[Ipodeciitna AisTBHICT CyYaCHUX BUKJIAIA4iB 1HO3EMHOL
MOBM CIIpSIMOBAaHA Ha IIOIIYK HOBUX Ta JI€BUX CIOCOOIB
MOTHUBAIlil CTYAEHTIB, OCOOJIMBUX TpPHUIOMIB Ta 3aco0iB
BHUKJIQJIaHHSI BEJIMKOTO OOCATY Marepialy TaKUM YHWHOM, 1100
3a OOMEXEHUH 4YacOoBUH MPOMIKOK cPOpMyBaTH HEOOXiJHI
¢daxoBi 3HAHHS OCHOBHOI HpOQECiiHOI JEKCHKM Ta BMIHHS
e(EeKTHBHO KOPHCTYBATHCS HUMH B MEXaX CBO€i MailOyTHBOT
npodeciitHOT MisITBHOCTI.

Bingrak, BUpimIagbHy pojib B HABYAIBHOMY MpOIECi, HUHI
SK HIKOJIM paHillle, MOCIal0Th caMe€ MPaKTUYHI 3aHATTA, ML
Yac AKUX CTYAEHTH O3HAaOMIIIOIOTHCS 3 HOBUMHU JIEKCUYHUMHU
OJMHMIISIMUA, ONPAIbOBYIOTH AaBTEHTHYHI TEKCTH, BYATbCS
BUKOPHUCTOBYBATH 3/100yTi 3HaHHS HA MPAKTULl, & PO3B’I3aHHS
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KOMYHIKaTUBHO-TTI3HABAIBHUX 3aBJaHb 31HCHIOETHCS 3aBIISKH
PI3HOMaHITHUM CYyYaCHUM 3acobam 1HIIIOMOBHOTO
CIIUIKYBaHHS: POJIbOBI irpH, HaBYAJIbHI CUTYaTHBHI 3aBJaHHA,
napHi Ta rpynosi ¢opmu podotu Tomo [1, 3, 5]. Ockinbku HOBI
BUMOTH IO BHUKIQJaHHA 1HO3€MHOI MOBHU BHMAarawTh
3aCTOCYBAaHHSI HOBUX ITiIXO/IiB.

Came TOMy Bce Oimbllle BHKIAIA4yiB 1HO3EMHOI MOBH
3alydaloTh 10 CBO€l TpodeciiHol MisIbHOCTI  3A00yTKU
ncuxosyoriynoi Hayku. Llel ¢axt, mo-mepie, MOSCHIOETHCS
TAM, IO TICUXOJIOTIYHI METOJW BIUIUBY BIXKE JIOBEIH CBOIO
e(eKTUBHICTh y 0araThoX CoIiaIbHUX cdepax, 1 1e, Ha Halry
QYMKY, iX BUKOPHCTAHHS JOIUILHUM 1 Y TIPOIECi BUKIIAIaHHS
iHOo3eMHOi MOBHU. [lo-zmpyre 3, 3aJydeHHS IICUXOJOTIYHOTO
IHCTPYMEHTApII0 10 Mpoliecy BUKIAIaHHS 1HO3€MHOI MOBH 3a
npodeciiinum cnpsmyBanHsaM y 3BO 103Bosisi€ TpUIIBUALINTH
dbopMyBaHHS TOBIPM MK yYaCHHKaMH OCBITHIX B3a€MOJIN Ta
MIHIMI3yBaTH WMOBIPHICTh BHHUKHEHHS HEIOPO3YMIHb Y
MaiiOyTHeOMY [3, 4]. ILlo y cBOIO yepry, cipusiTUME CyTTEBOMY
MiBUIICHHIO 3arajbHOi KOMYHIKaTUBHOI KOMIIETEHTHOCTI
CTYJICHTIB.

Leit ¢akT MOSCHIOETBCA YHIKAIBHUMHU MOXKIMBOCTSIMH
BUKOPUCTAHHS OKPEMHX €JIEMEHTIB ICUXOJIOTIYHUX TPEHIHTIB,
0 TMOJATAIOTh Yy MOXKJIUBOCTAX Moaudikarii MoTuBarii
YYaCHUKIB IUISXOM JEMOHCTpAIlii X JOCSITHEHb Ta HEAOMIKiB;
00’ €KTHBAIIIEIO TTOBEIIHKHU Ta JiSIIBHOCTI YYaCHUKIB TPEHIHTIB;
JIOCKOHAJIUM OBOJIO/IIHHAM HOBUMU MOJITISIMU
KOMYHIKaTUBHOI TOBEIIHKH.

Ha mincraBi anamizy poGoumx mporpam 3 aHINIHCHKOI
MOBM [2], 1m0 BHKOPUCTOBYIOThCA B  HarionamsHOMY
YHIBEpCHUTET1 «KueBo-MorunsHcepka aKazeMis» Ta
0e3mocepelHBOTO  JIOCBiy ~ OTPUMAaHOrO y  TIpoIreci
BUKOPUCTAHHSI OKPEMHUX €JIEMEHTIB TICHUXOJOTIYHUX TPEHIHTIB
y XOAl BHKJIAJaHHSA 1HO3€MHOI MOBHM 3a MpodeciiiHuM
cupsimyBanHssM Ha Kadenpi anrmidicekoi moBu ®DakynbreTy
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rymadiTapaux Hayk HaYKMA nHamm Oynu Bu3HaAYeHI Ta
chopMynbOBaHi  3arajgbHi  BHMOTH  JO  3aCTOCYBaHHS
NICHXOJIOTIYHUX TPEHIHTIB y MPOIECi BUKIAIAHHS aHTIHCHKOT
MOBH 3a NPOQECIHUM CIIPSIMYBaHHSIM.

Tak, Ha OCHOBI CUCTEMHOT0 aHaJli3y JIITEpaTypHUX JKepe
[1, 4, 5] Mmu mMoxxeMO chopMyITFOBAaTH HACTYIHI BUMOTH LIOJIO
BUKOPUCTAHHSI OKPEMHUX €JIEMEHTIB TICHUXOJOTIYHUX TPEHIHTIB
y Tpolleci BHUKIAJaHHS aHTIIWCHhKOI MOBHU 3a MpodeciiHuM
CTIPSIMYBaHHSIM:

[lo-neprie, BCTAaHOBUTH Ta JACTAILHO OXapaKTEPHU3YyBaTH
0a30BUIl KOMYHIKaTUBHUM CTaHAAPT AJS MPOrpam 3 1HO3EMHOT
MOBH 3a TpOQeciiHUM CHpPSIMYBaHHSAM, IO BUKIAJAIOTHCS B
3BO (mig craHaapToM MH PO3YMIEMO MiHIMaJbHUN piBEHb
KOMYHIKATUBHUX 3HaHb Ta BMiHb CTYJEHTIB, OCKLUIbKU
epeKTUBHICTh iX NpPOQeciiiHOl AISTBHOCTI CYTTEBO 3aJICKUTh
B1J1 €(DEeKTHUBHOCTI 3/1IHCHEHHS] KOMYHIKaIIii).

[lo-apyre, BKIIOUUTH 10 HABYAJIBHUX MPOrpaM Ta IJIAHIB
NPOBEICHHS 3aHATh 3 BHUKOPHCTAaHHSIM OKPEMHUX €JIEMEHTIB
TICUXOJIOTIYHUX TPEHIHTIB. 3 NETAIBHUMH THCTPYKIISIMA IIOJIO
BUKOPUCTaHHAM Ta OYIKyBaHMMM pe3yJbTaTaMu. AJDKe
BOXJIMBOIO  OCOOJIMBICTIO BUKOPUCTAHHS IICUXOJIOTTYHOI'O
IHCTPYMEHTApil0 y TMpolecl BUKIAAAHHS 1HO3EMHOI MOBU
(OKpiM TIepIIOYEPTrOBUX 3aBJaHb 3 PO3BUTKY KOMYHIKaTHBHOL
KOMIIETEHTHOCTI 3 1HO3€MHOI MOBH, 3aJIyYEHHsI IICUXOJIOTTYHUX
TPEHIHTIB A0 TpOIECYy BHKIAJaHHS IHO3EMHOI MOBHM 3a
npodeciiHuM  CIpsSMYBaHHSAM), €  TaKOX:  PO3BHTOK
ICUXOJIOTIYHUX 3AI0HOCTEH CHPUMHATTS CTYICHTaMH OJUH
onHOro; (hOpMYyBaHHS 3HAHb IIOJ0 OCOOIMBOCTEH Mpolecy
BIUIMBY Ha KOMYHIKaIlil0 Cy0 €KTHBHOTO JOCBITY, CTaHy Ta
BIJJHOIIEHHS YYaCHUKIB KOMYHIKallii; CTBOPEHHs INeperyMOB
JUISL aZIeKBaTHOTO CTABJICHHS JI0 BJIACHUX €MOIIii Ta eMOIIHHIN
MOBEIIHIII CITIBPO3MOBHHKA B MPOIIECI KOMYHIKAIIIT; TOIIO.

[lo-TpeTe, BU3HAYUTH OCHOBHI MPHUHIUIM BHUKOPHCTAHHS
OKpEeMHX €JIEMEHTIB TIICHXOJIOTIYHHX TPEHIHTIB Yy TpoIeci
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BHKJIQJIaHHs 1HO3€MHOT MOBH 3a MPO(ECIiiHUM CIPsIMyBaHHIM
B 3BO. /lo Takux NpUHLHMIIB MOXHa BIJHECTH NPUHIMIIN
OCOOWCTICHOTO  CIUIKYBaHHS (B HOro OCHOBI JICKHUTh
MOJIOKEHHS PO 3JUTTS MPOIECIB CIUIKYBaHHS 1 HaBYaHHS,
HEPO3PUBHICTh HAaBYAIBHO-TI3HABABLHOI AISJIBHOCTI YYHIB Ta
TUSUTBHOCTI CIIKYBaHHS) Ta MPUHIUI KOJEKTUBHOT B3a€MOIl
(Takuit cmoci®6 opranizanii HaBYAJIBHOTO MPOIECY, AC YUHI
AKTUBHO ¥ IHTEHCHBHO CHUIKYIOTbCSI OIMH 3 OJHHM,
OOMIHIOIOUHCh HaBYAJIBHOIO iHOpMALi€0, M0  CIpHsE
PO3IIMPEHHIO 3HaHb, BIOCKOHAJICHHIO HAaBHYOK Ta BMIiHb
KO’KHOTO YYHS; MK YYaCHUKaMM CHUIKYBaHHSI CTBOPIOIOTHCS
ONnTUMalbHI B3aeMoIii 1 (OpPMYIOTBCS XapakTepHi IS
KOJICKTUBY B3a€MOBITHOCHHH, @ YMOBOIO YCITIXy KOXHOTO €
YCHIX 1HIIMX WICHIB KOJICKTUBY ).

[Ipy 1BOMY TOJIOBHOIO YMOBOIO BHUKOPHUCTaHHS OKPEMHUX
€JIEMEHTIB TICUXOJIOTTYHUX TPEHIHTIB y MpOLecl BUKJIAJaHHS
1HO3eMHOI MOBH 3a mpodeciitHuM crnpsmyBarHsM B 3BO mae
OyTH TOTOBHICTh OPi€EHTYBATHCS Ha 1HIIY JIIOJUHY, BU3HABATU
[IHHICT #oro ocoOucrocti, OpaTH JO YyBaru IiHTEpecH
napTHepa (TyMaHICTHYHI IIHHOCTI). J[JI bOro Ha MPAKTUIHUX
3aHATTSAX 3 AHMVIINACHKOI MOBHM MOXHA BUKOPUCTOBYBAaTH
IPYNOBI TUCKYCIi, PONBOBI IrpH, 3MICT SKHX Ma€ BiINOBiTaTH
3MICTY MailOyTHLOT MPO(dECIHHOI TISTLHOCTI CTYICHTIB.

TakuM 4YMHOM, JOTPUMAaHHS OCHOBHUX BHUMOT JIO
BUKOPUCTAHHS OKPEMHX €JIEMEHTIB IICHXOJOTIYHUX TPEHIHTIB
y Tpolleci BUKIAIaHHS 1HO3EMHOI MOBH 3a TpodeciiHuM
cupssmyBaHHsM B 3BO 3a0e3neunTh CTYAEHTIB HE JIUIIE
NeBHUM HA0OpOM JIEKCMYHUX OJWHUIb Ta TpaMaTHYHHUX
KOHCTPYKIIIH 3 TIEBHOI TEeMH, ajleé ¥  ICHUXOJOTIYHUMH
3HaHHSAMH 3 OCHOB KOMYHiKallii, copMye IpakTU4HI HABUUKU
Ta BMiHHS B c(epi CIUTKyBaHHS, CKOPETy€e HasiBHI HEIOJIKU Ta
chopmye U pO3BHHE HABUYKHM, HEOOXITHI IS YCHIIIHOL
KOMYHIKallii, po3BHHE 3110HOCTI aJEeKBaTHOrO M IOBHOIO
mi3HaHHA ce0e Ta IHIIUX JIIoJeH y XOAl IMOAAJBIIOl
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npodeciitHOT MiSTBHOCTI.
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AUTHENTIC TASKS IN ESP LESSON PLANNING FOR
ARCHIVAL SCIENCE STUDENTS

Serhii Petrenko, Olena Tokmenko
Taras Shevchenko National University of Kyiv

Authentic learning, rooted in real-world contexts, is a
foundational principle of effective education (Glatthorn, 1999),
thus allowing students to make judgments, encouraging
communication, and using real language (Benjamin, 2000,
p. 16). This approach is especially crucial in the realm of ESP,
where students are prepared to use English in specific
professional contexts, such as archival science. This study
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explores the incorporation of authentic tasks in ESP lesson
planning, with a focus on the unique needs and challenges
faced by archival science students.

Authentic tasks, which are performed by students in a
realistic and real-world context, as defined by Wiggins and
McTighe (1998), comprise six essential GRASPS elements: a
real-world Goal, a meaningful Role for students, a target
Audience, a contextualized Situation, student-generated
culminating Products and Performances, and criteria for
judging Success (2012). These elements provide a framework
for designing tasks that reflect the challenges and
responsibilities that professionals, e.g. of archival scientists,
encounter in their professional lives.

Authentic Assessment in ESP involves evaluating students
through tasks that mirror real-life applications of knowledge
and skills (Luongo-Orlando, 2003, p. 7). Assessment tools such
as rubrics, anecdotal notes, checklists, journal entries, samples
of student work, self-evaluation, and conferences play a crucial
role in gauging the effectiveness of authentic tasks in ESP
education (Gregory & Chapman, 2007, p. 66).

The examples below demonstrate tasks designed for
students of archival science:

1. Job Vacancy Analysis: Find a job vacancy in the field
of archival science (e.g. archivist, preservation specialist, etc.).
You can compare the positions in the USA www.indeed.com
and the UK www.totaljobs.com Prepare a report about the
requirements and responsibilities (duties) of a chosen job.

2. Story Creation: Develop a story about work of an
archival scientist. You can use www.storywizard.ai or any
other resource.

3. Library Reflection: Watch the video about the Library
of Alexandria https://ed.ted.com/lessons/what-really-happened-
to-the-library-of-alexandria-elizabeth-cox#watch , and answer
the question: Do you think the goal of collecting all of
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humanity’s knowledge in one place is worthwhile? Prepare a 3-
minute presentation or story about the place where people
keep/kept archives.

4. Archival Institutions Discussion: Collaboratively
complete the table about archival institutions, fostering group
interaction and information sharing.

Civilization (countryj Examples of records Archival institutions
All of In the
) Britian's Tower of
Kingdom Chancery Lendon
of records
England
:-::,‘\:'.‘"’:“' inthe
Romah financial Aerarium or
© p treasury of the
Empire —
Greek archive contained
city-state Scotland et e The collectionof  national
of Athens a‘-"-g:m"""““u Metroon  Scottish mm:
m-uu
Ancient Laws,
England minutes, Metroon
Greece financial e
Siptomatie e Tawer

Taken from Jamboard created by 2" year archival science students

5. Archive Exploration: Discuss opportunities of archival
scientists after watching the video about the giant archive
hidden under British countryside:
https://www.youtube.com/watch?v=ce-QHeZnVu4

6. Records Management Models Debate: Engage in a
discussion about records management models, and choose the
one that you believe efficient. The discussion can be based on
reading about various records management models and/or
watching the video:
https://www.youtube.com/watch?v=zDw5yTIl_RRQ

7. Conservation and Disaster Prevention Presentation:
Look through the following resources about conservation,
protection and disaster prevention, and prepare a short
presentation about any of these organizations, or activities they
do to prevent archives from disasters:

185


https://www.youtube.com/watch?v=ce-QHeZnVu4
https://www.youtube.com/watch?v=zDw5yTl_RRQ

PHILOLOGICAL AND PEDAGOGICAL STUDIES

https://www.bl.uk/conservation,
https://www.loc.gov/preservation/emergprep/index.html  and
https://www.m25lib.ac.uk/cpd25/

8. Archival Document Analysis: Choose an archival
document that interests you. This document can be related to
any matter of your choice, such as a historical letter, diary,
manuscript, or any other archival material. Provide a brief
description of the chosen archival document, including its title,
date, source, and any relevant historical context. Apply the
principles of archival interpretation to analyze the document.
Consider the following elements:

a. Provenance: Discuss the origin and history of the
document, including its creator, custodial history, and how it
came into the archives.

b. Context: Examine the historical, cultural, and social
context in which the document was created.

c. Content: Analyze the content of the document,
identifying key themes, messages, or narratives it conveys.

d. Significance: Explain why the document is significant
within its historical context and its potential relevance today.

e. Interpretation: Offer your interpretation of the
document's meaning, considering how it fits into the broader
historical narrative.

To sum up, incorporating authentic tasks into ESP lesson
planning for archival science students enhances their language
proficiency while preparing them for the challenges of their
future profession. The examples provided demonstrate how
authentic tasks align with the GRASP elements and contribute
to the meaningful educational experience.
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AKTYAJIBHI TIPOBJIEMHU BUKJIA JAHHS
AHIJIIMCBKOI MOBH ITPO®ECIMHOI'O
CHOPSIMYBAHHS AJIS1 CTYJIEHTIB-IIPABHUKIB

A.b. Ioxcap
Kuiscokuu nayionanonuu ynieepcumem
imeni Tapaca [llesuenka

B ymoBax inTerpamii YkpaiHM [0 €BpONEHCHKOro
NPaBOBOTO MPOCTOPY MUTAHHS BUKJIAJAHHS aHTITIHCHKOT MOBU
npodeciiiHoro copsMyBaHHA HaOyBae o0coONIMBOI yBaru i
akTyanpHOcTi. Hacammepen 1e cTocyeTbCsi NpeACTaBHUKIB
npaBHUYUX TMpodeciid, Mg SKUX HEOOXITHICTh HaJICKHOTO
piBHS BOJIOAIHHS MOBHUMH HAaBUYKAMH 3YMOBIIOETHCS
cnenudikoro mpodecii ropucra, sKka NOTPeOy€e HE TIUIbKU
BMIHHS CITUIKYBAaTHCSl aHTJIHCHKOI MOBOIO, aje W BOJIOJIHHS
HaBUYKaMHU MNPOQECIHHOr0 CHUIKYBaHHA 1HO3€MHOIO MOBOIO,
70 CKJIATy SIKOTO BXOIUTHh HacamIlepel BEICHHS JIOBUX
YCHUX Ta MUCHBMOBHUX IeperoBopiB. ToMy Ha TemepimiHiid Jac
BCe OUIbIIEe YBaru MPHUAUISETHCS OCOOTUBOCTSIM BUKJIAJaHHS 1
HABYAHHS AHTJIIHCHKOI MOBH, SK MOBH MNPOQECIHHOTO
CIIJIKYBaHHS.
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Tak, mnpobOremMu BHKIAAaHHS 1HO3EMHOI MOBHW  3a
npodeciiHuM CIpsIMyBaHHSM BUCBITJICHI B IMyOiKaIisIX TaKUX
aBTopiB, sk: T. Hutchinson, A. Waters, O.I1. bukons, B./I.
bopmosenrka, H.J[. 'anbckoBa, A.l. I'opneesa, I'.A. I'punIok,
T.M. KameneBa, T.M. Kopx, JI.4. JInuko, FO.B. Mansbko, [.M.
Mensuuk, HM. Operosa, O.I1. Tlerpamyk, O.I'. Ilonskos,
O.M. Cepena, B.IO. CokonoB Ta inmi. OgHak 11e TUTaHHS i
JIOC1 3aJIMIIAETHCS aKTyaTbHUM uYepe3 Te, 10 Cy4acHHil pUHOK
npaili moTpedye KOHKYPEHTOCTIPOMOXKHUX (PaxiBIIiB, SKi 3/1aTHI
JEMOHCTPYBaTH HaJEKHUN pPIBEHb BOJOJIHHS aAHIJIIHCHKOIO
MOBOIO.

[lin mpodeciiiHO Opi€EHTOBAHUM HABYaHHSIM 1HO3EMHOI
MOBH PpO3YMIEThCS HaBYaHHSA, SKE B IICHTPl yBaru CTAaBHTH
MOTpeOHr CTYACHTIB Y BUBUEHHI IHO3EMHOI MOBH 3 OPIE€HTAIIIEI0
Ha ocobnuBoCTI MallOyTHBOI ipodecii (demuenko, 2010, c. 5).

VY cydacHiii MeToaWIll BUKIAMaHHS aHTJIINCHKOI MOBH
OCHOBHHUU aKIIEHT poOUThCS Ha (HOpMyBaHHI KOMYHIKaTHBHOT
KomreTeHlii. Sk BiJ3HA4alOTh JOCHIAHUKU MpodeciiiHol
IHIIOMOBHOI KOMITETeHIIli MalOyTHIX IOPHUCTIB, 3MiHy BHMOT
JI0 CYy4acHOTO BUIYCKHHKA IOPUIMYHOTO (DaKyJIbTETy BHILOTO
HABYAIILHOTO 3aKIIaIy MOSICHIOIOTh «paJvKaIbHI
TpaHchopManiiiHi mporecu y cdepi MiKHAPOIHUX BIAHOCHH i
COINIAIBHO-€KOHOMIYHUX CTPYKTYP, PO3IIUPEHHS MIKHAPOIHOT
CHIBIIpalll B paMKax €BPOIMEHCHKOI €KOHOMIYHOI 1 MOMITUYHOL
riiobarmizarnii» (Jemuenko, 2010, c. 3).

OcoOnMMBICTIO BUKIAMaHHSA KypCcy aHTJIIHACBKOI MOBH B
3aKJIa/1ax BUIIOI OCBITH € Horo mpodeciiiHa CHpsSMOBaHICTb.
YMmoBamu s mipodeciiHO  OpiEHTOBAHOTO  HABYAHHS
1HO3eMHOI MOBH 3700yBadiB, 110 HABYAIOTHCSA HA FOPHINYHUX
daxyabTeTax € 03HAHOMIICHHS iX 13 3arajibHOIO Ta IOPHIUYHOIO
TEPMIHOCUCTEMaMH TIpaBa, YUTAHHS AyTEHTHYHUX TEKCTIB,
dbopMyBaHHS B HUX HABUYOK CAaMOCTIMHOT poOOTH 31 CTBOPEHHS
IHAMBIAYaTbHOTO CJIOBHHKA, OBOJIOJIHHS HAaBHUYKAMHU YCHOTO
npo(eciiHOro CIIIKyBaHHS Ha MPHUKIAJaX HAUTIOMIMPEHINTNX
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CUTyaIlil TOBCSAKIEHHOTO CHUIKYBaHHS, HEOOXITHUX JUIs
npodeciitnoi komyHikanii (A3aposa, 2011, c. 10).

AHani3 J0CTiKEHh HAYKOBIIB Yy Wil cdepi T03BOJIUB
JIUTH BHUCHOBKY MIOJO0 (hOpMyBaHHSI TOHATTA «IpodeciiiHa
IHIIIOMOBHA  KOMIIETEHTHICTh  IOpHUCTa» SK  MpodeciitHo
3HAUYIMIOT IHTErPAaTUBHOI SKOCTI OCOOMCTOCTI MpeJCTaBHUKA
IOpUIMYHOi Tpodecii, CMCTEMHO-IIIHHICHOTO HOBOYTBOPCHHS,
mo 3abe3meuye  JAEKOAYBaHHS  IHIIOMOBHOI  MPaBOBOL
iHpopMarii (MDKHAPOJHUX MPABOBUX JOKYMEHTIB, IOPUIMYHOI
TEPMIHOJIOTI]), TBOpYE BHUKOPUCTAHHSA 1i B TNPAKTUYHIN
IOpUINYHIA  misibHOCTI (Y Oe3mocepeqHiX KOHTaKTax 3
IHO3EMHUMH KOJIETaMH) 1 3AaTHICTh BUIBHO 3IHCHIOBATU
MDKHApOJHY  IOPUAUYHY  JISJIBHICTH 13 PO3B’SA3aHHA
npodeciitnux npoodiem (Carka, Spemko, 2020, ¢.103).

Opniero 3 ocobmuBocTeil  mpodeciiiHO-OpiEHTOBAHOTO
HAaBYaHHS AHIJIIACHKOI MOBU MaHOYTHIX IOPHUCTIB € Te, WIO
3m00yBadi, KpiM  3arajJlbHOBXXKMBaHOT MOBHOI  JIEKCHIKH,
BUBYAIOTh JIEKCUKY, SIKa € BIACTHBOIO ISl IIPABOBOI rajy3i.

KpiM Toro, mij 4ac BWBYCHHS AHTIIHCHKOI IOPUIAMYHOL
MOBH 37100yBaui TOBMHHI MaTH I'PYHTOBHI 3HaHHA 3 (haxOBUX
IOPUJIMYHUX JUCLUIUIIH, TaKUX SK Teopis ImpaBa, icTopis
nep)kaBu 1 mpaBa  3apyODKHUX  KpaiH, TOPIBHSJIbHE
MPaBO3HABCTBO, OCKUTHKM 1ICHY€ TICHHH 3B’SI30K MOBH 3
KOHKPETHHUMH IPAaBOBUMH CHUCTEMaMH Ta iX 0COOJIMBOCTAMH U
IHKOTM TOTPIOHO HE TPOCTO TMEPEeKIACTH TOW YM IHIIHN
TEPMiH, a PO3KPUTH CYTHICTH 1 3MICT TOTO YW IHIIOTO
IIPaBOBOTO SBUIIIA.

UwncneHnHi ocoONMMBOCTI BUKIAJAHHS AaHTJIIMCHKOI MOBH
npodeciiHOTO  CIpsMyBaHHS Uil CTYJIEHTIB-TIPaBHUKIB
noTpe0yloTh CBOTO MOJAIBLIONO JOCHIIKEHHS 3 METOI0
MOIIYKYy METOMIB Ta 3aco0iB HaBYaHHS, SIKI JIO3BOJIATH
MIJBUIIATA PIiBEHb MOBHOI IMIATOTOBKM MalOyTHIX FOPHCTIB,
M0 € OJIHIEID 3 YMOB BJAIOr0 IpalLeBIalITyBaHHS.
OcO0uMBICTIO HABYAHHS AHTIIHCHKOI MOBH 3a NpodecitHuM
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CIpSIMYyBaHHSAM  MalOyTHIX IOPHCTIB €  MakCUMalbHE
BpaxyBaHHs crienudiku npodeciitnoi chepu. Bapro nmigbuparu
HaBYAJIBHUNA Marepiai, Imo BigoOpakae cydacHi Ta mpodeciiini
npoOsieMu TMpaliBHUKIB IOPUIAMYHOI CPEpPH Ta UUIAXH iX
NPaKTUYHOrO  BUpimeHHs.  J[OLIIBHO  BHUKOPUCTOBYBATH
IHTEPAaKTUBHI METOAM HABYAHHS, SIKi JIO3BOJISIFOTH HAOMU3UTU
HAaBUaHHS JI0 PEAJbHUX YMOB Ta CHIPHUSIOTH BCEOIYHOMY
PO3BHUTKY CTY/IEHTIB.
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STYLISTICS AND LEXICOLOGY FOR STUDENTS OF
ENVIRONMENTAL LAW IN UKRAINE

Lesia Rubashova
Research and Educational Centre of Foreign Languages
(National Academy of Sciences of Ukraine)

This interdisciplinary study focuses on ecolinguistic
aspects of environmental law, such as narratives of
sustainability in cases of intentional or unintentional
infringements of law, and has direct implications for both
stylistics of legal documents and the methodology of teaching
English to students of environmental law. Such methodology
requires an interdisciplinary approach, combining elements of
stylistics, pragmatics, and corpus linguistics in a multimodal
and multimedia mode.

Environmental issues have become the most important
problem humanity has faced ever.

“We are flirting with climate disaster” (Antonio Guterres,
2023).

"Our world is plagued by a perfect storm on a number of
fronts,” UN Secretary-General Antonio Guterres said in a
speech that called for urgent action on a number of
interconnected challenges, including the global economic
crisis, climate change, income and gender inequality, US-China
relations, Russia's invasion of Ukraine and the lingering effects
of the COVID-19 pandemic” (Anténio Guterres, 2023).

Environmental law is the collection of laws, regulations,
agreements and common law that governs how humans interact
with their environment.

Environmental law is seen as the body of laws concerned
with the protection of living things (human beings inclusive)
either from the harm that human activity may immediately or
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eventually cause to them or their species, directly or to the
media and the habits on which they depend.

The current impetus to protect the environment at a global
as well as local level means that domestic law in this area haws
an important interaction with international law. International
environmental law encompasses both international treaties
(conventions) incorporated into national law, and international
customary law. These constitute the law that nation states are
obliged to follow or otherwise suffer sanctions from the
international legal community. There are also international
diplomacy and non-binding instruments which create guiding
principles such as 1972 Stockholm Declaration and the 1992
Rio Declaration.

- Main principles of international law imply: polluter pays
principle — the cost of damage is carried by the party
responsible; precautionary principle — to act carefully where
knowledge is not certain; sustainable development principle —
to act in the best interest of future generations; environment
impact assessment principle — to use rational planning before
carrying out changes to the environment and to consider the
costs of ecological effects; common but differentiated
responsibility principle — for countries to have shared but
different responsibilities for the environment.

- International and national environmental legislation
imply, inter alia: conservation of biological diversity; damage
through contamination control; hazardous substances and
activities; waste management and disposal; the Kyoto protocol;
techniques for the fulfillment of principles and rules such as
environmental impact assessment, liability and compensation
for environmental harm.

Specifically, the study analyses correlation of event -
reporting tools and social events through visual means, press
releases, and newspaper articles, using the text world theory
along with narrative and critical discourse analyses. In
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particular, the HBO Chernobyl miniseries and the script by
Craig Mazin are used as multimedia sources in the study of
unintentional accident cases, whereas press releases of the
Ukrainian Ministry for Emergencies during the Russo-
Ukrainian War (2022-2023) are used as texts on intentional
damage to environment. Both sources are currently used in
English courses to train lawyers in generating evidence-based
texts.

Such close attention to environmental data and its
categorization, along with accurate interpretation of facts in
accordance with authenticity criteria, results in credible
presentation of information, hence highlighting the importance
of “green” stylistics and lexicology at this dramatic stage of
climate change.
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SEVERAL REMARKABLE Al TOOLS

Nina Solovey, Iryna Letunovska
Taras Shevchenko National University of Kyiv

Artificial intelligence (Al) is rapidly transforming the way
we live and work, and scientific research is no exception. Al
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tools are being used to automate tasks, analyze data, and
generate insights in ways that were not possible before. This is
helping researchers to make faster progress, achieve
breakthroughs, and improve the quality of their work. Al has
revolutionized numerous industries, and scientific research is
no exception. By harnessing the power of Al, PhD scholars,
and scientists can streamline their research processes, enhance
data analysis, and accelerate discoveries [1]. There are several
remarkable Al tools that have proven to be invaluable assets
for researchers. Whether you’re conducting experiments in the
lab, writing scientific articles, publishing in journals, or
working on your thesis or dissertation, these tools can greatly
enhance your efficiency and productivity. Assistant is an Al-
powered research tool that helps researchers to find, read, and
understand scientific literature. It can automatically extract key
information from papers, such as the research question,
methods, results, and conclusions. Scite Assistant can also help
researchers to identify relevant papers, track their progress, and
collaborate with others. SciSpace or Typeset.io is an Al-
powered platform that helps researchers to publish their works.
It provides a one-stop shop for everything from manuscript
submission to peer review to publication. SciSpace can help
researchers to save time and get their work published faster.
Artificial Intelligence (Al) Tools in Scientific Research:
Revolutionizing Discovery and Efficiency [2]. There exist a
number of Al tools available to help researchers with their
work. Here are a few of the most popular:

1. Scite Assistant is an Al-powered research tool that helps
researchers to find, read, and understand scientific literature. It
can automatically extract key information from papers, such as
the research question, methods, results, and conclusions. Scite
Assistant can also help researchers to identify relevant papers,
track their progress, and collaborate with others.

2. Consensus is an Al search engine that helps researchers
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to find relevant research papers. It uses machine learning to
identify papers that are likely to be relevant to a given research
question, even if they do not use the same keywords.
Consensus also provides summaries of each paper, making it
easy to assess their relevance.

3. Elicit is an Al research assistant that helps researchers to
brainstorm, research, and write. It can generate ideas, find
relevant information, and help to structure arguments. Elicit
can also be used to create presentations and posters.

4. ChatGPT is an Al chatbot that can be used to generate
text, translate languages, and answer questions. It can be used
by researchers to get feedback on their work, find information,
and collaborate with others.

5. ChatPDF is an Al tool that can help researchers to
understand PDF files. It can automatically extract text from
PDFs, translate languages, and answer questions about the
content. ChatPDF can be used to save time and improve the
accuracy of research.

6. Research Rabbit is an Al tool that helps researchers to
manage their research. It can track citations, create
bibliographies, and generate summaries of papers. Research
Rabbit can help researchers to stay organized and make better
use of their time.

7. SciSpace or Typeset.io is an Al-powered platform that
helps researchers to publish their work. It provides a one-stop
shop for everything from manuscript submission to peer review
to publication. SciSpace can help researchers to save time and
get their work published faster [3].

Artificial intelligence is shaking up many industries with
professionals increasingly realizing the benefits using Al to
improve efficiency and productivity. Academic research is no
exception — whether it is used for writing, editing or citing
research papers, Al tools can help support research processes.
Researchers can save much time: hundreds of hours by using
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Al tools that can read complex papers and summarize them. It
can help the user quickly locate relevant information in
research articles, determine which paragraphs to read in-depth,
and compile notes on the subject. Al tools can be a valuable
resource for PhD scholars and scientists at all stages of their
research.
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OPTIMIZING STUDENT MOTIVATION AND
FOSTERING INTRINSIC MOTIVATION IN
MEANINGFUL ENGLISH TEACHING

Oksana Stepanechko
Taras Shevchenko National University of Kyiv

Motivation is a key factor in how quickly or effectively
students learn anything, including languages. Why they are
trying to learn a language: whether they want to be accepted
into a community or pass an exam, or probably the way
language is structured is fascinating. Learners’ previous
experience of learning also makes sense. If a student considers
herself a successful learner, it will be easier to believe one can
do it. A sense of satisfaction comes from task completion.

Extrinsic and intrinsic motivation are the two main
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categories that educational psychologists emphasise in the
motivation of learning. Learning motivated external benefits,
such as praise from parents or teachers, expected awards and
evaluation, competition, or passing an exam, is known as
extrinsic motivation [1]. Even if it works, it usually doesn’t
have the same depth of genuine curiosity and ongoing
engagement as learning that is intrinsically motivated, in which
students are inspired by their interests. Extrinsic motivation, for
example, shows itself in activities that are similar to the carrot-
and-stick method, such as passing tests, receiving rewards, or
pursuing approbation.

Intrinsic motivation, on the other hand, thrives on
personalized activities, creative tasks with less teacher control,
and problem-solving endeavors that stimulate genuine interest.
Purpose, autonomy, and mastery are essential elements for
developing intrinsic motivation, where purpose means the
student finds/fulfills interest; autonomy encourages the
learner’s independence and gives him/her choices (in learning
styles, for instance) because self-directing is motivating. And
mastery implies the strategy that people enjoy becoming good
at something. Students need to be learning and not just going
through the motions — doing boring repetitive exercises.

A variety of teaching techniques in English acquisition are
valuable tools for encouraging students to reach their intrinsic
motivation, enhance their comprehension, and aid in learning
effectively.

For example, to involve students in reading, educators can
incorporate activities such as questioning what students already
know, having them predict information percentages, and
gauging their emotional response to the content. After reading,
students can delve into research on related topics, encouraging
further exploration and application of learned concepts,
realizing inquiry-based method [2].

One more example of developing intrinsic motivation
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might be: What happens next / what happened before (if a
story)? Write a paragraph to add to the text to read out or
exchange with other students (autonomy — a learner decides
what to write / creative; mastery — learning about the structure /
keeping the same style of writing / using similar language etc;
purpose — other students read/discuss it / decide if it works, etc.

High achievers can be involved in group activities if they
are given assignments that support autonomy, mastery, and
purpose by writing more questions for the class to respond to.
Also, creating open-ended assignments like composing a
conversation or gap-fill sentences accommodates both high and
low achievers, ensuring success for everyone.

It’s also important to give students open/less controlled
tasks as many as possible so that higher and lower achievers
can both be successful, e.g. writing dialogues, descriptions of
the important events in their lives, etc.

When providing feedback, it’s crucial to balance praise
with constructive criticism. Focusing on correcting errors —
especially those related to pronunciation — ensures that
progress is ongoing and challenges students in the right way.
Using high achievers as monitors in pairs or groups not only
promotes a collaborative learning environment but also
reinforces autonomy, mastery, and purpose. This strategy is in
alignment with the overarching objective of fostering
prolonged engagement in the learning process and intrinsic
motivation.

By delving into strategies promoting autonomy, mastery,
and purpose, teachers can create a real interest in the intrinsic
motivations of students, inspiring a genuine involvement in the
learning process. The examples provided, ranging from
personalized activities to open-ended tasks, emphasize the
importance of allowing students the space to explore and
engage with content in a way that corresponds with their
interests and needs.
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To sum up, achieving meaningful education requires a
careful balance of strategies that foster self-reliance, curiosity,
and a sense of meaning. By adhering to these guidelines,
teachers can boost a passion for learning in their students that
goes beyond the reach of material gains, establishing an
environment in the classroom where learners are engaged in
the process of becoming educated rather than merely following
instructions.
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TECHNICAL UNIVERSITY STUDENTS’ AUTONOMY:
USING ENGLISH IN EVERYDAY LIFE

Oksana Chugai
National Technical University of Ukraine
“Igor Sikorsky Kyiv Polytechnic Institute”

Learning English has acquired an utmost importance for
students as it is not only a subject at school or university, but a
language of international communication.  Technical
universities worldwide are witnessing a growing emphasis on
English as a medium of instruction and communication. This
shift is driven by the need for graduates to be proficient in
English to participate effectively in the global workforce.
There are high expectations of English language competence at
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domestic businesses, international companies, student mobility
programs. However, limited number of compulsory lessons of
English at university cannot ensure global competence that
students need. Thus, taking responsibility for their own
learning, making decisions autonomously is seen as a key
component in sustaining students’ motivation (Harmer, 2007,
p. 21).

Lifelong learning and self-development are possible if a
favourable environment has been created. It is the educator
who plays the key role in the formation of the psychological
environment necessary for autonomous learning (Jaéger, T.,
2010, p.16). Autonomy in language use is a concept that
encompasses  students’ ability to independently and
purposefully apply English skills beyond the classroom. It is
important to demonstrate advantages of being autonomous ESL
learners which means for students taking more responsibility
for their own progress (Harmer, 2007, p.21).

The paper aims to explore technical university students’
experience of using English in everyday life which indicates
their autonomy as English language learners. To achieve this
aim we conducted a survey and asked first-year students to
share their answers to the research question, collected
quantitative as well as qualitative data using Classtime
platform, analysed and presented results. Participation of
students (N=83) was voluntary and anonymous.

Responding to the question about using English in
everyday life, seventy-six percent of first-year students
confirmed that, sixteen percent provided negative answers, and
eight percent were not sure how to respond (See Figure 1).
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not sure
8%
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Figure 1. Technical university students’ responses about using English in
everyday life

Those who responded positively, supported their answers
by listing what they usually do to practice English, namely
watching movies, educational or entertaining videos on You
Tube and tik tok, playing games and chatting with other
players, listening to tutorials and audio podcasts, using social
networks and taking part in discussions, travelling and
communicating with others face-to face, reading instructions,
blogs, books and articles on various topics, helping their
siblings with their home assignments, chatting with native
speakers and pen-friends, doing programming, listening to
songs and the news, watching cooking shows, typing, and
having their apps in English. Apparently, students chose those
activities which they enjoy doing, and opted for English.
According to the results of another research, 30% of first-year
students often listened to English songs and used English
talking with other family. Remarkable that 50% of the
respondents sometimes watched movies, read books, spoke
English in a classroom; 35% read English articles online;
sometimes (40%) or rarely (45%) spoke English with strangers
(Al-Khalidi, 1.S.1., 2020, p.36-37).

First-year students in our research also described how
English helps them, “I have an opportunity to understand more
and don’t have to use translator every time, so English helps

99 ¢C

me a lot in everyday life”, .. .having ability to speak to people
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abroad”, “I like to travel, so English is very important to me”,
“I communicated in English in Turkey when buying clothes”,
“I watch short videos of Americans where they show and talk
about their routine. It’s interesting”, “English is a world
common language. I’'m crazy about computer games, so I have
a lot of foreign friends to play with”, “knowing English also
allows me to acquire more knowledge through using English-
speaking sources”, “I like to think in English before sleep”, “I
usually use English to find information that I can’t find in
Ukrainian. Also, | watch theme videos on English to have
extended knowledge or have good mood.”

Commenting on neutral or negative responses, first-year
students confess that use English only at the lessons, complain
about limited opportunities to find English-speaking friends to
communicate with, some blame themselves, “...speaking
remains a problem for me.... I am embarrassed to speak,
because I speak with terrible mistakes”, etc. Indeed, studying
online for students means to enjoy a higher level of
independence, which, on the other hand, turns to be
challenging for those who are not accustomed to being
autonomous learners (Kustini, 2022, p.121). According to
another research, considering completing their home
assignments third of students either confessed that they did not
do that before the lesson or were not sure how to respond to
that question (Chugai et al., 2023, p. 30). If that happens in
situations with obligatory tasks, what to expect when it comes
to free time activities.

However, some respondents regret not using English in
their everyday life (“It’s a pity”) and think about changing it, “I
want to devote more time with English speaking people”, “I
would like to start reading books in English and be able to
communicate fluently”, and hope English to become useful for
them, “I am sure that I will need English both in my studies
and in my later life”.
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In conclusion, this research reveals the experience of
technical university students of using English in their everyday
lives indicating their autonomy as English language learners. In
spite of the fact that majority of first-year students used English
in their everyday life regularly, practically the third not only
avoided doing that, but provided reasons explaining why. Such
results indicate the necessity of educating students, explaining
the importance of learner’s autonomy and showing the ways of
achieving that kind of independence. Definitely, understanding
students’ autonomy in ESL is vital for educators, policymakers,
and institutions aiming to prepare graduates for success in
global landscape.
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