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CRISIS MANAGEMENT IN HIGHER EDUCATION
DURING WARTIME: INSIGHTS FROM SUMY STATE
UNIVERSITY

Iryna LIASHENKO
Sumy State University

In recent years, the issue of crisis management in higher
education has become increasingly significant, particularly for
institutions operating in regions affected by armed conflict.
This study is concerned with the organisational responses
adopted by universities that function under continuous security
threats. Sumy State University (SSU), located in the epicentre
of ongoing military aggression, represents a compelling case
for examining how crisis-response capacities are embedded
into everyday university practices. To date, much of the
literature has focused on formal crisis-management units,
whereas less attention has been devoted to institutions that rely
on decentralised or distributed models. The effectiveness of
formal and decentralized -crisis-management units varies
significantly due to their structural and operational differences.
Formal crisis-management units are typically centralized,
relying on a hierarchical command structure, while
decentralized units distribute decision-making across multiple
actors. Each approach has distinct advantages and challenges,
impacting their effectiveness in crisis situations (’t Hart et al.,
1993; Lele, 2023; Rubens, 2015).

However, there is still insufficient understanding of how
universities without a dedicated crisis-management department
develop resilient operational systems under extreme and
unpredictable conditions. Existing research tends to emphasise
structured crisis-management offices, thereby overlooking
contexts in which crisis governance is embedded in routine
operations and shared across units. Little is known about how
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academic, administrative, and international functions are
sustained when staff shortages, infrastructural instability, and
safety threats converge.

The present analysis seeks to address this gap by
examining how SSU organises and sustains crisis-response
mechanisms during wartime. More specifically, the study
explores:

- how crisis-management responsibilities are distributed
across the institution;

- how academic and international operations are adapted in
real time;

- what major risks the university faces; and

- what learning outcomes arise from participation in
international crisis-management training.

To explore these issues, the analysis draws on a narrative
case-study approach. The primary data consist of institutional
observations, operational procedures implemented during daily
crisis situations, and experiential insights obtained through the
Blended Intensive Programme “Risk & Resilience: Building
Stronger Universities” at St. Polten University of Applied
Sciences (Austria). This qualitative approach allows for an in-
depth examination of practice-based crisis governance within
an active war context.

The findings indicate that crisis management at SSU is not
organised through a standalone department, but rather through
a distributed and fully embedded system.

Particularly, key outcomes include:

1. Embedded operational protocols, which comprise
emergency procedures, communication systems, and sheltering
protocols are integrated into routine operations, enabling rapid
and coordinated action during air-raid alerts and attacks.

2. Universal staff engagement, which means that all staff
contribute to risk detection, first-aid readiness, emergency
communication, and  adaptive  teaching  strategies,

10
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demonstrating a university-wide commitment to resilience.

3. Academic continuity strategies, which lays out
reorganising teaching in response to air-raid alerts through
asynchronous tools, flexible scheduling, and hybrid solutions.

4. International collaboration under crisis, which designed
to preserve academic mobility and global engagement despite
disruptions.

5. Operational strain, which requires remaining staff to
adopt additional responsibilities, intensifying workload
demands due to staffing shortages caused by displacement.

Furthermore, the study identified three principal risks
affecting wartime university operations. They relate to:

- infrastructure and energy instability disrupting research,
teaching, and examinations;

- brain drain and displacement undermining institutional
capacity; and

- financial constraints affecting quality assurance, digital
readiness, and research sustainability.

These findings contribute to the growing body of
knowledge on crisis management in higher education by
providing empirical insights from a university operating under
active wartime conditions. The study demonstrates that
distributed models of crisis governance can be both functional
and adaptive when formal crisis-management structures are
absent. This research also advances understanding of how
universities can enhance resilience by integrating crisis-
response mechanisms into everyday activity rather than
isolating them within specialised units.

Participation in the BIP programme further provided a
comparative perspective, highlighting the ways in which
European universities address crises related to natural disasters,
cyberattacks, mobility risks, and public-health emergencies.
Such comparative insights offer valuable guidance for
strengthening SSU’s institutional resilience, developing

11
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standardised procedures, and informing the potential
establishment of a Crisis Management and University Safety
Center.
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BUILDING RELATIONSHIPS THROUGH CROSS-
CULTURAL ENDEAVORS: UKRAINIAN OUTLOOK

Serhii PETRENKO
Taras Shevchenko National University of Kyiv
Iryna ZUYENOK
Dnipro University of Technology

In an increasingly interconnected world, the ability to
build meaningful cross-cultural relationships has become
essential for educators and students alike. This reality has taken
on particular significance for Ukrainian educators who, despite
facing unprecedented challenges due to ongoing wartime
conditions, continue to foster international connections and
promote cultural understanding through innovative teaching
approaches (Petrenko & Zuyenok, 2025; Westerlund et al.,
2023). Drawing on the Ukrainian higher education context, the
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paper illustrates how practices, such as networking, resource
sharing, conversation clubs, and project-based learning,
support language learning, intercultural awareness, and
community building in wartime.

Networking and International Collaboration

Networking serves as the basis for sustainable cross-
cultural engagement in education. For Ukrainian educators,
professional networking has moved beyond traditional
academic exchange, and has become a vital mechanism for
maintaining professional identity, solidarity, and resilience
during wartime. Participation in international professional
communities allows educators to share experiences, exchange
pedagogical practices, and collaboratively respond to emerging
challenges.

The authors’ participation in the 2023 TESOL
International Convention in Portland, Oregon, exemplifies how
face-to-face meetings with previously virtual colleagues can
transform professional relationships. Such encounters create
opportunities to discuss shared challenges, exchange resources,
and initiate joint projects that benefit educational communities
across borders.

Networking has proven especially valuable given the
displacement of many students and teachers due to the war.
Students who have become refugees in European countries,
and the United States can maintain connections to their
academic communities while also building new relationships in
their host countries. In this way, networking supports
continuity of learning and reinforces a sense of belonging
within global academic communities.

Resource Sharing and Collaborative Publishing

Closely connected to networking is the practice of resource
sharing, which represents another crucial dimension of cross-
cultural relationship building. Ukrainian educators actively
contribute to and benefit from international educational

13
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resources, including textbooks, methodological materials, and
scholarly publications developed through international
collaboration, where the last one is Voices of courage and
vulnerability: Teaching English in a society at war (Ukraine
2022-2023) (2025), edited by Roxanna M. Senyshen and
Andrea E. Lypka, and published in Florida (U.S.).

Literature and poetry written by international authors have
proven particularly effective in raising cross-cultural
awareness. Collections such as Voices for Ukraine: Poems and
Prose from International Zoom Writers’ Group (Locke, 2022)
and The Pity of War... The Poetry is in the Pity (Maley, 2022)
offer emotional and reflective responses to the war in Ukraine
from international perspectives. Discussing these texts in
English classes helps students recognize shared human values,
such as dignity, freedom, and the desire for peace, while also
understanding how Ukrainian experiences are perceived
globally.

Cross-cultural memoirs, such as Westerlund’s From
Borsch to Burgers: A Cross-Cultural Memoir (2019), provide
additional opportunities for exploring cultural similarities and
differences. Written by individuals who have lived across
cultures, these works offer authentic insights into cultural
adaptation, identity ~ negotiation, and  intercultural
communication.

Conversation Clubs and Virtual Education Programs

Conversation clubs constitute another effective mechanism
for building cross-cultural relationships. They provide
structured yet informal spaces where students and teachers can
engage with native speakers and international colleagues,
developing communicative competence alongside cultural
awareness.

As an example, The Virtual Educator Program, supported
by the Regional English Language Office of the U.S. Embassy,
Kyiv, exemplifies how technology can facilitate meaningful

14
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cross-cultural exchanges even when physical meetings are not
possible. These conversation clubs serve multiple purposes
beyond language practice. They provide forums for discussing
current events, sharing cultural perspectives, and exploring
topics of mutual interest.

Generally, topics often include international responses to
events in Ukraine, visits by foreign politicians, ambassadors,
philosophers, and historians, and broader questions of
democracy, peace, and global cooperation. Such discussions
enable students to engage critically with global perspectives
while strengthening their English language skills and cultural
sensitivity.

Professional topics discussed by ESOL and EMI university
teachers cover transformational processes in higher education
all over the world, including distance teaching and learning,
hybrid teaching, fundraising for research and educational
activities, role of stakeholders and international collaboration,
sustainability,  social  responsibility and  stakeholder
accountability of the main agents of teaching/learning process:
academics, students and researchers as primary ones. The
discussions contribute to the development of academic
language knowledge and skills, as well as raising awareness
and developing an understanding of the main values of modern
higher education. Cooperation and collaboration foster positive
changes, and help develop education for sustainable
development.

Project-Based Learning and Cultural Integration

Project-based learning (PBL) represents one of the most
effective approaches to integrating language education with
cross-cultural relationship building and the development of
21st-century skills. In Ukrainian higher education, PBL is
introduced from students’ first days at university and gradually
increases in complexity and professional relevance (Petrenko
& Zuyenok, 2025).

15
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The progression of projects follows a deliberate
scaffolding approach. Students begin with simple tasks, such as
creating short self-introduction video cards presenting
themselves, their universities, and their local communities.
These initial projects foster confidence and personal expression
while laying the foundation for intercultural communication.

As students advance, projects become increasingly
profession-oriented. Examples include developing political
campaigns addressing wartime and post-war challenges,
creating virtual escape rooms focused on sustainable
development, or designing digital initiatives related to public
administration, environmental protection, or social recovery.
Such projects require collaboration, critical thinking, creativity,
and digital literacy, while also simulating real-world
professional contexts.

Above all, project-based learning encourages teamwork
and reflection, helping students develop language proficiency,
intercultural awareness, transversal and transferable skills and
competences essential for international academic and
professional environments.

Conclusion

The Ukrainian experience in building cross-cultural
relationships through educational endeavors offers valuable
insights for educators worldwide. Despite facing extraordinary
challenges, Ukrainian educators have demonstrated that
meaningful international connections can be maintained and
expanded through strategic networking, collaborative resource
sharing, conversation clubs, and project-based learning.

The ultimate goal of these cross-cultural endeavors
extends beyond language learning or cultural awareness to the
development of global citizens who can contribute to
international  understanding, cooperation, peace, and
sustainability.
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ANTHROPONYMS AS POLITICAL LABELS:
IDEOLOGIZED NEOLOGICAL FORMATIONS IN
ITALIAN MASS MEDIA

Anastasiia SELIVERSTOVA
Taras Shevchenko National University of Kyiv

Political discourse in contemporary Italian is highly
dynamic, rich in expressive means, and heavily dependent on
mass media formats. In such conditions, mass media language
becomes one of the main mechanisms for the formation and
dissemination of neologisms, particularly political ones, which
reflect current social processes, ideological changes, and the
communicative demands of society. Neologisms have the main
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task to name some new idea or concept that occurs in the
political life of society during the actualization of some events
and interconnect economic, political and other areas. Both
Jeffries [2] and Westbrook [3] point out those processes paying
special attention to the language used.

One of the most productive groups within this segment is
ideologized derivatives of politicians’ proper names, which
form a separate layer of contemporary vocabulary and play an
important role in the construction of political meanings.

The emergence of political neologisms in contemporary
Italian is due to a number of socio-communicative and
ideological factors. First of all, the personalization of politics
should be noted, which is one of the key trends in Italian
political life in the 21st century. Unlike previous stages, when
parties were the leading actors on the political scene, today
leaders who position themselves as charismatic figures and
media brands are coming to the fore. This creates favorable
conditions for the emergence of lexemes formed from the
proper names of politicians, which summarize their ideas,
stylistic features, and behavioral patterns.

Another important reason is the mediatization of political
discourse. Modern mass media — television talk shows, news
portals, social networks — require concise and recognizable
linguistic markers that quickly convey complex phenomena
and at the same time have high emotional intensity. As a result,
political neologisms serve as convenient communicative
“labels” that simplify the interpretation of political events but
at the same time contribute to their polarization.

The next factor is social polarization and ideological
tension. Political discourse in Italy is characterized by a clash
of different ideological positions, which stimulates the
emergence of expressive evaluative vocabulary. Neologisms
often function as tools for labeling “friends” and “foes,”
acquiring positive or negative connotations depending on the
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political context.

Pragmatic economy of linguistic expression also plays a
significant role. In the context of the rapid spread of
information, society needs to quickly label new political
phenomena, processes, and styles. Neologisms formed from
anthroponyms allow a whole complex of ideological
characteristics to be represented in a single word, which meets
the needs of the media and the audience.

An important factor is the instability of the political system
and frequent changes of government, characteristic of modern
Italy and the world in general. Each new political leader,
movement, or government generates new lexemes that reflect
both permanent and temporary elements of the political
situation.

Thus, the emergence of Italian political neologisms can be
explained by a combination of social, cultural, and pragmatic
factors — from mediatization and personalization to the
economy of linguistic expression and political polarization.

One of the most characteristic groups of neologisms in
contemporary Italian is lexemes formed from the proper names
of political figures using the suffixes -ismo, -iano, -ista, -ismo/-
esimo, etc. They denote not only political movements or
ideologies, but also certain styles of governance, rhetoric,
socio-political narratives, and even the general “image” of a
political figure in the collective consciousness.

Striking  examples of political neologisms are
starmerismo, starmerista (Kir Starmer), mileismo (Javier
Milei), trumpismo, trumpista (Donald Trump), schleinismo,
schleinista (Elly Schlein), bukelismo (Nayib Bukele),
bidenista, bidenismo (Joe Biden), melonismo (Giorgia
Meloni), macronismo (Emmanuel Macron), etc. All of the
examples given are from the Italian-language mass media,
which indicates the active incorporation of political neologisms
into everyday communication and journalistic style.
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All in all, political neologisms, in particular ideologized
derivatives of anthroponyms, are an important component of
contemporary Italian mass media discourse. They reflect not
only linguistic processes, but also deeper sociocultural trends:
the personalization of politics, the mediatization of
communication, the polarization of society, and the need for
economical linguistic coding of complex phenomena. Thanks
to the high productivity of such word-formation models, the
Italian language demonstrates its ability to respond quickly to
political changes, forming new semantic structures that
influence the collective perception of events.
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DIGITALIZATION AND ITS SPECIFIC LANGUAGE:
NEW STRATEGIES

Iryna TERSINA
Taras Shevchenko National University of Kyiv

An integral part of technological discourse are neologisms
— new words or new meanings of existing words arising in
response to the need to name new technologies, processes, or
phenomena.

Internet digital new words, in particular, digital idioms are
fixed expressions that have developed among users of digital
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technologies and reflect the specifics of communication in the
digital age. According to Crystal’s definition [3, p. 45], digital
idioms are characterized by semantic integrity, cultural
markers, and often metaphorical nature, which complicates
their literal translation into the target languages. It is argued by
Turner and Lakoff [4, p. 112], that digital idioms are the result
of the conceptual integration of technological processes and
everyday perceptions of users. Expressions such as “to
download the idea” (transfer data) and “to be in a bubble” (be
separated from society) demonstrate a metaphorical
reinterpretation of technological processes through the prism of
everyday experience.

A significant portion of English-language digital idioms
and neologisms do not have established equivalents in
Ukrainian. For example, expressions such as “tech stack,”
“dark pattern,” and “feature creep” do not have single-word
equivalents and require descriptive translation or the creation
of neologisms. Many Internet idioms contain implicit cultural
references that are understandable to an English-speaking
audience but potentially incomprehensible to a Ukrainian
reader. For example, the expression “jumping the shark” (the
moment when a product begins to lose its quality and
originality) comes from an episode of an American TV series
and has no cultural equivalent in the Ukrainian context [2, p.
187].

Technological vocabulary is developing so rapidly that
official dictionaries and glossaries cannot keep up with new
terms. Based on the analysis of a corpus of texts and expert
surveys, five main translation strategies were identified:
transliteration and transcription, word-to-word (calque),
functional analogues, descriptive translation, and hybrid
methods. The simplest way to translate neologisms is through
transliteration or transcription. According to the results of the
study, this strategy is used in 45% of cases when translating
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technological neologisms. For example: blockchain, podcast,
hashtag. Attention should in particular be paid to terms that
initially appear in Ukrainian texts in transliterated form, but
often acquire a calqued equivalent over time: drone (2020) —
IpoH — Oe3ninoTHUM NiTanbHui amapat (2024), gadget (2020)
— TaDKET — eNEeKTPOHHUM npuctpiii (2024).

Effective translation of digital idioms and neologisms
requires a comprehensive approach using various strategies
(transliteration, calquing, functional analogues, descriptive
translation, hybrid methods) depending on the context, type of
expression, and target audience. It is particularly important to
consider the target audience of the translation and the broader
context in which the terms are used. In addition, there is a
gradual standardization of technological terminology in the
Ukrainian language, but the process of forming Ukrainian
digital vocabulary is still in its active phase and requires further
research and systematization. Another important aspect is the
combination of different translation techniques to achieve the
best result.
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®OPMYBAHHA MOBHOI OCOBUCTOCTI B
OCBITHBOMY CEPEJOBMUIIII

Onena TOKMEHKO, Céimaana YEPHHIIIOBA
Kuiscokuu nayionanonuu yHieepcumem
imeni Tapaca Illesuenka

MoBHa  0COOWCTICTP €  IICHTPAJBHUM  €IEMEHTOM
IHIUBIIyaIbHOTO PO3BUTKY JIFOAMHM Ta i1  COIiaIbHOL
KoMmyHikaiii. Bona QopMmyerbes mix BIUIMBOM 0Oaratbox
(dakTopiB, cepel SIKUX OCOOJIMBA POJIb HAJCKHTH OCBITHHOMY
CEpEeIOBHIILY, METOAaM HaBYaHHS Ta MOJITHYHUM 1 COI[iaIbHUM
ymoBam (BacbkiBebka, 2020; I'py6a, 2019). dopmyBaHHS
MOBHOi OCOOHMCTOCTI HE OOMEXYETHCS JIUIIE 3aCBOEHHAM
rpaMaTUKd Ta  JIEKCUKH; BOHO  BKJIIOYa€  PO3BUTOK
KOMYHIKaTMBHOI ~ KOMIIETEHLIi, = KPUTHYHOTO  MHCICHHS,
3/1aTHOCTI JI0 MDKKYJBTYpHOI B3a€MOAIl Ta aJalTHUBHOCTI Yy
npodeciitHomy Ta corianbHOMY KUTTI (Pypman, 2020; Soroka,
2023).

OcCBiTHE cepeloBUIIE BHUCTYMA€ KIOYOBUM (HaKTOpOM
PO3BHTKY MOBHOI OCOOMCTOCTI y4YHIB Ta  CTYJCHTIB.
Opranizaiiisi HaBYaJILHOT'O MPOCTOPY, HOTO KYJIbTYPHO-OCBITHI
pecypcH, B3aeEMOJIisl YUHIB 1 BUKJIagadiB (GOPMYIOTh KUTTEBUH
MPOCTIP CTAPIIOKIACHUKIB 1 CIPUSIOTH PO3BUTKY MOBHHX 1
coliaNbHUX HaBUYOK. OCBITHE CepeloBHILE, SIKE MiATPUMYE
aKTHBHE BUKOPUCTAHHS MOBH, CTUMYJIIO€ (DOPMYBaHHS MOBHOI
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OCOOHMCTOCTI 4Yepe3 NPaKTUYHI KOMYHIKATHBHI 3aBIIaHHS Ta
iHTepakTuBHi popmu HaBuaHHs (BackkiBcbka, 2020).

BiniHrBi3M BHCTYyMa€e BAXXIMBUM MEXaHI3MOM (pOpMYyBaHHS
MOBHOi 0coOHCTOCTI. [IOHATTS «OUTIHIBI3M» y XYNOXKHIX Ta
HayKOBUX TEKCTaxX BifoOpaskae He JMIIE BOJIOAIHHS JBOMa
MOBaMHM, a ¥ 3JaTHICTh MHCIWTH, aHai3yBaTH Ta
caMOBUpaXaTUCsl y  JBOX  KYJIbTYPHHUX  CEpeIOBHIIAX
(ITommueBa & Kamitonosa, 2023). BiniHrBansHe HaBYaHHS, y
CBOIO  uepry, MiABHILye  MpodeciiiHy  aJanTHBHICTh
0COOMCTOCTI, CIpPHUSE PO3BUTKY KOTHITUBHUX Ta COLIaIbHUX
KOMITETEHIIIH, 1110 € HEOOXIAHUMU ISl Cy9aCHOTO PUHKY TIpalli
(ITpumyna, 2019).

B ocBiTHIX 3akiazax 3acTOCYBaHHS Cy4aCHHUX METOJUK
BUKJIAQJ@HHS 1HO3€MHHMX MOB, BKJIIOYHO 3 TEXHOJOTISIMU
JMCTAHIIMHOTO HAaBYaHHA, IHTEPAKTUBHUMHM IUIaTHOpPMaMHU Ta
MYJbTUMENIMHUMH ~ pecypcamH, CTUMYJIIOE  (HOpMyBaHHS
MOBHOT OCOOMCTOCTI 4epe3 MPAKTUYHE BUKOPUCTAHHS MOBH Y
pi3HUX KOMYyHIKaTUBHUX cuTyauisx (TapHaBcbka, 2019).

dopmyBaHHS MOBHOT OCOOMCTOCTI € MIKIUCIUTUITIHAPHUM
MpOIeCOM, IO BKJIIOYAE TICHXOJOTIYHI, TEAaroriydi Ta
miareictuuni acnektu (I'py6a, 2019; ®dypman, 2020). Kpim
TOTO, 3aCTOCYBAaHHS OUTIHTBAJBHOTO Ta MYJHETHUMOBHOTO
MiIX0MiB  crnpuse (GOpMyBaHHIO KOTHITHBHOI THYYKOCTI,
KPUTUYHOTO MHCICHHS Ta 34aTHOCTI JIO CaMOCTIHHOIO
HaByaHHs (Toxmenko, 2025).

Takum uywmHOM, (GOpMyBaHHS MOBHOI OCOOHCTOCTI B
OCBITHBOMY CEpEOBUILl € KOMIUIEKCHUM IIPOLECOM, SIKUH
BKIIIOYA€ TIENAroriyHi, TICUXOJIOTIYHI Ta COIIOKYJIBTYpHI
acriekTu. OCBITHE CEpelOBUILE, 3aCTOCYBaHHA Cy4aCHHUX
METO/JMK HAaBYaHHs, PO3BUTOK OUIIHIBI3MY Ta JepikaBHA
nojiTMKa y cdepi  OCBITH  CTBOPIOIOTH  YMOBH  JUIS
TapMOHIMHOTO  PO3BUTKY MOBHOI  ocobmcrocti. MoBHa
ocoOucTicT, 1O (OPMYETbCS Yy TaKUX YMOBax, BOJIOAIE
BHUCOKHMM pPIBHEM KOMYHIKaTHBHOI KOMII€TEHIIii, KOTHITHBHOIO
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THYYKICTIO Ta aJanTUBHICTIO, IO JO03BOJIAE €(EKTHBHO
(GYHKI[IOHYBaTH y CydyacCHOMY T7100a1i30BaHOMY CBITI.
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MOBHI CTPATEI'TI HU®POBOI KOMYHIKAIIII B
COLIAJIBHUX MEPEXAX

Anna IITYK
Vkpaincoxuil deporcagnuii ynieepcumem
imeni Muxaiina /[pacomanosa, m. Kuis

CyuacHe I1HTEpHET-CHUIKYBaHHS (opMye HOBI Mozjeni
MOBHOT B3a€MO/Iii, 10 MOTPEOYIOTh JIHTBICTUYHOTO aHANI3Yy.
3MiHM Yy (Qopmax KOMyHiKalii, 3yMOBJe€HI UU(POBUM
CEepe/IOBUILEM, 3YMOBIIIOIOTH aJallTallil0 MOBHUX 3aco0iB Ta
CTpaTerii MOBI 10 PI3HUX AayIUTOpid, BKIIOYAIOYU
MDKKYJIBTYpPHI IPYIIH, @ TAKOXK BIJIUBAIOTh HA CIIOCOOH BIUIUBY
Ha ajpecara. [locrae MuTaHHS BU3HAUYEHHS MOBHUX CTpATerii,
II0 3aCTOCOBYIOTBCS Y COLIAIBHUX MeEpexax Ta IXHbOIO
(GYHKI[IOHAJIbHOTO HABAHTAYKEHHS.

ComianpHi MepeXi CTald OJHUM 13 TPOBIIHMX KaHaJiB
M1KOCOOHCTICHOTO, npodeciitHoro Ta myOIiyHOrO
cminkyBaHHs.  Tyr  MoBa  BHCTymae  iHCTPYMEHTOM
camompe3eHTalii, MOOyJOBH IMIJKy, TIEpEKOHAHHS Ta
¢opmyBaHHS JOBipH. AHami3 KOMYHIKATUBHUX IPAKTUK Yy
Facebook, Twitter Ta LinkedIn € BaxiIuBUM aJs1 pO3yMiHHS
MEXaHI3MIB MOBJIEHHEBOTO BIUIMBY B YMOBax I1HTEPHET-
JUCKYpCy  Ta  PO3BUTKY  IU(PPOBOi  KOMYHIKaTUBHOI
KOMITETEHTHOCTI.

MeTo10 TOCHTIIPKEHHSI € aHajli3 KOMYHIKaTUBHUX CTpaTerii
Ta MOBHHUX 3ac00iB, XapakTepHHUX JIs JAUCKYPCY COLUaJIbHUX
MepexX. 3aBJaHHS JOCHIIKEHHS Tepen0adaroTh: BHU3HAYUTHU
TEOPETHYHI TIAXOAW O TPaKTyBaHHS KOMYHIKAQTHBHUX
cTpaTeriii; 3’scyBaTh iXHIO poib y (opMyBaHHI AOBIpH,
3aJy4eHOCTI Ta MUDKKYJIBTYPHOTO CIPHHHATTS Y TMporeci
OHJIAMH-B3a€MOJIIl; TMpOaHANI3yBaTH MOBHI 3aco0u, 10
3a0e3MeuyoTh peati3alliio CTpaTerid y TeKCTax KOpHCTyBauiB;
ouinuty BrMB anroputmiB Il Ha mnpukiami mOCTiB Yy
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LinkedIn, Twitter Ta Facebook Ha edexkTHBHICTP MOBHHUX
CTpaTerii.

MoBHa  KOMYHIKallii  PO3MJISNAETBCA K  TPOLEC
[IJIECOPSIMOBAHOTO  BIUIMBY Ha ajpecata Ta peamsaiii
komyHikatuBHUX 1ine# (Yazdani, 2000). MoBieHH€EBHI BIUJIUB
PO3YMIEThCA SIK LIECHPSIMOBAHUN BIUIMB Ha IHTEJIEKTYaJbHY,
eMOIIiliHy, COIllaJbHy Ta MDKKYJBTYpHY chepu peuumieHTa
(Uemepkin, 2009). KomyHikaTHBHI cTpaTerii BAZHAYAIOTHCS K
riaH MoBHOI moBeainku (van Dijk, 2002) abo sk CyKynHICTb
takTuK focsarHeHHs metu. O. CemianoBa (2006) Harosormrye
Ha IXHIi poJii y Bi0opi i moxayi iHGopmMarlii s T0CATHEHHS
e(eKTy BILUIUBY.

Amnaniz quckypcey LinkedIn, Twitter 1 Facebook 3acBimuns
JTOMIHYBaHHSI CTpaTeriii MepeKOHAaHHs, MAaHIMyJIIOBAaHHA Ta
caMoINpe3eHTallii. HaitepexTuBHimmmu BUSIBUIINCS
NOBIJIOMJICHHSI, II0 TIPYHTYIOTbCS Ha JIOBIpl, €KCIEpPTHOCTI
aBTOpa Ta aJanTOBAHOCTI J0 TIO0AIbHOI a00 MIKKYJIBTYPHOT
ayJuTopii.

Ha MoBHOMY piBHI THIIOBI SIBHILIA BKITFOUAIOTh:

- aKTHBHE BUKOPHCTAHHS NUTAIBHUX KOHCTPYKIIiM,
30kpema eminTuaHux (What’s the name of the song?; Anybody
knows? Can anyone recommend a good article on AI?) nns
CTUMYJIFOBAHHSI J11aJIOTy;

- OUTaJIbHI  KOHCTPYKLII, 110 BiJJOOpaXkaroTh
MDKKYJIBTYpHY B3aeMofito (How do marketing trends differ in
your country?), CTHMYJTIOOYH OOMIH JyMKaMH  MiX
KOPHUCTYBa4aMU 3 PI3HUX KYIbTYP;

- ejincuc Ta CKopoueHHs (mice!; awesome work;
congrats!) sik 3aci0 MOBHOT €KOHOMIT;

- imnepatuBHi dopmu (Add to playlist; Check the link;
Share your experience!) y poii CIOHYKaTbHUX aKTiB;

- muTanbH1 hopmu BBiwIMBOro cnonykanss (Would you be
willing to share it?; Could you give feedback on this post?);

- eMOIIWHO-OMIHHI OKIWYHI peueHHs (What an amazing
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singer! Absolutely love it!; Great insights on global
marketing!);

- BUTYKU Ta cieHr (wow!; fab, asap; mind-blowing), mo
M1JCUITIOIOTh €KCIIPECUBHICTh BUCIIOBIIOBAHHS.

i o3naku QopMyroTh crneuuiyHUN CHHTAKCUYHUN Ta
parMaTUYHui Npodijab IHTEPHET-IUCKYPCY, OPIEHTOBAHHA Ha
MIBUJIKUHA BIATYK, B3AEMOJIIIO Ta €MOIIHHE 3aTyYCHHS.

[HTepHET-KOMYHIKaIlii  CTBOPIOE  JWHAMIYHY  MOJEINb
MOBHOT B3a€MO/Iii, y sIKii MOBHi CTpaTerii CIyTyloTh 3aCO00M
BIUIMBY, TIATPUMKHA  KOMYHIKQaTHBHOTO  KOHTakTy  Ta
e(eKTUBHOI  B3aeMOMii 3  PI3HOMAHITHOI  ayJUTOPIEI0.
CormianbHi Mepexi CTUMYIIOIOTh BUKOPHCTAaHHS CKOPOUYEHHX
KOHCTPYKUIN, NUTaJIbHUX (GOpM, IMIEpaTUBIB Ta EMOIIIIHO
3a0apBIEHUX BUCIOBIIOBaHb, 10 CHPHSIOTH aAKTUBI3aLlil
niasnory, (POpMyBaHHIO COLIIANBHOT OJM3BKOCTI Ta MiABUICHHIO
BIUIUBY 4epe3 aJropuTMmiuHi pekomenpauii Tta  HII-
MepPCOHAJTI3AIliI0 KOHTEHTY.

AHaii3 mocTiB 1 MOBIZOMIIEHH 3aCBiOYMB, IO EIIIIICHC,
iMnepaTuBu, THTaIbHI  (GOPMH  Ta  €MOLIHHO-OLIHHI
BUCIJIOBJIIOBaHHS € KJIIOYOBHUMHU IHCTPYMEHTaMU 3aTy4YeHHs
ayJUTOpii, CTUMYJIIOBaHHS OOTOBOPEHb Ta 3MILIHEHHS JOBIpH,
BKJIFOUHO 3 MDKKYJBTYpHUMH Ipynamu. Brums anroputmis 11
MiATBEPAWB, MO CcydacHi mudpoBi TuiatpopMd HE JUIIE
TPAHCIIOI0Th, @ i MOCWIIOITh €(PEeKTUBHICTh MOBHHMX 3aC00iB
3aBISIKM aBTOMAaTHYHOMY MiAOOpPY KOHTEHTY BiJIIOBITHO [0
IHTEpECiB KOPUCTYBAYiB.

[Momanpmii JOCHiKEHHS MOXYTh OYTH CIpsIMOBaHI Ha
NOPIBHSHHS KOMYHIKQTMBHHUX NPAaKTUK y PI3HUX COIIaJIbHHUX
Mepekax, aHalli3 JKaHPiB KOHTEHTY Ta OIIHKY BIUTMBY
MDKKYJIBTYpHUX ~ OCOOJIMBOCTE  Ha  CIOpPUMHATTS U
e(eKTHBHICTh MOBHUX CTpaTeTil.
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B3A€MO3B’SI30K OB’€EKTUBHOI JIMCHOCTI,
MOBH, CBIIOMOCTI TA KYJIbTYPH

Anna JIATHI'THA
epacasnuii mopeosenbHo-ekoHoMIvHUL YHigepcumem, M. Kuis

JlinrBictuka XXI cT. akTHBHO PO3pOOIISIE HAMPSIM, SKHUMA
MOBY pO3IJIsiAae SIK KyJbTYpHHH KOJ Hallii, a He MpocTo 3acid
KOMyHIKaIlii Ta Ti3HAHHA — JIHTBOKYJIbTyposorito. Bona
JOCTIIKY€E, SIK KyJIbTypa KOAYETbCSI MOBOIO, SIKY KYJIbTYypHY
iHpopMalil0 HeCyTh TI YM  IHII  OJUHMII  MOBH.
JIIHrBOKYJIBTYPHUM MIAX1A JTa€ 3MOTY IO-HOBOMY MOIJISIHYTH
HAa KOMYHIKaTMBHUN mporec. Kynbrypa € migcymMkom
IHTEpaKIii JTIOJeH, 1 HAIEeKHICTh MOBISI IO TEBHOI KyJIbTypU
BU3HAYAETHCI HE TUILKU 3HAHHSIMHM, SIKI BIH HOAUISE 3 1HIIUMHA
OpelCTaBHUKAMU Ii€1 KynbTypH, a © NpURHATUMH B
CYCIIIBCTBI ~ QITOPUTMAMH  3IIMCHEHHS  TISUTBHOCTI st
JOCATHEHHS! LUIeH. Y KOXHOI JIHIBOKYJBTYPH ICHYIOTH CBOL
IpaBWiia BEJIEHHS PO3MOBH, MOBJICHHEBOI'O KOHTAaKTy, SKi
TICHO TOB’S3aHI 3 KYyJbTYpHO 3yMOBJIEHUMH CIOCOOaMHU
MHUCICHHS W moBeminku. CHCTeMH KOMYHIKamii B pi3HUX
KyJlIbTypax TMepeAaloTh BiJ TMOKOJIHHA JO MOKOJIHHA, IX
3aCBOIOIOTH Y MPOILIEC IHKYIbTYpaILlii.

29



LEARNING THROUGH LANGUAGE

Haiimommupenima  TpagumiiHa  Mmetadopa  MOSCHIOE
B32€MO3B 30K JMIHCHOCTI Ta MOBU HAaCTYITHUM YMHOM: MOBa —
J3€pKajio HaBKOJIMIITHBOTO CBITYy, BOHA BiIOOpakae MIMCHICTD 1
CTBOPIOE CBOIO KapTHHY CBITYy. BimoOpakeHHs — 11e aKTUBHUUN
mpouec  CunpudHATTA  iHGopMalii 3a  OAHOYACHOTO i
KOTHITHBHOTO OTIPAIIOBAHHS (sxe HE 32BN
YCBIIOMJIFOETBCS):  CHOpHiiMaioud 1H(QOpMaIil0o Mpo SKHICh
peaMeT, JTI0ANHA BU3HAUAE HOTO, IEBHUM YMHOM Kiacudikye
1 «pO3TaIIOBY€» Ha MIEBHE MICIIE B Tiif KAPTHHI CBITY, 5IKa BXKE B
Hel icHye. [[IHCHICTD — 1€ BCe CyIlle, MaTepialibHE Ta 17cabHe,
peabHO ICHYIOYE Ta ysBHE (HampHKiad, y Gopmi CIorajiB mpo
MHHYJIE, Mpiii Tpo MaitOyTHE, BUTBOPIB ysiBH, (paHTa3iil TOIIO),
0 HAIEKUTh CBIIOMOCTI Ta JIEKHUTH I103a 1l MEXaMH.
Enementamu (dpparmMeHTamMu) MiCHOCTI € (DaKTH B MIUPOKOMY
PO3yMiHHI — B apTe(aKTiB 10 MEHTe(AaKTiB.

Mix nifcHICTIO 1 MOBOIO mepeOyBae MUCHSYA JIFOJAWHA,
HOCIi MOBM Ta cBimomocTi, sik 3a3Hadae C. Tep-MiHacosa.
(Cemenrok, Ilapamyk, 2020, c. 130). Jlrogu sK XKuBI
BHCOKOOPTaHI30BaHi MaTepianbHi  ICTOTH  BOJIOMIIOTH
TICUX1KOI0, TOOTO BIIACTUBICTIO Big0OpakaTH CBOIMH CTaHAMH
HABKOJIMIIHIO AiicHICTh. CrenudiqyHon TIOACEKOI (HOpMOIo
BIITBOPEHHST JIMCHOCTI Ta BUIIMM THUIIOM [ICUXIKA €
cBiomicTh. BoHa icHye y BHIJIS[I MEHTAIbHHX 0Opa3iB —
MeHTe(aKTIB, sSIKI JOCTYNHI CIHOCTEPEKEHHIO B 1HTPOCHEKIIT
JUISE CyO’€KTIB CBIJJOMOCTI, Ta MPEAMETHOTO BTUICHHS ITUX
o0pa3iB y misTIBHOCTI Cy0’€KTiB cBimoMocTi. MeHTedakTn €
€JIeMEHTaMU «3MICTY» CB1JIOMOCTI, MEHTaJIbHUMH OIMHHIISIMH,
Ha SKI MOXXHAa pO3JIUIMTH 1leaTbHUN aclekT JidCHOCTI,
B1JI0OpakeHUi y CBIOMOCTI, 3ayBaxkye B. KpacHux.

3a B. Kpacuux, cucrema MeHTe(]akTiB 3riiHO 3
napameTpamu «iH(QpOPMaTHUBHICTb — 0OPa3HICTh» A€ Tpiamy:

1. 3nannsa. Ix BusHayaroTh sk iHQOpMamiiiHi, 3MicTOBi
OMHUII, CYKYIHICTh SKHUX CTBOPDIOE TI€BHUM YHHOM
CTPYKTYpOBaHy Ta l€papxi3oBaHy CHCTEMY, HalpUKIaa
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MaTeMaTW4YHl Yd XIMIYHI TIpaBWja, MICIE PO3TAIlyBaHHSI
reorpaiuHuX 00’ €KTiB, MiCLA Ta AaTH MOAIN 1 T. 1H. 3HAHHS HE
HiATAI0ThCS MOAATBIIOMY PO3WICHYBAHHIO HAa MEHII OJIMHHMII],
ajie BOHU OyBalOTh:

1) wnHamioHanbHO HeWTpanbHi (Hampuknan, «Ha 3emmi
IIiCTh MaTepukiBy, 2*2=4) Ta  HaliOHAJIBHO MapKOBaHI
(manpuxknan, borman Xmensauipkuii, Jlens Hezanexuocti),

2) HaykoBi (TyMaHITapHi Ta IPUPOIHUYI) 1 HEHAYKOBI,

3) npeametHi ( PO MEBHI rany3i 00’ €KTUBHOI MiIMCHOCTI)
Ta METOJIOJIOT1YH1 (3HaHHS MPO 3HAHHS, CIIOCOOU OIEpYBAHHS
HUMH);

4) pexinapaTuBHI  (3HAHHSA TpPO  MO0-HEOyAb,  AKi
IPOSBIISAIOTHCS Ha PIBHI BepOaJbHOIO OMKCY) Ta MPOILEIypHI
(3HaHHA MPOTE, K 3pOOUTH MIOCH HA PiBHI peabHOI 1ii);

5) ™oBHI (3HaHHS (OHETUYHHX, JIEKCHYHHX Ta
rpaMaTUYHUX OJMHHUIIL MOBH) Ta METAMOBHI (SIK OlepyBaTH
MOBOIO (MOBHUMH OJUHUIISIMH );

6) 3a 3MICTOM — EHIMKJIONEeINYHI (HEMOBHi, ()OHOBI, MPO
HaABKOJIMIIIHIN CBIT) Ta MOBHI (3HAHHSI MOBH);

7) BpoKeHI (HampuKiaa, 3M10HOCTI 10 MOB) Ta HaOyTi
(BHACIIIIOK HABYAHHS YU JISJILHOCTI);

8) BuBYeHi (HaOyTi BHACIIAOK IIECIIPSIMOBAHOTO
HaBUaHHS) Ta 3aCBOEHI (OTpUMaHI «aBTOMATHYHO» depes3
KOMYHIKAIIi0);

9) BuBimHI (MOB’s3aH1 13 YMHHUKAMH, SIKI 3yMOBIIIOIOTH
PO3yMIHHS TEKCTYy — BHYTPIIIHIA KOHTEHT, ()OHOBI 3HAHHS,
IMILTIKaTypa, MPeCyno3uLlis).

2. Konment. Ile wmeHTedakT y BHUIIIAA HaHOLIBII
3arajpbHOl, MaKCUMaJIbHO aOCTparoBaHOi i1el «mpeameTay,
KOTHITUBHO ONPAaIlbOBAHOI 1 MPEICTaBICHOI Y CBIIOMOCTI SIK
CYKYIHICTB yCiX CBOIX 3B’SI3KiB, HAPUKJIA: dYac, BOJ, Kpaca,
3JI0pOB’s1, 3aKOH, 3JI0YMH, Mpallsl TOLIO.

3. VsaBnenns. Ha BigmiHy Bif 3HaHb, SKi (HOPMYIOTHCA
iHpopMaLlIHHUMH  OJMHULSIMH, BOHH  KOJIGKTHBHI, Ta
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akcioMaTtuyHi (ToOTO HE BUMAraroTh JI0Ka3iB) 130epiraroThCs B
PO3TOPHYTOMY BUTJISIZL, € BHYTPILIHIM 00pa3oM IMpeaMeTa, o
BUHUKAE 3 UYTTEBUX BPAXEHb, SKI JIIOJUHA TEPEKHBAIA
panime. YsBiaeHHS (OPMYIOTHCS 00pa3aMu, SIKi OXOIUTIOIOTH
KOHOTAaIlii, XapakTepu3ylThcsl CyO €KTUBHICTIO, BOHH €
TEOPETUYHUMHU (TOOTO MOTPeOYIOTH JI0Ka3iB Ta MOSICHEHB) 1
30epiratotecst y 3ropuytomy Burisial (Cementok, [lapamyk,
2020, c. 131).

Came KOHIENTH K OJUHUIN 3MICTy CBIIOMOCTiI HIMPOKO
3aCTOCOBYIOTh y PI3HUX PO3/ijax JIHTBICTUKH ISl TOSICHEHHSI
TOTO, K JIFOJIMHA CTPYKTYPYE AIMCHICTH Ta KOJY€ ii B MOBI.

JlronuHa mi3HA€E CBIT opraHaMu 4yTTs (11’ SIThbMa KaHaJIaMH)
1 Ha Iii OCHOBI CTBOPIOE CHUCTEMY 3HaHb, KOHIICTTIB Ta
ySIBJICHb NPO HABKOJMILIHIO AiicHICTh. [Ipomyckaroun ix uepes
CBOI0O  CBIIOMICTb, = OCMHCIMBILIHM, pE3YJbTaTH  TaKOTO
CIPUHHATTS, BOHA TEepelnac iX IHIIMM 4WIeHAM KOJIEKTHUBY 3a
noroMororo MoBu. CBioMicTh MaHidecTye cebe B MOBI: «MOBa
JIOIMHU — 11€ TIOBEPXHEBAa CTPYKTYpa, Y SKIi 3a JOMOMOIOIO
TEKCTIB (PIKCYETbCA MOJIENb CBITY, Ky MH HECEMO Yy CBOIH
cBimomocti», Ha ayMKy 3. TypaeBoi (I"omyGoBcrka, 2024, c.
72).

Kapruna cBity, 3a M. Xaiinerrepom, o3Haua€e He KapTUHY,
110 300pakae CBIT, a CBIT SIK KapTUHY, TOOTO II€ Bi1OOpaKEHHS
HaBKOJIMIIHBOTO CBiTy Yy cBigomocti moguau (Ilovemnros,
1989, c. 15).

JlromnHa comiankHa 3a CBOEW TpHUpoaoro. Jlroaceke B
JIOMHI TMOPOJUKYETbCA 11 JKUTTSIM B yMOBaxX CYCILUIbCTBA,
CTBOPEHOT HEI0 KyJNbTypd. AHTPOINOJOTIYHA KYyJIbTypa —
cHUCTeMa 3HaHb, CHMBOJIB, TIPABUJI, HOPM, BipyBaHb, TPaIUIIIHA
Ta IIHHOCTEH, SKi MOAUISIOTH yCi YJIEHW MEeBHOI CHUIBHOTH.
CBiJIOMICTh JIOAWHU — B1OOpa)KeHHS TIMCHOCTI KPi3b MPU3MY
CyCHUIBHO BHUPOOJICHMX 3HaHb, CHUMBOJIB, MpPaBWJI, HOPM,
BipyBaHb, Tpaauliil Ta WIHHOCTEH, TOOTO KYJIbTYpH,
3yMOBJICHOI ~ KYJBTypOIO  MOBHOTO  KOJIGKTHBY,  HOrO
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MEHTAJIITETOM, KOHIICTITYaJIbHOIO KQPTUHOIO CBITY.

Taxum unHOM, CB1IOMICTH — 1€ BiJOOpasKeHHs JIMCHOCTI Y
MPOIIECi MUCIICHHS. 3MICT CBIJOMOCTI — 1€ iICIbHUI acIIeKT
JTIACHOCTI, OJWHHUINI 3MICTY CBIIOMOCTI — MeEHTe]aKTu
(3HaHHS, KOHLENTH, YysABIeHH:S). [IpogykroM  mroachkoi
CBIIOMOCTI €  KOHIIEITyaJlbHa KapTHHA  CBITy, IO
00’ €KTUBYETHCS, BEPOATI3YETHCS Y BUTJISAI MOBHOI KapTHHH
CBITY.
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KYJbTYPHO-MOBHA ITEHTHYHICTD KPI3b
NPU3MY KOHCTPYKTUBI3MY

Hamania IATHT'THA
Leporcasnuu mopeosenvHo-exonomiunull ynieepcumem, m. Kuis

Ha mepmmii morunsi, muTaHHs iIGHTHYHOCTI BUXOIUTH 3a
paMKu TepHIoro Koja MpoOieM, SiKi CTaHOBISATh MPEIMETHE
[IOJI€ MOJITHYHOI JIHTBICTHKH. AJle, SKIIO BHXOIUTH 3
HaIpaIfoBaHb COIIAJIBHOTO KOHCTPYKTHBI3MY, HE MOXXHA HE
0auuTn MOBHO-3YMOBJICHOT'O KOHTEKCTY MpoLeciB
camoineHTudikamii. BiH nerepMiHyeTbcs HE JHMIIE TUM, IO
IICHTUYHICTh BUOYJIOBYETHCS Yy TMPOIECI JAUCKYPCHUBHOT
B3aeMoAdil, a W THUM, 0[O0 CHMBOJIYHI YSBJICHHS, SKi
XapaKTepU3yIOTh IIEHTUYHOCTI, CTBOPIOIOTHCSI MOBOIO.
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[ToHATTA «1AEHTHYHICTB», SIKE MOTYXKHO YBIpBAJIOCA Y
HAYKOBHH 1 MOMITUYHUN JEKCUKOH Apyroi moioBuHu XX CT.,
CTaJO CBIAYEHHSIM TOTO, IO MPAarHEHHS JIIOJUHH BiquyBaTd
cebe YacTUHOI0 TEBHOI CIUIBHOTH 1 MPEICTAaBHUKOM MEBHOL
ICTOPUYHOI TpaauIlii, kara Mopo3yMiHHA (HacamIepes Ha piBHI
MOBH) HE 3MEHIIYETHCS B 0OCTAHOBIII HATUCKY 1HIYCTpiali3zMy
1 6ararokynbTypHOCTI. Tlomyk ciiB 1 MOHSTH, 110 BIIOWBAIOTH
MOYYTTS CHIBIPUYETHOCTI JIOJUMHH IO TEBHOI Tpajauiii,
BUSBUBCS CKiIagHuM. IIpomec nporo momyky B YKpaiHi i
CHOT'OJIHI HE 3aBEPILUBCS.

3p03yMijio, 10 y 3aCTOCYBaHHS TEPMiHA «iIEHTUYHICTH)» B
chepl KOTHITMBHOTO aHallizy € CBOI MNPUOIYHMKH 1 CBOT
OTIOHEHTH. Hapnumkosa OaraTorpaHHICTh HOHATTSA
«1IEHTUYHICTHY», sIKa 3po0mia HOro BaroMuM KOHCTPYKTOM
HNONITHYHOTO  JMCKYpCY 1 omHuM 3 edexkTuBHHUX
MOOLTI3alIMHUX MEXaHI3MIB, CIPUHMAETHCSI Y HAyKOBOMY
CEepeloBHUIl Jalieko He oxHo3HadHo. OcobauBo OaraTo
3alepedeHb  BUKIMKAIOTh  «IpeTeH3li  Ha  BU3HAHHA
IIeHTHYHOCT» 3 OOKy Tpym, sKi BBaXawTbh cebde
muckpuMiHoBaHUMHU. Konn cam (akT HaleXHOCTI A0 TpymnH
TPAKTY€EThCS SIK IPAaBO TOBOPUTH Bij ii iMEHI, a MparHeHHs 110
3a0€3MeUYeHHs]  MOJITKOPEKTHOCTI 1€ TMPaBO  Y3aKOHIOE,
BIIKDUBAETHCS  IMUPOKUM  TPOCTIp I TOJITHYHUX
aHTpenpeHepis, K1 HaMararoTbCst MaHiMyJII0BaTH
KOJICKTUBHOIO IICHTUYHICTIO Y CBOIX BJIACHHX ITUISX.

3apaau KOHIENTYaIbHOI SICHOCTI, T0BOAATH P. bpyOeiikep
ta @. Kynep, BapTo Oysi0 0 «BUITH 32 paMKH 1I€HTUYHOCTI» 1
TOBOPUTH po imeHTH KA, CaMOpPO3yMiHHS,
camomno3utnionyBanus (Haropna, 2005, c. 138).

I Bce X 3maeThcs, IO B CHCTEMI fK HAyKOBOi, Tak 1
MOJIITUYHOI MOBU 3HAWTH 3aMIHHUK TepMiHA «iJICHTUYHICTH
Oyne Haa3BUYaHO Bakko. CrpaBii, 1IEHTUYHOCTI PyXOMi,
HEOJJHO3HAYHI, KOHIIETITYaJIbHO 3yMOBJIEHI, 4acTo
CKOHCTpPYHOBaHi. AJie Ile¢ pO3MHUTE TOHATTS € BXKE IOCUTh
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rIMO0KO 3aKOPIHECHUM €JIEMEHTOM CyCHUIBHOI i
IHTENIEKTyallbHOI CBiAOMOCTI. [louyTTs «HaleXKHOCTI», IO
NepeacTbcsi 3a HOTo JOMOMOIOK, € IMUPUM 1 TIIMOOKHM,
O0COOIMBO Y «TPaBMOBAaHUX» COIllyMax, THX, [0 3a3HAIH
JTUCKpUMiHALII.

Tak 4m iHaKIIe, ane MOHATTS «IIEHTUYHICTH», HA HAIIy
JTYMKY — 11€ HaOLIbII BJIajie HAa CHOT'OJIHI OTNepaIliiHe MOHATTS
JUIS O3HAYEHHSI ayTEeHTHMYHOCTI 1 TOSICHEHHS KYJIbTYpHUX
BIZIMIHHOCTEH — perioHaJIbHUX, €THIYHUX, KOHPECIHHUX 1 T.1H.

Uepe3 i1aeHTH]IKALIAHY NpU3My HaHOUIbII penbedHO
0adaTbcs 1 BUTOKH TOJITHKO-MOBHUX TMPoOJeM, 1 BIIMIHHOCTI
pETiOHATBHUX Ta €THIYHUX CYOKYJBTYp, 1 JUKepena IiHHICHUX
KOHQUIIKTIB, 10  MOXYTh  BHHMKAaTH  Ha  IPYHTI
pO30aJIaHCYBaHHS  «CTapHWX» 1ICHTHYHOCTEH 1 I[IHHICHUX
CHCTEM. YTBEp/DKYEThCS Yy MOJMITUYHOMY JAUCKYPCl 1 MOHSATTA
IOJNITHKA 1AEHTHYHOCTI», IO BUXOIWTH 3 HEOOXIJHOCTI
NPUUHATTS TIEBHUX TOJITHYHUX PIIEHh Ha  IMiJICTaBi
HAJIEKHOCTI THUX YM IHIIUX IHAWBIAIB JI0 KOHKPETHOI
HAI[IOHAJILHOT, €THIYHOI, pACOBOI UM SIKOICh 1HIIOT TPYIIH.

[nenTHYHOCTI HalKpalle MiAAalThes JOCTIIKEHHIO Yepes
TEOPiI0 JTUCKYPCY, fKa PO3KPHBAE TPAAULIIO «PO3YMIIOUOI»
coriosorii M.BebGepa. 3rimHo 3 BeOEpiBCHKOIO METO/I0JIOTIEI0
IHIUBI BHUCTyNae cy0’ekToM comianbHOl 1ii. MexaHizMu
dbopMyBaHHS comiankHOI Ail HaMyCHIIIHINIE TOCTIIKYIOTHCS
METO/IOM JHCKypC-aHamizy. A Xapakrtep miei maii Iiikom
3aJIeKUTh  Big  camoimeHTudikamii  cy0’ekta. Tomy y
JUCKypcax, M0 CTOCYIOTHCS MONITUYHOTO MaiiOyTHHOTO HAIlii,
Jep)kaB, MOB Ha TEpIIOMY MICIi ONMHSIOThCA MpoOIeMu
1IEHTAYHOCTI.

He meHmow Miporo NPOIYyKTUBHUM Yy CHUCTEMI JUCKYpC-
aHaJi3y € TOHATTS «mepeifeHTudikamis». 3MIHH B CHCTEMI
CBITOCIIpUIMAaHHS, Ki BiIOyJIUCS Yy CBIT1 B ApPYridl MOJOBHHI
XX cr., HJIx. Cmen3ep BkIajae B MOHATTS «iHTerpamiiiHa
peBomoLisy, «peBomonis B chepi  comimapHOcTi W
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ineaTuyHOCT» (C™Memn3ep, 2003, c. 97).

HogitHi ¢opmu iHTerpaiii, 3acHOBaHI Ha TPYIOBUX
3B’3KaX, YCIIIIHO 3MaraloThCs 13 TpamuliiHuMu (opmamu
cyOHaIioHanpHOI 1HTerpamii (penirii, rpoMana, CyCiACTBO,
KpOBHAa CHOPIAHEHICTh) 3a JIOSAJBHICTh, MNPHUXUIBHICTH 1
BiJUIaHICTh 1HIUBIAIB. BogHOYAC BOHM CTaBIATH Mij 3arpo3y T
3IIATTS TEPUTOPIATBHOCTI, BJIAJW, 1JCHTUYHOCTI Ta TPyHOBOI
CONIAApHOCTI, fKa XapaKTepHu3ye Halilo-IepxkaBy. JlepkaBHi
YTBOPEHHS CTal0Th BIZIKPUTHUMH cUCTeMaMu 3
HaliBIPOHUKHMMH  MeMOpaHamu. B wmipy Toro, sk
CcyOHaIliOHATBHI TPYNIH YTBEPIKYIOTh CBOIO BJIACHY KYJIbTYPHY
IICHTUYHICTb, CBIT CTA€ CBIIKOM BiJIPO)KCHHS JIOKAII3MY.

Bci igentudikamiiini mporecu B ymoBax rioOamizarii
HEHMOBIPHO YCKJIAIHIOIOThCS. 3 OTHOTO OOKY, (opMyeTbes
IIOCh Ha 3Pa3oK «KyIbTypu MojepHizamii» (C. A3edHmTanr) i
7100abHOT MEHTAJIbHOCTI; 3/100yBalOTh CBITOBE MOIIMPEHHS
CXOXI1 3pa3KH CIOCO0Y KHUTTS, CTAaHAAPTH TMOBEIIHKH, IIIHHICHI
ynoao0aHHs, HalOUIbIl «IIPOCYHYTI» MOBH. 3 JpPyroro OOKy,
IHTEHCU(IKY€EThCS TPOIEC YTBEP/DKEHHS HApOJaMH TPYIOBOi
(TepuTopiasibHOI, €THIUHO1) 1IeHTHYHOCTI. [IpupoaHuii y cBoiii
OCHOBI, BIH yacro HaOyBae  XBOpOOIMBUX  (oOpM,
CYNPOBOJIKYETHLCS TCHICHITISIMU JI0 BiZJOCOOJICHHS 1 aBTapKii. Y
TUX JOCUTHh YaCTUX BUMAJAKaX, /1€ BIIUYKEHHS HACEJIEHHS Bij
BIIJI1 Ma€ BJIACHUM €THOKYJIbTYpHUHU (Y TOMY YHCIi MOBHHI)
BUMIp, JIOKQJII3M TOTJIHOIIOE HEOBIPY A0 BIAAH 1 CIPUIHHSIE
rIMOOKI MIHHICHI KPU3H.

[Ipore, HEOOXigHO 3a3HAYUTH, IO MOBHI MpOIECU
PO3BUBAIOTHCS 32 CBOIMH 3aKOHAMH, BiJOOpakalouMm He
CTUTBKA MIpy JE€p’KaBHOTO BTPYYaHHs, CKUIbKH CTYITIHb
BIJIOBIIHOCTI TUM pealbHUM 1JAeHTU(IKAIIHHIM KOAaM, SIKi
NPEBATIOIOTH Y IIbOMY CycninbeTBi. [lepeckountu xoua 6 yepes
OJIHY CXOIWHKY Yy PO3BHUTKY CaMOiIeHTH(]IKaIliii HEMOMXJIHBO:
e sKpa3 Ta cdepa, sKa PEryyiloeThCsl HacaMIepes BIIACHHUM,
eK3UCTeHLIHHUM BHOOpOM ocobu. B cycminbeTBi X piBEHBb
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camoifieHTHdIKamii — KOHCTaHTa, fKa 3aJ]eXKUTh BIT il
0araTb0X 3MIHHUX — PIBHS EKOHOMIYHOTO PO3BUTKY,
TEPUTOPIATLHOI IUTICHOCTI YM, HABIAKW, pPO3WICHYBAHHS,
pedrexciit icTopuyHOi MaM’siTi, CTaHy MOJITHYHOT KYJIBTYpH.

Bynp-sika muckypciBHa crparterisi (1 CTpaTeris MOUIYyKY
IIGHTUYHOCTEH BUHATKY HE CTAaHOBHTbH) MiAMOPSAIKOBaHA
BHUPIIIEHHIO TOTPIHHOTO 3aBJAaHHS: MOBHOTO CaMOBHUPaXKCHHS,
«BXXHBJICHHA» Yy CYCHUIbHY CBIIOMICTh IEBHHUX YSBJICHb 1
HAJIAroJKCHHSI B3a€MO/II1 COLlIaTbHUX TPYH Ta IHIUBIIIB.

B ymoBax OypxJiMBOro po3BHUTKY i1H(popMaliiiHoi chepu
BXKE a0CONIOTHO HEMOXJIMBO PO3IIIAIATH MOBHO-KYJIBTYPHI
npobiemMr To3a  iACHTUGIKAIHHUM 1 KOMYyHIKalifHUM
KOHTEKCTOM. Peanii rio6anizoBaHOro cBiTY poOJATh 3aBJaHHA
MOIIYKY BJIACHOI KYJBTYpPHOI 1A€HTUYHOCTI aKTyalbHUMH IS
KOKHOT KpaiHu. «HamioHanpHa KyJbTypa — L€ JHUCKYPC,
crocid KOHCTPYIOBaHHSI 3HAY€Hb, K1 BIIMBAIOTh Ha HAIIO 1
OpraHi3yroTh fK il fii, Tak 1 BIANOBiAHI Ail», — 3a3HayYae
C.Tann. Bin BBaxkae, 0 HalllOHAJIbHA KYJIbTypa KOHCTPYIO€
IICHTUYHOCTI, MPOIIOHYE CMUCIU MOHSATTS «HALIsS», 3 KO 1i
YJIeHH MOXYTh cebe imeHTudikyBaTH. Y 1HX JediHIMiAX
¢ikcyeTbcst BuOip meBHOI Tpaauuii 1 OaueHHS «IHIIOTO»
(3epuernpka, 2003, c. 84).

Inentnunicth, noBoauTh O. ['HaTIOK, HE € YUMOCH pEATBHO
ICHYIOUHMM — 1€ JIUILIE KOHCTPYKT, 1110 HAPOIKY€ETHCS B IPOLIeci
nianory. IneHTudikaniiHui TUCKYpC BUCYBA€THCS HA TIEPIIAN
IaH B 4Yacu TJIMOOKUX TIEPEeTBOPEHb, KOJIM CIUIBHOTA
BIJIIIYKY€ HOB1 Opi€HTaliHI omopu. Y paMKax OJHi€i
KyJIbTYypH MOXe ICHyBarh Oararo  imeHTH]IKaIiitHuX
JTUCKYPCIB, 3 PI3HMIICIO BiJl TOJEPAHTHOCTI 110 KceHO(OoOii.
Binkputuii THN HaliOHATBHOI 1IEHTUYHOCTI (QHAIOTIYHO [0
BIIKPUTOTO  CYCIIUJILCTBA) JEMOHCTPYE 3HAa4HO  OLIbIIe
TOJICPAHTHOCTI 1 3HAYHO MEHIIE KCeHO(OoO1l, HIK 3aKpPUTHI
(Hnattuk, 2020, s. 55).

CyuacHMii  KOHCTPYKTHBI3M,  30KpemMa Ti  HOTO
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MPEACTaBHUKH, SIKI JOCIIDKYIOTH MPOOJIEMHU 1ACHTUYHOCTI y
KOHTEKCTI MIKHAPOJIHUX BIJHOCHH, IMPOMOHYIOTH PO3TISAATH
denomen ineHtudikamii y cucremi SK MPUPOTHOTO, TaK 1
KyJIbTypHOTO Bimbopy. 3a A. Benarom, eTHOcHM 1 KpaiHu
PO3PI3HSIOTBCS 32 O3HaKaMH TOTO, sIKa 1JICHTUYHICTb
NPUITUCYEThCS «IHIIOMY» — Bopora (kyiabTypa T. T'oGbca),
cynepurnka (kynabTypa [lx. Jlokka) ym gpyra (KymabTypa
I. Kanra) (Wendt, 1999, p. 37).

CriBiCHYIOTh MaTepiasliCTHUHI ¥ AMCKYPCUBHI MOSICHEHHS
JIOTIKA KOHCTpYIOBaHHS ineHTH4YHOCTeH. KOHCTpyKTHBI3M He
BIIKM/Ia€ TIEPIIMX, aje TsDKi€ A0 Apyrux. JUCcKypcuBHi
YUHHAKU IIEHTUYHOCTI  3a/JeXarb Bl  MOXKJIHMBOCTIL
MaHIITyJIIOBaTH HE TpeAMETaMH, a CcJOBaMH. BpaxoByrouw,
HACKUIbKH BEJIMKY pOJib y THX a00 IHIIUX CUTYaIlisX Biairpae
MOBa, LIJIKOM MOXIIMBa M0Oya0Ba afeKBaTHOI MiiioBOi Teopil
IIEHTUYHOCTI Ha JiHrBictuyHoMmy piBHi. (Haropua, 2005,
c. 147).

[IpyHIMMOBO BaXJIMBUMH [UIsI PO3YMIHHS YKpPaiHCHKOTO
KyJIbTYpPHO-MOBHOTO KOHTEKCTy € nyMku M. l'aiinerrepa mpo
POJIb MOBH B CHCTE€MI KYJbTYPH 1 JIOJICHKOTO OyTTS B I[IJIOMY.
[Madoc #oro ¢inocodhcrkoi CUCTEMH CHPSIMOBYETHCS HPOTU
CTaBIJICHHSI JI0 MOBU SIK JI0 3HAPSASA: MOBA TEXHI3Y€ThCS, CTA€
KOMYHIKAI[IHHUM 1THCTPYMEHTOM 1 B TaKWW CIOCIO BMHpA€E SK
«MOBJICHHS» 1 «CKa3zaHHs». Komu BTpauaeThCsi Ta OCTaHHSA
HUTKA, fKa IOB’S3y€ JIIOAMHY 1 ii KyJbTypy 3 OyTTsIM, MOBa
crae MeptBor. Adopusmu M. lNaiinerrepa — «MoBa — 1€ JiM
OyTTs», «HE JIIOJ1 TOBOPSTh MOBOIO, @ MOBA TOBOPHUTH JIFOJSM 1
JIOABMI» — pe3yNbTaT HETPAIUIIAHOTO OadeHHS CYTHOCTI
OyTTs 1 Miclg y HbOMY HamioHaasHUX MOB (Haropwua, 2005,
c. 152).

OTXe, y KOHTEKCTI 3a3HAUYEHOT0 MOKEMO KOHCTaTyBaTH
HaraJibHy HEOOXIAHICTh YTOYHEHHS Ta MaKCHMAaJbHO YiTKOI
KOHIIENTYyami3alii JIHrBICTUYHUX 1 €THOMOJITHYHUX TEPMiHiB.
3acToCcyBaHHS KOHCTPYKTHBICTCBKHMX TMIAXOMIB Ja€ 3MOTY
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TPYHTOBHO JIOCIIITUTH 1€ TUTAHHS.
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CEMAHTHYHUM TA HPO(I)ECIFIHJ/IFI AHAJII3
TEPMIHA «PEACE» Y ITUCKYPCI BINCbKOBHUX TA
IMPUKOPJTOHHUKIB

Ana BEB3IOK, Ipuna MIIIIHHCBKA
Hayionanvua axademis Jlepaicanoi npukopOoHHOI ciyicou
Yrpainu imeni boeoana Xmenvnuybko2o, m. XmenbHuybKuti

VY cydacHMX yMOBaxX MDKHApPOJIHOI O€3NeKu TMOHATT
«peacey TIOCIIa€ KIIOUOBE MicIie y mpodeciiiHiii koMmyHiKarii
BilICBKOBHUX Ta MIPUKOPAOHHHUKIB. L{e CII0BO BUKOPHUCTOBY€ETHCA
HE JMIIE€ B CYCHUIbHO-NOJITUYHOMY MOBJIEHHI, a #H y
HOPMAaTUBHUX JIOKyMEHTax, pafiooOMiHi Ta 3BiTax. Came TomMy
aHaji3 3HAYCHHS [BOT'O0 TEPMiHA € OCOOJIMBO BAKIMBHUM IS
BIICBKOBOTO Mepekjajaya, SKUH Mpalioe B ONEPaTHBHOMY
CepeIOBHINI Ta Mae 3a0e3MedyBaTh TOYHICTh 1 OJJHO3HAYHICTh
3MICTY.

VY 3aranbHOMOBHOMY 3HAu€HHI «pedce» O3HAYae «MUDP»
abo BIJICYTHICTh BilHHM, K 1 OyIb-IkuMX (QOpM HaCKUIIIA
(Scholten, 2024). Ilpore B mpodeciitHiii cdepi Oe3mexku 1e
HOHSTTS 3HAYHO PO3IIUPIOETHCS. J{J1s1 BIHCEKOBHX CTPYKTYp Ta
NPUKOPJIOHHUX TIIPO3IUIB «peace» TIO3HAYaE HE JIUIIE
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CTaOUIBbHICTh, @ 1 KOHTPOJIbOBAHUI CTaH TEPUTOPIi, YMOBHUM
cTaH Oe3meku abo JOCATHEHHsSI TaKoro piBHS Oe3MeKH, SKui
JIO3BOJISIE BHKOHYBATH oreparlii 0e3 HapoIlyBaHHS CHI. Y
nokymeHTax HATO ta OOH «mup» 9acto po3riasgaeTbes K
CTpaTeriuHa MeTa, a He CTaTHYHUU craH. JlocmigHuku
3a3HAaYal0Th, [0 «KMUP € CYMOIO BHYTPILIIHBOTO 1 30BHIIIHBOTO
YUHHUKIB: MUpP = BHYTPIIIHIA MHUp / PO3BUTOK + 30BHIIIHII
mup / 6e3neka» (Jlogun, 2024, p. 35). Y npukopaoHHii cdepi
BiH ONUCY€ BPIBHOB@KEHY CHUTYallil0 Ha JUISHLI KOPIOHY,
BIJICYTHICTh  IHIIMJICHTIB, CKOOPJMHOBAHY B3aEMOMII0 3
MDKHApOJHUMHU — TapTHEpaMU Ta  JIOTPUMAHHS  PEXHUMY
IPOIYCKY 4Yepe3 Jep:KaBHUIM KOPJIOH.

OxpeMy Tpymny CTaHOBIATH KOHCTPYKIIii, YTBOpEHI BiA
0a30BOro TEpMiHA «pedce», S[KI MalOThb YITKO BHU3HAYEHI
3HaYeHHs Ta BHMAaralTh TOYHOTO nepexiaxy. OnmHum i3
HaWTIOMIMPEHIINX € «peacekeepingy — TIATPUMAHHS MUDY.
Ile#i ~TepMiH 3aCTOCOBYETbCS  JJIsi  TIO3HAUCHHS i,
CIPSIMOBAHUX HA KOHTPOJb CUTYallii, 3ar100iraHHs KOHQIIKTaM
Ta 3a0e3medeHHs cTablTbHOCTI 0€3 3aCTOCYBaHHS CHIIH.

[onsarrs  «peacekeeping operationy, «peacekeeping
mission» Ta «peacekeeping forces» € yCTaJIeHUMHU TEPMiHAMU B
MDKHapOJHOMY BIHCBKOBOMY cepefoBuIli. BoHM mMOBHHHI
nepenaBaTHCS OJHO3HAYHO W HE MOXYTh 3aMIHIOBAaTHUCA
BignoBimHuKamu. Ha BiAMIHY BiA MiATPUMAaHHS MHPY, TEPMiH
«peace enforcementy Mo3HAYa€ MPUMYIICHHS 70 MHPY, TOOTO
3aCTOCYBaHHS CHJIM — abo ii 3arpo3d — 3 METOIW 3yNUHUTH
eckanainito. Came ToMy mepekiajg MOro sk «3abe3lnedeHHs
MHPY» € TOMHIKOBUM, 00 3MIHIOE 3MICT TIOHSTTSL.

Takox y BIMICBKOBOMY MOBJICHHI ITUPOKO
BUKOPUCTOBYETbCS  «peacebuilding», 1O  XapakTepU3ye
KOMIIJIEKC 3aXO0/IiB 3 BiIHOBJICHHS IO 3aBEPIICHHIO KOHMIIKTY
Ta po330pO€HHS. Y NUIUIOMATHYHIN Ta MEPErOBOPHINA MPaKTHIT
HOLIMPEHI  CIOBOCIONyUeHHs «peace talksy 1 «peace
negotiationsy, SIKi IEPeKIaNAIOThC K «MHUPHI TEPErOBOPU»,
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IPOTE IXHE 3HAYEHHS 3aJIEXKUTh Bl KOHTEKCTY, aJKe 11e MOXe
OyTu sK 3aralbHUA TONITUYHMMA Mdiajor, TaKk 1 KOHKPETHI
NEPEMOBUHU IIOJI0 PO3MEKYBaHHA 30H YH NPUIUHEHHS
BOTHIO.

OxpeMoi yBarum 3aciyroBylOThb CTall BHUpPa3H, Takl $K
«break the peace». Y npsimoMmy mepekiiaji BOHU MOXYTh MaTH
HAJTO 3araJIbHUN XapakTep, TOMy B MpodeciiHOMY KOHTEKCTi
e BUCIIIB MOXe MePEeKIaAaTUCs K «IIOPYIIUTH TPOMaJIChKUN
HOPSIOK», «CIPOBOKYBATH I1HIMICHT» a00 «CTATHYTH CHIIU
noOauM3y  JepKaBHOTO  KOPAOHY». Y  pamiooOMiHI  Ta
ONEpPATUBHUX TMOBIJOMIIEHHSX Taka KOHCTPYKIIS MOXe
O3HayaTH TIOPYILICHHS PpPEXUMYy THIII, HEIOTPUMAHHS
JIOMOBJICHOCTEH a00 CTBOPEHHS 3arpo3u 0COOOBOMY CKIIATy.

JUis  TNpUKOPAOHHUX  CTPYKTYp TEpPMIH  «peacey
3aCTOCOBYETHCS JJISi ONHUCY IOTOYHOI CUTyalli Ha KOpPIOHI
(maintaining peace along the border), njis M03HaA4YECHHS 3aXO0/1IB
13 mpeBeHlii KOH(MIIKTIB, [UII ONMUCY B3aeMoAil 3
MDKHapOJHUMH OIepalisMUd Ta KOHTPOJIO pu3MkKiB. Hepimko
CIIOBO «MHpP» y LbOMY KOHTEKCTi O3Ha4ya€ He aOCOJIOTHY
Oe3reKky, a camMe KepoBaHYy CTaOUIBHICTh — CTaH, Yy SKOMY
3arpo3d HE YCYHEHI TOBHICTIO, aje 3HaXOoIiAThCcid i
KOHTPOJIEM.

TakuM 4YMHOM, TEpMIH «peace» Ta TOB’A3aHI 3 HUM
KOHCTPYKLIi MalOTh CKJIaJHUI OaraTopiBHeBUH Xapakrtep. s
BIMCBKOBOTO  IEpeKiajjauya-MpuKOPJOHHUKA  HaJI3BHYaNHO
BOKJIMBO BpPAaXOBYBaTH OMNEpaIliiHUNA KOHTEKCT, OIIilHi
CTaHJApTH TepeKiaxy Ta CTYMNiHb I1HTEHCHBHOCTI Jii.
HenpaBuipHa iHTEpriperariisi MUX TEPMiHIB MOXKE MPU3BECTH
JI0 XUOHUX YIPABIIHCHKUX PillleHb, HETOYHOTO 1H(OPMYBaHHS
MDKHApOJHUX MapTHEPIB a00 BUKPHUBIIEHHS 3MICTy OQIIiitHIX
JIOKYMEHTIB.
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JTACKYPC OKYHAIII SK YNHHUK
TPAHC®OPMAIIII MOBHOI IIEHTUYHOCTI:
METOAOJIOI'TYHI IMIAXOJIU AHAJII3Y

Temana IIYIIPYH
Kuiscorkuu nayionanonutl yHieepcumem
imeni Tapaca Llleguenka

Mertonoiorig TIOCJII IKEHHS JTUCKYPCY OKymartii
CIUpPAETHCS HA 3arajibHy TEOpil0 JWCKypCc-aHAmi3y W
nependavae TMOCHIOBHY pealli3amiio MDKIUCIHUILTIHAPHOTO
miaxoay. MUKAUCIHUIUTIHAPHICTE TYT 3YMOBJIEHA CaMOIO
OPHUPOJIOI JTUCKYpPCY, SIKUH TOEAHYE MOBHI, KOTHITHUBHI,
COLIIOKYJIBTYPHI Ta 17ICOJIOTIYHI BUMIpH i TOMY HE MOXe OyTH
BUYCPITHO ONMUCAHWH y MeXKax JIMIIEe OTHI€T Teopii UM IIKOJIH.
VY cydacHili yKpaiHCBbKiMl JIHIBICTHII, 30KpeMa B THparix
I. Xamacu, AUCKypC pO3IIIANAETHCS HE JHMIIE K BepOaibHa
«000JIOHKa» KOMYHIKamii, a 1 sk JauHaMmivHa ¢dopma
penpe3eHTallii JocBily i OJHOYACHO JKEPEIO KOTHITUBHUX
MOJeNeil, YKOpPIHEHHX Y COIIOKYJBTYpHOMY KOHTEKCTI
cninpHOTH (Xauaca, 2024).

Hagenemo nepenik migxoiB A0 AOCHIIKEHHS AUCKYPCY:

- JIHTBICTHYHHUHA (YTOYHEHHS W PO3BUTOK TPAIUIIHHUX
MOHSATh MOBJICHHSI, TEKCTY, [1ajory; PO3BUTOK OIO3HIII]
«MOBa/MOBJIEHH»; JOCIIIUKEHHS 1HAUBIAyaTbHOTO
ABTOPCHKOTO CTUJIIO);
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- CeMIOTUYHUM (BUBYCHHSI CEMIOTHYHUX HapaTUBHUX
CTPYKTYp 1 iXHIX TpaHcdopMaIiil y JUCKYPCUBHI CTPYKTYpH;
JOCITI)KEHHSI CHCTEMHOCT);

- mianmoriyHuil (monioHIYHMN) (JOCHIIKEHHS J1ajory,
BIIMCAHOT'O B COL[IOKYJIbTYPHHUM KOHTEKCT);

- colianbHUM (BMBYEHHS COIAJbHOI MPAKTUKUA 3
17ICOJIOTIYHUM MIATPYHTSIM);

- igeanpHUil  (YABIIEHHS JUCKYpCy SK 1€aJIbHOTO
Pi3HOBHIy KOMYHIKaIlii);

JISUTbHICHO-KOMYHIKATUBHUM (BUSIBJICHHS KOMYHIKaTUBHOI
cTparerii MOBH);

KOTHITUBHUM (cmoci® opraizaiii MOBHOI Ta MO3aMOBHOI
iHpopmanii y ¢opmi TekcTy Juis OOMIHY H meperaBaHHS
B1JIOMOCTEM 3ac00aMH MPUPOTHOI MOBH).

VY nocHiKeHHI AUCKYpPCY OKYyMAaIlil KOMIUIEKCHUH IiXif
peani3yeTbCsi uyepe3 IHTErpallilo KITbKOX B3a€MOTIOB’SI3aHHUX
nepcrekTuB. JIIHTBICTUYHUN KOMIIOHEHT Iepeadayae aHami3
JEKCUKO-CEMAaHTHYHUX, CJIOBOTBIPHMX, CHHTAKCHUYHUX 1
TEKCTOBUX XapaKTePUCTUK MOBHUX OJMHHIb, 3aIiTHUX Y
KOHCTPYIOBaHHI1 o0pa3iB «OKYTIaHTay, «OKYyTOBaHO{
TEpUTOPii», «KOJIa0opaHTay, «BU3BOJICHHS» TOLIO.
CeMIOTHYHUH acCHIEKT OPIEHTOBAHWMI Ha BUBYCHHS HAPATHBHHX
CTPYKTYp, CHMBOJIB 1 3HAaKOBUX OIIO3WIIH, depe3 sKi
BepOali3ylOThCsl CLIeHapii OKymauii, CHpOTHBY, NPUMYyCYy W
TpaBMu. Jliamoriyauii BUMIp 30CEpeIDKYEThCS Ha B3a€MOIIi
rOJIOCIB PI3HUX AaKTOpPIB (IepKaBHUX 1HCTHTYLIH, Meia,
MiCLIEBUX CHUIBHOT, MDKHApOJAHUX oprasizauiit),
IPOCTEXKYIOUH, K Y MEKaX OJHOTO AUCKYPCHBHOTO MPOCTOPY
CHIBICHYIOTh 1 KOH(JIKTYIOTh allbTepHATHUBHI 1HTEpHpeTartii
HOIii.

Jlsisi  KOTHITMBHO-TUCKYPCHBHOI TapagurMH XapaKTepHe
IIJTICHE BUBUYEHHS MEHTAIBHUX 1 KOMYHIKaTHBHHX IPOIIECIB,
30CcepeKeHe Ha TOMYy, SK MOBHI 3aco0u BiloOpakaroTh
BHYTPIIIHIA CBIT JIOAWHHW. Y TIEHTPI yBaru mepeOyBaroTh
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KOMYHIKaTMBHAa KOMIIETEHTHICTh MOBLS I ajpecara, a TaKOX
JMCKYPCHUBHI YMHHHUKH, 110 3YMOBIIOIOTH BHOIp KOHKPETHHUX
MOBHHUX (GopM 1t MaHidecTalii 3HaHb Yy TEKCTI YU y MEBHIN
KOMYHIKaTUBHIN cUTyalii.

Onucyroun cydacHy HapaaurMy MOBO3HABCTBA  SIK
KOTHITUBHO-AMCKYPCUBHY, JIOLUUIBHO BHOKPEMIIIOBAaTH JIBa
OCHOBHI HampsiMH JOCJIPKEHb: KOTHITMBHO-CEMaHTUYHUHN
aHaji3 1 BJAacHE IUCKYPCUBHMH aHami3. Y MeXax TaKoro
HiX0y KOXKHE MOBHE SIBUIIE PO3TJISIAEThCA HacamIepen y
Horo QyHKIIOHYBaHHI — y TEKCTI Ta JAUCKYpPCl, & KOTHITUBHUI
ONUC  JIOMOBHIOETbCS ~ aAHAII30M  YMOB  Y’KHMBaHHS,
NparMaTUYHUX HACTAHOB 1 KOMYHIKaTUBHUX cTpareriii. Meron
KOTHITUBHO-JMCKYPCUBHOTO aHali3y J03BOJISIE TpaKTyBaTH
JTUCKYpC sIK 0coOnMBY (GopMy pemnpe3eHTallii pi3HUX THIIIB
3HaHHS, 10 Oe3mocepeHbO BIUIMBAaIOTH Ha BUOIp 1
opraHizaiito MOBHUX 3aco0iB. [locmigHWK, BIAMOBIAHO, Mae
OJTHOYACHO BPAaxOBYBAaTH 5K B3a€MO3B 30K MOBU W MHCIICHHS,
Tak 1 (yHKIIOHYBaHHS MOBM K IHCTPyMEHTa KOMYHIKaIlii B
KOHKPETHOMY COLIIOKYJIbTYPHOMY KOHTHHYYMI.

ConianbHUM 1 KpUTUYHO-TUCKYPCUBHUH MIIX1J 1a€ 3MOTY
TPaKTyBaTH JUCKYpC OKymamii sk ¢opMy  coOIiaabHOi
NPaKTUKW, TIOB’S3aHOI 3 PO3MOJUIOM BIAIH, JIETITUMAIIEI0
HaCHJILCTBA, HOpMaTi3aIliero abo, HaBIMaKH, MPOOJIEMaTH3AITIEI0
OKyHaliifHoro pexumy. Y [bOMY CEHCI BAXIUBUMH €
cnocrepekeHHss O. CTKKIHOT IMOJ0 B3aEMOJI  MOBH,
171e0JI0oTii Ta BJIAIHUX BIAHOCHH y Cy4acCHOMY YKpaiHCBKOMY
ny6mniyHomy npoctopi (Crsokkina, 2016), ki 3a1a10Th paMKu
JUIS aHAJTi3y TOTO, SIK BepOaibHi cTparerii MiAKpIiIuIIoTh abo
MiIBAXYIOTh OKyTariiny TOJTITHKY . JistmbHICHO-
KOMYHIKaTUBHMIM KOMIIOHEHT (DOKYCyeTbCs Ha CTpaTerisix 1
TaKTHKaX MOBJICHHEBOI MOBEIIHKM YYaCHHUKIB KOH(MIIKTHOI
KOMYyHIKaIli:  iHII[IIOBaHHI, ecKajamii YW  JeecKaarii
KOH(JIIKTY, KOHCTPYIOBaHHI 00pa3zy  «CBOT0»/«UyXkKOIo»,
MaHIMyJISTUBHUX MPUHOMaX TOLIO.
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KornituBHu#l migxin y Mexax MOCTIIKCHHS IUCKYPCY
OKymallii COpsIMOBaHUN Ha PEKOHCTPYKIIIO KOHIENTyalbHUX
CTPYKTYp 1 (peiimiB, M0 Opra”i3yloTh IHTEPIPETALiO
peansHOCTi: kKoHuenTiB OKVYIIALILA, OIIIP, BUSBOJIEHHA,
TPABMA, ITAM’ITh, a Takox MOB’s3aHUX 13 HUMU CIICHAPIiB
1 MetaopuYHUX MoAedel. AHami3yeTbes, SIK I CTPYKTYpH
aKTUBYIOTBCA B TEKCTax pi3HUX kaHpiB (odiiiifHl 3asBH,
MeiiiHI TIOBIIOMJICHHS, CBIAYEHHS OYEBUALIB, EKCHEPTHI
KOMEHTapi) 1 IK BOHHU 33J1al0Th MOXKJIMBI TPAEKTOPIi pO3yMiHHS
nonii — BiAg GpeMiB «TUMYACOBOTO KOHTPOJIIO» 10 (ppeiimiB
«EK3UCTEHIIIIHOT 3arpo3m» 9K «KOJIOHIAJIbHOTO
MiAMOPSAKYBAHHS.

KoMmruiekcHa ~ MeToamMKa, TaKUM  YHHOM,  IIOEIHYE
JIHTBICTUYHMH, CEMIOTHYHMH, IIaJOTIYHMI, COILiaJIbHO-
KPUTUYHHUMA, JiSUTbHICHO-KOMYHIKATUBHMHA Ta KOTHITUBHHM
BEKTOPH aHAJI3y, IO JO3BOJISIE BCEOIYHO OMHMCATH MEXaHI3MH
MOPO/KEHHS, BIATBOPEHHS W TpaHcdopmalii auCKypey
OKyTaIlii B Cy4aCHOMY KOMYHIKaTHBHOMY IPOCTOPI.
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MATEMATHWYHUA IHTEJIEKT JIOJUHUA TA MEXI
MTYYHOI'O IHTEJIEKTY

Ipuna TIETYHOBCHKA, Hina COJIOBEH,
Anna MAJTHIIIEBA, Anopiii 9YTAH
Kuiscokuii nayionanvuui ynisepcumem

imeni Tapaca Lllesuenka

Tepmin «auryynnii  iHTenexkt» (III) € mnpuxmagom
OKCIOMOPOHY, OCKUIbKU IOEJHYE JIBa CEMAaHTUYHO HECYMICHI
TIOHSATTS: «iHmenekmy, MO Nepeadadae HasBHICTh CB1JIOMOCTI,
MHCICHHS Ta camopediexcii, 1 «wmyunuily, SKUH O3HAUYaE
CTBOPCHHUH JIIOJMHOI, TO030aBJICHUN OPraHidHOl TPHUPOIH.
TakuM YUHOM, CIIOBOCIONYYEHHS MICTHUTh BHYTPILIHIO
CYNEPEUHICTh MiX )KHBUM, CBIJOMUM TOYATKOM 1 MEXaHIYHOIO
IMITaII€l0 PO3YMOBOI MISUIBHOCTI. Y Cy4acHOMY HAyKOBOMY
JTUCKYpCl 1Iel TepMiH YKUBAETHCS MeTadhOPUUIHO, TO3ZHAYAIOUH
HE CHpaBXKHINA I1HTENEKT, a TEXHOJIOTIYHY CHUCTEMY, 3JaTHY
MO/JICITIOBATH OKpPEMi KOTHITHBHI MPOIECH JIOJAWHU — aHali3,
HAaBYaHHSI Ta NPUUHATTA pimeHb. OTxe, y OyKBaJbHOMY
3HaUEHHI — II€ OKCIOMOPOH, a B HAyKOBOMY — YMOBHHIl
TEPMIH, IO T[I03HAYA€ TEXHOJOIIYHY IMITALll0 PO3YyMOBOL
mismpHOCTI.  Ha  BigMiHy  Bim  IITYYHOTO  IHTENEKTY,
MaTeMAaTUYHUN IHTEJEKT € BHYTPIIIHBOIO BJIACTUBICTIO
JIOJICBKOTO  po3yMy. BIH OXOIUTIOE yMIHHA  BHSBISTH
3aKOHOMIPHOCTI, OyayBaTh Yy3araJbHEHHS, (OPMYITIOBATH
TinoTe3H, a TaKOX 3aCTOCOBYBATH JNEAYKTHBHI Ta 1HAYKTHUBHI
METOAW JUIs PpO3B’si3aHHSA mpobieM. Y  Mexax Teopii
MHOHHOTO iHTenekTy [oBapma [apmuepa (Gardner, 2006)
MaTeMaTUYHUN 1HTeNeKT (1HOAI BU3HAYYBAHHWM SIK JIOTiKO-
MaTeMaTUYHUN) PO3TIANAEThCA K OfHa 3 0a3oBUX (opm
IHTEJIEKTYaJIbHOT KOMIIETEHTHOCTI, SIKa IOB’Si3aHa 3 TOYHUMH
HayKaMH, IPOrpaMyBaHHSM 1 aHATITHYHUM MUCIICHHSIM.

BopHouac MaTeMaTWYHHMN I1HTEIEKT JIIOJWHU BHCTYIIA€
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KOHIENTYalbHOIO MOJEIIII0, HAa OCHOBI SIKOi CTBOPIOIOTHCA
CUCTeMHU MITYYHOTO 1HTeNneKTy. [liTHeceHHs! po3yMHHUX MallliH
MOXe 3[aBaTHCS HEMUHYYUM, OJIHAK, JIOAW MAloTh INEepeBary
Ha/l MallMHAMH. A camMe — BUJATHY CHUCTEMYy MHCJICHHS, IO
pO3BUBAJacs MPOTATOM CTONITh — MareMaTuky. JxyHaing
My®Gin, nokrop Matematuku 3 Okcdopay Ta ¢axisenp y ramysi
OCBITH, JOCTIIKY€E TPHUPOIY JIOJICHKOTO IHTEJICKTY B €MOXY
HITYYHOTO 1IHTEIEKTY. ABTOpP CTaBUTh IIEHTPAIIbHE MUTAHHS: YU
MOX€E KOMIT'IOTEp KOJH-HEOYyJb MHCIUTH SK MaTeMaTHK?
BinmToBxyrounch Bifi PO3BUTKY aIrOPUTMIB 1 MAalIMHHOTO
HaBuaHHs, J[k. MyOiH NMOBOAWTH, IO HABITh HANMOTYXHIIT
OOYHCITIOBANIbHI ~ CHCTEMH  3aJMIIAIOTBCS  M030aBICHUMU
JIOJICBKOI  1HTYIIIl, ySBH, AONUTIMBOCTI Ta 3IaTHOCTI [0
criBnpaii. BiH po3risgae matemMaTuky He sk HaOip Gopmyr, a
K YHIKaJbHY (OpMY MHCIEHHS, IIO TMOEIHYE JIOTIKY,
TBOpPYICTh 1 KoMmyHiKamioo. JIx. MyOGiH cTBepKye, 11O
MaTeMaThka — Le He JUIIe OOYUCIIEeHHS, a CIOciO PO3yMiHHS
CBITY, sKHMH (opMyBaBcs NPOTATOM CTONITH Yy TpoIeci
KOJIEKTUBHOTO JIFOICEKOTO TOIIYKY. BiH OKpecitoe ciM BUMIpiB
MaTeMaTUYHOTO 1HTENEKTY, V SKUX JIIOJCKKUI po3yM 30epirae
CYTTEBY IiepeBary HaJl MallMHAMH, 1 I[OKa3ye, SK Il
«CyTEepCHSIN» MOXKHA PO3BUBATH y HAaBYaHHI Ta MUCICHHI.
Kaura noenye ictropuyHi npukiand, Ginocodcbki po3aymMu i
Cy4acHI BHKIMKM LIU(POBOi €MOXH, 3aKIMKAIOUM 4YHUTaya
3aXMIIATH 1 TIJIeKaTH CHpaBXHIA I1HTENEKT — JKHUBHIA,
JonuTIMBUN 1 moasHud. JDkyHain MyOiH — BuAUILe cim
KJIIOUOBUX cep MareMaTuyHoro inrenekry (Mubeen, 2022):

1. MipkyBanus (Reasoning) — 37aTHICTh POOUTH JIOT1YHI
BHCHOBKH, aHAJII3yBaTH apryMEHTH Ta IMEPEBIPATH ICTUHHICTD
TBEP/UKEHB 11032 MEKaMH aJIrOPUTMIB.

2. TlocranoBka 3amuTanb (Questioning) — yMiHHS
dbopmyIOBaTH HOBI MpoOJieMH Ta OAaYWTH HEBIJIOME TaM, Jie
MallHa pocTo 00po0IIsie BijoMe.

3. VaBa (Imagination) — TBOpYe MHCIIEHHS, IO JO3BOJISIE
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nepeadayaTH HOBI MaTEeMaTUYHI CTPYKTYPH W BIAKPUTTS 0 iX
dbopManbHOTO JOBEICHHS.

4.  AOcrtparyBanHs  (Abstraction) —  3IaTHICTB
BUOKpPEMJIIOBaTH CyTTeBe 3 0Oe3miul jgeranedl 1 OyayBaru
y3arajJbHEHHS, 1110 BEAYTh 10 HOBUX TEOPIii.

5. EBpuctuka (Heuristics) — iHTYyITUBHI METOJH TOIIYKY
pillieHb, SAKI HE 3BOJATHCA JIO TOYHHX QJITOPUTMIB 1
IPYHTYIOTBCSI Ha JIOCBill, NEPEeIdyTTi, «MaTeMaTHYHOMY
qyTTI».

6. CniBmnpaust  (Collaboration) —  KoMyHIKaTUBHa
B3a€EMOJIII B TPOIECI CTBOPEHHS 3HAHHSA, OOMIH 1lesIMH,
apryMeHTaMH, IHTEpIIpETaIisIMH.

7. Merta-po3yminng (Meta-cognition) — yCB1IOMJICHHS
BJIACHOT'O MUCJICHHS, 3[IaTHICTh aHai3yBaTH, IK MU MHCIUMO, 1
BJIOCKOHAJIFOBATH CaM IPOLIEC MipKyBaHHS.

VYV miacymky k. MyOiH M0BOAMTH, IO ICTUHHA CHJIA
MaTeMaTUKH TIOJNsira€ HEe B OOYMCICHHI, a B JIIOJCHKOMY
MUCJICHHI, 1 caMme IIi CiM SKOCTeH CTaHOBISTH SAPO TOTO, IO
KOJJHA MallMHa HEe MOXKe BinTBOpUTH. OITHAK MPOTHCTABISTH
JIOJIMHY 1 MaluHy He BapTo. HaliedekTuBHIMIMN MuIsix — 11e
cuHepria. JIIoaChKHil iHTeNeKT 3a0e3neuye MOCTaHOBKY 3ajad,
dopMyBaHHS CMHUCIIB Ta i€, a MTYYHHHA IHTENEKT Mdae
IHCTPYMEHTH JUIsSI IBUJIKOT TIEPEBIPKU TIMOTE3, MOJCITIOBAHHS
Ta MOIIYKY IPUXOBAHUX CTPYKTYp y JaHUX. Pa3oM BoHHM 31aTHI
PO3IIMPUTH MEXi SK MAaTeMaTHYHOTO 3HAHHSA, TaK 1 HaIIUX
ySIBJIEHb PO 1HTENeKT 3arajoM. OTxe, Mail0yTHE MaTEeMaTUKH
Ta TEXHOJIOTIH JIKUTh Yy IOE€JHAHHI JIOACBKOI TBOPYOCTI U
MalIMHHOI TMOTYXHOCTI. | came Ha 1bOMY TEpeTHHi
HapOJKYIOTHCS CIIPaBXKHI 1HHOBAITT. Y Cy4aCHOMY OCBITHBOMY
Cepe/IOBUILI IUTYYHMH I1HTENEKT ImepecTaB OyTu Juile
TEXHIYHUM IHCTPYMEHTOM — BIiH CTa€ TIOBHOIPAaBHUM
NapTHEPOM Yy HaBuyalbHOMY mpoueci. s MareMaTuyHuX
CrelialbHOCTEH IIe OCOOJIMBO BaXKJIMBO, aJUKE IO€THAHHS
(hOpMaNTBHOTO MUCJICHHSI 3 MOBHOKO KOMITIETEHTHICTIO BH3HAYA€E
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MalOyTHIO YCHIIIHICTh CTYJICHTIB Y HAayKOBii Ta mpodeciiHii
ISUTBHOCTI.
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MOBHE IEPEMUKAHHA Y ®OPMYBAHHI
THTETPOBAHOI MYJIbTUJITHI BAJIBHOI
OCOBHUCTOCTI B YMOBAX ITOJIKYJIbBTYPHOI'O
OCBITHBOTI'O ITPOCTOPY

Temana MIPOHYYK, Hamanian TAPACOBA
Kuiscokuu nayionanonuu ynisepcumem
imeni Tapaca Llleguenka

B ymoBax rnoOamizamii Ta TOCHIIEHHS MIrpamiiHuX
IpOIECiB Yy CBITI, MOMIKYJIbTYpPHUH OCBITHI NpOCTIp cTae
HOpMOI0. B3aeMois pi3HUX MOB Ta KYJbTYp Y LIbOMY IPOCTOPI
BHMarae BiJ IHIMBiJa HE MPOCTO 3HAHHS JEKIILKOX MOB, a W
dbopMyBaHHS IHTErPOBAHOI MYJIBTHIIIHIBATHHOI OCOOMCTOCTI.
OmauM 3 aKTyaJbHHX AacCIeKTIB CTAaHOBJICHHS 1J€HTHYHOCTI
MOBHO1 0COOHMCTOCTI Y 0araTOMOBHOMY CEPEIOBHIII € aKTHBHE
BUKOPUCTAHHS IHIMBIIIOM y CBOill KOMYHIKAQTHBHIM MpPaKTUII
SIBUIIIA KOJOBOTO MTEPEMUKAHHS.

MeTtor0 naHOi pO3BiIKHM € MpOaHai3yBaTH CTAHOBJICHHS
MOHATTS Ta POJb MOBHOIO TMEPEeMUKAHHsS $K CTparerii Ta
IHCTpyMEHTY  (OpMyBaHHS  LUIICHOI  MYJIBTHJIIHTBaJIbHOL
0COOHMCTOCTI1 Y TIOJTIKYJIbTYPHOMY OCBITHBOMY CEPEIOBHIIIL.

Y  HaykoBHi 00 TepMiH KOJOBOrOo/ MOBHOTO
nepemMuKkanus (code-switching — CS) OyB yBenenuit y 80-Ti
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POKM MHHYJIOTO CTOPIYYsS aMEPUKAHCHKHUM  JIHTBICTOM
Jlxonom ['ammepmoM 3 TO3UIINA  COIIIONIHTBICTHKH, SK
cTparterii KOMyHiKauii, KoJu BUOIp MOBU CIYTy€ COILIaJIbHOIO
MIKa3KOK0 I 3pO3yMUIOCTI YW Kpalioi 1HTeprpeTarii
3Ha4yeHb criBoecigHukaMu (Gumperz, 1982). IlapanensHo Ha
ToMy (hakTi, 10 MOBHE IEPEMHUKAHHS 3acBIIUy€ BHCOKHI
pIBeHBb rpaMaTHYHOI KOMIIETEHIIII MOBIISI B 000X MOBax, a HE €
MPOSIBOM HOT0 HETPaMOTHOCTI, UM O3HAKOK HEJOCKOHAIOTO
3HaHHS 0OpaHOi COIlyMOM / TPYIIOI0 MOBH JUIsl CIUIKYBaHHS,
MOCIIIOBHO HarojomyBana y cBoix mnpansx II. Ilormak
(Poplack, 1980). ¥ noganemomy, Bueroro K. Matiepc-CkoTToH
(Myers-Scotton, 1993) mnOHATTS MOBHOTO NEPEMUKAHHS
pO3po0IATIOCh Y JIEKCHYHOMY pO3pPi3l CYrOJOCHO TOHSITTIO
MaTpUYHOI MOBH, KOJM OJIHA MOBa BHUCTYIAE CTPYKTYPHUM
KapKacoM, Ha TJIO SIKOI BMOHTOBYIOTHCS JIGKCHYHI OJMHHIIL
iHImoi MoBH; abo BueHUM @. ['po’kaHOM B KOTHITUBHOMY
acniekti (Grosjean, 2001), 3a sSKAM MOBHE IIE€PEMHKAHHS
NOTPAKTOBY€EThCS SIK MOBHAa YyCTaHOBKa (language mode)
KOTHIII OUIIHTBIB MHUTTEBO AaKTHBOBYBATH JIOCTYI [0
CHUIBHOTO JIEKCUKOHY.

Takum 4MHOM, €BOJIOIS MOTJIAAIB HA TPUPOTLY MOBHOTO
NepeMHUKaHHA — BiJl KOMyHiKaTuBHOI crparerii /[x. ["ammepra
110 KOTHITHBHOT Mojieni ®. ['pokaHa — IEMOHCTPYE MOCTYIIOBE
3MimeHHsT (POKyCy 3 Omucy 30BHIIIHIX MOBHUX YHMHHHUKIB Ha
BHYTpIIIHI MeXaHi3MH (YHKIIOHYBaHHS MOB Y CBiJJOMOCTI.
Take po3yMiHHS MOBHOTO TE€PEMUKAHHS K THYYKOIO
IHCTPYMEHTY aKTHBallii CHIIBHOIO JIEKCUKOHY J03BOJISIE
pO3TIIAIaTH MOBIIS HE SIK CyMY ABOX (UM OUIBIIE) 13071b0BAHUX
MOBHHUX CHUCTEM, a K IHTETPOBaHY MOBHY OCOOHCTICTb.

Po3yMiHHSI OHATTS MOBHOI OCOOMCTOCTI HEMOXJIMBE 0€3
orepTs Ha JOpOOOK HHU3KH 3aximHuxX BueHHX: H. Xomchpkoro,
mo po3pobuB KoHuemiilo MoBHOI kommereHIlii (Chomsky,
1965), JI. Xaiimca, sKkuil yBIB B ONHMC CTPYKTYpH MOBHOI
0COOMCTOCTI MOHATTS KOMYyHikatuBHOI kKommereHmii (Hymes,

50



LEARNING THROUGH LANGUAGE

1972) ta A. BexO0inpkoi, ska I0CIiKyBajga KyJIbTYypHO-
KOTHITHUBHI acIeKTH MOBHOT ocoouctocti (Wierzbicka, 1992).

Y Mexax HampaioBaHb I[IMX aBTOPIB TMOHITTS MOBHOIT
0COOMCTOCTI MOXHa BH3HAUUTH SK PIBHEBUM IUHAMIUHUN
KOHCTPYKT, L0 OXOIUIIOE€ HE JIUIIE JEKCUYHY Ta IPaMaTUUHY
KOMIIETEHIIII0 MOBLA (3HaHHS MOBH), aje i HOro KOTHITUBHY
MPE3yMIII0 (3JaTHICTh O OCMHCICHHS MOBHHUX KOJIB Ta
CTPYKTYpyBaHHS YCBIIOMIIEHUX MHCIe(hOpM), HaIlJIaCTyBaHHS
COIIIOKYJIBTYPHHX KOMIICTEHIIIH, 10 BiT0OpakarTh
KyJIbTYPHHHA CBITOIJISIT MOBIIL, W IMap KOMYHIKQaTHBHHUX
KOMIETEHIIii, K 3JaTHICTh BUKOPUCTOBYBATH MOBY aIEKBaTHO
Ta BIJMOBITHO /0 KOMYHIKaTUBHUX HAMIpIiB 1 I[UICH.

Crnuparodnch Ha BUIIE 3raJJaHuX aBTOPiB, BUIIPAI[LOBYEMO
PO3YMIHHA  TOHSTTS  IHTErpOBaHOI  MYJBTHIIIHTBAJIbHOL
ocoducTocTi, K 0Oi-/ MyJIBTHIIHTBAIBHOTO I1HAWBIAA, KUK
BOJIOJII€ TIUTICHOIO T THYYKOIO JIIHTBOKOTHITUBHOIO CHCTEMOIO,
0 JI03BOJIsIE OMY CBIZIOMO YIIPaBJsATH JBOMa ab0 OiibIie
MOBaMH Ta BIAMOBIIHUMH COI[IO-KYJbTYpPHUMH KOHTEKCTaMH,
e(eKTUBHO TMEPEMHUKAIOYHCh MDK HHUMH I JTOCSTHEHHS
KOMYHIKaTUBHUX, KOTHITHBHUX Ta COIIO-TIHTBAIBHUX IIJIEH. Y
TaKili CHUCTEMI KOTHITMBHI JOMEHH, JIGKCHYHE CXOBHIIC Ta
MEXaHI3MH  JOCTYIly JO HBOIO YTBOPIOIOTH  €IHHHN
(GYHKIIOHATFHUNM ~ KOMIUIEKC, M0 JI03BOJISIE  OCOOMCTOCTI
TapMOHIITHO  omepyBaTd  MHOXXUHHHUMH  MOBHHMH  Ta
KYJIbTYPHHUMH KOJIAMH.

Sk COIIONIHTBICTUYHE SBUINE, MOBHE TIEPEMHUKAHHS
BUCTYNA€  IHAMKATOpPOM  3MIHM  COLIAJIbHOTO  Ta/d4u
NICHXOJIOTIYHOTO KOHTEKCTy KOMYHIKaTHBHOI cHTyarii. Sk
COITIO-KOTHITUBHE SBUIIE, KOJOBE TIEPEMHUKAHHSI HE €
JIHTBICTUYHUM 300€M y cucreMi MoBieHHs. Hatemep ue
pammie  cTpaTeriyHWM  crmocid  comiaibHOT  iHTerparii
0COOHMCTOCTI, 3aci0 KOHCTPYIOBAHHS THYYKOI OCOOMCTOCTI Ta
IHCTPYMEHT YHpaBIiHHA MIDKXOCOOUCTICHUMH BIIHOCHHAMH Y
06araTOMOBHOMY CEpEIOBHILL.
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OCKUIBKM Y COIIIOJIIHTBICTAYHOMY Ta KOTHITHBHOMY
po3pi3ax MOBHE MEPEMUKAHHS HE MOTPAKTOBYETHCS K O3HAKa
neiuTy 3HAHb, a HABIAKW, € CTPATETiYHOI0 MOBHOIO
MOBEIIHKOIO MOBIIS, 1110 BUKOPUCTOBYE MOBHUM JIIHTBICTUYHHM
pernepTyap, MOJIKYJIbTYPHHI OCBITHIM MpocCTip (MiDXKXHApPOAHI
MIKOJIM, OUTIHTBaJbHI — aKaAeMiuHi MporpamMH) BHUCTYyIae
KaTajgi3aTOpoM  COIIIOJIIHTBICTUYHOTO  SIBUIIA  MOBHOTO
NepeMUKaHHS  TUM, IO  JIETITUMI3y€  BUKOPHCTAHHSA
MYJIbTUJIIHTBI3MY Y HaBYAIbHOMY TPOIIECI.

MoBHe nepeMruKaHHsI BUKOHY€ HU3KY BaXIUBUX (QYHKIIIH,
AKi 0e3mocepe/lHb0 CHPHAIOTh (HOPMYBaHHIO IHTETPOBAHOT
MYJIBTUIIIHTBaJIbHOT OCOOMCTOCTI.

Hacamnepen  xoewimueni  ¢pynxyii. BoHHM  MOXYTbH
MPOSBIISATUCH HA TE€3ayPYCHOMY Ta KOHIIETITYaJIbHOMY DPIBHSIX.
Ha nexkcuyHoMy piBHI MOBHE MEpPEMUKAaHHS  CIpHsE
3all0BHEHHIO BEpOAJIbHOIO NE(IIUTY LUIIXOM J1000py OLIbII
BIYYHOTO JIEKCHYHOTO eKBiBaleHTy. Lle cBimuuTh mpo
c(OpPMOBaHICTb B KOTHITMBHHMX JIOMEHaX MOBLS €JIUHOTO
JEKCUYHOTO CXOBHIIA Ta THYYKOrO JOCTYyHy J0 Hboro. Ha
KOHIIENTYaJIbHOMY piBHI MOBHE MEpEeMHUKaHHS CBIIYUTH MPO
IHTErpalilo MpOLECiB MUCICHHS, IO JOIOMarae Kparie
HOSICHUTH a00 YTOYHWUTU CKIQJAHUNM KOHLIENT, SKUW OUIbIl
4iTKO BepOai30BaHMi B OAHIN 3 MOB (HampUKIIa, crienugidHi
KyJIbTYpHI, HEMepEeKIaHi TEPMIHHU, €THOJICKCHKA).

Coyionpaemamuuni @ynxyii. Ha 1upboMy piBHI, MOBHE
MepEeMUKaHHS BHCTYIIA€E IHCTPYMEHTOM coIiabHOT
IIEHTUYHOCTI Ta  KOMyHikatuBHoro Hamipy. Kojose
NepeMHUKaHHS Ha JIOMIHAHTHY MOBY KOMYHIKalmii B yMoOBax
MOJTIKYJIbTYPHOTO aKaJeMIqHOTO CITUIKYBaHHS CIIPHSIE:

a) BUSBY COIIALHOTO CTaTycy Ta mpodecioHamizMmy
MOBIIS;

0) JIeMOHCTpaIlii COJMITAPHOCTI W HAJEXKHOCTI 0 TPyIu
JUIsL CTBOPEHHS €(EKTy BUKIIOUCHHS Yy XKHX;

[lepemukanHss Ha pigHY MOBY MOXE 3acBiIuyBaTH
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YTBEPPKCHHsI BJIACHOT 1JIGHTUYHOCTI B CHUTYaIlisiX KOHQIIIKTY
Ta/ YW KyJIbTYPHOTO HEMOPO3YMIHHS Yepe3 3acTOCYBaHHS
pimHOI MOBHM K IHCTPYMEHTY CHWJIM W CIPOMOXKHOCTI
CaMOCTBEPIAUTHUCH.

Jluoaxmuuni @yHxyii. Buxopucranus MOBHOTO
NEpEeMHUKaHHS CIYrye e()eKTHBHUM IeAaroriuyHuM pecypcoM
JUTSI IEPEBIPKU PO3YyMiHHS a00 IMIBUAKOTO MOSICHEHHS TEPMIHIB.
Takox MOBHE MEPEMHUKAHHSI CTUMYJIOE KPUTUYHE MHUCIICHHS,
CTMOHYKalOuu OUTIHTBIB TOpPIBHIOBAaTH MOBHI CTPYKTYpH Ta
KyJabTypHI KoHIenTH. Cepen I1HIIOrNO, MOBHE TEPEMHKAHHS
MO’KE€ 3aCTOCOBYBATHCh Ui YNPaBIiHHSA KOMYHIKalli€o: s
NIPUBEPHEHHS YBard, JJIs IOYaTKy a00 3aBEpIICHHS PO3MOBH.

[locriliHe BHUKOpPUCTaHHSI MOBHOI'O IE€PEMHKAaHHS B
MOJIIKYIbTYPHOMY  OCBITHBOMY TIPOCTOp1 TMPHU3BOAUTH [0
dbopMyBaHHS 30aJlaHCOBAHOTO OLTIHTBAJLHOTO MUCIICHHS.
[nTerpoBana MyJnbTHIIIHIBaJIbHA OCOOUCTICTH HaOyBae:

a) KOMYHIKaTMBHOI THYYKOCTI 1 3JIaTHOCTI aJanTyBaTh
CBIii MOBHHMH pemepryap 10 Oyap-skoi cuTyamii Ta
CIIBPO3MOBHHKA;

0) miABUINEHOI KpEeaTWBHOCTI W 3JaTHOCTI TE€HEepyBaTH
HOBI i/1e1, BUKOPUCTOBYIOYH /IBa i OLIbIlIe MOBHI KOJH;

C) KyJbTypHOI emmarii 4Yepe3 3JaTHICTb PO3YMITH
KyJIbTYpPHI KOHOTAIlIi, IKi CTOATHh 32 MOBHUMHU OJMHHIISIMH.

OTxe, ycCBiIOMJIEHE MOBHE IE€pPEMHUKaHHS L€ He
MOBJICHHEBO-TIOBE/IIHKOBA HEIOJYTiCTh, YU KOMYHIKaTHBHA
HEKOMITETCHTHICTh MOBHOI OCOOHMCTOCTiI, a CTpaTeriyHui,
KOTHITUBHUM Ta COLIaJbHUNA 1HCTPYMEHT MYJIbTHIIIHIBaJIbHOI
KOMyHiKalii. B yMoBax MOJIKyJIbTypHOTO  OCBITHBOT'O
MPOCTOPY BiH € MeXaHI3MOM IHTerparii JBoX abo OinbIie
MOBHHUX CHCTEM, 110 (POpMY€ IHTETPOBAHY MYJIbTHIIHIBAJIbHY
0ocoOuCTiCTh,  3AaTHY  €(QEeKTHBHO  (YHKIIOHYBaTH B
ro0amxi30BaHOMY  CBITi,  IUIECIPAMOBAaHO Ta  YIOBHI
BUKOPUCTOBYIOUM  CBiff  JIHIBICTUYHUM 1  KyJbTYpHUH
MOTEHITia.
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IHHOBALIIHHI CTPATET'TI BUKJIAJJAHHA TA HABYAHHS
MOB

INNOVATIVE LANGUAGE TEACHING AND LEARNING
STRATEGIES
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RESEARCH-BASED LEARNING IN THE AREA OF
NEXT GENERATION PEDAGOGICAL
TECHNOLOGIES

Larysa LIASHENKO, Tetiana ANDRIICHUK,
Olena STEPANENKO, Oksana KRASNENKO
Taras Shevchenko National University of Kyiv

Research-Based Learning (RBL) has become a defining
pedagogical paradigm for universities seeking to cultivate
students’ capacity for inquiry, critical reasoning, and
independent knowledge creation. At its core, RBL positions the
student as an active researcher who engages in a systematic
process: formulating questions, gathering and analyzing data,
interpreting findings, and reflecting on outcomes. This
approach emphasizes not only what students learn, but also
how they learn, foregrounding iterative reasoning, authentic
tasks, and evidence-based assessment. The shift from passive
instruction toward research-driven learning is occurring at the
same moment that next-generation technologies are rapidly
transforming higher education, creating new opportunities to
design immersive, adaptive, and data-rich learning
environments that strengthen every dimension of the research
process. These transformations align with broader trends in the
digitalization of education and modernization of pedagogical
practices (bukoB & Cmipin, 2020; Pamkesuu, 2020).

Therefore, one of the most influential forces shaping the
contemporary RBL ecosystem nowadays is Aurtificial
Intelligence. Al systems personalize learning pathways by
adjusting content and pacing in real time, offering learners
immediate, targeted feedback as they progress through the
stages of inquiry. Intelligent tutoring systems and research
assistants guide students in formulating meaningful research
questions, selecting appropriate methods, or interpreting
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emerging patterns in datasets. Automated grading and semantic
analysis reduce administrative burden for educators, enabling
them to devote more time to mentoring and facilitating deeper
inquiry. Al also extends accessibility through real-time
translation, captioning, and text-to-speech technologies, which
support multilingual learners and students with diverse
educational needs. A recent meta-systematic review of Al in
higher education highlights the significant potential of such
systems — while also calling for rigorous ethical and
pedagogical integration (Holmes et al., 2024). Empirical
evidence suggests that Al-powered tools positively influence
student motivation and learning experiences across diverse
academic settings (El-Fiki et al., 2024). The expansion of
intelligent educational systems echoes broader digital
transformation initiatives within Ukrainian higher education
(Kyxapenko, 2021).

Alongside Al, learning analytics plays a crucial role in
enabling  data-informed decision-making within RBL
environments. By transforming student interaction logs,
participation metrics, and performance data into actionable
insights, learning analytics helps educators identify early signs
of struggle, misconceptions, or disengagement. This early
detection allows instructors to intervene at the precise moment
when students require guidance in advancing through their
research cycle. Analytics dashboards also support the
optimization of pedagogical design: instructors can adjust
scaffolding, pacing, and support structures based on patterns in
engagement and comprehension. Students themselves benefit
from interacting with their own analytics reports, developing
stronger metacognitive awareness and self-regulation —
competencies that are essential for effective inquiry and
research autonomy (Johar et al., 2023; Rogers et al., 2023).
These conclusions are consistent with findings on the role of
analytics in personalizing the learning process (Haymenko &
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['mymko, 2023). While AI and analytics enhance
personalization and pedagogical intelligence, immersive
technologies such as Virtual Reality (VR) and Augmented
Reality (AR) expand the boundaries of what students can
investigate. VR provides fully simulated environments that
transport learners to contexts otherwise inaccessible —
historical sites, ecological systems, distant planets, or the
interior of the human body. These environments enable
authentic research experiences, allowing students to conduct
virtual experiments, manipulate variables, and observe cause-
and-effect relationships without the limitations of physical
space or resources. AR overlays digital information onto real-
world objects, bringing to life physical artefacts, scientific
models, and field sites. Students can annotate objects, visualize
three-dimensional structures, and access contextual data during
fieldwork or laboratory tasks. Immersive learning increases
motivation, strengthens conceptual understanding, and supports
hybrid and remote learners who may not have access to
traditional laboratory environments. These tools democratize
participation in scientific exploration, making research
experiences more inclusive and scalable (Jantanukul, 2024;
Sudrajat & Meisarah, 2023; Wei et al.,, 2025). Ukrainian
research similarly underscores the potential of VR/AR to
transform student engagement and support experiential
learning (JIutBun, 2022).

Gamification and mobile technologies also contribute to
RBL by increasing engagement, fostering critical thinking, and
enabling flexible, location-independent research activities.
Research consistently shows that emotionally engaging and
interactive activities lead to stronger retention, greater
persistence, and deeper cognitive involvement. Gamified
challenges require students to make judgments, solve
problems, and develop creative approaches — skills central to
the research process. Mobile tools extend the learning
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ecosystem beyond the classroom by enabling real-time data
collection, collaborative analysis through cloud platforms, and
interactive visualization of results (Alé & Arancibia, 2025;
Hamid & Barzenji, 2024).

The emergence of smart classrooms further enhances the
RBL experience by integrating digital, physical, and networked
tools into seamless hybrid environments. Such classrooms
often include interactive multi-touch boards, Al-enhanced
cameras and microphones, AR-enabled displays, and
environmental sensors capable of tracking attendance,
engagement, and ambient conditions. Al-driven lesson
orchestration systems help educators manage complex
activities in real time, adjusting the learning environment in
response to student needs. Smart classrooms support hybrid
participation by enabling remote students to appear through
holographic projection or 360-degree camera systems, ensuring
full inclusion in collaborative research discussions and group
investigations. Accessibility is enhanced through automated
subtitles, real-time translations, sign-language recognition, and
Al-generated notes, making research-oriented tasks more
equitable for learners with varied needs and backgrounds. The
combination of digital collaboration tools and networked
laboratory simulations creates opportunities for students to
engage in project-based and research-centered learning
regardless of physical location (Dimitriadou et al., 2023; Liu &
Huang, 2020). These innovations align with ongoing
modernization processes in Ukrainian universities (bukoB &
Cripin, 2020).

One of the most innovative and rapidly advancing areas
influencing RBL is biometric feedback and neurotechnology.
Tools such as EEG headsets, eye-tracking devices, heart-rate
variability sensors, electro dermal activity monitors, and
emotion-recognition systems provide precise, real-time insights
into learners’ cognitive and emotional states. EEG platforms
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track attention and brainwave patterns, offering data on
engagement and cognitive load. Eye-tracking systems measure
fixation, visual focus, and saccade patterns, while heart-rate
variability and electro dermal activity serve as sensitive
indicators of stress, arousal, or cognitive overload. Smart
wearables add additional layers of physiological data, allowing
educators and students to examine the relationship between
emotional states, effort, and research performance. These
neurotechnological tools support metacognitive development
by enabling students to monitor their own attention and stress
levels, reflect on their learning processes, and adjust their
research strategies accordingly. Educators benefit from being
able to detect early signs of disengagement, frustration, or
overload, and can intervene with targeted support at critical
moments. Data on emotional and cognitive patterns also enrich
research design, helping students understand how learning
environments, task complexity, and collaborative dynamics
influence the quality of their inquiry. Although powerful, the
integration of biometric data requires strict adherence to ethical
guidelines, including transparency, informed consent, and
secure data management to ensure that student privacy is
protected.

Across all these technological domains, a shared pattern
becomes evident: next-generation tools do not replace the core
principles of RBL but instead amplify them. They provide
deeper insight into student learning, expand access to research
experiences, enhance engagement through immersive and
interactive environments, and support learners in developing
autonomy, inquiry skills, and reflective capacity. The
convergence of Al, analytics, immersive media, mobile
applications, smart learning environments, and
neurotechnology creates a comprehensive ecosystem in which
research-based learning can flourish at scale. Looking ahead,
universities stand on the threshold of new possibilities. Future
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directions include fully adaptive Al-driven research
ecosystems, international virtual laboratories, neuroresponsive
learning environments that adjust to learners’ cognitive states,
and cloud-based collaborative research platforms integrated
into the curriculum. To advance RBL, institutions must invest
not only in digital infrastructure but also in professional
development, ethical standards, and interdisciplinary
cooperation. As innovation accelerates, the key challenge is to
embed new technologies meaningfully into research-centered
learning cultures that prioritize curiosity, creativity, and critical
thinking. In this context, next-generation pedagogical tools act
not as simple enhancements to teaching, but as catalysts that
reshape inquiry-based learning and the preparation of future
researchers. Through strategic integration of these
technologies, universities can build transformative, inclusive
environments that support deep learning, sustained
engagement, and equitable access to research opportunities.
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AI TECHNOLOGY IMPLEMENTATION
CHALLENGES IN TEACHING ENGLISH

Nina SOLOVEI, Iryna LETUNOVSKA, Andrii CHUGAI
Taras Shevchenko National University of Kyiv

Artificial intelligence (Al) is one of the technologies that
have changed the world, developed over many years before it
offered revolutionary potential for education.

With Al, educators can adapt learning experiences to
individual student needs, making education more effective. Al-
enabled technologies also assist in administrative tasks,
streamlining operations and freeing up educators to focus on
teaching. Learn more about how teachers and school
administrators are using Al-powered tools today and the
possibilities for the future of artificial intelligence in education.

The term "artificial intelligence" appeared in 1956. That
year, John McCarthy, a Dartmouth College professor,
organized a pivotal workshop that coined the term "artificial
intelligence" and aimed to create machines capable of
reasoning and using human language [1].

After a fast start, research interest in Al cooled for a few
decades till the 1990s with advances in machine learning and
neural networks. Today, AI significantly impacts various
sectors, from healthcare to finance, manufacturing, and
transportation. Many think it is also poised to revolutionize
education [2].

Computer-assisted instruction (CAI) began in the 1960s,
presenting instructional material with expensive mainframe
computers. As computer technology became smaller and more
affordable, more schools were able to adopt CAL

Intelligent tutoring systems emerged with the advent of
desktop computers, offering tutorial programs that provided
immediate feedback and tailored learning paths based on
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student responses. These systems demonstrated the potential
benefits of personalized learning, making technology adoption
in education increasingly attractive [3].

Al is transforming education by offering innovative
solutions in personalized learning, adaptive learning platforms,
intelligent tutoring systems, automated grading and feedback,
and administrative tasks.

Al in education facilitates individualized learning by
tailoring instructional content to individual student needs,
benefiting students, teachers, and resource-constrained schools.
This approach allows students to progress at their own pace,
engage with activities aligned with their learning styles, and
gain more autonomy over their educational journeys. Using Al
assistants to differentiate assignments and devise data-driven,
adaptive practices enhances the overall learning experience
with minimal increase to the teacher’s workload [4].

Al tutor systems can provide adaptive, accessible learning
experiences, offering immediate feedback and corrective
guidance based on student performance. These applications of
modern educational technology are helping to close learning
gaps, improve conceptual understanding, and free up teacher
time by handling routine instructional tasks and providing
detailed data on the student’s learning process [5,6].

Traditional grading for written work often involves
subjectivity and biases, as teachers’ evaluations can be
influenced by personal preferences, moods, and unconscious
prejudices. This lack of objectivity can result in inconsistent
and unfair assessments. Additionally, the time-consuming
nature of grading large numbers of assignments limits teachers’
capacity to provide thorough feedback, potentially hindering
student learning [7].

Integrating Al into the grading process is revolutionizing
traditional approaches to evaluating student performance. Al
can enhance grading efficiency, precision, and fairness by
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significantly reducing grading time and providing instant,
detailed feedback. This allows teachers to assign more writing
tasks and offer timely, constructive feedback, which fosters
better writing skills in students [7].

However, it’s essential that teachers critically review Al-
generated feedback to ensure it aligns with educational goals
and addresses individual student needs. Al tools should be seen
as assistants rather than replacements, helping teachers focus
on assessing creativity and critical thinking while Al assists
teachers with more objective metrics like grammar and
structure. By staying engaged in the grading process and spot-
checking Al output, teachers can maintain the integrity of
assessments and ensure students receive meaningful and
accurate feedback [8,9].

Artificial intelligence tools can streamline lesson planning
and content creation, saving teachers valuable time. These Al
tools can generate high-quality images, customized content,
and focused research materials under tight time constraints. By
using Al for efficient research and content generation, teachers
can enhance lesson quality without increasing their workload,
ultimately benefiting both students and resource-constrained
schools [10].

School principals can also leverage Al technologies to
reduce their substantial administrative burdens. Al chatbots
assist with automating administrative tasks such as drafting
emails, organizing schedules, and developing professional
development sessions. AI models can be used to analyze large
datasets to inform decision-making, like scheduling summer
classes based on parent preferences. This allows administrators
to focus more on strategic initiatives, human interaction and
relationship-building [11].

Al applications in education can foster interactive
collaboration and facilitate content creation and curation for
students and teachers alike. These tools help teachers develop
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content aligned with curriculum standards, ensuring that
educational materials effectively meet diverse student needs.
Interactive tools like virtual labs and educational games engage
students, while collaborative platforms facilitate peer learning.
Teachers can use these technologies and the data-driven
insights they provide to personalize learning paths and offer
adaptive feedback, enhancing the overall learning experience.

The widespread adoption of Al in the last few years,
including its growing use in schools, Universities has caused
reactions ranging from outright banning to enthusiastic
embrace. Because the tools will continue to evolve and change
the way we operate in all areas of life, teachers and educational
administrators need to come to terms with several ethical
considerations about Al in education.

Privacy is one major concern with artificial intelligence in
education. Al tools often collect and process large amounts of
data, raising questions about how this data is used and
protected. To address this, educators should ensure
transparency by informing students and parents about the data
collected and seeking consent before using Al tools [12].

Bias in Al is another significant issue, as Al systems can
inherit biases from their training data, leading to unfair or
discriminatory outcomes. Educators should be aware of these
biases and seek to use Al tools that have been rigorously tested
for fairness. Additionally, incorporating diverse perspectives in
Al development and regularly spot-checking for bias can help
mitigate problems [13].

Equity concerns arise when considering access to Al tools.
Not all students have equal access to technology, which can
widen the digital divide. Schools should strive to provide
equitable access to Al resources and offer training for both
students and teachers to ensure everyone can benefit from these
tools [12].

Teachers worry about students using Al technology to
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bypass learning, such as using it to complete assignments. One
way to address this is by designing assignments that require
personal engagement and critical thinking, which are harder for
Al technologies to replicate [9].

Teaching Al literacy is crucial. Students should understand
AT’s capabilities and limitations, including the potential for Al
systems to generate biased or inaccurate content. Encouraging
students to leverage Al tools for learning rather than shortcut
assignments will help maintain academic integrity [13].

By considering these concerns and implementing
thoughtful strategies, educators and administrators can harness
AT’s benefits while addressing its potential drawbacks.

Resistance to change, high costs, and infrastructure needs
are key challenges in implementing Al in education. Best
practices for implementing artificial intelligence in education
are similar to those for integrating any education technology.
They include providing thorough training for educators,
ensuring equitable access to Al tools, addressing ethical
concerns, and maintaining open communication with all
stakeholders to foster a supportive and informed community.

Al in education offers transformative potential by
personalizing learning, streamlining administrative tasks, and
enhancing instructional quality. However, ethical concerns
such as privacy, bias, and equity remain significant challenges.
By addressing these issues and implementing best practices,
educators can harness Al’s benefits while maintaining
academic integrity and equity.

What role does Al play in improving education? As
technology continues to evolve, Al is becoming a key part of
how we teach and learn. From personalized lessons to virtual
tutors, Al is making education smarter, more accessible, and
more engaging. It helps teachers adjust lessons to meet each
student’s needs, ensuring everyone can learn at their own pace.
Al-powered tools, like chatbots and adaptive learning systems,

68



LEARNING THROUGH LANGUAGE

offer instant feedback, making the learning process more
interactive and effective.

Al is playing a huge role in changing education by making
teaching and learning more effective. It helps create
personalized learning experiences by analyzing how students
perform and learn. Al can adapt lessons to fit each student’s
needs, helping them understand better and fill any gaps in
knowledge. Beyond learning, Al also helps with administrative
tasks like grading and scheduling, which frees up teachers to
spend more time on teaching. This reduces errors and makes
schools run more efficiently. Al tools, like real-time
translation, text-to-speech, and transcription, also make
education more accessible to students with disabilities or
language barriers. Al can analyze data to help schools make
better decisions, like identifying students who need extra
support. Tools such as chatbots and virtual tutors make
learning interactive and fun, which helps students remember
what they learn. Overall, Al is changing not just classrooms but
also how schools make decisions and allocate resources by
leveraging predictive analytics and other advanced tools.

Al in education is revolutionizing learning experiences,
making teaching more efficient and accessible while catering to
individual needs. Its diverse applications cater to various
stakeholders, including students, educators, and institutions.
Below is an expanded exploration of the key use cases where
Al is making a significant impact.

Adaptive learning systems use Al to create a personalized
learning path for each student, adjusting the content and pace
based on individual progress. Platforms like DreamBox and
Smart Sparrow analyze real-time student data, such as the time
taken to solve problems, accuracy, and learning patterns.

For example, a student struggling with fractions in math
might be provided with simpler examples or visual aids to help
them grasp the concept. If the student excels, the system offers
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more advanced problems to maintain engagement. A study
found that adaptive learning tools can reduce the time needed
to master a subject.

These systems are especially valuable in large classrooms
where individual attention is limited. By addressing each
student’s unique needs, adaptive learning ensures no one is left
behind. For schools, this means better academic outcomes,
higher engagement rates, and more confident learners.
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ASSESSING GLOBAL COMPETENCE: MOVING
BEYOND GRAMMAR TESTS TO MEASURING
INTERCULTURAL SKILLS

Anna RAIKHEL
Mukachevo State University

Global competence is the capacity to examine local, global
and intercultural issues; understand and appreciate others’
perspectives; engage in open, appropriate and effective
interactions across cultures; and act for collective well-being
and sustainable development. In university language and
education programs, assessment practices have often privileged
discrete grammar and vocabulary knowledge. While these are
important, they provide an incomplete picture of a learner’s
readiness to operate in diverse, intercultural contexts. This
paper synthesizes contemporary definitions of global
competence and outlines alternative, research-informed
methods for measuring intercultural skills in higher education
[1, p. 242].

In the university context, global competence is not merely
an added value but a core essentiality, bridging the gap
between academic preparation and real-world application. It
enhances employability by equipping graduates with the agility
to collaborate and negotiate within diverse, cross-cultural
teams, while simultaneously fostering the civic engagement
necessary for solving transnational problems. Furthermore, this
competence supports academic mobility by facilitating
international research and study, ultimately shifting the focus
of language education from static grammar testing to the
dynamic sociolinguistic and pragmatic nuances required for
true communicative mastery.

While traditional assessment methods like multiple-choice
and gap-fill exams effectively measure structural accuracy,
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they are fundamentally limited in their ability to evaluate the
complexity of real-world interaction. These discrete-point
formats overlook critical dimensions of language use,
specifically the pragmatic competence required to perform
speech acts appropriately and the sociocultural awareness
needed to navigate diverse norms. Furthermore, they fail to
capture the dynamic aspects of communication, such as the
intercultural empathy necessary to interpret differing
viewpoints and the adaptive strategies learners employ to repair
breakdowns or accommodate interlocutors. Further, such
assessments often produce high scores for learners who can
manipulate forms in contrived contexts yet struggle in real-
world intercultural interactions.

To effectively measure global competence, educators
should utilize a multi-dimensional framework that integrates
cognitive, affective, and behavioral components. This model
encompasses the cognitive foundation of knowledge regarding
cultural and global dynamics, alongside the practical skills
required for conflict management and communication.
Crucially, it must also account for the affective dimension of
attitudes-like openness and respect-while verifying that these
internal traits translate into tangible action, where students
actively engage in cross-cultural responsibility and
collaboration.

Moving beyond grammar requires a multi-modal
assessment strategy that prioritizes authenticity and reflection.
Educators can increase ecological validity through performance
assessments and simulations, where learners navigate real-
world scenarios-such as cross-cultural negotiations-allowing
for the observation of empathy and adaptive strategies in safe,
controlled environments. These behavioral measures should be
complemented by reflective portfolios that document
longitudinal attitude shifts, and situational judgment tests that
efficiency measure decision-making awareness. Finally, to
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ensure robustness, these qualitative methods can be
triangulated with standardized intercultural scales and external
feedback from peers or community members, providing a
holistic view of the learner's competence [1, p. 243].

Effective assessment relies on the clarity of expectation.
Therefore, valid rubrics must decompose global competence
into specific, observable domains-including perspective-taking,
communication strategies, and action orientation-rather than
relying on vague impressions. It is essential to decouple the
evaluation of grammatical form from intercultural function to
avoid conflating language ability with cultural insight. To
ensure these instruments are robust, they must be validated
through the use of exemplar artifacts for calibration and
iterative piloting to establish consistent scoring standards.

To successfully implement intercultural assessment at the
university level, institutions must move beyond isolated
courses and integrate these metrics directly into disciplinary
curricula, such as engineering or business projects. This
systemic approach requires a commitment to equity and ethics:
tasks must be designed to avoid privileging specific cultural
capital, offering multiple modes of expression, while results
should be used formatively to guide development rather than
for high-stakes labeling. Furthermore, to balance resource
constraints with validity, universities should employ a mixed-
methods approach-combining scalable tools with deeper
portfolios-supported by rigorous faculty training and sessions
to ensure reliable scoring [2, p. 127].

Sample assessment design: Virtual intercultural
collaboration project - to illustrate these principles in practice,
consider a virtual exchange project where students form cross-
national teams have to address a sustainability challenge over
four weeks. This model employs a triangulated assessment
strategy to ensure validity. It evaluates the product (a
collaborative proposal, 30%) for culturally informed solutions,
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the process (recorded meeting excerpts, 30%) for real-time
skills like conflict management, and the person (reflective
portfolios, 30%) for evidence of attitudinal growth. Finally,
peer feedback (10%) is incorporated to provide external
validation, ensuring the grade reflects both behavioral
competence and metacognitive development.

Ensuring the integrity of global competence assessment
requires a rigorous commitment to three core principles. First,
construct validity must be established through triangulation;
relying on a single metric is insufficient for such a complex
trait, so data should be synthesized from behavioral
observations, reflective writing, and self-reports. Second,
reliability must be secured through the use of precise rubrics,
extensive rater training, and statistical checks for internal
consistency in self-report tools. Finally, ethical practice is
paramount: assessments must be designed to avoid cultural
essentialism and must never penalize multilingual learners for
strategic language use, ensuring that results serve to support
student development rather than exclude them [3, p. 12].

For faculty and program leaders, the path to successful
implementation lies in a phased, strategic approach. It begins
with reframing goals to ensure learning outcomes are
measurable and tied to specific disciplines, followed by starting
small-piloting tasks in single courses to refine rubrics before
scaling. To sustain this, institutions must build capacity
through faculty workshops on assessment design, while using
technology to scale observations without compromising student
privacy. Finally, the process must be circular: leaders should
research and iterate, using data to verify that assessments truly
predict real-world functioning.

Conclusion. Ultimately, assessing global competence
demands a fundamental shift from isolated grammar testing to
a holistic, multimodal approach that captures the full spectrum
of knowledge, skills, attitudes, and action. By embedding
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authentic performance tasks and reflective practices directly
into curricula, universities can bridge the gap between
academic study and the demands of global citizenship.
However, the integrity of this shift relies on a framework of
ethical design: rigorous rubrics, data triangulation, and
sustained faculty development are essential to ensure that
assessment not only measures proficiency but actively supports
student growth.
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ENHANCING LEARNER AUTONOMY THROUGH
PROJECT ENGAGEMENT

Olena LUTSENKO, Nataliia SEMINIKHYNA
Taras Shevchenko National University of Kyiv

With global relations becoming ever more dynamic, the
21st century urgently calls for individuals equipped with
advanced  intercultural  competence.  Despite  strong
achievements in fostering communicative competence,
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Ukrainian foreign language education now faces new
expectations, as the internationalized landscape of academic
mobility requires competencies that extend beyond traditional
intercultural communicative frameworks. Academic mobility
creates both challenges and opportunities due to differences in
culture and background.

Ukraine was previously a significant international
education hub, hosting students from approximately 148
countries in about 240 educational institutions. While the
number of students steadily increased from 2011 to 2014,
reaching approximately 70,000, since the period of unfavorable
national circumstances and the subsequent full-scale war, the
figure has significantly decreased. As a result of military
actions, many foreign students are unable to come to study,
which has led to a sharp decrease in their total number
compared to the peak figures of 2014 (Erudera, 2022).

The strategic role of teachers is key in fostering learner
autonomy. This requires teachers to create autonomous
classrooms by understanding student needs, designing
appropriate  activities, negotiating  assignments, and
incorporating new assessment techniques. It is essential to
develop a positive attitude toward self-directed learning within
a supportive environment, enabling students to develop
confidence and take greater control of their educational
trajectories. Learner autonomy encourages active participation,
enables effective communication through language use, and
provides a crucial solution for the personalization and
individualization of the learning process.

This study investigates the efficacy of project-based
learning as a strategy for simultaneously enhancing university
students’ intercultural communicative competence and
autonomous learning. The research pursued a two-fold goal:
firstly, to evaluate the actual effectiveness of project-based
learning activities in achieving these outcomes; and secondly,

76



LEARNING THROUGH LANGUAGE

to explore the perceptions of both students and English
teachers regarding the utility and integration of project-based
learning technology for boosting intercultural communicative
competence and autonomous learning.

The research was guided by the following central
questions concerning the perceptions of project-based learning:

1. Teachers’ views on project-based learning as a strategy
for improving students’ communicative competence.

2. Teachers’ views on project-based learning as a strategy
for boosting students’ autonomous learning.

3. Students’ views on project-based learning as a learning
strategy to improve their communicative competence.

4. Students’ views on project-based learning as a learning
strategy to improve their autonomous learning.

Teaching English as a foreign language widely adopts
project-based learning because it is connected with student-
centred principles. Project-based learning successfully
combines language acquisition and content learning. For
maximum project effectiveness, teachers should ease control
and act as mentors and facilitators rather than authoritative
figures. Learner autonomy is primarily cultivated through
project-based learning, as this approach enables students to
actively utilize diverse learning methods, formulate their own
questions, independently plan their studies, organize research,
and solve real-life challenges (Bas, 2011). In language
education, this concept is highly effective, resting on the
premise that involving students in decision-making processes
regarding their language learning increases their motivation,
excitement, and makes the learning experience more focused
and purposeful (Littlejohn, 1985).

Moreover, learner autonomy has played a significant role
in lifelong communication with native speakers and using
English. As a result, boosting learner autonomy in the English
as a foreign language classroom should be developed to
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improve students’ autonomy and motivation for language
learning. The literature review suggests that project-based
learning is one of the most effective methods for teaching
English in higher education institutions, as it fosters the
development of student autonomy and enhances their cross-
cultural awareness. Consequently, project-based learning is
highly recommended for use. However, there is a significant
research gap concerning the obstacles and issues faced by
teachers and students when implementing project-based
learning in English language classes within diversified learning
settings.

Findings from the study indicate that project-based
learning is effective in enhancing student outcomes.
Specifically, project-based learning boosted students’
intercultural communication confidence, enabling them to
collaborate more effectively with diverse cultural groupmates.
It also increased their capacity for self-directed learning
through active information gathering in authentic contexts,
such as interviews and data collection. Furthermore, project-
based learning facilitated deeper interaction with target content,
the acquisition of new intercultural knowledge, and provided
more authentic contexts for communication and opportunities
for peer experience sharing. Teachers and students recognized
that this technique surpasses traditional methods by
successfully engaging students in collaborative and cooperative
language learning, significantly improving intercultural
communication competence, and strongly promoting student
autonomy.
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MAIN TRENDS IN INNOVATIVE LANGUAGE
TEACHING AND LEARNING STRATEGIES

Viktoriia HUBKINA
Dnipro University of Technology

In the 2Ist century, language education is undergoing
significant transformation due to rapid technological
advancement, globalization, and changing educational
priorities. Traditional approaches to language teaching, which
mainly relied on textbooks, rote memorization, and teacher-
centered instruction, are no longer sufficient to meet the needs
of today’s learners (Richards & Rodgers, 2014). Modern
students are digital natives who are accustomed to interactive,
fast-paced, and personalized environments. As a result,
educators must adopt innovative teaching and learning
strategies that not only develop linguistic competence but also
support and promote critical and analytical thinking skills,
boost creativity, collaboration, and intercultural awareness
(Dornyei, 2013).

Innovative language teaching and learning strategies
integrate modern pedagogical approaches and technology to
enhance student engagement and outcomes. Key strategies
focus on active participation, real-world application, and
personalized learning paths and place the learner at the centre
of the educational process. Instead of passively receiving
information, students actively participate in constructing
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knowledge, solving problems, communicating ideas, and
reflecting on their learning experience. The role of the teacher
shifts from being the primary source of knowledge to
becoming a facilitator, mentor, and guide who supports
students in their learning journey (Larsen-Freeman &
Anderson, 2011). The main innovative strategies reshaping
language education can be outlined as following: technology-
enhanced learning, task-based and project-based approaches,
gamification, flipped classrooms, personalized learning, and
intercultural communication

1. Technology-Enhanced Language Learning

One of the most significant innovations in language
education is the integration of digital technologies into the
classroom. Technology-enhanced learning refers to the use of
digital tools and platforms to support and extend language
acquisition  (Chapelle, 2009). These include mobile
applications, learning management systems, artificial
intelligence (Al), virtual reality (VR), augmented reality (AR),
speech recognition software, and online collaboration tools.

Language learning applications such as Duolingo,
Memrise, and Babbel allow students to practice vocabulary,
grammar, and pronunciation independently. Many of these
applications use Al algorithms that adapt activities based on
the learner’s performance, providing a personalized learning
path (Godwin-Jones, 2018). This form of adaptive learning
helps students progress at their own pace, identify weaknesses,
and receive immediate feedback.

Virtual reality and augmented reality create immersive
environments where learners can simulate real-life situations
such as ordering food at a restaurant, checking into a hotel, or
attending a business meeting. These technologies offer a safe
and engaging environment for practicing speaking and
listening skills (Zou et al., 2019), especially for students who
may feel anxious about making mistakes in front of others.
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In addition, online platforms such as Zoom, Google Meet,
and Microsoft Teams have made it possible to provide access
to global resources, authentic materials, and virtual exchange
programs, connecting learners with native speakers and diverse
content. Such combination gives learners authentic
opportunities to use the target language in real communicative
contexts. Technology also supports differentiated instruction
by allowing teachers to provide different materials and
activities for students with varying learning styles and
proficiency levels. Visual learners can benefit from videos and
infographics, auditory learners from podcasts and recorded
dialogues, and kinaesthetic learners from interactive tasks and
simulations.

2. Task-Based and Project-Based Learning

Task-based learning (TBL) and project-based learning
(PBL) are student-centred approaches that emphasize the use of
language for meaningful communication. In these approaches,
the primary focus is not on isolated grammatical structures but
on completing real-life tasks using the target language.

In task-based learning, students engage in activities such
as planning a trip, conducting an interview, solving a problem,
or organizing an event. These tasks require students to use a
range of language skills, including speaking, listening, reading,
and writing. By focusing on meaning rather than form, learners
develop communicative competence in a more natural and
authentic way.

Project-based learning involves longer-term activities that
result in a real product or presentation. For example, students
may create a digital story, produce a short film, design a travel
brochure, prepare a research poster, or build a website in the
target language. These projects promote collaboration, research
skills, creativity, and critical thinking. They also provide a
sense of purpose and ownership, which increases motivation
and engagement (Richards & Rodgers, 2014).
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Case study can be outlined as one of the most active
learning strategies due to extended students’ involvement and
their engagement in the brainstorming process and
collaborative work promotion. This activity provides an
invaluable opportunity for everyone, irrespective of their
language proficiency, to share their perspectives and
recommendations to solve a problem. Moreover, students not
only arrive at a conclusion on their own but also get a chance
to listen to the perspectives of other teams on the same issue.
Further, it motivates them to question other teams for justifying
their stand or viewpoints on the issue given besides developing
critical and higher order thinking skills.

Furthermore, both TBL and PBL encourage learner
autonomy. Students are responsible for planning, researching,
revising, and presenting their work. The teacher’s role is to
provide guidance, resources, and feedback rather than direct
instruction. This approach prepares learners for real-world
communication, where language is used as a tool to achieve
specific goals (Brown, 2014).

3. Gamification in Language Learning

Gamification is the use of game elements such as points,
levels, rewards, challenges, and competition in the learning
process. This innovative strategy has proven to be highly
effective in increasing motivation, participation, and
persistence among language learners. Educational games and
digital platforms such as Kahoot, Quizizz and WordWall
transform traditional exercises into engaging competitions.
Students earn points, unlock achievements, and track their
progress, which makes the learning experience more enjoyable
and less stressful. Gamification also creates a positive
emotional environment, which is essential for successful
language acquisition.

Role-playing games, escape rooms, and interactive
storytelling are examples of gamified activities that encourage
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learners to use language creatively and spontaneously. These
activities also  develop  problem-solving skills and
collaboration, as students must work together to achieve a
common goal (Ddrnyei, 2013). In addition, gamification can be
used to promote independent learning outside the classroom.
By setting challenges, daily tasks, and language missions,
teachers can encourage students to continue practicing the
language in their free time (Larsen-Freeman & Anderson,
2011).

4. The Flipped Classroom Model

The flipped classroom is an innovative instructional model
that reverses the traditional structure of teaching. Instead of
introducing new material during class and assigning practice
for homework, students study the theoretical material at home
and use class time for active practice and interaction (Richards
& Rodgers, 2014).

In a flipped language classroom, students may watch video
lessons, read texts, or complete online grammar exercises
before coming to class. During the lesson, the teacher
organizes discussions, debates, role-plays, and collaborative
tasks that require students to apply what they have learned
(Brown, 2014).

This model has several advantages. Firstly, it maximizes
valuable classroom time for communication, which is essential
for language development. Secondly, it allows students to
control their learning pace, as they can pause, rewind, and
review materials as needed. Finally, it provides more
opportunities for individual support, as the teacher can focus on
helping students who struggle with specific aspects of the
language.

5. Personalized and Inclusive Learning

Another important aspect of innovative language teaching
is personalization. Students vary in their learning styles,
interests, backgrounds, and language levels. Modern strategies
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aim to meet these individual needs through differentiated
instruction, flexible grouping, and adaptive technologies
(Yunus et al., 2013).

Personalized learning may include choosing topics based
on students’ interests, adjusting task difficulty, or offering
multiple options for completing assignments. For example, one
student may prefer writing an essay, while another may create
a video or record a podcast in the target language. Inclusive
language teaching also considers students with special
educational needs and diverse cultural backgrounds. Digital
tools such as text-to-speech software, subtitles, and visual
organizers help students overcome learning barriers and
participate fully in the learning process. Flexible assignment
formats, inclusive practices, and assistive technologies enable
learners from diverse backgrounds to participate successfully.
Such an approach increases self-confidence and learning
effectiveness (Godwin-Jones, 2018).

6. Development of Intercultural Competence

In today’s interconnected world, language learning goes
beyond grammar and vocabulary boundaries. It involves
developing intercultural competence — the ability to
understand, respect, and communicate with people from
different cultural backgrounds.

Innovative strategies integrate cultural content into lessons
through authentic materials such as films, music, news articles,
literature, and social media posts from the target language
community. Students analyse cultural differences, compare
traditions, discuss global issues, and reflect on their own
cultural identity. Virtual exchanges and international online
projects allow students to communicate with peers from other
countries. These interactions promote empathy, tolerance, and
global awareness, which are essential skills in modern society.

It should be concluded that innovative language teaching
and learning strategies represent a significant shift toward more
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dynamic, student-centred, and interactive education. The
integration of technology, task-based and project-based
methods, gamification, flipped classrooms, personalized
learning, and intercultural communication creates a rich and
engaging learning environment. These approaches not only
improve language proficiency but also foster essential 21st-
century skills such as critical thinking, creativity, collaboration,
and digital literacy. As the world becomes increasingly
globalized and multilingual, the ability to communicate
effectively in different languages is more important than ever.

Therefore, educators must continue to explore, adopt, and
adapt innovative practices to ensure that language learners are
well-prepared to participate actively in the global community.
Continuous professional development, openness to change, and
a willingness to experiment with new methods are key to the
successful implementation of innovative language teaching
strategies.
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THE IMPACT OF AI-DRIVEN TOOLS ON MODERN
FOREIGN LANGUAGE LEARNING

Liudmyla SHERSTIUK, Olena YARUSH
Petro Mohyla Black Sea National University, Mykolaiv

The way we approach learning has changed in recent years
due to the incorporation of artificial intelligence into education.
In the past, humans were responsible for creating complex
tasks; they devised learning strategies, organized their time,
and employed techniques to retain information, such as the
Pomodoro method, spaced repetition, and mind mapping.
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Today, many of these processes can be replaced by Al It
also includes the field of language learning. Traditional
methods of studying are now complemented by Al-driven tools
that offer personalized learning experiences, instant feedback,
and interactive practice. Understanding the impact of Al-
powered applications on modern language learning is crucial
for students, as it highlights the potential of technology to
enhance learning effectiveness.

The study aims to investigate one of the most
distinguished Al tools — Talkpal. This app delivers interactive
and customized tutoring through realistic GPT-driven
conversations, supporting the development of speaking,
listening, reading, and writing skills in many languages.

Talkpal is a privately operated company based in
Wilmington, United States, established in 2023 by David
Gegechkori and Dimitri Dekanozishvili [1]. They devoted
significant time to exploring, brainstorming, and obtaining
insights from specialists in linguistics, education, and
technology to make this app more effective as a tutor,
transforming the way people learn languages through
immersive, context-driven conversations.

The name of the app is a combination of two words: “talk”
and “pal” — a friend or buddy (like “buddy” or “mate”). The
strategy was aimed at creating a friendly atmosphere and
demonstrating that language learning can be as enjoyable and
effortless as spending time with a friend.

Talkpal provides access to over 80 languages. While
English is among the most popular, the quality of instruction
for less commonly studied languages remains at a decent level
[2]. It supports all four language skills (speaking, listening,
reading, writing) through its diverse features.

The session starts with a simple chat, or you can try
multiple scenarios in Roleplay mode, or describe the photo.
After the work is done, the Al provides a detailed analysis,
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giving you the ability to check either your progress or
mistakes. Then in the next section, the mistakes would be
unlearned. If you want to improve your grammar using Al, pay
attention only to the corrections you clearly understand and
recognize as accurate. If a correction seems unclear, question
whether it is truly an error and seek clarification from a human
expert.

None of the Al tutors is 100% accurate, no matter how
much potential they have. Human teachers can explain difficult
concepts in flexible ways, notice subtle learning challenges,
and offer real guidance and support. Even though the
development of Al rapidly grows, nothing can beat the
experience of a “human-to-human” study. Real conversations
help students practice natural speech, tone, and spontaneity.

Dikaprio and Diem (2024) investigated the impact of
Talkpal, an Al-based language learning application, on the
development of English-speaking skills among second-
semester students enrolled in the English Education Study
Program. The study employed a validated English-speaking
skills test and indicated a significant improvement in speaking
performance, suggesting that Talkpal provides a personalized
and interactive learning environment, effectively supporting
the enhancement of students’ oral English proficiency [5].

Hidayatullah (2024) examined the effects of Talkpal on the
development of English-speaking proficiency among university
students. Although the study noted that the application had not
been widely adopted, primarily due to limited awareness of the
tool and insufficient institutional support, its use yielded
notable benefits. Students in the experimental group
demonstrated significantly greater improvements in speaking
fluency and clarity compared to those in the control group.
Survey data further revealed positive learner perceptions
regarding the application’s usefulness in supporting English
language study. Overall, the findings suggest that Talkpal.ai
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can have a beneficial impact on enhancing spoken English
skills in a higher education context [6].

A qualified English teacher, “Oh Yeah Sarah,” researched
Al language tutor apps and pointed out that traditional apps are
still better [3]. The most effective language lessons integrate
both audio and visual elements. However, with ChatGPT, you
must choose between voice mode and text mode, which
prevents you from benefiting from both simultaneously.
Talkpal offers traditional courses similar to those found in apps
like Duolingo or Busuu, but includes a greater emphasis on
voice input, which is a significant advantage given the
importance of speaking skills. But after deliberately using
some purposefully terrible pronunciations and still getting high
scores, it seems suspicious to believe the app is effective.

These platforms usually offer a range of lessons, quizzes,
and activities customized to different learning styles and
proficiency levels. Many learners report notable improvements
in their English skills through these platforms, which provide a
flexible and personalized learning experience. Additionally,
features like gamification, immediate feedback, and progress
tracking boost learner engagement and motivation. Despite
these benefits, including accessibility and affordability, online
language learning platforms can also have limitations, such as
limited personalized feedback and fewer opportunities for
interaction with native speakers.

The analysis of existing empirical research demonstrates
that Talkpal is an effective tool for enhancing English language
proficiency, particularly in the development of speaking skills
within university contexts and debate-oriented learning
environments. Experimental studies reported statistically
significant improvements in students’ oral performance when
the application is integrated into the learning process.
Moreover, learners generally perceive Talkpal positively,
noting its value as a means of autonomous or supplementary
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learning, especially when opportunities for face-to-face
communication are limited.

At the same time, the effectiveness of Talkpal is not
uniform and depends on several contextual factors, including
the regularity of use, learner motivation, and the level of
institutional support provided. These conditions shape the
extent to which the application can be effectively embedded
into language learning practices.

References

—_—

. About — Talkpal. (n.d.). Talkpal. https://talkpal.ai/about/

Talkpal — IllI-eukmamaa moBu. (n.d.). Talkpal. https://talkpal.ai/get-

started/uk/

3. Oh Yeah Sarah. (2025, September 19). Can Al teach a language lesson
yet? Medium. https://oh-yeah-sarah.medium.com/can-ai-teach-a-
language-lesson-yet-d1b3db338937

4. Oh Yeah Sarah. (2025, January 8). TalkPal review: In-depth testing by a

language learning expert. Medium. https://oh-yeah-

sarah.medium.com/talkpal-review-in-depth-testing-by-a-language-

learning-expert-7eb1f6fbdd4a
. Dikaprio, V., & Diem, C. D. (2024). How effective is Talkpal.ai in

enhancing English proficiency? Insights from an experimental study.
Language, Technology, and Social Media, 2(1).
https://doi.org/10.70211/ltsm.v2i1.48

6. Hidayatullah, E. (2024). The impact of Talkpal.AI on English speaking
proficiency: An academic inquiry. Journal of Insan Mulia
Education, 2(1). https://doi.org/10.59923/joinme.v2i1.98

i

(9,

90


https://talkpal.ai/about/
https://talkpal.ai/get-started/uk/
https://talkpal.ai/get-started/uk/
https://oh-yeah-sarah.medium.com/can-ai-teach-a-language-lesson-yet-d1b3db338937
https://oh-yeah-sarah.medium.com/can-ai-teach-a-language-lesson-yet-d1b3db338937
https://oh-yeah-sarah.medium.com/talkpal-review-in-depth-testing-by-a-language-learning-expert-7eb1f6fbdd4a
https://oh-yeah-sarah.medium.com/talkpal-review-in-depth-testing-by-a-language-learning-expert-7eb1f6fbdd4a
https://oh-yeah-sarah.medium.com/talkpal-review-in-depth-testing-by-a-language-learning-expert-7eb1f6fbdd4a
https://doi.org/10.70211/ltsm.v2i1.48
https://doi.org/10.59923/joinme.v2i1.98

LEARNING THROUGH LANGUAGE

MODERN PRINCIPLES OF LISTENING TRAINING
FOR DEVELOPING NOTICING SKILLS

Hanna STOLIARCHUK
National Aerospace University “Kharkiv Aviation Institute”

Listening is one of the four types of speech activity. This
type of activity is the most popular among students today, as
the age of digital media has opened up the best opportunities to
watch a variety of authentic videos and learn new English
vocabulary through them. The outlined changes in preferences
prompt a rethinking of the principles of teaching listening to
students in accordance with the task of our research on the
development of their skills of noticing new lexical items during
listening training.

The first principle should be the principle of purposeful
organization of listening training. As goals, we can consider
comprehension or acquisition of foreign language information
while listening. Jack K. Richards [1] in his work considers the
following approaches to teaching listening: listening as
comprehension and listening as acquisition. Listening as
comprehension is a traditional way of understanding the nature
of listening. This view of listening is based on the assumption
that the primary function of listening in learning the English
language is to facilitate the understanding of spoken discourse.
We consider this perspective to be outdated. Listening as
acquisition is a view of listening as an active and vital process
of acquiring the English language, and not just a passive skill
of understanding individual messages. It highlights how
listening to authentic language provides the necessary auditory
patterns and context for learners to acquire the grammar,
vocabulary, and natural flow of the language, ultimately
helping them develop fluency. Thus, listening comprehension
refers to the understanding of a spoken message, while
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listening acquisition involves using listening to build language
skills. Comprehension is the purposeful, active process of
interpreting what is said, while acquisition is the broader,
subconscious process of acquiring language through the
consistent, comprehensible input of information. To develop
the noticing skills of new lexical units, it is advisable to teach
listening as a means of acquisition.

The second principle of listening training should be the
principle of authenticity of teaching materials. There are
various types of listening materials that we can use, including
podcasts, movies, news, and songs. Audio recordings are the
most common type of material used for listening training.
Researcher Mary Underwood [2] notes that not being able to
see the speaker while listening requires students to focus on
what they are hearing, rather than relying on paralinguistic cues
to understand the meaning of what is being said. Researcher
Yongheng Wang [4] believes that using only recorded audio
materials cannot meet students’ needs and cannot sustain their
interest in learning over a long period. He holds the view that
through “live presentations”, teachers can consciously provide
students with as much real communicative input as possible in
the classroom, which can provide them with sound listening
practice. “Live presentations” by speakers, according to
Y. Wang, have the advantage that listeners have access to all
the nonverbal cues that help them decipher or infer the message
through facial expressions, gestures, and head/body
movements. We believe that “live presentations” can
undoubtedly be helpful for teaching listening. However, this
approach to teaching also has certain disadvantages: the
artificiality of the language and the limited applicability. We
believe that it is better to use authentic videos and audios to
teach students listening, as they contain real language with its
natural vocabulary and grammatical forms.

The third principle should be the principle of
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communicative orientation of listening training. Within the
framework of this principle, it is essential to recognize that the
primary objective of training is to develop English-speaking
speech activities, specifically communication in English in its
various forms. The educational process is based on
encouraging students to communicate in English throughout
the entire period of study. Educational classes organized
according to this principle are designed to closely intertwine
the mastery of a foreign language as a means of
communication with speech activities. Thanks to this, practical
tasks of real communication are solved, activating students to
use the learned vocabulary during listening in practical
situations. Thus, the communicative orientation of listening
training in the English language involves developing skills to
understand language in real-world communicative situations,
rather than just learning the rules. This means that students
learn to perceive speech in various contexts by ear, utilizing
listening as a tool for communication and achieving their
communicative  goals. Learning is based on live
communication, where listening is an integral part of the
holistic language learning process.

The fourth principle of listening training should be the
principle of motivation. To increase students’ motivation to
learn listening, it is advisable to use exercises that are built in a
logical sequence to complete a specific task. As Penny Ur
noted in her work [3], listening exercises are most effective
when built around a task. She suggested the following tasks:
expressing agreement or disagreement, taking notes, creating a
diagram according to instructions, and answering questions.
Compared to traditional multiple-choice questions, task-based
exercises have a clear advantage. They can not only test
students’ listening comprehension, but also encourage them to
use different types of listening skills and strategies to actively
achieve the goal of noticing new English vocabulary.

93



LEARNING THROUGH LANGUAGE

Based on the analysis of existing general didactic and
methodological principles, we have identified those that
address the problem of developing the skills of noticing new
lexical units during students’ listening training.
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PAST, PRESENT AND FUTURE
ENGLISH TEACHING APPROACHES

Yevheniia ARTOMOVA
Luhansk State Academy of Culture and Arts, Kyiv

One cannot deny that time and circumstances impose their
own requirements. Being a sensitive, fragile, yet flexible and
adaptable sphere, education both suffers from and benefits
from such changes. In particular, we are discussing the impact
of COVID-19 and other events on teaching foreign languages —
the introduction of emergency remote teaching, ERT [1]. This
sudden shift from offline to online learning had an inevitable
influence on both students and English teachers. The latter
always react promptly: there was an immediate response by
improving and changing outdated methods, combining the old
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and new ones, implementing and practising brand-new
approaches. Along with the benefits for teachers, students also
have their own: “Online students have immediate access to all
the materials they need to learn anything they want. They also
expect to be given more autonomy over their own learning and
are much more focused on their own needs and wants” [1].

On the one hand, English teaching methods can be
considered an overused topic; on the other hand, the issue
remains controversial and relevant (especially in times of war).
Tracing back to the beginnings, the very first approach is
believed to be the Grammar-Translation Method (GTM).
Despite being controversial, the method is acknowledged as
“traditional and classic, and it is still widely used” [3, p. 274].
In response to GTM, the Direct Method emerged, and the field
of English teaching underwent a major transformation (with the
development of the Audio-Lingual Method, Cognitive Code
Learning, Community Language Learning, Content-Based
Instruction, Situational Language Teaching, The Silent Way,
Suggestopedia, Total Physical Response, etc.). For a certain
period, teacher-designed methods were also popular (e.g., the
Callan Method by the British linguist Robin Callan). Such
methods are still being developed and used by some schools.

Over the decades, a wide range of approaches has been
introduced, and we have to admit that they are pretty worthy
and effective. Regarding such methods, we consider it
necessary to mention the Lexical Approach, which is famous
for its chunks and tons of lexical units (Michael Lewis), the
Communicative Approach focusing on using language within
social contexts (D.A. Wilkins, Dell Hymes, Michael Halliday),
Dogme — so-called learner-centred approach and teaching
without any coursebooks (Scott Thornbury), Task-Based
Learning (TBL) — based on teaching by means of authentic
tasks (N. S. Prabhu; further developers are Jane Willis and Rod
Ellis) and others. Although some of the approaches outlined
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above were introduced a long time ago, they are still popular
among Ukrainian teachers nowadays.

It goes without saying that the integration of technology is
a key trend in present-day English language teaching.
Numerous learning applications, platforms, and tools are
available to help teachers. In this connection, blended, online,
and digital approaches, as well as Al-enhanced and adaptive
ones, are increasingly being adopted by English teachers.
These approaches continue to be studied, applied, adjusted, and
further developed. According to Robert Godwin-Jones, “A
major challenge for language educators in integrating Al is the
choice of Al-powered tools to use. This will depend largely on
the local situation in terms of learning goals, curricular
mandates, and technology access. A key aspect of Al
integration are teacher attitudes toward the tool in question,
which will be shaped by factors such as availability of teacher
training/ assistance, workload, and teacher profile (experience,
age, linguistic ability, etc.)” [2, p. 34].

Within the framework of our work, we would like to
mention that Al not only helps teachers find an individual
approach to teaching but also provides a valuable opportunity
to address various problems. Some of these opportunities have
been described in an in-depth Report. They are: “1. Handling
low-level details to ease teaching burdens and increase focus
on students. 2. Extending beyond the teacher’s availability with
their students but continuing to deliver on the teacher’s intent.
3. Making teacher professional development more productive
and fruitful” [5].

Returning to our main topic, let us briefly describe Al-
enhanced personalised learning. Among the diversity of
options for English teaching, “Adaptive learning systems
represent a significant breakthrough in Al-driven personalized
education, fundamentally transforming the way students
engage with learning material. These advanced systems are
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meticulously designed to adjust not only the content but also
the pace of learning to accommodate the unique needs and
abilities of each individual student, thereby offering a much
more tailored and individualized educational experience” [5].
In other words, platforms adapt the material to the student’s
level, taking into account the learner’s progress, typical
mistakes, and learning pace (“smart” textbooks and adaptive
practice tools). Thus, such adaptation improves motivation and
learning effectiveness.

We realize that each method has its advantages and
disadvantages. It gives the impression that the past, present,
and future merge when considering all the approaches
mentioned. At the same time, looking ahead, it is clear that
English teaching will continue to adapt to both global and
context-specific changes. We strongly believe that all these
strategies still serve the purpose of improving students’
learning, making lessons more engaging and effective, and
helping learners achieve better results.
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AI IN PROFESSIONAL COMMUNICATION: ETHICAL,
STYLISTIC, AND PEDAGOGICAL CHALLENGES

Oleksandra BORYSENKO
Taras Shevchenko National University of Kyiv

The confluence of advanced computing and natural
language processing has positioned Generative Artificial
Intelligence (AI) as a disruptive force in contemporary
professional environments. Large Language Models (LLMs)
now autonomously draft reports, compose correspondence, and
synthesize data, fundamentally reshaping the demands placed
upon practitioners of Professional Communication (PC).
Simultaneously, the field of English for Specific Purposes
(ESP), which aims to equip learners with the requisite
linguistic skills for their specialized domains, must urgently
adapt to this digital transformation. Al-driven -efficiency
promises reduced workloads and faster content production, yet
it introduces profound and complex challenges related to
ethics, quality control, and the very nature of human
communicative competence.

The central problem statement is that the rapid,
uncontrolled deployment of Al in professional communication
outpaces the development of ethical guidelines and
pedagogical frameworks, potentially leading to a decline in
critical human communication skills and increased professional
risk. The aim of this research is to critically analyse the
multifaceted impact of Al on professional communication
practices and propose solutions that balance the pursuit of
automation with the imperative of human integrity. The tasks
include (1) analysing ethical challenges such as bias and
accountability; (2) examining the impact of Al on stylistic
consistency and organizational voice; and (3) proposing
pedagogical methods for integrating prompt engineering and
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Al literacy into the ESP curriculum.

The integration of Al necessitates a critical re-evaluation
of professional ethics, particularly concerning trust and
accountability. The primary ethical risk stems from the
potential for algorithmic bias—the reproduction and
amplification of systemic biases present in the training data,
which can lead to discriminatory communication and flawed
professional decisions (Bell, 2023). Therefore, human
oversight remains indispensable to mitigate the "black-box"
issue and ensure fairness in Al-generated content (Bell, 2023).
The question of authorship and professional accountability is
complicated when an LLM is involved, demanding clear
disclosure and acceptance of responsibility by the human
communicator for the accuracy and ethical implications of the
final output (Bell, 2023).

The impact of Al extends beyond ethics into the realm of
organizational identity and style. While Al tools excel at
ensuring grammatical correctness and basic coherence, their
widespread, standardized output risks leading to a "stylistic
drift" toward generic, homogenized communication (Tlapa, F.,
et al., 2023). The challenge for organizations is maintaining a
unique and authentic brand voice when content is generated by
algorithms trained on massive, disparate datasets (Tlapa, F., et
al., 2023). Professionals must adapt their role to be the "voice
curator," manually intervening to inject the organizational tone
and strategic nuance into automated drafts, focusing on the
complex dynamics of human-machine interaction in
organizational settings (Tlapa, F., et al., 2023).

The emergence of Al compels a fundamental shift in
English for Specific Purposes (ESP) pedagogy. The core skill
is no longer basic production of grammatically correct
sentences, but rather the ability to effectively manipulate Al
tools to achieve a specific communicative goal, a skill known
as prompt engineering (Giray, 2023). This discipline, which
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involves crafting precise and contextual instructions for LLMs,
has become critical for academic and professional success
(Giray, 2023). Future ESP courses must pivot to focus on
advanced cognitive skills: critical evaluation, audience
analysis, and strategic prompting, rather than routine writing
practice (Giray, 2023). One effective strategy for the ESP
classroom is to assign students a prompt to generate a text and
then require them to ‘critically analyze the output, revise its
biases or factual errors, and submit the revised version
alongside a justification for your changes.” This measures
human critical oversight, which is the ultimate professional
skill.

In conclusion, Al is neither a substitute for, nor a detriment
to, professional communication, but rather a powerful, yet
ethically complex, tool that necessitates human mastery and
oversight (Bell, 2023). The urgent need lies in establishing
clear ethical guidelines and reforming educational approaches
to pivot from basic language production to advanced critical
evaluation. This strategic shift ensures that future professionals
are equipped to leverage technological efficiency while
maintaining the integrity and efficacy of human
communication. Future research should explore the long-term
cognitive effects of Al dependency on students’ writing and
analytical skills, as well as the efficacy of various pedagogical
models designed to integrate Al literacy in non-native English-
speaking professional contexts.
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THE MODIFICATION OF ENGLISH-LANGUAGE
TEACHING HANDOUTS THROUGH THE Al
PLATFORMS

Tetiana STAROSTENKO
H.S. Skovoroda Kharkiv National Pedagogical University

The codified digital reality that created a space between
our actual existence and non-existence as a third dimension has
opened a Pandora’s box of educational issues: 1) How to
evaluate students’ essays? 2) Are tests still relevant? 3) How to
check if the learner really read the literary text or has just used
the set of answers generated by some AI? 4) How to teach
translation? 5) To what extent can Al platforms be involved
when preparing scientific papers? 6) What are the strategies for
developing critical thinking skills? 7) If the students’ writings
are edited by Grammarly, how exactly are they supposed to be
assessed, etc? However, alongside the challenges posed by the
abundance of Al platforms, the innovative technology has also
provided educators with tools for preparing and developing
presentations, conducting Google tests, and creating handouts
for practical sessions.

Within the space of their article “Transforming language
education: A systematic review of Al-powered chatbots for
English as a foreign language speaking practice,” (2024)
Jinming Du and Ben Kei Daniel retrace “the effectiveness of
Al chatbots in enhancing students’ English-speaking learning
outcomes, confidence, engagement and motivation.” (Du, Ben,
2024). Manisha Kumari in her publication “Al-Assisted
Language Learning: Transforming English Language
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Education in the 21st Century” (2025), explores “how Al is
helping to reshape the learning of English language skills
(speaking and writing) by offering learners more personalised
experiences, instant feedback, and greater flexibility in their
learning journeys” (Kumari, 2025).

In our research, the focus is not on authenticity, academic
integrity, or pedagogical evaluation in the Al era, but is shifted
towards the principles of material design and instructional
development. We aim to examine the practical applications and
methodological approaches to modifying English-language
teaching handouts through Al platforms. Specifically, the
research seeks to: identify and evaluate Al platforms;
demonstrate strategies for Al tools differentiation; analyze the
advantages and limitations of Al-assisted handouts compared
to traditional methods; and provide practical guidelines for
educators on integrating Al platforms into their material
development workflow while maintaining pedagogical quality
and academic integrity, as well as preserving the educator’s
expertise.

The visual component is crucial both during lectures and
practical sessions. Gamma.ai, for example, provides a digital
toolkit for presentation preparation, equipping educators with a
variety of templates that can be generated within seconds and
altered both online and offline.
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Pic. 1. A Gamms.ai-generated slide on the topic The Evolving
Landscape of 20th Century British Literature

T’he Impact of World War I1

on British Literary 'I'rends

Disillusionment

Commitment to Social Change

While the Gamma-generated presentations cannot be used
without proper editing by a specialist, they significantly
minimize the preparation time.

Another platform addressing pedagogical needs is Deffit. It
is designed for producing adapted reading resources in a
selected language, accompanied by a variety of activities. By
inputting selected texts or themes, educators receive
automatically generated versions tailored to different
comprehension capabilities, each accompanied by relevant
vocabulary lists, comprehension questions, and summary
activities. For English language teaching, the platform adapts
authentic materials to various CEFR levels (A1-C2), which
works effectively within mixed-ability classrooms. It is also
applicable for test design.
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Pic. 2. Diffit-generated content for the 5% grade of secondary school.

P Reading & Summary

Christmas Time in Croatia

Croatia i o country where olmost everyone s Catholic. This mokes Christmas o very important
holidoy. Croatins love to celebrote the birth of Jesus with their fomilies. The Christmos season
doesn't just last for one day. It storts in early December and goes until Jonuary bth.

One tredition is moking an Advent wreath. This wreoth is mode four weeks before Christmas, It
has four condles. One candle is lit each Sunday leoding up to Christmas, The wreath is made of
evergreen twigs, The circle shape meons eterntty, The condles stand for importont times in history.

Christmos morkets are a'so a big port of the season. The Zogreb Christmas market is the biggest
and most famous. Peaple go to the markets to buy gifts and hove fun. You can find hondmode
qifts, ice skating, ond rides. Even smoll towns have Christmos morkets.

[ Multiple Choice Questions 4 Think Pair Share

Tnstruetions: Reod ond ariswer the question independently. Campore your onswer with your

Ansiver the folowing multiple choice questions about the reading. partres. Werktogether I prepore it you wi shar.

L. According to the possage, what is the shope of the Advent wreath meant to represent? || The passage describes several Christmas troditions in Croatia. Which of these

A atemity traditions da you find most interesting or meaningful, and why? Can you relate it
B. the earth to any traditions your own fomily or culture celebrates?
C. thesun
D the fomily
I think...
2. What might Krampus bring to chidren wha have mishehoved, according to the passage? || 5.z, oling  your partner,
A, 0 wooden stick answer the question using
B. o smallgift what you learned from the
C. anewtoy reading and your own
D, candy background knowledge.

3. When do Croatians plant wheat to bring good uck for the next year?

A, 8t Luci's Day My partner thinks...

B. December 24th Toke notes an your partners

C. St Nicholos Doy response. How is it different

D. Cheistmas Eve Trom yours? How is It the
some?

NotebookLM analyzes the content in order to generate
summaries, key points, study guides, question-answer
materials, generating videos and podcasts based on the inserted
lecture texts.
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Eduaide.ai is helpful when producing lesson plans,
assessments, rubrics, and teaching materials based on specific
learning objectives.

Canva combines graphic design tools with Al-powered
features to help educators create visual handouts, worksheets,
and presentations.

The e-board Miro, developed as a collaborative online
whiteboard platform, integrates Al features that enable the user
to transform brainstorming sessions, mind maps, and lesson
frameworks into structured, visually engaging handouts.

Thus, the described platforms comprise only a small part
of digital aids for modifying educational materials. These
digital tools significantly reduce preparation time, transforming
tasks that traditionally required hours of work into mere
seconds. They provide vibrant visual support that aligns with
the learning preferences of digitally-native students, who
increasingly expect multimedia-enhanced and aesthetically
refined educational materials. However, all platform outputs
require careful editing and proofreading by qualified educators
to ensure linguistic accuracy, pedagogical appropriateness, and
alignment with specific learning objectives. Thus, Al platforms
function as collaborative tools that enhance rather than
substitute the educator’s role in material development.
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MNEMONIC TECHNIQUES AND AI-BASED DIGITAL
TOOLS IN THE TEACHING OF LANGUAGES,
LITERATURES AND COMPARATIVE STUDIES

Olena GAYEVSKA
Taras Shevchenko National University of Kyiv

Integration of traditional mnemonic techniques with
innovative artificial intelligence tools is becoming increasingly
pertinent in the contemporary educational landscape,
characterized with its dynamic development of digital
technologies and the transformation of cognitive practices. The
knowledge-based society of the 21% century imposes specific
demands on the digital transformation of education, driven by
the rapid expansion of information and communication
technologies and the active implementation of Al systems.
Under these conditions, educational institutions must adapt
their pedagogical strategies by integrating digital instruments
and Al-based technologies to ensure greater flexibility,
personalization and overall effectiveness of language and
cultural study. Complex theoretical studies in higher education
institutions (HEI) should foster motivation and critical thinking
of students.

In this regard, mnemonics, long acknowledged as a
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foundation for the formation of cultural memory and learning
strategies, is entering a new developmental stage in light of
advances in Digital Humanities (DH). This approach is
particularly significant for the teaching of languages and
literatures, which inherently involve intercultural specificity.
Moreover, its potential for cultivating durable memorization
skills, enhancing associative thinking and strengthening
analytical abilities is especially relevant to the improvement of
educational processes for students of philological disciplines
with comparative analysis, where the volume of information,
the complexity of textual structures and the necessity of
interdisciplinary analysis demand a heightened level of
cognitive organization [1].

We should also emphasize that the integration of
mnemonic methods with Al technologies requires rigorous
scholarly reflection in methodological and ethical dimensions.
It is essential to determine how the interplay between natural
memory mechanisms and algorithmic capacities may optimize
learning processes, as well as to identify the challenges that
arise in the context of academic integrity, the ethical use of
digital systems and the cultivation of critical thinking skills [2].

These processes should be considered through the lens
of intercultural communication, as digital learning
environments increasingly operate cross-culturally while
reconcile value-based boundaries, requiring sensitivity to
cultural differences in communication styles and knowledge
transmission [3].

The aim of this study is to analyze the role, tendencies, and
potential prospects of applying mnemonic techniques in
combination with Al technologies to the teaching of languages
and literatures within comparative studies; and to substantiate
the potential of this integration for enhancing learning
efficiency among HEI students.

Mnemonic approaches employing AI, which can be
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incorporated into comparative literary and linguistic studies,
facilitate the construction of associative structures that are
essential for comparative analysis and for students’ research
activities focused on examining languages and cultures.

Al technologies further contribute to new forms of
intercultural storytelling that directly influence comparative
theories and memory studies in DH. Tools such as Twine,
Inklewriter, Narrative Science Al and other generative
narrative systems enable the modelling of comparative plots,
the creation of alternative storylines, and the reconstruction of
literary traditions in interactive formats. Consequently, new
directions emerge within algorithmic comparative studies,
where Al functions as both a “co-reader” and a “co-author” of
interpretations, offering comparative insights that at times
extend beyond the limits of human conceptualization.
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HOW CAN WE TEACH ENGLISH WITH AI AND
STILL UPHOLD ETHICAL STANDARDS?

Alisa MYKOLAICHUK
Taras Shevchenko National University of Kyiv
Maryna BABYCH
National Transport University, Kyiv

The rapid evolution of artificial intelligence (AI) continues
to reshape how English for Specific Purposes (ESP) is taught
and experienced across higher education. In programmes where
language learning directly contributes to the development of
professional identity, such as psychology, journalism,
engineering, management, and social work, Al tools offer new
pedagogical spaces for students to rehearse authentic
communication and explore the language of their future
professional communities. Yet, as these opportunities expand,
educators face equally important ethical questions concerning
academic integrity, learner autonomy, and the role of human
guidance in an Al-mediated classroom.

Al-powered platforms, such as ChatGPT, Grammarly,
Diffit, MagicSchool.ai, Quizlet, and Anki, enable instructors to
design personalised lexical pathways and discipline-specific
communicative tasks. In authors’ ESP classrooms, psychology
students have used conversational Al tips to practise therapist—
client dialogues, focusing on the nuances of empathy markers
and affective vocabulary. Journalism students refine
interviewing techniques by co-constructing interview scenarios
with Al before recording real interviews with peers.
Engineering students confidently decode technical manuals
after working with Al-generated glossaries and simplified
explanations, while business majors experiment with Al-
assisted pitch scripts, adjusting tone and register for different
stakeholders.
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During in-class activities, we also observe Al acting as a
supportive mediator: for example, students preparing for role-
plays often ask Al to generate multiple versions of a
professional situation: an ethical dilemma for future
psychologists, a breaking-news scenario for journalists, a client
complaint case for managers. These examples illustrate how Al
can enrich learning environments, encourage experimentation,
and create low-stakes spaces where students can safely practise
professional genres before engaging in real interactions.

However, the pedagogical promise of Al is inseparable
from its risks. Recent studies (Mohamed 2024, Silitonga et al.
2024; Selvam & Vallejo 2025) identify challenges that
educators increasingly face in practice: algorithmic bias that
affects how certain linguistic or cultural identities are
represented; lack of transparency in how AI produces its
suggestions; concerns about data security; and a growing
dependency on automated output that may erode students’
capacity for critical, reflective, and independent work.

From classroom experience, ESP instructors report subtle
shifts in student behaviour: some learners complete tasks very
quickly, even too quickly sometimes, because they lean heavily
on Al-generated answers without engaging meaningfully with
task objectives. Others become hesitant to write or speak
independently, fearing that their work won’t sound as
‘polished’ as what Al produces. These issues raise concerns
about the quality of their professional language development
and the integrity of formative assessment which as shows the
practice with the psychology classes by author' might fix the
concerns.

Furthermore, Al-generated texts are not always accurate or
contextually sensitive. For instance, in counselling simulations,
Al may oversimplify complex emotional states and therefore
suggests inappropriate vocabulary; in newswriting tasks, it may
normalise stereotypical narratives. Without careful human
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mediation, these distortions can misrepresent professional
norms and inadvertently shape students’ understanding of real-
world communication. But on the other hand, when students
are given the task of identifying and correcting possible
hallucinations, they develop critical thinking and greater
independence in decision-making, the skills that are crucial soft
competencies in their future professions.

In the Ukrainian context, characterised by wartime
disruption, hybrid and emergency remote teaching,
displacement, and unequal access to digital tools, the
conversation about Al integration becomes fundamentally
ethical. Ensuring that all students have equitable access to Al-
supported learning, protecting their data, and helping them
distinguish supportive learning uses from academic misconduct
are now essential components of professional and academic
language literacy.

To navigate these complexities, we propose a set of
human-centred ethical and pedagogical principles for
integrating Al in ESP courses: a) adopt institutional guidelines
that clarify responsible Al use, safeguard data, and promote
academic integrity; b) co-design Al-based tasks with students
to ensure disciplinary relevance and shared ownership of
learning goals; c) incorporate reflective practices like learning
journals, Al-output critiques, post-task debriefings, etc., that
encourage students to interrogate rather than merely accept Al
suggestions; d) provide targeted digital literacy training that
contextualises Al within specific professional domains and
ethical frameworks; e) ensure transparency in assessment:
clearly indicate which components of an assignment may
involve Al assistance and which must demonstrate independent
production.

In conclusion, Al can significantly enrich ESP education
by offering authentic, adaptive, and profession-oriented
learning experiences. Yet its pedagogical value depends on
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thoughtful integration, continuous reflection, and the
irreplaceable role of the human teacher. As AI becomes
interwoven with academic and professional communication,
future research should explore its long-term influence on
linguistic identity, equity, and responsible participation in
professional communities. Ultimately, teaching "through
language" in an Al-mediated world requires not only
technological competence but also deep ethical awareness and
a sustained commitment to human-centred education.
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COLLABORATIVE ONLINE INTERNATIONAL
LEARNING (COIL) AS A SPECIAL LANGUAGE
TEACHING AND LEARNING METHOD

Anastasiia POZHAR
Taras Shevchenko National University of Kyiv

The internationalisation of higher education has long been

associated with student and staff mobility, joint degree
programs, and international partnerships. Yet only a small
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percentage of students are able to participate in physical
exchange programmes due to financial, logistical, or personal
barriers (O’Dowd, 2021). As globalisation and digital
transformation reshape education, universities are increasingly
exploring ways to internationalise “at home.” One emerging
approach is Collaborative Online International Learning
(COIL), which provides students with intercultural experiences
through online collaboration and shared academic projects.
COIL represents a unique and structured form of virtual
internationalisation that combines technology, pedagogy, and
intercultural engagement to create meaningful global learning
experiences.

Collaborative Online International Learning (COIL) was
pioneered by Jon Rubin at the State University of New York
(SUNY) COIL Center in the early 2000s (Rubin, 2017). It
involves two or more instructors from different countries who
co-design a shared component of their courses. Their students
then collaborate online to complete tasks, engage in
discussions, and produce joint outputs. Unlike simple online
exchanges, COIL focuses on reciprocal, project-based, and
intercultural collaboration rather than unidirectional teaching.
It thus enables authentic communication and mutual learning
across borders.

Virtual internationalisation, also known as
internationalisation at home, is defined as the purposeful
integration of international and intercultural dimensions into
the formal and informal curriculum for all students, regardless
of mobility (Leask, 2015). COIL operationalises this vision by
embedding global collaboration into existing courses using
digital tools such as video conferencing, learning management
systems, and collaborative workspaces. Helm (2018) notes that
COIL differs from other online exchanges because it
emphasises co-created learning when students and teachers
from different contexts work together toward shared learning
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outcomes, promoting equity and mutual understanding.

Through COIL, institutions can democratise access to
international education, offering global perspectives to students
who might never travel abroad. It is therefore a powerful
mechanism for achieving the goals of internationalisation
within a virtual framework. A successful COIL project
typically unfolds in five stages: partnership formation when the
instructors from different institutions identify overlapping
course topics and establish a collaborative partnership; course
co-design when the partners align learning outcomes, activities,
and assessment methods to ensure reciprocity and academic
rigor; student collaboration when mixed international student
groups interact through online platforms to discuss topics,
conduct joint research, or create shared outputs; reflection and
assessment when structured reflection activities help students
articulate their learning and intercultural growth and finally,
evaluation and sustainability when the faculty and institutions
assess project outcomes and explore opportunities for scaling
or replication.

Through COIL the students can achieve such benefits as
the development of intercultural communication and teamwork
skills, exposure to global disciplinary perspectives,
improvement in language proficiency and digital literacy,
increased self-awareness and empathy through intercultural
reflection; whereas the faculty members will obtain the
opportunities for international collaboration in teaching and
research, professional development through engagement with
innovative pedagogies and expansion of academic networks
and global perspectives.

Despite its potential, COIL presents challenges that require
careful management. Differences in academic calendars, time
zones, and grading systems can complicate coordination.
Technological disparities and varying digital literacy levels
among students and staff can also hinder participation
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(O’Dowd, 2021). Additionally, language barriers and cultural
misunderstandings may arise, requiring deliberate intercultural
facilitation and  sensitivity.  Institutional recognition,
administrative support, and adequate training for faculty are
critical to overcoming these challenges and ensuring
sustainability (Helm, 2018).

In the post-pandemic era, COIL is gaining renewed
importance as a sustainable form of internationalisation. The
integration of virtual reality, AI translation tools, and
immersive technologies offers new possibilities for enhancing
intercultural interaction. Furthermore, universities are
increasingly embedding COIL into institutional strategies for
global citizenship education and digital transformation
(O’Dowd, 2021). As global challenges demand more
collaborative and interculturally competent graduates, COIL is
likely to become a standard component of internationalised
curricula.

Collaborative Online International Learning (COIL)
represents a transformative form of virtual internationalisation
that democratizes access to global learning. By using
technology to facilitate meaningful intercultural collaboration,
COIL transcends the limitations of physical mobility and
promotes inclusivity in international education. Grounded in
constructivist and experiential learning principles, it fosters the
development of intercultural competence, digital literacy, and
global citizenship. As higher education institutions seek
sustainable, equitable, and future-oriented strategies for
internationalisation, COIL stands out as a model for the next
generation of global learning.
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TEUMI®IKAILISA: ICTOPIS TA CbOIOJEHHSA

Anna MYCIEHKO, Temana THXOHOBA,
Onvea HIEBYEHKO
Kuiscokuu nayionanonuu ynieepcumem
imeni Tapaca lllesuenka

[Tpobnema MM ABUILIEHHS aKaJeMIdHOT MOTHBAI1
3100yBaduiB OCBITH B TIPOIIECI BUBYEHHS 1HO3EMHHX MOB €
OJTHUM 3 OCHOBHUX IHUTaHb CY4YacHOI MeJaroridyHoi HayKH.
@opmyBaHHS CTiiiKOI MOTHBAIli 0 HABYAIBHOI IiSUTBHOCTI €
HEOOXITHOI0 YMOBOIO YCIHIIIHOTO ONaHyBaHHS IHITIOMOBHOT
KOMYHIKATMBHOI KOMIIETEHTHOCTI, PO3BHUTKY Ti3HaBaJIbHOI
AKTUBHOCTI, CAMOCTIMHOCTI ¥ BiAMOBIJAIILHOCTI 3700yBadiB 3a
pe3yabTaTH HaBYaHHs. Y HAYKOBIH JITEPATypl CIOCTEPITAETHCS
3pOCTaHHS IHTEpecy J0 BUBYEHHS MOXKIUBOCTEH reimidikaii
K 1HCTpYMEHTY (OpPMyBaHHS MO3UTHBHOTO CTaBJICHHS [0
HaBYaHHS.

Bukopucranss irpoBux (GopM y HaBYaHHI Ma€ TIMOOKE
icropuyHe KOpiHHS. EBONIONIS JHTBICTHYHUX Irop TICHO
MOB’s3aHa 3 PO3BUTKOM TMENAroriyHoi JyMKH Ta 3MIHOIO
MIIXOMIB A0 OBOJIOMIHHS 1HO3EMHOK MOBOIO.

[lepmri igei BUKOPHCTAHHS T'PU SK HABYAIBHOTO 3aco0y
3 ABJSIIOTBCA 1€ B aHTW4HI 4yacu. JlaBHbOTpenbki ¢imocodu,
30kpemMa Cokpar 1 [Inaron, migkpecarOBalId BaKIMBICTb
pazmocti mi3HaHHSA. YYHI 3aCBOIOBAIM 3HAHHS dYepe3 Iiajor,
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CymepeuKy, 3MaranHs 1J1eu.

VY XVII cromirti yechkuit neparor Su Amoc KoMeHchKkMit
y CBOi mpami «Benmuka AMOaKTHKa» HaroJjomlyBaB, IO
HaBYaHHS TMOBMHHO OyTH NpPUPOIHUM 1 HOpueMHUM. Bin
PEKOMEHIyBaB BHKOPUCTOBYBATH Tpy SK 3acid axTuBizamii
PO3YMOBOI JIisSIBHOCTI y4HIB, 30KpeMa IIiJi 4ac BHBYEHHS
IHO3eMHMX MOB. TakuM 4YHHOM, 11€i IrpoBOTO TMiIXOIY
MOCTYNIOBO HaOyBajiy MEAAaroriyHoro 3Ha4eHHs.Y Ied mepion
nepeBakajga  IpaMaTUKO-TIEpeKIagHa  METOAMKa,  sKa
nependavana BHUBYEHHSI MpaBUil 1 TepekiIag TeKCTiB 0e3
AKTUBHOI'O MOBJICHHS.

[Micns Ipyroi cBiToBoi BiiiHM y CBIiTi 3pocia moTpeda B
eheKTUBHOMY  HaBYaHHI  1HO3eMHHUX  MOB. [loumHae
dbopmyBarucs  aynmiomiHrBanpHHUN Meronx y CIHIA Tta
cutyaTuBHU Metoj; y Benukiii bputanii. HaBuyanus crae
OUTbII ~ MPAKTUYHUM 1  CHOPSIMOBAHMM  HA  PO3BUTOK
KOMYHIKaTUBHUX YMiHb.

Baromuii BHeCOK y pPO3BHUTOK ifiei MOBHMX irop 3poOHB
aBcTpiiicekuit ¢inocod Jlroasir BirreHmTaiiH, skuii y CcBOil
npari «®imocodcebki gocmimkeHHs» (1953) BBOAUTH MOHSTTS
«language games» («MOBHI irpu»). 3a BitrenmraiiHoMm, Ko>kHA
CUTyallisl CIUJIKYBaHHA € CBOEPIAHOI0 TPOIO 31 CBOIMH
npaBunamu. Lg ¢dimocodcrka imes mi3Hime BIUIMHYJIA Ha
(opMyBaHHS KOMYHIKaTUBHOTO IIJXOy Y BUKJIAJaHH]I MOB.

Y  npyriii  momoBuHI XX  CTONITTS  yTBEPIKYETHCS
koMyHikatuBHUH miaxia (Communicative Language Teaching),
SKUH BBaXKA€ CIUJIKYBaHHS OCHOBHOIO METOIO BHUBUEHHSI MOBH.
Came B 1Iel yac JIHTBICTMYHI IrPH CTAalOTh HEBIJ €EMHOIO
YACTUHOIO HaBYAJIBHOI'O IPOLIECY.

Po3po6ast0ThCs pi3HOMaHITHI pOJIbOBI IrpH, 1H(GOpMAaIiiHI
3apmanHs (information gap activities), MOBHI 3MaraHHs, O1HTO,
memory games Tomo. 1979 poky Bwmiinuia Bigoma 30ipka
«Games for Language Learning» (D. Wright, D. Betteridge, M.
Buckby), sika crana KIacHYHUM IMOCIOHMKOM JJisi BUKIIAJadiB
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aHIJI1MCBKOT MOBH.

CporosHi JIHTBICTUYHI IrPH AKTUBHO IHTErPyIOTHCS B
mu(ppoBe HABUAIBHE CEPENOBUINE. 3aBASIKU Teimidikarrii
(MO€AHAHHIO HAaBYaHHSA 3 €JIEMEHTaMH TPH) CTBOPIOIOTHCS
JIoJaTKu Ta oHnaiH-argopmu — Duolingo, Quizlet, Kahoot,
Wordwall Ta ixmi.

Taki 1HCTpyMEHTH JO3BOJISIIOTH BHBYATH  JICKCHKY,
rpaMaTUKy, BHMOBY Yy (¢Gopmi 3MaraHHs, II0 MiJBHIILYE
MOTHBAIIIIO Ta €()EeKTUBHICTh HABYAHHSI.

IcTopist po3BUTKY JIHTBICTUYHUX IrOp y MPOIECi BABYEHHS
IHO3eMHMX MOB JIEMOHCTPYE TIIOCTYIOBHH TMepexia Bix
MEXaHIYHOTO 3ay4yBaHHS /0 aKTMBHOT'O, TBOPYOT'O 3aCBOEHHS
3HaHb. ['pa crana He nuie cnocoOOM po3Baru, a i MOTYKHUM
TUAaKTUYHUM ~ 3ac000M, KM ~ Jomomara€e  poO3BUBATH
MOBJICHHEBY KOMIIETEHIIi10, 3HIMATH IICUXOJIOTIYHI Oap’epu Ta
(dbopMyBaTH MO3UTHBHE CTABIICHHS /IO HABUYAHHS.

OTxe, JHTBICTUYHI ITPH € BaXXJIMBUM €TAaIlOM CBOJIFOITIT
HearoriyHuX METOJIB, IO IMOEJHYE TPaaWIii MHHYJIOTO Ta
IHHOBAITIITHI TEXHOJIOTIi Cy4acHOCTI.

Knacudikamis  mHTBICTHYHUX  (MOBHHMX) 1rop s
BUBUYCHHSI 1HO3EMHOI MOBHM MOX€ 3/1MCHIOBATHCS 32 PI3HUMU
KPHUTEPIsIMA — 3aJIe)KHO BiJl MeTH, (DOPMHU, BUy MOBJICHHEBOI
TSITTEHOCTI, PIBHS BOJIOJIIHHS MOBOIO TOIIIO.

1. 3a MeTOIO HaBYAHHS:

- @OoHETHYHI ITpU — BHUMOBA, HAroJjoc, iIHTOHaIis.«Exo»,
CKOPOMOBKH.

- JlekcuyHi irpy — pO3IIMPEHHS W aKTHUBI3aLlisg
CJIIOBHHUKOBOTO 3aracy.«Acoiailii», «JIaHIF0KOK CITiB».

- TIpamatuuni irppy — 3aKpilUICHHS TpaMaTHIHUX
CTpYKTYp. «CKIIagu peueHHs», «3Hala1 TOMUIIKY».

- Opdorpadivni irpy — pO3BUTOK HABUYOK IPABOMNCY.
«CnoBo 3 mpomymeHumu  Jitepammn», «Opdorpadiune
JIOMiHO».

- KoMyHiKkaTuBHI irpi — pPO3BUTOK YMiHb CIIUIKYBaHHS y
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pi3HuX cutyanisx. «IHreps’o», «Tenemoyy, iaaory.

2. 3a BUIaMU MOBIIEHHEBOT iSTIbHOCTI:

- AyniloBaHHS: CIlyXaHHS Ta pO3yMIHHS. «XTO I
ckazaB?», «BmiliMaii ci1oBOY.

- ToBopiHHs: ¢opMyBaHHS MOHOJOTY ¥ mdiajnory.
«IHTepB 109, «Jlebatny», «Komo apy3iBy.

- YwuraHHSA: PO3BUTOK HABHYOK PO3YMIHHS TEKCTIB.
«3Haiiau moMuiky», «Hamaii BiImoBiaby.

- IIucepMO: yIOCKOHAQJIEHHS HABHYOK IMHCHBMOBOI MOBH.
«3akinum icropitoy, «lIpumymait Ha3By».

3. 3a XxapakTepoMm IisTbHOCTI:

- PermpoaykTBHI — BiITBOPEHHS BUBYEHOTO MaTepiaiy.

- PekoHCTpyKTUBHI — BIIHOBJEHHS a00 Moaudikalis 3a
3pa3KoM.

- IIpomyktuBHi (TBOpYi) — CTBOPEHHS BIIACHUX
BUCJIOBJTIOBAHb.

4. 3a (hopmMOrO IPOBEICHHS

- [nauBigyanpHi — caMOCTIifHE BUKOHAHHS.

- [lapHi — B3aeMOist TBOX YYaCHUKIB.

- 'pynoBi — poboTa B KOMaH 1ax.

- ®poHTAIbHI — y4YacTh YChOT'O KJIacy.

5. 3a TUTIOM KOMYHIKaITii:

- PonpoBi irpy — MOZEMIOBAHHS CHUTYAIll CHIIKYyBaHHS
(«Y maraszuHi», «B aeponopty», «Ha MUTHULI»).

- Irpu-3MaranHsi, BIKTOpHHH — €JIEMEHT CYNEPHHIITBA,
KOMaHJIHa po0oTa.

- Irpu-cumynsauii — BIATBOPEHHS pEAIbHUX MOJIIN
(Hapaau, KpyTIi cTolli, KOH(pEPEeHIlii).

- Irpu-gpamaruzarnii — TeaTpasi3oBaHi TOCTaHOBKH,
IHCIICHYBaHHS.

6. 3a cTyneHeM onopu:

- 3 omopor — 13 BUKOPHCTaHHSIM 3pa3KiB, MaJIOHKIB,
KapTOK.

- be3 onopu — BiJIbHE MOBIICHHS, TBOPYi CHTYAIIii.
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7. 3a piBHEM BOJIOJIIHHS MOBOIO:

- IlouatkoBuii piBeHb (A1-A2) — mpocTi JIEeKCHYHI Ta
¢doneTHuHi irpm.
- Cepennit  piBenp (B1-B2) —  rpamaruuHi,

KOMYHIKaTHBHI, POJIBOBI IrpH.

- Bucokwuii piBens (C1-C2) — nebatu, cumymsilii, TBOpUi
3aBJIaHHS.

AHaJi3 ocTaHHIiX AociaigxeHb i myOaikauniii. [IpoGrema
BIIPOBA/DKEHHS TeliMiikarlii miJ Yac BHBYEHHS 1HO3EMHUX
MOB, 30KpeMa aHIiicbKoi, Ha0yBae Bce OUIBILIOT aKTyalbHOCTI
B KOHTEKCTI uppoBoi TpaHchopmartii ocBiTH.

leiimidikartiss  (gamification) — 1€ BIOPOBAIKCHHS
ITPOBUX €JIEMEHTIB, MEXaHIK 1 JU3aiiHy y HEIrpoBl CUCTEMH 3
MeTOol0 (OpMyBaHHS MOTHBAIlli, 3aJydyeHHS Ta MiABUILEHHS
e(eKTUBHOCTI BUKOHAHHSI 3aBJaHb.

OcHoBoro reiMi(ikarii € TICHXOJOTIYHI MEXaHi3MHU
3a0XOYEHHS: 3MaraHHs, JOCSATHEHHs, MPOrpec, BUHATrOPOIH,
colliagbHa B3a€MO/Iisl Ta IHTEpHAII30BaHa MOTHUBAIIIS.

OcHOBHI iIrpoBi MEXaHIKu:

- [IynkTu (XP) Ta BHYTpIIITHS BaJltOTa;

- Peiftunrn, nigepoopau, 3MaraHHs;

- PiBHi, Gelipki, Haropoau;

- Cepii BukoHaHHs (streaks);

- KBecTu, CroKeTHI JIiHIi;

- UacoBi oOMexeHHsI, pU3UKOBaHI MexaHikH (lives);

- [lepconamizoBaHi MapIIpyTH HaBUYaHHS,

- ComianbHi B3a€MO/Ii1 (KOMaHIH, YSICHIKI).

Li eneMeHTH MalOTh Ha METi aKTHBi3yBaTH SIK 30BHIIIHIO,
TaK 1 BHYTPIITHIO MOTHBAIIIIO YYHIB.

Jlo mosiBM TepmiHa «redMidikaiisy BUKIAJAaHHS MOB
AaKTUBHO BUKOPUCTOBYBAJIO IrPOBI MiJIXOAW: POJIbOBI irpH,
HACTUIBHI ~JUAAKTHYHI 1rpHU, KApTKOBI TpPEHAXKEpU IS
PO3BUTKY JIEKCHMKM Ta rpamartuku. L[li TpakTuky 3akiand
OCHOBY Maii0yTHBOTO TeiMi)iKOBAHOTO HABUAHHSI.
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Po3BUTOK  KOMIT'IOTEpHOT  JIIHTBICTUKH Ta  CHCTEM
Computer-Assisted Language Learning crnpusiB  mosBi
MYJBTUMEAIMHUX MIaT(HOPM 3 eIEMEHTaMH TPH: IHTEPaKTUBHI
BIIPaBH, TECTU 3 MUTTEBUM (indexoM, MiHi-irpu. [lnardopmu
Ha kmTanT Rosetta Stone un Tell Me More BukopucToByBanu
aJIanTHBHICTH 1 0a30B1 MOTHBALIHI MEXaHI3MH.

3 2010 poxy micis HIMPOKOTO BIPOBAPKCHHS TepMiHA
«reiMidikanisy |y HayKoBiH Ta KoMmepuiiHii  cdepax
BUHUKAIOTh TIJIOOANbHI MOBHI IUIATPOPMH 3 KOMIUIEKCOIO
CHUCTEMOIO ITpOBHX MeXaHIK. HaiiBimomimi  mpuKiIanu:
Duolingo, Memrise, Lingualeo, Classcraft, Kahoot!, Quizizz.

leiimidikariiss MIBUAKO IHTETPYETHCA Y JIHTBOIUIAKTUKY
Ta CTA€ MPEIMETOM OKPEMUX JTOCIIIKECHb.

CyuacHuii  eTam  XapakTepU3yeTbCAd  IO€IHAHHAM
reiimiikanii 3 TEXHOJOTISAMM IITY4YHOTO iHTenekTy, VR/AR,
aJIallITUBHOTO HAaBYaHHS Ta KOPILYyCHOi JIIHIBICTUKU. MOBHI
CUMYJISITOPH, TEHEepPaTUBHI J1aJIOTH Ta irpoBi iHTepdeicH s
300py mMoBHUX naHux (GWAP) ¢opmyioTh HOBY mapaaurmy
MOBHOT OCBITH.

HayxkoBi migxoau 10 BuB4YeHHs reimigikamii

CydacHi JOCHIJKEHHSI PO3MISIIAIOTh TehMidikamiio y
TaKUX KOHTEKCTaxX:

- TlcuXOmHTBICTUYHUN acleKT — MOTHBAIlis, yBara,
mam’Th.

- Meroanyanii acrekT — MiABHINEHHS €QEKTHBHOCTI
3aCBOEHHS.

- OcBITHBO-LIU(POBUI ACHEKT — B3AEMO/Iisl KOPUCTYBaya
3 iHTepdeiicom.

- CormianpbHUM aCNEeKT — BIUIMB 3MaraHHs Ta CIIBIpAIl.

Cepen mposinnux yuenux: S. Deterding, K. Werbach, A.
Reinders, R. Vesselinov, K. Petersen.

[eitmidikartis crama OgHUM 13 KIIOUYOBUX IHCTPYMEHTIB
PO3BUTKY Cy4aCHOI JIIHIBICTUYHOI OCBITH.

CyuacHi TeHIEeHII — iHTerpaisi MTYYHOTO IHTEJIEKTY,
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aJanTUBHUX Mojelel HaBuaHHd Ta VR/AR — poOmsaTh
reiimidikaiito  OOHMM 3  MEPCHEKTUBHUX  HAIMpPsMIiB
JOCIIIKEHHS I JTIHIBICTUKHM, METOIMKNA BHKJIAJaHHS MOB Ta
1M (pPOBOI MEAATOTIKHU.
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MEPEBEPHYTE HABUAHHSI HA 3AHSITTSIX 3
AHIIIMCBKOI MOBH SIK IHO3EMHOI:
TEMATUYHHNU THXJIEHb «MEIUIIAHA.
310POB’s»

Mapia KYJIELIIIP
Kuiscokuii nayionansnuy niHe8iCMUYHUL YHIBEpCUmMem

CyuacHa ocBiTa Jeaaii Oiblle 3BepPTAETHCS 10 MiIXOJIB,
Kl ~ JIOTIOMararoTh  3pOOWTH  HaBYaHHSI  HE  JIMIIE
iHpopMaTUBHEM, a W TPAKTUYHO cHpsMoBaHMM. OJHIEO 3
Takux mojenei € mepesepHyte HaBuaHHs (flipped learning):
CTYJIEHTH 3a3JAJIETIh OMPAalbOBYIOTh YAaCTHHY MaTepialy, a
3aHATTS MPUCBAYYETHCS B3AEMO/II1, BIIpaBaM 1 BiIPaIfOBaHHIO
MOBHUX HaBU4YOK. [y mopociux cryneHTtiB piBHs B1-B2 e
0co0MMBO €(EeKTUBHO, a/PKe JI03BOJILE 30CEPENUTHUCS HE Ha
MOSICHEHHSIX, @ Ha peaJbHOMY CHiUIKyBaHHI. Hipkue momaHo
MPUKIA] TOTO, K MOKHA OpraHi3yBaTH TEeMaTUYHHI THUXKICHb
«MemuuHa. 310poB’si», 1€ MmomepenHs poboTa, MpaKTHYHI
3aBJaHHS 1 3aKPIIJICHHS IMOETHYIOTHCS B JIOTIUHY ¥ TIOCTiAOBHY
CHCTEMY.

VY meHTpi miAXoqy — TEPEHECEHHsST OCHOBHOI YaCTUHU
HaBUaJBHOTO Marepialy 3a Mexi ayautopii. CryaeHTH
CaMOCTIHHO 3HAHOMIISATHCA 3 MarepiaioM: TNeperysiialTh
KOPOTKI BiI€O, YUTAIOTh TEKCTH, BUKOHYIOTh MiHI-3aBJIaHHS Ha
3aKpITUICHHS CIiB 200 rpamMaTUYHUX CTPYKTYp. Lle mae 3mory
po3iOpaTcs 3 HOBOIO iH(OpPMAIEI0 y BIACHOMY TEMIIl Ta 3a
noTpeOU MOBEPHYTHUCS JI0 CKIIATHIIIINX MOMEHTIB.

Ha 3ansa1Ti B’)ke HEmMae MOTpeOU MOBTOPIOBATH OCHOBHHI
MaTepiajg, TOMY 4Yac BHKOPUCTOBYEThCS Ha MPAKTUKY:
OOTOBOpEHHSI, POJBOBI BIPaBH, POOOTY 3 aABTCHTUYHHMHU
CUTyallIIMU Ta PO3B’SI3aHHS TUIIOBUX KOMYHIKATHBHHUX 3aJad.
[Ticnst 3aHATTS CTYAGHTH BUKOHYIOTH KOPOTKI MHCHMOBI
3aBJaHHA, (QIKCYIOTh HOBY JIEKCHKY Ta aHAII3YIOTh BIIACHUI
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mporpec.
Takuii LUK — 0 3aHATTSA — HA 3aHATTI — IICII 3aHIATTI —
YIOPSJIKOBYE HaBYaHHS, noromMarae YHUKHYTH

iH(QOpMalIiHOTO  TEepeBaHTaXEHHS ¥  poOUTh  ypOKHU
3MICTOBHIIINMH.

Tema «MemunuHa. 370pOB’sS»  OXOIUIKOE  IIMPOKHUN
KOMILJIEKC JIEKCUKHU ¥ TUITOBUX CUTYAIIIi: BiJ] ONTUCY CHMIITOMIB
0 OOroBOpEeHHS 3I0POBHX 3BHYOK Ta BHOOpPY ¢izuyHOL
akTUBHOCTI. KOXeH JeHb MPHUCBSYEHHH OKPEMOMY AacIekTy,
ajie Bc1 BOHU MPUPOHO OB’ sI3aH1 Mk CO00I0.

Jlenwv 1: Ocnosu 300pos’s / Health Basics.

Ho 3ansartsa: kopotrke Bigeo «Healthy lifestyle tips» Ta
TEKCT PO OCHOBHI CKJIAQJHUKHU 3J0POBOTO CHOCOOY >KUTTS.
CrylieHTH CKIaJatoTh KUJIbKa PEYEHb 13 HOBUMHU CIIOBaMH.

Ha 3aHsTTi: 00rOBOpeHHs MOBCAKACHHUX 3BHYOK, IPyHOBa
po0oTa 31 CTBOPEHHSI CIIUCKIB KOPUCHUX 1 HEOQKAHUX MPAKTUK,
KOPOTKa IUCKYCis PO HAUCKIIAIHIII 3MIHH Y PEXKUMI JTHS.

[Ticnst 3aHATTA: MHMCbMOBA BIPaBa, MIOJCHHUKOBUI 3amuc i
MOBTOPEHHS KJIFOUOBO1 JIEKCHKH.

Jlenv 2: Yacmunu mina ma xeopoou / Body Parts &
llinesses.

Ho 3zanstTs: Bimeo «Common illnesses and symptomsy,
TaOJINI 3 JIEKCUKOIO Ta HEBEJIMKUI TECT HA CIIIBBIIHECECHHS.

Ha 3amarti: ponpoBa BopaBa «llamieHT 1 Jjikapy,
00roBOpPEHHS croco0iB npodiIIaKTUKU CE30HHMX
3aXBOPIOBaHb.

[Ticnst 3aHATTS: KOPOTKUHM TEKCT HA 3aKpIIUICHHS Ta podoTa
3 (ier-KkapTaMu.

Jlenv 3: Meouuni nocnyeu ma npoghecii / Healthcare &
Professions.

Jlo 3aHATTA: Biteo ¥ ommMcH MeAMYHHX Mpodeciii;
CTyJIeHTH (POPMYIOTH MiHi-CIIOBHHUK.

Ha 3aHATTI: MOJENIOBaHHS CUTyallil 3alUCy Ha NPHUHOM,
OTPUMaHHSI KOHCYJIbTalild, 0OTOBOPEHHS pekoMeHnariil. Taxi
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3aBJlaHHSl JONOMAaralOTh TPEHYBaTH YCHE MOBJICHHS B
peaNiCTHYHUX KOHTEKCTaX.

[Ticnst 3aHATTS: HAMKMCAHHS KOPOTKOTO JIMCTA MPO Bi3UT JI0
JKapsi; TOBTOPEHHSI JIEKCHKH.

Henv 4: Cnopm ma isuuna axkmuenicme / Sports &
Physical Activity.

J10 3aHATTS: BiI€O Ta TEKCTHU PO Pi3HI BUAM CIIOPTY.

Ha 3ansaTTi: 00roBOpeHHs YIIOONEHUX aKTUBHOCTEH,
IPyNOBE CTBOPEHHS THKHEBOIO IUIAHY TPEHYBaHb Ta HOro
Mpe3eHTallisl.

[licnst 3aHATTA: CKIagaHHS BJIACHOTO IUIaHy 3JI0pPOBOTO
JTHSL.

lenv 5: Xapuysanusa ma 300posuti cnocio oswcumms /
Nutrition & Healthy Lifestyle.

Jlo 3aHATTA: MaTepianu npo 30ajaHCOBaHE XapuyBaHHS Ta
po0oTa 31 CIOBHUKOM MPOJIYKTIB.

Ha 3aHATTi: 0OrOBOpeHHs LIOJIECHHOTO pAaIliOHy, TPYMOBE
YKJIaIaHHSI MEHIO.

[licnst  3aHATTA: KOPOTKMHM TEKCT 13 TOpagaMH IIOA0
3JIOPOBOTO CIIOCOOY MKUTTS Ta MiJACYMKOBUN CIIOBHUK THKHSI.

Takuii miaxia J03BOJISE TOETHYBATH BUBUCHHS JIGKCUKHU Ta
IrpaMaTUKA 3 PEATbHUMH CHUTYallisIMH, Yy SKUX IIi 3HAHHA
cpaBai  motpiOHi. PobGora B Tpymax poOUTh 3aHSITTS
JUHAMIYHIIINME, 8 KOMYHIKaTHBHI BIPaBU JAIOTh CTYACHTaM
MOXJIMBICTh 0arato TOBOPUTH W MIBUALIEC NOJATH MOBHHU
Oap’ep. TlonepenHe o3HAHOMIICHHS 3 MaTepiajioM y BJIACHOMY
pUTMI JOTMOMarae BiAYyBaTH BIIEBHEHICTh Ha 3aHATTI, a
MOBTOPEHHS KIIOYOBUX CIIB 1 KOHCTPYKLIH y PI3HHX BHIaX
pOOOTH TPOTATOM THXKHSI CIPHUSE€ MIIHOMY U NPUPOIHOMY
3aCBOEHHIO.

OTxe, mTepeBepHYTEe HaBYaHHSA BIJKPHUBA€E  IIMPOKI
MO>KJIUBOCTI JIJISl TOTO, 00 CTYJCHTH aKTUBHO Opalik y4acTh y
HaBYaJIbHOMY INpOILECI ¥ BOAHOYAC MPALIOBATIH y BIACHOMY
temni. Takuii miAXig JO3BOJILE CTYyJACHTaM HE TIPOCTO
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3amam’STOBYBaTH  CJIOBa ¥ rpamMaTUKy, a  Biapasy
3aCTOCOBYBATH iX Yy pealbHUX cuTyauisx. Ha 3aHATTAX BOHM
00rOBOPIOIOTH BJIACHI 3BUYKH, MOJEIIOIOTH JIIAJIOTH 3 JIIKapeM,
MIaHyIOTh (I3BUYHY aKTUBHICTH a00 CKJIQJal0Th MEHIO
aHriiicekoro. Kiac mepeTBOprOeThCS Ha HPOCTIp, 1€ KOXKEH
MOXe CIpoOyBaTH BUCIOBUTH CBOI AYMKH y 3HaloOMOMYy W
0e3MeYHOMY CEepeOBUIlll, a MOMMWIKU CTAalOTh IPUBOJIOM IS
00roBOpEHHsI Ta BAOCKOHAJIEHHS.

3aBngkM  Takiii  opradizamii HaBYaHHS ~ CTYAEHTH
OTPUMYIOTh MOKJIMBICTH OJipa3y 3aCTOCOBYBaTH HOBI clioBa i
rpamMaTtuky Ha npaktumi. Ilig 4ac 3aHATh CTYJEHTH aKTUBHO
IPAIIOIOTh Y TPyMax: 00roBOPIOIOTH CBOT 3BHUKH, TPEHYIOTHCS
B POJISIX MAll€HTA Ta JiKapsl, IUIaHYI0Th (PI3UYHY aKTUBHICTh YU
CKJIaJ]al0Th MEHIO aHIiHichko0. TyT MOXHa oJpa3y BKHBaTH
HOBI CJIOBA Ta rpaMaTH4Hi KOHCTPYKIIil, OTPUMYBATH MOPaaU
Bl BHKJIaJaya Ta MIATPUMKY OJHOTpyNHUKIB. [lomuiku
CTalOTh HE MPOOJIEMOI0, & IPUBOAOM IOJYMAaTH 1 BUIIPABUTH, &
caM MpoIec HaBYaHHS CTa€ OUTBII )KUBUM Ta 3aXOIUIMBHM.
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MEPCHEKTUBU 3ACTOCYBAHHA 11 Y CYYACHIN
MOBHIM OCBITI: IEPEBAT'A TA BUKJIUKH

I'anna AH/IPOCIOK
Kuiscvkuu nayionanonuu ynisepcumem
imeni Tapaca Llleguenka

Croroani Texnomnorii mryyHoro iHtenekty (TLLI) mBuako
PO3BUBAIOTHCA Ta TPaHCHOPMYIOTH CUCTEMY OCBITH. HenaBHi
JOCHKEHHST B Taly3l LU(POBUX OCBITHIX TEXHOJOTIH
JEMOHCTPYIOTh TOTEHIliall TMEepPCOHAI30BAHUX HaBYAIBHUX
IHCTPYMEHTIB, 110 BUKOPHCTOBYIOTh IITy4HHH iHTenekT (LLII)
JUTSL TIOKPAIEHHS SKOCTI HaBYaHHs. [ OJJOBHUM (pakTOpOM, IO
00yMOBJTIOE 110 TEHCHIIIIO, € ananTuBHUN Xxapaktep 11, skuii
3a0e3redyye CTBOPEHHS SIKICHOTO, AWHAMIYHOTO OCBITHBOTO
cepenoBuIlla. ANanTWBHE HaBYaHHs, Ha BIAMIHY BiJ
TPamuUIAHOTO, JO03BOJISIE B  PEKUMI  PEAITBHOTO  4acy
11eHTU(IKYBaTH Ta BpaxOBYBATH IHAMBINyaJbHI CHJIBHI Ta
ciabKi CTOpOHM Y4Hs, TOOTO aHaji3yBaTW HOTo MpOTpec,
BUSBJIATH MPOTAIMHU Y 3HAHHAX Ta aBTOMAaTUYHO KOPUTYBAaTH
HABYAIbHUNA KOHTEHT Ta TEMI BIAMOBITHO 1O TOTPed
KOHKpETHOro 1HauBiga. Lle cnpuse onTumizanii KOrHITUBHOTO
HABaHTA)KEHHA, ITABUINEHHIO MOTHMBAIlli Ta, SIK HACIIIOK,
MOKPAIIECHHIO pe3yJIbTaTiB HABUAHHSI.

[Mompu BenmuKy MOMYJSIPHICT, BIPOBAHKCHHS IITYYHOTO
IHTEJIEKTY B OCBITHIO c(epy CyHmpOBOKYETHCS BaKIMBUMH
€TUYHUMHU Ta COLIaJbHUMH 3aCTEPeKEHHSIMHU. 30Kpema, Iie
NMUTaHHS, SKI TOB’s3aHI 3  KOH(DINEHIIHHICTIO JaHUX,
YIEPEDKEHICTIO aJTOPUTMIB Ta TMOTCHIIIMHUM BIUIMBOM Ha
pons menarora. HenanexHe yHpaBiiHHS JaHUMU MOXE
MPHU3BECTH 0 HECAHKI[IOHOBAHOTO JOCTYITY, 3JIOBKUBAHHS
ocoOucToro 1H(opMaIliero Ta MOPyHUIeHHS IPUBATHOCTI.

Binrak, mepen OCBITHIMH yCTaHOBAaMH IIOCTa€ CKIIAHA
3ajaya — 30amaHcyBatu nepeBarm BukopucranHs I g
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MOKpAIICHHS  HABYAJBLHOTO  Tpollecy 3  HEOOXITHICTIO
JOTPUMAaHHS YITKMX eTHYHMX mpuHIumiB. lle Bumarae
PO3pOOKHU Ta BIPOBAKCHHS MPO30PHX TOJITHK MO0 300Dy,
30epiraHHs Ta  BUKOPUCTAaHHA  JaHUX,  3a0€3TMeUeHHs
CIPaBEUTMBOCTI Ta HEYIMEPEeMKEHOCTI alTOPUTMIB, a TaKOXK
NEPEOCMUCIICHHSI POJIi BUMTENS K (hacHIliTaTOpa Ta MEHTOPA, a
HE MPOCTO TPAHCIATOPA 3HAHb.

AHami3 OCTaHHIX JOCHI[UKeHb 1 MyOmiKamii 11010
IHCTPYMEHTIB IITYYHOTO 1HTEJIEKTY, SIKi CIIPHUSIOTh BUBUYECHHIO
AHTJIIACHKOT MOBH, IOKa3ye, L0 4aT-00TH € MOMYJISpHUMHU
cepen 3m00yBauiB ocBiTH. ChoromHi moHan 987 MiTbHOHIB
JIOJIe BUKOPHUCTOBYIOTH 4aT-00TH Ha ocHoBi UII. 3a manmmu
GLOBE NEWSWIRE (Ay6min, 28 xoBtHa 2024 p.
ResearchAndMarkets.com) y 2024 pori CBITOBHII pHHOK 4Yart-
60TiB omiHroeThes B 15,57 mimbsipaa ponapis. o 2029 poky
CBITOBUH pUHOK 4aT-00TiB 3pocTte 10 46,64 Mulbspia 10JapiB.
Bapricte po3poOKkuM Ta BOpPOBAaKEHHS dYaT-00Ta MOXE
kommuBatucs Big S 000 mo 500 000 monapis CILIA, 3anexHO Bijg
CKJIQJIHOCTI, Tally3l Ta CIIEHApiF0 BUKOPHCTaHHsS. [ no0ambHUN
PUHOK 4YaT-0O0TiB OIIIHIOETHCS TPHOIU3HO B 15,57 Mimbsapaa
nonapis CIIIA (y 2021 pomi - 2,47 minmesipna nonapis). Lle
301IbIIEHHS B1AOYJIOCS MPOTATOM OCTaHHIX YOTHUPHOX POKIB.
3riIHO 3 OCTAHHIMHU JIOCTYITHHUMH JaHUMH, OUIKYETHCS, IO 10
2029 poky rn00aTbHUM PHUHOK 4YaT-O00TiB 31 IUTYYHHUM
1HTENeKTOM paocsarne 46,64 minbsipaa nomapis CIIIA (toGto
3pocte Ha 24,53%). Lle 3pocTaHHs B mepuly 4epry 3yMOBIJICHE
BEJIMKMM TIOMMUTOM HAa aBTOMATHU30BaHI pIlIEHHS IS
00CITyrOBYBaHHS KIII€HTIB 1 TOTPeOOI0 KOMMaHIH y TiABUIIICHHI
omepamiifHoi e(QEeKTUBHOCTI, ISl TIOKPAIICHHS B3aEMOIi 3
kiieHtamu. 3a onuryBaHHsM Consumer Reports 35%
KOPUCTYBayiB, sIKi KOpUCTyBajmcs udaT-Ootamu y 2023 pori,
poOuiM 1€ 3aMiICTh TONIYKOBHX CHCTEM, IIO0 OTpUMaTH
BiJINOBi/Ib Ha 3anuTaHHs. 23% pPECHOHEHTIB BUKOPUCTOBYIOTh
4aT-00TH 11 HamUcaHHs abo pearyBaHHs 3aBlaHb, 17% - s
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CTBOPEHHS HOBMX 1€H, A1 poOOTH 4YM BUKOHAHHS 3aBJIaHb.
HaiiOinbmoi nmomynspHocTi cepen 4ar-60otiB HabyB ChatGPT
(19 %).

AHaii3 HayKoBOI JTepaTypu CBIAYUTH MPO BEJIHUKHM
1HTEpeC M0 IMIUIEMEHTAllil IITy4YHOTO IHTENEeKTY B OCBITHIN
npolec, OCOONMBO y BHUBYEHHS 1HO3eMHHMX MOB. [Ipaktuku
pO3MISAAIOT,  TEXHOJOTIi  IITYYHOTrO  IHTENEKTYy  SIK
MEPCIEeKTUBHI 1HCTPYMEHTH ISl MiJBUIIEHHS €(EeKTHBHOCTI
HABYAHHS Ta MEPCOHAII3aIlii OCBITHBOTO Mpoiiecy. Hampukmnan,
0COOJIMBOCTI BHKOPUCTAHHS IUTYYHOTO IHTEJIEKTY B OCBITI
nocmimkyBanu I. YmrakoBa ta O. Ileman [1]. HaykoBmi H.
Axor’siarg [1], JI. Bikroposa [2], O. Kopotyn [2], A. KouapsiH
[2], K. Mamuyp [2] y cBoix poOoTax BHUCBITIIMJIU POJb
MTYYHOTO IHTEJNEKTY Yy HaBYaHHI aHTJIIWCBKOI  MOBH.
Hocnigauku C. Dopuuncekuii [4], M. Codinkannu [4], L
['opberko [4] cxapakTepusyBaJii BIUIMB  3aCTOCYBaHHSI
HITY4YHOTO IHTEJIEKTY Ha SKICTh YKpaiHChKOi OCBITH Ta
akazeMiuHy aobpouecHictb. O. I'ymaif, B. Kapamau BuBuanu
BUKOPUCTaHHA 4aT-00TiB y HaBuanmbHOMy mporeci [3], H.
Bitomcbka, M. T'omberioBa, A. TypuumH - mig 4ac BHBYCHHS
iHo3eMHUX MOB [3]. Pa3zom 3 TuM, aHamni3 BUSBIIsE HEOOX1THICTh
NOJANTBIINX JOCHIIPKEHb MIOAO BIUIMBY INTYYHOTO IHTEIEKTY
Ha aKaJIeMiuHy TOOpPOYECHICTh, @ TAKOX OI[IHKH MOTEHI[IHHUX
PU3HKIB Ta 0OMEKEHB, ITOB’I3aHUX 3 HOr0 BUKOPUCTAHHSIM.

Opni€ero 3 KJIIOYOBUX NpoOJieM y BUBYEHHI 1HO3EMHOI
MOBH € 3a0e3IeyeHHs] JOCTaTHbOI KUIBKOCTI peryJspHOl
npaktukd. Came uat-O0otm Ha ocHoBi I MoxyTts OyTu
3ac000M il IPAaKTUYHOTO BIAMPAILOBaHHS B Oynb-SKWN dYac
Ta 3 OyIb-IKUM CIiBpo3MOBHUKOM. Cepesr mepeBar 4aT-00TiB 31
IITYyYHUM IHTEJIEKTOM y BHUBYEHHI aHIJIHCBKOI MOBH
BU3HAYAIOTh!

- 3pyunicmv ma Oocmynnicmes. OIHIED 3 KIIOYOBUX
nepeBar 4ar-00TiB € ixHS wmimogoOoBa JoctynHicTh. Ha
BiIMIHY BiJl TpaguI[ifHUX METOMIB HaBYAHHS, YaT-00TH
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JIO3BOJIAIOTh KOPUCTYBayaM MPAKTUKyBaTH aHIIIMCHKY MOBY y
OyIb-sIKui yac Ta B OyIb-IKOMY MICIIi, 1110 € OCOOIHBO IIIHHIUM
B YMOBaX CY4aCHOT'O TEMITy JXUTTS. Taka THYUYKICTh CHpHUSE
1HTerparii HaBYaHHs y TOBCAKAECHHY AISUIbHICTH Ta 3a0e3neuye
Oe3nepepBHUN MPOIEC BIOCKOHATICHHS! MOBHUX HaBHYOK;

- Ilepconanizosane nasuanus. Yar-6otu 3 I 37atHi
aZlanTyBaTUCS 10 1HAUBITYyIbHUX MOTPEO Ta TEMITY KOKHOTO
VYHS, CTaTd I1HAWBIIyalbHUM PENETUTOPOM. AHATI3yIOUH
CWIBbHI Ta ciabKi CTOPOHM KOPHCTyBada, BOHH IMPOIMOHYIOTH
KOHTEHT Ta BIIPaBH, IO BiJIMOBIJAIOTH HOTO MMOTOYHOMY PiBHIO
3HaHb. Lle 103BOJIsE 30cepeIMTUCS HAa THX aclleKTaX MOBH, SIKi
noTpeOyloTh HalOUIBIIOT YBAark, Ta ONTHMI3yBaTH HaBYAIbHUN
IpoIiec sl TOCATHEHHS MaKCUMAaJIbHUX Pe3yJIbTaTiB;

- Mummeeuti 360pomuuti 36’a30x. BaxxnnBoro nepeBaror
4aT-00TiB € HaJaHHS MHUTTEBOTO 3BOPOTHOTO 3B’S3KY IIOJO
rpaMaTHYHUX  Ta  JIGKCHYHHX  NOMWIOK.  CBoedacHe
BHUIIPABJICHHS TOMUJIOK 3arobirae (GopMyBaHHIO IIKIUTUBUX
3BUYOK Ta CIIPUSIE MIBUIAKOMY 3aCBOEHHIO MPABUIHBHUX MOBHUX
KOHCTpyKIid. KpiMm Toro, war-00tTm MOXYyTh HaJaBaTH
MOSICHEHHS MIOJI0 TOMYIIEHNX MOMUJIOK Ta JOIOMaraTH y4HSIM
Kpamie 3po3yMIiTH iXHI MNpPUYUHM Ta YHUKHYTH iX Y
MailOyTHROMY;

- Ilcuxonocivnuii komgpopm. BukopucranHs dYaT-00TiB
JI03BOJISI€ CTBOPUTH OLIbIT KOM(OpPTHE Ta Oe3MeuHe HaBuaibHe
Cepe/IoBHINE, OCOOIMBO IS THX, XTO BiJlMyBa€ HEBIIEBHEHICTh
y CBOiX MOBHHUX HaBHWuKaxX. BiacyrtHicte ocymy 3 Ooky IIII
CIpHUsi€ 3HIDKEHHIO PiBHS TPUBOXKHOCTI T4 CTHUMYJIOE aKTUBHY
y4acTh B OCBITHbOMY Tiporieci. YaT-00TH MOXXYTh BUCTYNaTH B
POJIl «TPEHYBAJIBLHOTO MalJaHUNKA», «TPEHAKEPAN;

- Pisnomanimmsa npakmuynux cumyayiu. Yat-60tu 31aTHI
MOJICTTIOBATH IIUPOKUH CIEKTp peajbHUX CHUTyallid, 10
JIO3BOJII€ YYHSIM TPAKTUKYBAaTH AaHIJIIMCbKY MOBY B PI3HUX
KOHTEeKCTax. He3ane)xHo BiJ TOTO, M WIEThCS MPO BUBYCHHS
bpa3 s TOMOpOKEH, YW TPO TMIATOTOBKY 10 ITOBHX
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MePEroBOpiB, 4aT-00TH HATAIOTh MOJKJIWBICTh 3aHYPUTHUCS B
pI3HOMaHITHI cClIeHapii Ta PO3BUHYTH MPAKTHYHI HABHUYKH
CIUIKYBaHHS.

Yar-60Tu k1acudikyroTh 3a iX QyHKIIOHAIBHICTIO, & CaMe:
4ar-00TH 3 IpaMaTUKH, 4aT-00TH 3 JIEKCUKH, 4aT-00TH JUis
TPEHYBaHHS aHTIIINHCHKOI BHUMOBH, YaT-00TH 3 PO3MOBHOI
MIPaKTHUKHU Ta KOMIUIEKCHI 4aT-00TH.

AHani3 4ar-00TiB /J03BOJMB BU3HAYUTH MOMYJSPHI Ta
Hagatu iM xapakrepuctuku. ChatGPT — ne Benmka MoBHa
MoJieNb, sika po3pobiieHa kommaHiero OpenAl Ta 3amyieHa B
muctomami 2022 poky. lle mepcmekTuBHa TmaTdopma IS
BUBYEHHS iHO3EMHMX MOB. li 3JaTHICTH BECTM pPO3MOBY B
JIaJIOTOBOMY PEXHMI Ta BIAMOBIAATH Ha  yTOYHIOKOYI
3amUTaHHs pOOUTh 11 ePEeKTUBHUM IHCTPYMEHTOM IS
OpakTUKd po3mMoBHUX HaBuuok. ChatGPT wMoxe Oyrtu
BUKOPUCTAaHUM I TeHepalii TEeKCTIB pI3HUX JKaHPIB
(eMeKTpOHHI JIMCTH, €C€ TOIO), IO CHPHIE PO3BHUTKY
MUCEMHUX HAaBUYOK Ta PO3YMIHHIO IPaMaTUYHUX CTPYKTYP.

Duolingo — 3acTocyHOK i3 TeliMi(h)iKOBaHHM ITiTXOI0M JI0
HaByaHHsA. KopucTyBady  INpONOHYIOTBCS  YpOKH,  SIKI
aJanToOBaHi /0 PI3HUX PIBHIB 3HAHb — BiJ MOYAaTKOBOI'O JO
npocyHyTtoro. IHTepaktuBHUII iHTepdeiic Duolingo crpuse
PO3BUTKY HABHYOK TOBOPIHHS, IMCbMa, AayJilOBaHHSI Ta
YUTaHHS. 3aCTOCYHOK HAJICHJIa€ KOpPUCTyBauyaM MIOJCHHI
HaraJyBaHHs;, IIO JOMOMAara€ MiATPUMYBAaTH MOTHBAIlIO Ta
3a0e3neuye peryJsipHiCTb 3aHSTh.

Memrise — 11 3aCTOCYHOK, SIKHIi BUKOPUCTOBYE CHUCTEMY
KapTOK 3 IHTEPBAJLHUM IOBTOPEHHSM Ta MHEMOTEXHIKH IS
e(eKTHUBHOIO 3amaM’ATOBYBaHHs Jekcuku. Kopucrysaui
MaroTh MOKJIMBICTh CTBOPIOBATH BJIACHI 1HJMBIAyalibHI KYPCH,
30CepeKYIOUNCh Ha TeMax, sKi MOTpeOyloTh JI0JaTKOBOI
yBaru.

Mondly — ueil 3acToCyHOK MHpOMOHYe 4ar-00T, IO
HiATPUMY€E TOJOCOBHHA BBiJ, 10 € €EKTUBHUM 3acO00M st
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MOKPAIICHHS PO3MOBHUX HAaBHYOK Ta BUMOBU. Mondly
MOJICIOE TIOBCSIKACHHI CHTYyallii CHIJIKyBaHHS Ta J03BOJIAE
KOpUCTYBa4aM TNPaKTUKyBaTH MOBHI KOMOiHamii, Taki sK
BITaHHS, 3aMOBJIEHHS 1K1 TOILIO.

Lingvist — 3a CTOCYHOK, SIKMil BHUKOPUCTOBYE IITYYHHI
IHTENIeKT 11  CTBOPEHHS  IEPCOHANII30BAHUX  YPOKIB,
aJanTOBaHUX JIO TOTOYHOTO pIBHSA BOJIOJIHHS MOBOIO Ta
IHAMBIAyaNbHUX I[JIeH HaBYaHHS Ta MPOIMOHYE 3BOPOTHHMA
3B’SI30K y PEXHMMI PEAIbHOTO Yacy Ta IHTEPAKTHBHI 3aBIaHHS,
110 TIATPUMYIOTH 3JIy4Y€HICTh KOPUCTYBaYiB.

Babbel — 3acTocyHOK 7103BOJII€ BUBYATH Ta MPAKTUKYBATH
aHTJIMCBbKY, HIMEIbKY, MOJbCHKY MOBH (K YCHY TaK 1
NUCEMHY) Yy BiacHoMy TteMii. Babbel pospoOnenunii s
MiArOTOBKH KOPHUCTYBAYiB JI0 pealbHUX KUTTEBUX CUTYAIlld 3a
JIOTIOMOTOF0 1HTEPAKTUBHHUX J11aJIOTiB.

Eggbun Education — 3acTOCYHOK, SIKMii TIPOIIOHY€E YPOKH
AHTIIMCHKOI, KWUTaWCHKOI, SIMOHCHKOI Ta KOPEHCHKOI MOB.
Eggbun Education Hajiae TEKCTOBI /iajloTH Ta ay(i0 MPUKIIAIH,
IO JIOTIOMAararTh KOPHCTyBadaM MPAKTUKYBAaTH HABUYKU
ayIIFOBaHHSI aHTJIIHCHKOI MOBH.

Bubip  koHKpeTHOro  4ar-00Ta  3aJeKaTUME  Bif
IHAMBITyaTbHUX IIiJIEH, YIOJ00aHb Ta PiBHS BOJIOAIHHS MOBOIO
KOXHOTO yuHs. [lomamemii  AociiDKeHHS B IIA  Taimysi
COpUSATUMYTh ONTHMI3alii MmeroaiB Bukopuctanns LI B
OCBITHROMY TIPOIIECI Ta PO3KPHUTTIO IMOBHOTO MOTEHITialy Yat-
0OTIB IUII BUBYEHHS 1HO3EMHUX MOB.
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MIK IIEJATOI'TYHOIO B3AEMOJIIEIO TA
IHTEJIEKTYAJBHUMMU TEXHOJIOT'TAMUAU
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Kuiscokuu nayionanonuu ynieepcumem
imeni Tapaca [llesuenka

CtpiMKUHl PO3BUTOK IHCTPYMEHTIB HITYYHOI'O IHTEIEKTY
MOBHICTIO TpaHCHOPMYE MIAXOAM A0 BUKIATAHHS 1HO3EMHUX
MOB, HaJalouu Oe3MEeXHI MOXKIMBOCTI Ul YPi3HOMAaHITHEHHS
pobOoTH BHKIaJada Ta OMNTHUMI3AIlli OCBITHHOTO IIPOIIECY
BpPaxOBYIOYH 1HIMBITyaJIbHY OCBITHIO TPAEKTOPIIO CTYJICHTIB,
OCKUIbKM TITYYHHH I1HTENEKT 3/aTeH aJanTyBaTH HaBYalIbHI
Mmarepiaiu 10 piBHS 3HAHb 1 MOTped KOXKHOTO CTyaeHTa. B
CHUCTEMI MOBHOI TIJATOTOBKH IIi IHCTPYMEHTH BIJIKPHBAIOTH
NIMPOKUN CHEKTp (YHKIIH: BiJ aBTOMAaTHYHOTO 3BOPOTHOTO
3B’S3Ky 1 BHIPABJICHHS TIOMIJIOK JI0  MOJICITIOBAaHHSA
KOMYHIKaTUBHUX CHUTYaIliil B PEXKHMI pealbHOTO Yacy, BiJTaK,
CTBOPIOIOYH HaBYaJbHE CepeOBHUIIE MaKCHUMaIbHO
HaOIKEHE IO aBTEHTHYHOT 0.

Haiibinpmoro  mepeBaroro  BukopuctanHs LI €
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MO>KJIUBICTh CTBOPEHHS 1HJIMBIAyadbHOI OCBITHBOI TPAEKTOPII.
Bapro 3ayBaxuTH, ™0 3aBISKU THUIOBHM aJIrOpUTMawm,
IHCTPYMEHTH IITyYHOTO I1HTENEeKTY (IKCYIOTh CTaHAApTHI
MOMMJIKH, BIJICTEXKYIOTh TEMIT 3aCBOEHHSI MaTepiany W cialki
MICIISl, @ TAKOXK MiIOMPAIOTh THIOBI BIIPaBH, IKi MaKCUMaIbHO
BIJMOBIIATUMYTh  IHJMBIAyaJbHUM  TOTpedaM  KOXKHOTO
CTyJ€HTa. ABTOMAaTH30BAaHUM 3B’SI30K, CBOEK  YEProlo,
3a0e3reyye MUTTEBE BUMPABICHHS YCIX MOMUJIOK, III0 3HAYHOIO
MIpOI0 TPHUIIBHUJIIYE JOCATHEHHS OaXaHOTo pe3yibTarTy.
[HTepakTUBHI TpeHakepH 3a0e3neuyloTh Oe3lepepBHY MOBHY
MNPAKTHKYy, TMiJBUIMYIOYM MOTHUBAIlll0 [0 BHUBYEHHS MOB.
3aBISKM  TakKMM ~ MOXJIMBOCTAM  iHcTpymentn I €
aKTyaJIbLHUMH pecypcaMu SIK IS CTYJSHTIB 3 IOYaTKOBUM
piBHEM 1HIIIOMOBHOI MIATOTOBKH, TaK 1 THX, XTO Ma€ ii
JIOCTaTHIN Ta BUCOKUN PiBEHb.

Bomnouac MOIpHU TEXHOJIOTTYH] JOCSITHEHHS
HAJBKJIMBOIO 3aJMINAETHCS POJIb MEJaroriyHoi B3aeMO/Ii.
Jlroncekuit axkTop BiJIrpae KIIOYOBY poiib Yy (OpMyBaHHI
KPUTHUYHOTO MHUCIICHHS, PO3BHTKY EMOIIMHOTO IHTEIEKTy Ta
MIATPUMIII  BHYTpPIIIHKOI MOTHBamii. Bukmamau ©He nume
nepefae 3HaHHsI, a W BUCTyMae (acuIiTaTOpOM, MEHTOPOM i
MOJIEpaTOPOM OCBITHBOTO TMIPOIECY, JAOTOMAra€e CTyJIeHTaM
IHTEepIpeTyBaTH OTpHMaHy iH(opMalliro, 3aCTOCOBYBaTH ii B
COLIIaJIbHO 3HAUYIIUX KOHTEKCTax Ta OyayBaTH BJIACHY MOBHY
i KyJlbTypHY 1I€HTHUHICTh. BiaTak, ®uBe CHIKyBaHHS, OOMiH
TyMKaMH, Jiajor 1 KOJIEKTMBHE OOTrOBOpEeHHS (HOPMYIOTh
collilalbHy TMPUPOAY MOBU U 3a0e3MeuyyloTh PO3BUTOK
KOMYHIKATUBHOI KOMITETEHTHOCTI, SIKy HE 3JIaTHI BiITBOPUTHU
HaBiTh HAMOUTBII JOCKOHAJI alrOpUTMH. ToMy Ba)XJIMBO, 1100
IHCTPYMEHTH IITYYHOTO IHTENEKTy 3aJUIIAIKUCh 33ac000M
MiATPUMKH, a HE 3aMIHOIO KUBOTO TEIarOri9HOTO KOHTAKTY.

OmHuM 13 HaWaKTyaJIbHIMIMX BUKIHKIB Cy4acHOI MOBHOI
OCBITH € TIOIIYK ONTHUMAaIbHOTO OanaHCcy MK TEXHOIOTI€I0 i
nenarorikoro. Biamosigno no konnenuii «Human-in-the-loop»
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BHUKJIa/Iad KOHTPOJIIOE, KOPUTYE ¥ OIIHIOE POOOTY IITYYHOTO
IHTENIEKTY, J03BOJISIE 1HTETPYBAaTU IHTEIEKTYyalbHI TEXHOJOT1i
6e3 BTparu sikocti HaBuaHHs (Google Cloud, 2025). 3a takoro
MOJICJUTI0O MOJKITUBOCTI BHIKJIaJlada PO3IIMPIOIOTHCS, a TOMY
CTBOPIOETHCSA THYYKE Ta €(EeKTHBHE OCBITHE CEpEIOBHINE, Y
SKOMY TEXHOJIOT1l MiATPUMYIOTh, ajle HE 3aMIHIOIOTh JIIOJCHKY
B3a€MO/IIIO.

Boagnouwac ympoBamxenHs Il 'y MoBHY  ocBiTy
CYNPOBOJIKYETHCSI HU3KOI pU3HKIB. HajMipHa aBTOMaTH3aIlis
MOXX€ TPU3BECTH 10 3HWIKEHHS KUTHKOCTI KOMYHIKaTUBHUX
MPAKTHK <TIOJIMHA—ITIOIMHAY, 110 € KPUTHYHO BAKITUBUMU IS
peasibHOTO oOmaHyBaHHS MoOBH. OKpeMOI TPOOIEMOIO €
NUTAHHS aKaJeMI4HO1 T0OPOYECHOCTI, aJPKe CTYACHTH MOXYTh
BUKOPHCTOBYBAaTH T'€HEPATHUBHI CUCTEMH IITYYHOTO IHTEJIEKTY
JUISL HaAMCAaHHS TEKCTIiB a00 BUKOHAHHSA 3aBIAaHb 3aMICTh
camocTiiiHO1 poOoTH. Lle He nuIle 3HMKYE SIKICTh HABYAHHS, a
W YCKJIAgHIOE OI[HIOBAHHSA pEAJIbHOrO pIBHI  MOBHOL
KOMIETEHTHOCTi.  BuIe3a3HaueHi  pU3HKH  MPOBOKYIOTh
HaJMIpHY 3aJEXKHICTh BiJ IHTENEKTyabHUX CHCTEM, IO
MPU3BOJIUTH 70 CTBOPEHHIO UTIO31i BOJIOJIHHSA MOBOIO 0e€3
JOCTaTHBOI MPAKTUKU Y KUBOMY CIIKYBaHHI.

OTxe, BUBYCHHS MOBH 32 JIOTIOMOTOIO 3aCO0IB HITYYHOTO
IHTEJIEKTY BIIKpHUBae 3HAYHUN HOTEHII A Ui
IHAMBIAyami3arii, €(heKTUBHOCTI Ta MOTHBALIHHOTO
30arayeHHs OCBITHBOTO Tporiecy. BomHodac BOHO moTpedye
YCBIJIOMJICHOTO IiIXO/Y, Y IIEHTPI SKOTO 3aJTUIIAETHCS JTFOAMHA
— BHKJIaJad 1 CTyAEHT. Binrak, rapMmoHiiiHe MO€IHAHHS
IHTEJIGKTYAIbHUX TEXHOJIOTIM Ta TeNaroriyHoi B3aeMOJii
3maTHe  3a0€3MEeYUTH  TMOBHOIIIHHUN  PO3BUTOK  MOBHHUX
KOMIETEHTHOCTe 1 CTBOPUTH YMOBHU [  YCHIIIHOI
KOMYHIKaIlii y r100a1i30BaHOMY CBITI.

References

Google Cloud. (2025). What is Human-in-the-Loop (HITL) in AI & ML?

135



LEARNING THROUGH LANGUAGE

Retrieved November 30, 2025, from
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AKICHA AHI'VIOMOBHA IIIITOTOBKA CTYJAEHTIB
3BO SIK CKJAJIOBA JEPXKABHOI MOBHOI
IHOJITUKHN

Banenmuna KHPUKU/THIA
Bonuncokuti nayionanvnuil ynieepcumem imeni Jleci Yxpainku,
M. JIyyok

B yMmoBax po3ImMpeHHsS EKOHOMIYHMX, MOJITHYHHX Ta
KyJIBTYPHHX CTOCYHKIB MK KpaiHaMH, MpOIECiB iHTerparii ta
riofamizaiii CyCcHibCTBa 3pocTae MOTpeda y MiABUIICHHI
piBHS 3HaHb 1HO3eMHUX MOB CTyJeHTiB 3BO. VYV koHTeKcTi
PO3BUTKY BHIIOi OCBITHM B YKpaiHi akIEHTYe€ThCS yBara Ha
TEHJIEHIIIi 70 OCBITHBOI Mirparii, iHTerpamii BHIIOi OCBITH
Vkpainu y cBiToBHM Ta €Bpomneicbkuil OCBITHHO-HAyKOBHIl
npocTip, Tiobamizamii Ta nudposizamii OCBITH, akaJIeMiYHOI
MOOUTBHOCTI BHUKJIAJa4diB 1 CTYACHTIB, 3aJlydeHHI 1HO3EMHUX
Buknagadis go mpami y 3BO [1]. Takuil miaxia 3yMoBIeHHIA
HEOOXIIHICTIO  BIAMOBITHOCTI BWINOI OCBITH  BHUKIMKAM
IHTepHaIllOHaATI3aITii, Ie npodecionanu MMOBUHHI
JEMOHCTPYBaTH He JHIle TIuOOKi (axoBi 3HAHHA, ane W
BHUCOKHUI PIBEHBb BOJIOAIHHS IHO3EMHUMH MOBaMH sl pOOOTH B
MDKHapoaHOMY npodeciiiHomy cepenoBui [2, ¢. 1275].

besnepeuno, iHo3emMHa MoOBa — 1€ 3acid 1 WLIAX
camopeaiizamii KOHKypeHTocpoMoxHoro axisms. OmHa 3
I1IJIEH, TTOCTABIEHUX TEPE]l CUCTEMOIO €BPOTICHCHKOI OCBITH, —
3HaHHS TPHOX e€Bponeicbknx MoB. IHcTuTymii €C, OOH,
IOHECKO NEKJIapYIOTh 1 peani3zyroTh MOJITHKY
MYJBTUKYJIBTYpATi3My Ta MyJbTHIIHTBI3MY. OpHak, came
aHrmiiiceka MoBa yTBepauiacsa sk lingua franca cydacHocTi i
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BH3HAHA TMEPIIOYEPrOBUM 3aCOO0M MIKHAPOIHOT KOMYHIKAIlI{
cepell MPeJICTaBHUKIB Pi3HUX cep KUTTS.

Ha cyuacHoMy erami Tio0anmizalifHUX TpOLECIB Ta
iHTerpamii  YkpaiHM y  CBITOBMM MpOCTIp  BOJIOAIHHSA
1HO3eMHUMH  MOBaMH,  30KpeMa  aHIJIHCBKOIO,  CTae
HEBIJ'€MHOIO CKJIAJJOBOI0  YCIIITHOTO OCOOHMCTICHOTO Ta
npodeciitHOTO PO3BUTKY ocobucTocTi. JlocKOHaJIe BOJIOMIHHS
aHIJIIMCHKOI0 MOBOIO, 3 OAHOTO OOKy, BIIKPHUBA€ IOCTYH [0
HallaKTyanpHIINX 3HaHb, MDKHAPOAHOTO JIOCBITY Ta IIHMPIIUX
Kap’€pHUX MOKJIMBOCTEH, a 3 IHIIOr0 — Ja€ 3MOry (axiBLsSM
aZIcKBaTHO (PYHKITIOHYBaTH B MpO(eCIHHOMY CEPEIOBHIII 1 €
BOXJIMBOIO CKJIAZIOBOIO B3a€MOJIIl Ta BCTAaHOBJICHHS KOHTAKTiB
13 3apyOKHUMU KOJIETaMH.

Ha cporomni 30epiraerbcsi HEOOXITHICTH 3IIHCHEHHS
VYkpaiHoro LIUPOKUX MDKHapOIHUX CTpaTeTi14HUX
KOMYHIKalii. 3O0UIbIIEHHS Ta ONTHUMI3Alls IPUCYTHOCTI
VKpaiHu Ha MDKHapOAHHUX 3aX0Jax Ta MaiJaHYMKax BUMarae
AKTUBHOTO 3aCTOCYBaHHS aHTTHCHKOT MOBHU K
HailepEeKTUBHIIIOrO IHCTPYMEHTY Ui JIOCATHEHHS LiJIeH
MDKHApOAHOI KOMYHIKallil He JHIle NpeACTaBHUKaMH BIIAIH,
alme ¥ yciMa 3alikaBIEHUMH 0CO0aMH,  BKJIIOYAIOYU
NPEJCTaBHUKIB ~ TPOMAJISHCHKOTO  CYCHUIbCTBA,  Oi3HECy,
KyJIbTYpHU Ta aKaJeMIYHUX CHIIBHOT.

3 ooy Ha e, CTaTyC aHIJIiHChbKOi MOBM B YKpaiHi
OCTaHHIM YacOM 3HAYHO TOCWJIMBCSA 1 MPOJOBXKYE 3pOCTATH,
B1JI00pakarouu TJIOO0AJIbHI TEHJICHIIII Ta €BPONEHCHKHI BEKTOP
po3BUTKY Kpainu. Tak, B VYkpaiHi Oylo HOPUHHATO HU3KY
CTpaTeriuHUX JAEpPKaBHUX JOKYMEHTIB, CHpPSIMOBaHHX Ha
CIPUSHHS BHUBUEHHIO Ta BUKOPUCTAHHIO AHIUIINHCHKOI MOBH.
AHrIIIiCbKa MOBa BH3HA€ETHCS KIIIOUOBOIO KOMIIETEHTHICTIO B
yMoOBax iHTerpamii Ta riobaizamnii eKOHOMIKH, IHCTPYMEHTOM
MDKHApPOJIHOTO CIIIJIKYBaHHS Ta 3aco00M TpUETHAHHS [0
€BPONEHCHKOIO OCBITHBOTO, HAYKOBOIO Ta HpodeciiiHoro

npoctopy [3].
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BuBueHHsI aHITIICBKOI MOBHM € BaXKIIMBUM aCIEKTOM
eBponeiicbkoi  iHTerpauii  Ykpainu. Sk odiuiiiHa MoBa
MDKHApOJHOTO CIIUJIKYBaHHS, AaHIJIiCbka MOBa BiJIKpHBae
MO’KJIMBOCTI [UIsl aKTMBHOI ydacTi YKpaiHM B TMOJITHYHUX,
€KOHOMIYHUX 1 KyJbTYpPHHX Ipoliecax nep:kaB — uieHiB €C.
Bononinas AHTTHACHEKOIO0 MOBOIO HiABUIILYE
KOHKYPEHTOCIIPOMOXHICTh IPOMAJSIH Ha PUHKY Ipalli, CIpUse
PO3IIMPEHHIO MDKHAPOAHOI CIIBMpaIli B PI3HUX Tamy3sx 1
3a0e3nedyye JOCTYN 10 TMEPEIOBUX OCBITHIX Ta HAYKOBUX
pecypciB €Bpornu. ToXX PO3BUTOK MOBHOI KOMIIETEHTHOCTI
HACENIEHHSI € HEBiJ’ €MHOIO CKJIAJ0BOI0 YACTHHOIO YCHIIIHOI
€BpoiHTerpanii YkpaiHu Ta 3MIlHEHHs ii TO3UIH SK
PIBHOIIPAaBHOI'O NapTHEpPa B €BPONEHCHKOMY CIIBTOBAPUCTBI
[4].

BiamoBigHO [0 3aKOHOMABUMX IHIIIATHB 3aKPIMJICHO
0CcOONMIMBUM CTaTyc aHIMIIMCbKOI MOBM B YKpaiHi K OJHIET 3
poOOYHX MOB MIDKHAPOJIHOTO CITUIKYBaHHs. BumMora BosogiHHS
AHTIIHACHKOI0O MOBOIO He3abapoM cTaHe O0OB’S3KOBOIO IS
BUKOPUCTaHHS B OpraHax Jep)KaBHOI BIIQJW, OpraHax
MICIIEBOTO CaMOBpsITyBaHHs, y cdepi OCBITH, KYyJbTYpH,
TPAHCIIOPTY Ta OXOPOHU 310pOB’s [S].

OnunM 13 cnoco0iB 3a0e3neueHHs AKICHOI aHTJIOMOBHOIL
miarotoBku  crygeHTiB 3BO € copusiHHS — CTBOPEHHIO,
3allpOBA/PKEHHIO Ta IMOIIMPEHHIO I1HHOBALIMHUX LHU(POBUX
pecypciB sl BUBUEHHS aHTIIiHCHKOI MoBH. Ha crorofHi icHye
HU3KAa  IHTEPAKTUBHHX  OHJIAWH-TUIATGOpPM,  MOOULIBHUX
3aCTOCYHKIB, JAUCTaHLIHHUX KypCiB [UIsI BUBYEHHS, PO3BUTKY
Ta BJIOCKOHQJICHHS 3HAaHb, YMiHb Ta HAaBHYOK 3 aHTJIIHCHKOI
MOBH, a came — Ykpaina Speaking [6], Future Perfect [7], BBC
Learning English [8], Lingualeo [9] Tomo.

Takum 94MHOM, CTaTyC aHTIIIHCHKOT MOBU B YKpaiHi MOXKHA
OXapaKTepU3yBaTU K NPIOPUTETHUN HAMPSIMOK BHYTPILIHBOL
HNOJITUKM Ha HUIAXYy €BpoiHTerpauii Ta mnpodeciiiHoi
MmoOineHOCTI. [lompu Te, moO yKpaiHChbKa MOBa 3aJHILAETHCS
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€IMHOIO JICP)KAaBHOKO MOBOIO, aHTUIIMChKAa MOBa BH3HAETHCS
KIIOYOBHM 3acO00M [ MDKHApOAHOI KOMYyHIKallii Ta
PO3BUTKY JICPIKABH.
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COIJAJIBHI MEPEXI Y BUKJIAJIAHHI IHO3EMHUX
MOB: MOXJIMBOCTI TA BUKJINKH

HOnias HEBHHHA
Kuiscvkuu nayionanonuu ynisepcumem
imeni Tapaca Llleguenka

Y XXI cromiTti uudposizaiis OCBITH cTajla KIOYOBUM
(GakTOpOM PO3BUTKY METOAWKH BUKIAIAHHS 1HO3EMHHUX MOB.
ComianbHi Mepexi MepeTBOPUIIUCS 3 1IHCTPYMEHTa po3Bar Ha
MOTY>KHHUM OCBITHIN pecypc [Greenhow & Lewin, 2016]. Bonu
CTBOPIOIOTh aBTEHTUYHE MOBHE CEpENOBHILE, 3a0e3MeUyloTh
JOCTYIN JI0 PEaJbHOr0 KOHTEHTY Ta IiJIBUIIYIOTh MOTHBALIIO
CTYAEHTIB, a HAHrOJIOBHIIIE — 3MYIIYyIOTh CTYAEHTIB JIETKO
CIpUiMaTH 1 BiATOYYBAaTH MOBY.

AKTyalbHICTh JIOCHIPKEHHS 3yMOBJIEeHAa HEOOX1IHICTIO
MOJIepHi3allii OCBITHIX MiTXOJIB 1 BIPOBAKEHHAM ITU(PpoBUX
texHosoriit y Hapuanus [UNESCO, 2023].

CyuacHi CTyJIeHTH HaJeXaTh A0 HU(GPOBOTO MOKOJIHHS,
TOMY BHUKOPHCTaHHS COIIIAJIbBHUX MEpeX BIAMOBITAE TXHIM
HaBYAIbHUM CTHIISIM. OJIHIEIO 3 TOJIOBHUX IE€PEBar COIialIbHUX
MEpEeX € MOXKIIMBICTH B3aemojii 3 HociiMU MOBU. CTyIeHTH
MOXYTb OpaTH y4acTh y AUCKYCISIX, YNTATU HOBUHU, TUBUTHCA
BiG0O Ta  CIyXaTd  MOJKAaCTH  1HO3EMHOIO  MOBOIO
[Kukulska-Hulme, 2020], a Takoxx mepenucyBaTHUCh 3 HUM,
NPaKTUKYIOYM TakuM UYHHOM CBOO MoBY. lle cmpuse
(opMyBaHHIO COLIIOKYJIBTYPHOI KOMIIETEHTHOCTI.

ComianbpHi Mepexi MATPUMYIOTH KOHIEMII0 3MiIIaHOTO
(6iMmomanpHOTO) Ta mucraHmniiHoro HaBuanHs [McLoughlin &
Lee, 2010]. Buknanay Mo)ke CTBOPIOBATH IPYIH, ITyOIiKyBaTH
3aBIaHHsS, TPOBOJUTH ONHTYBaHHA Ta 3ale3medyBaTu
IIBUIKUHA 3BOPOTHHM 3B’ A30K. Takuii miaxij Cupusie aBTOHOMIT
CTYAEHTIB 1 Oe3mepepBHOCTI HaBuaHHSI. BaxinBoio € poib
COLIAJIbHUX MEPeX Yy PpO3BUTKY IHCHMOBHX HAaBHYOK.
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Komenrtapi, wmikponoctn, OJoru Ta  OHJIAWH-IUCKYCIT
CTUMYJIIOIOTh PETyNsApHY MpakTHKy nucbMa [Reinhardt, 2019].
CTyneHTH OTPUMYIOTh MOXJIMBICTb EKCIEPUMEHTYBATH 3
MOBOIO 0€3 CTpaxy MOMUJIKH.

Po3BUTOK  yCHOrO  MOBJEHHS  TaKOX  aKTUBHO
HiATPUMYETBCS Yepe3 BiZeoOJOrH, CTOpi3 Ta MOJKACTH.
[ly6nmiuauii  xapakrep ~ Takux  ¢GOpMariB  IABUIILYE
BiJIOBIIaJIbHICTh 1 MOTUBAIIIIO CTYICHTIB.

[lorpu mnepeBaru, iCHYIOTH 1 BHUKIMKH: iH(pOpMaLiiiHe
MEepPEBAHTAXEHHS, BIIBONIKAHHA Ta THUTaHHS TPUBATHOCTI
[Selwyn, 2012]. Buknagau mnoBuHeH ¢(opmyBaTH LITHPPOBY
I'PaMOTHICTb 1 HABUYKU KPUTUYHOT'O MHUCJICHHSI.

IIpakTnuni crparerii iHTerpanii BKJI10Ya0Th:

— CTBOPEHHS TEMaTUYHHX XEIITET1B;

— OHJIAMH-Ie0aTH;

— aHaji3 MEMIiB;

— MDKHAPOJIHI TTPOEKTH;

— nudposi moptdoio;

— pOJBOBI irpH;

— CTBOPEHHS CBO€1 CTOPIHKHU

MiXHapoaHI OHJIAWH-TIPOEKTH JO3BOJISAIOTH CTYJCHTaM 3
pi3HUX KpalH CIIBIpAlIOBaTH Ta TMPAKTHKYBaTH MOBY B
peanpHUX ymMoBax [Godwin-Jones, 2018]. Lle cTBOproe edekt
3aHypeHHs 0e3 (i3uuHoi MoOiTbHOCTI. [Icuxonoriunmii acekT
BUKOPUCTAHHS COLIAIBHUX MEpPEeX TaKOXK BaKIMBHUA. MeHI
dbopmasibHE CepeIOBHUIIE 3HMKYE MOBHHUH Oap’e€p 1 CTUMYIIIOE
aKTHBHY y4YacThb CTY/ICHTIB.

Ieiimidikariss (OeiimKi, peUTHHTH, YETUICH K1) TiABUIIYE
3a]Ty4eHICTh 1 (OpMy€e TMO3UTHBHY KOHKypeHIlito. ColriaibHi
MepexXi TAKOXK CHPUSAIOTh TPOodeciiHOMY PO3BUTKY BHKJIAA4iB
yepe3  MeAaroriyHi  oHjaH-cmineHOTH.  IlepcmextuBu
JIOCITIJPKEHB TIOB’513aH1 3 BUKOPUCTAHHIM INTYYHOT'O 1HTEICKTY
Ta TMEPCOHATI30BAHOTO HaByaHHA. l[loeTHaHHA COLaJBHUX
mepexx 1 Il Moxe CTBOPHTH aJanTUBHE CEpPEIOBUILE
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HaBYaHHS.

MeToauuHMil acrieKT BHUKOPUCTAHHS COLIATBHUX MEpex
nepeadayvae MoeTanHy iHTErpalilo 3aBIaHb Pi3HOI CKIAJIHOCTI.
Ha 0a30BoMy piBHI CTyJE€HTM BUKOHYIOTh BIpPaBH Ha
pO3Mi3HAaBaHHA JICKCMKM 4Yepe3 peakiii Ta KomeHTapi. Ha
CEpeIHhOMY pIiBHI — CTBOPIOIOTH KOPOTKI TEKCTH Ta
00roBOprOI0TH HOBMHU. Ha mpocyHyTOMY piBHI — peasizyroTh
MYJIBTUMEIHHI TPOEKTH.

OmiHroBaHHS MOXe 3[iliCHIOBaThCs yepe3 (opMyBalibHE
OILIIHIOBAHHS: KOMEHTapi, B3a€MOOLIIHIOBAaHHS Ta LHU(PPOBI
pyOpuku abo HaBiTh depe3 cTopi3 uu pinms. Came 1e dopmye
pedekciio Ta 34aTHICTh A0 CHIBIIPAIIi.

HudpoBa Oesnexa € BaXIMBOW CKIaAoBOwW. CTyIeHTIB
HEOOX1THO HaBYaTH KOH(]IACHIIIHHOCTI, aBTOPCHKOTO MpaBa Ta
akazeMiuHoi noopodecHocTi. ColianbHi MEepexi MiATPUMYIOTh
KOHIICTIIIF0 HaBYAHHS BIPOAOBXK JKUTTA. CTyIEeHTH MOXYTb
MPOJIOBXKYBATH MPAKTUKYBATH MOBY MICIISI 3aBEPILICHHS KYpCY.

Takum  uyumHOM,  coWiajbHI  Mepexi  JOMOBHIOIOTH
TpamuIiiHe HAaBYaHHS 1 CTBOPIOIOTH HOBI ()OpPMAaTH B3aEMOIII.
[TpakTHyHi TpPUKIAAN 3aHATH BKIIOYAIOTH aHANi3 KOPOTKHX
BiJICO, CTBOPEHHS CIUIBHUX CJIOBHUKIB y (opmari IOCTIB,
HIOTIDKHEBI JTUCKycii Ta MOBHI MapadoHHu. Bukopucranus
ONHUTYBaHb  JO3BOJSE  HIBUAKO TMEPEBIPATH  3aCBOEHHS
marepiany.  ComianbHi  Mepexi  TakokX  (OpMYIOTh
MDKKYJBTYpPHY ~ KOMIIETEHTHICTh,  OCKUIBKM  CTYAEHTHU
3HAWOMJIATBCA 3 KyJNbTYpPOIO Ta TPAAULISIMU IHIIUX KpaiH.
EdexTuBHICT, BUKOPUCTAHHS COLIIATBHUX MEPEXK 3aJIeKUTh BiJl
NEeNaroriyHoro  AM3aiiHy Kypcy, Lu(poBOi TIpaMOTHOCTI
BHKJIa/Iadya Ta aKTUBHOCTI CTyACHTIB. [HTerparisi cormiabHUX
MEpeX Yy HaBYaHHS BIAMOBIA€ CYYaCHUM OCBITHIM TEHICHIIISIM
Ta CIOpUsS€ CTBOPEHHIO IHTEPAKTUBHOTO cepeioBuINa. BoHu
MOEMHYIOTh (opMaibHe Ta HedopManibHE HaBYaHHS, IO
pOOUTH OCBITHIH Mpoliec OUTBII THYYKUM 1 JOCTYITHUM.

OTxe, BUKOPUCTAHHS COLIAJIBHUX Mepex €
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NEPCHEKTUBHUM HAIIPSIMOM PO3BUTKY METOJMKU BMKJIAJAaHHS
iHO3eMHUX MOB y nudpoBy enoxy. [lomanpmii gocmimkeHHS
MOXYTh OyTH CHOpSMOBaHI Ha BHBYEHHS €(EKTUBHOCTI
OKpeMux IuiargopM Ta BIUIMBY LHPPOBOi B3aeMOJii Ha
pe3ynbTaTH  HaBYaHHA.  AJe, OUIbIICTh  JOCHIIKEHb
npoBoaaTbest Ha TepeHax CIIA. Jlng ykpaiHCBKOTO MpPOCTOpY
11 TEMA € JOBOJII HOBOKO Ta HEIOCIIIIHKEHOIO.

Oco0nMBO MEpPCNEKTUBHUM € TIO€AHAHHS COLIAIBbHUX
MepexX 13 aJalTMBHUMHU OCBITHIMH CHCTEMaMHu. Y TMiJICYMKY
MO’KHA CTBEPJIKYBATH, 110 COLIaJIbHI MEPEX1 CTaJIN BaXIJIUBOIO
CKITIaJIOBOK0 CYYacHOi OCBiTHBOI €KOCHCTEMH. IX TpamMoTHe
BUKOPHUCTAHHS JIO3BOJIS€ ITIBUIUTH MOTHBAIIIO CTY/ICHTIB,
MOKPALIUTH KOMYHIKaTUBHI HAaBUYKHU Ta chopMyBaTu LUPPOBY
KoMIleTeHTHicTh. CoIliaabHi  MepeXi BIJKPUBAIOTh HOBI
MOXJIMBOCTI JJIsl TJI00a]bHOI CIIBIpali Ta MIDKKYJIbTYpHOT'O
mianory. lle poOuTh iX HEBiA €MHOIO YaCTHHOKO Cy4acHOT
METOAMKHA BHMKJIAJAHHSA 1HO3€MHHUX MOB. TakuM YHHOM,
IHTerpaLis COLIATbHUX MEPEX y HaBYaHHS € JIOTTYHUM KPOKOM
PO3BUTKY OCBITH. BUKOpUCTaHHS IUX IHCTPYMEHTIB CIIPHSE
(OpMyBaHHIO Cy4aCHHX KOMITIETEHTHOCTEH CTYy/I€HTIB.
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LANGUAGE FOR ACADEMIC AND SPECIFIC PURPOSES
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ENHANCING ACADEMIC ENGLISH PROFICIENCY:
AN ANALYSIS OF TEACHING MATERIALS FOR PHD
STUDENTS AT THE NATIONAL ACADEMY OF
SCIENCES OF UKRAINE

Olga ILCHENKO, Natalie KRAMAR, Zinaida
SHELKOVNIKOVA, Yaroslava BEDRYCH
Research and Educational Center of Foreign Languages,
the National Academy of Sciences of Ukraine, Kyiv

Abstract. This paper evaluates a suite of English for
Academic Purposes (EAP) materials developed by the
Research and Educational Center for Foreign Languages at the
National Academy of Sciences of Ukraine (NASU), focusing
on their implementation for PhD students getting ready for C1-
level proficiency exams (Council of Europe, 2020). The
analyzed resources include 7he Language of Science (Ilchenko,
2024), Academic English: Class Takeaways (Ilchenko et al.,
2025a), Academic English Cl: Course Roadmap for PhD
Students (Ilchenko et al., 2025b), TechForward: Navigating
Modern  Innovation  (Ilchenko et al., 2025c), and
complementary specialized lexicons: A Dictionary of 21st-
Century English Neologisms (Kramar, 2026), Sociocognitive
Dimensions of Neology (Kramar et al., 2025), and Terminology
of Climate Change: English-Ukrainian Dictionary (Kramar,
2025). Drawing on their pedagogical design, content alignment
with CEFR standards, and emphasis on interdisciplinary
scientific discourse — including a dedicated phonetic
component for precise oral delivery — the analysis highlights
their strengths in fostering reading, writing, listening, and
critical ~ thinking skills (Council of Europe, 2020).
Implementation success is assessed through criteria such as
interactivity, cultural relevance, and adaptability to blended
learning environments, with seamless integration of timely
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recent online materials. Findings indicate high efficacy in
supporting NASU PhD candidates’ international collaboration
(NASU, 2024), with recommendations for integration into
institutional curricula. This study contributes to EAP pedagogy
in non-Anglophone contexts.

Keywords: English for Academic Purposes, PhD
training, C1 proficiency, NASU, scientific discourse

Introduction. In the era of globalized research,
proficiency in English is indispensable for PhD students,
particularly in non-English-dominant regions like Ukraine. At
the National Academy of Sciences of Ukraine (NASU), where
13241 researchers-investigators engage in multidisciplinary
fields from natural sciences to humanities, the demand for
advanced EAP has intensified amid international collaborations
and publication pressures (NASU, 2024, pp. 411-412).
Ukrainian PhD candidates must achieve Cl-level competence
per the Common European Framework of Reference for
Languages (CEFR) to qualify for dissertation defenses and
access global networks, as evidenced by specialized courses
integrating C1 certification for scientific communication
(Ilchenko & Kramar, 2020). However, traditional language
training often falls short in addressing domain-specific needs,
such as scientific writing, oral presentations, and critical
analysis of tech-driven innovations.

This paper analyzes core EAP resources authored by
NASU’s Research and Educational Center of Foreign
Languages (Center). Namely: The Language of Science (8th
ed., llchenko, 2024), Academic English: Class Takeaways (3rd
ed., Ilchenko et al., 2025a), Academic English CI: Course
Roadmap for PhD Students (Ilchenko et al., 2025b), and
TechForward: Navigating Modern Innovation (Ilchenko et al.,
2025c). These are complemented by Kramar’s specialized
lexicons (Kramar, 2025, 2026) and co-authored monograph on
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neology (Kramar et al., 2025), which enrich domain-specific
vocabulary in climate science, innovation, and lexical
evolution. Published by Edelveys in 2024-2026, these
materials integrate linguistics research with pedagogical
innovation, emphasizing sociolinguistic norms, metacognitive
strategies, digital literacy, and a robust phonetic component to
refine pronunciation for authentic academic discourse
(Ilchenko, 2024; Ilchenko et al., 2025a; Ilchenko & Kramar,
2020; Kramar, 2026). The authors’ enthusiasm — rooted in
decades of NASU expertise and a commitment to empowering
Ukrainian scholars amid global challenges — infuses the
resources with dynamic, learner-centered vitality (Ilchenko,
2024, p. 3; Kramar et al., 2025, p. 3). The analysis evaluates
their successful implementation based on design efficacy,
learner outcomes, and institutional fit, using an adapted version
of Hyland’s (2006) EAP evaluation approaches: relevance to
learners (needs-matching, i.e. matching content to students’
academic needs and contexts), exploitation potential (the
materials’ ability to support a balanced, integrated pedagogy,
i.e. with receptive skills (reading, listening) preceding
productive skills (writing, speaking), guidance for teachers (the
adaptability and flexibility of materials for diverse classroom
settings and teacher styles). Data derive from material
descriptions, prefaces, and structural overviews, supplemented
by inferred implementation from NASU’s flipped learning
contexts (Ilchenko et al., 2025a).

Materials Overview. The selected resources form a
cohesive EAP ecosystem, progressing from foundational
textbooks to interactive guides, assessments, and specialized
lexicons, all aligned with C1 objectives (Council of Europe,
2020; Tibbets, 2019). A key strength is the phonetic
component, equipping learners with tools for accurate
intonation, stress, and linking in scientific presentations,
drawing on recent phonetic research to bridge Ukrainian-
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English prosodic differences (Ilchenko et al., 2025b, p. 3).
NASU’s 2024 Annual Report highlights the Center’s
contributions, including these publications to enhance
multimodal and cross-cultural competence for postgraduates
(NASU, 2024, p. 342).

The Language of Science (Ilchenko, 2024) is a 334-page
comprehensive textbook for C1 preparation, endorsed by
Ukraine’s Ministry of Education. It covers scientific lexicon,
grammar, translation, annotation, and editing, with original
tables and schemes illustrating cultural nuances in discourse
(Ilchenko, 2024, p. 3). Aimed at NASU researchers across
specialties, it supports reading comprehension, professional
writing, and cross-cultural communication (Ilchenko, 2024, pp.
2-3). Its phonetic exercises emphasize disciplinary-specific
pronunciation, such as technical terms in engineering
dialogues.

Academic English: Class Takeaways (Ilchenko et al.,
2025a), a 306-page 3rd edition, adopts a flipped learning
format with concise notes, visuals, and interactive tasks. It
addresses B2-to-C1 transitions via topics like metaphors in
discourse, digital resource analysis, and etiquette norms,
supplemented by images, charts, and links to timely recent
online materials such as interactive phonetic apps and videos
(Ilchenko et al., 2025a). Rich in multimodal elements, it fosters
critical thinking and multimodal literacy for online/offline use
(Ilchenko et al., 2025a, p. 3; Rahmanu & Molnér, 2024).

Academic English Cl: Course Roadmap for PhD
Students (Ilchenko et al., 2025b) is a 100-page guide
navigating advanced grammar, vocabulary, writing, listening,
and speaking. It emphasizes sociolinguistic error avoidance and
debate skills, with time-tested materials for self-study or
classroom integration (Ilchenko et al., 2025b). The phonetic
focus includes audio-linked exercises from recent online
corpora.
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TechForward: Navigating Modern Innovation (Ilchenko
et al,, 2025¢c), a 123-page test collection, targets Cl1 exam
preparation with reading, grammar, and listening exercises on
tech themes. It promotes vocabulary acquisition, main-idea
identification, and critical thinking, suitable for diverse PhD
backgrounds (Ilchenko et al., 2025c). Phonetic components
appear in listening tasks using clips from cutting-edge online
tech podcasts.

Complementing these, Kramar’s 4 Dictionary of 21st-
Century English Neologisms (Kramar, 2026) catalogs over
1,300 terms (2000-2025) across 20 themes (e.g., Al, climate,
social media), with definitions, translations, OED entries, and
2019-2025 examples, aiding PhD lexicon-building in evolving
scientific  discourse  (Kramar, 2026).  Sociocognitive
Dimensions of Neology (Kramar et al., 2025), a 200-page
monograph co-authored with Zhalai and Ilchenko, explores
neologism patterns in Industry 4.0/Society 5.0, integrating
sociolinguistic and cognitive lenses for tech terminology
(Kramar et al., 2025, pp. 3—4). Terminology of Climate Change
(Kramar, 2025), with 400+ IPCC terms, Ukrainian equivalents,
and usage examples from policy documents, supports NASU’s
sustainability research (Kramar, 2025). These lexicons, with
bilingual print/ebook ISBNs (e.g., 978-617-7619-62-7, ISBN
978-617-7619-63-4 for Kramar, 2026), reflect iterative NASU
feedback and authorial passion for real-world applicability.

Let us summarize key features of the materials in the
Table below.

Material Key Themes PhD Relevance
(NASU Context)
The Language of | Lexicon, grammar, | Scientific
Science (2024) translation writing/editing  for
publications
Class  Takeaways | Metaphors, digital | Critical thinking for
(2025a) tools, etiquette debates
Course  Roadmap | Sociolinguistics, oral | International
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(2025b) skills presentations
TechForward Tech innovations, STEM discourse
(2025¢) critical reading, | analysis

listening
Neologisms 21st-century terms Lexical evolution in
Dictionary (2026) (Al climate, art etc.) | research
Climate IPCC terms, Sustainability policy
Terminology (2025) | Ukrainian equivalents
Neology Cognitive neologism | Industry 4.0/5.0
Monograph (2025) | models terminology,

neologisms

Analytical Framework and Implementation Success.
Evaluation employs Hyland’s (2006) teaching materials
assessment, enhancing PhD candidates’ training at NASU,
where advanced English supports 47 Horizon Europe projects
and collaborations with 28+ countries (NASU, 2024, pp. 433,
435).

Content Relevance to PhD Needs. The materials excel
in domain specificity, bridging linguistics and scientific
practice, promoting learner autonomy and sensitivity to
rhetorical practices, proceeding from more generic to the more
discipline-specific features and variations (Hyland, 2016). The
Language of Science (Ilchenko, 2024) builds lexicon for
NASU’s interdisciplinary ethos (Ilchenko, 2024, pp. 2-3).
Kramar’s lexicons extend this: Neologisms Dictionary (2026)
tracks 21st-century innovations for lit reviews, while Climate
Terminology (2025) aligns with Ukraine’s EU climate law (No.
3991-1X, 2024) and NASU sustainability goals (Kramar, 2025,
p. 3; NASU, 2024, p. 352). Neology Monograph (Kramar et al.,
2025) analyzes cognitive mechanisms in tech neologisms, vital
for STEM PhDs (pp. 85-166). Phonetic drills across resources
ensure precise delivery of terms like “cryptojacking”,
“urbanormativity” (Kramar, 2026). Exam alignment in
TechForward (Ilchenko et al., 2025¢) mirrors C1 qualifiers.

Skill Integration and Learner Outcomes. Macro-skills
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integrate seamlessly (Ilchenko et al., 2025b). Course Roadmap
sequences grammar with debates, mirroring NASU seminars
(Ilchenko et al., 2025b). Kramar’s works add reading/writing
via examples from IPCC reports and online sources, boosting
multimodal literacy (Kramar, 2025, p. 3; Rahmanu & Molnér,
2024). Outcomes include vocabulary growth and confidence
gains, per Center evaluations (Ilchenko et al., 2025a). Cultural
mitigation prepares for Anglo-centric norms.

Pedagogical Adaptability. Flipped/online modes suit
NASU’s hybrid landscape (Ilchenko et al., 2025a). Ebook
ISBNs and links support autonomy
(https://langcenter.kiev.ua/vydan.html,
https://olgailchenkoauthor.wordpress.com/). Lexicons mitigate
overload with thematic indexes (Kramar, 2026).

Discussion and Recommendations. Success stems from
NASU-centric authorship amid geopolitical shifts (NASU,
2024, pp. 352, 359; Illchenko & Kramar, 2020). Strengths
include innovation (e.g., visuals; Ilchenko et al., 2025a) and
scalability, but gaps in quantitative data suggest longitudinal
NASU surveys (NASU, 2024, p. 604). Multimodal efficacy is
underscored. Recommendations: (1) Mandate in PhD modules,
using Roadmap as scaffold (Ilchenko et al., 2025b); (2) App for
TechForward audio and Kramar lexicons (Ilchenko et al.,
2025¢, p. 3; Kramar, 2025); (3) Revise for humanities with
online phonetic tools (Ilchenko, 2024). These would definitely
elevate Ukrainian science globally.

Conclusion. This analysis affirms the materials’ efficacy
for NASU PhDs, transforming barriers into assets. Prioritizing
relevance and interactivity — fueled by authors’ passion and
timely online integrations — they empower equitable global
participation.
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an ecological approach to EAP practice [Abstract]. In Book of
Abstracts: 2nd International EAP/ESP Conference, University of
Crete. University of Crete. https://eapcrete.wordpress.com/wp-
content/uploads/2019/09/book-of-abtracts-2019-university-of-crete-
2nd-international-eapesp-conference-1-1.pdf

DIFFERENT MEANS TO ENHANCE MOTIVATION IN
FOREIGN LANGUAGES LEARNING

Hanna ANDROSIUK, Olena SYDORENKO
Taras Shevchenko National University of Kyiv

Recent advancement in technology has made it easier and
more common for teachers and learners of English to access a
wide range of resources in terms of authentic input and
communication with native and non-native speakers of English
around the world. Since the early days of computer-assisted
language learning (CALL), there has been discussion of how
technologies can be applied in motivating learners in mastering
a language and as technologies have become more
consummate, the increasing number of technologies used in
and out of the auditorium (course of lectures) increases the
opportunity to improve motivation.

It is worth mentioning that Computer Assisted Language
Learning (CALL), based upon crossroads of technology and
language learning, respond to human needs, industrial and
educational development, cultural demands, entertainment and
business. CALL programs, incorporated into distance learning
systems, offer students wide range of texts, multimedia
materials, pre-structured exercises, tests etc.

With that in mind, too much praise or extrinsic motivation
can actually hinder/prevent their learning. That is why the
students will perform better/best when you focus on motivating
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them intrinsically rather than extrinsically. In other words,
encourage their already present desire to learn rather than
tempting them to learn with external rewards.

Motivating students to learn English is composed of five
Smart Techniques.

1. Make Your Class Communicative. One way to
encourage your students’ intrinsic motivation is to make class
communicative. Part of the joy of language is using it to
communicate. Language learners get a rush when they can
successfully translate their thoughts into words and get their
points across. Aside from the fun of communicating, it’s also
what most students want to get out of learning English. In other
words, that’s where their intrinsic motivation lies they are
already eager to be able to communicate in English for their
own reasons. For some students, their goal is communication in
business. For others, their goal is to communicate during their
advanced studies at an English-language university or college.
Still others want to explore the world and will use English to
travel and connect with people all over the globe. The more we
encourage our students to communicate in class, the more
motivated they will be. They may see that they are
accomplishing their goals even as they are learning, and the
success and achievement will make them readier to learn. Here
are some ways to make your class more communicative: a) use
pair and group activities; b) use seating to your advantage —
arrange student desks to make large tables to encourage
communication among them; c) give a discovery grammar
method a shot — let the students figure out the rule on their
own; d) a flipped classroom is another great way that turns
tradition on its head by assigning instructional material to be
completed at home and then uses class time for extension,
practice and deepening activities.

2. Make English Practical. Bringing realia into your
classroom will make the students more prepared for what they
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find outside the classroom walls. A great way to keep things
focused on reality is case study, and the project-based learning
(they start with a true-to-life problem and ask students to solve
it). In case study, as well as project-based learning, students
work through a series of steps to come to a solution to that
problem. This series of steps may comprise: a) listing the
information necessary for coming to a solution; b) breaking
down the different steps they have to take to solve the problem,
c) gathering the necessary information; d) coming to a
conclusion, and e) presenting their solution. We may admit
that the process itself is more important than the final product,
since that is where students are really putting their language
knowledge to use. Focusing on the process also helps to
motivate students the right way because you are not
considering the extrinsic motivation of a grade at the end of the
project.  Rather, you are emphasizing successful
communication throughout the process.

Role playing is one more way to stay intent on the
practical. Giving students real-life situations they are likely to
experience in the outside world will give them a chance to
practice for the future in safe environment.

3. Make Class Fun. Making class fun is a faultless way to
boost and inspire intrinsic motivation level. When students are
having a good time, they are more engaged in learning. Their
motivation will come from them rather than from a teacher.
You just have to find the best ways to help your students have
a good time while they learn.

4. Forge Relationships. Generally speaking, people don’t
care what you know until they know that you care. That is why
shaping relationship with your students is so important.
Supporting your students is something you need to do before
you can motivate them. You can let your students know that
you care about them and where they come from by
encouraging expressions of culture, regional traditions or local
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lore information in class. Be on the lookout for any
opportunities to have students share their values, beliefs and
traditions. It is also a good idea to take some time every day to
relate to your students on a personal level. Ask them how their
weekends went. Encourage them if they seem down. Let them
know that you are there for them in any way. Though it may
seem like you are ‘wasting’ valuable class time with chit-chat,
the bonds you form during those minutes are the foundations of
successful relationships with your students.

5. Give Feedback. It is really very important to give
positive feedback, like compliments and encouragement, as
well as criticism. When you have criticism to give, it is better
to deliver it along with some positive comment. Something
negative or difficult is a lot easier to hear when it is preceded
and followed by something positive and pleasant. That way no
student will feel confused, insulted or humiliated or like you
are picking on them. You don’t have to be the only source of
feedback for your students, either. Encourage peer feedback
and self-evaluation, and make time for all this in your lesson
plans each day. Your students have valuable things to share
with their classmates. Be sure to make it possible.

In conclusion, we have to note that it is great to celebrate
achievements on a regular basis. This does not mean rewarding
every action your students perform. That type of extrinsic
motivation will only serve to demotivate them, or it will feel
insincere and false. We think taking time out to talk about the
things your students have accomplished and giving them the
space to brag on themselves a little is worthwhile endeavor. Go
around in a circle and have everyone share something they
believe they did well that day, that week or that term. Have
their peers give them a round of applause, compliments or
‘snaps’ to celebrate!
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DOGME: A CONVERSATION-BASED, LOW-
MATERIAL APPROACH TO TEACHING ESP FOR
HISTORIANS

Oksana LABENKO, Viktoriia SHABUNINA
Taras Shevchenko National University of Kyiv

The evolution of English for Specific Purposes (ESP)
pedagogy has consistently emphasized authenticity, learner
agency, and subject-relevant communication, a trend well
documented in early ESP scholarship [1]. Within this
paradigm, DOGME—originating from Thornbury and
Meddings’ critique of excessive materials dependence [2; 5] —
has gained renewed relevance, particularly in contexts where
disciplinary expertise and communicative competence
intersect. For advanced learners of ESP in the field of history,
DOGME provides a flexible, dialogic framework that
prioritizes discourse, critical engagement, and co-constructed
knowledge over pre-packaged teaching materials. The
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approach resonates with the intellectual demands of history
students, whose learning processes rely heavily on
interpretation, argumentation, and contextualized use of
specialized language, consistent with the principles of authentic
language use highlighted by Widdowson [6].

At its core, DOGME advocates for a pedagogy
"unplugged": one grounded in emergent language, responsive
interaction, and minimal externally produced materials [2].
This orientation aligns with constructivist and sociocultural
theories of learning, placing dialogue at the center of
internalizing complex linguistic and conceptual content. In
advanced ESP classrooms—especially those focusing on
historical inquiry—this dialogic foundation allows learners to
negotiate meaning around discipline-specific issues such as
historiographical debates, primary source interpretation, causal
reasoning, and the evaluation of historical narratives. Such
interaction reflects broader communicative principles described
by Richards [4], who emphasizes the centrality of meaningful
communication in language development.

The application of DOGME to ESP History involves a
strategic shift from traditional, text-heavy materials toward
dynamic communicative encounters that approximate the
discursive practices of historians. Instead of relying on
predetermined  textbook wunits, the instructor fosters
conversation arising from learners’ ongoing historical interests,
coursework, or research projects. These interactions naturally
generate specialized vocabulary, functional academic phrases,
and syntactic structures characteristic of historical writing and
discussion—features of disciplinary literacy discussed by
Paltridge and Starfield [3]. The teacher, acting as facilitator,
selectively scaffolds emergent language by providing
clarification, reformulation, or micro-input only when
necessary to support communicative flow and linguistic
accuracy, thus implementing the kind of focus-on-form
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advocated in ESP literature [1].

A conversation-driven approach is particularly effective in
history-focused ESP because the discipline itself is
fundamentally dialogic. Historians construct interpretations in
response to existing scholarship, engage in debates, and revise
narratives in light of new evidence. When learners discuss
topics such as the Reformation, the Viking Age, early modern
state formation, or twentieth-century revolutions, they do not
only practice terminology and academic structures but also
participate in the epistemological practices of the field.
DOGME thus bridges the gap between language learning and
disciplinary identity formation, encouraging students to speak
as emerging historians rather than as language learners
performing isolated classroom tasks.

Moreover, a material-light environment encourages the use
of authentic, student-selected historical sources. Instead of
predetermined texts, learners bring excerpts from primary
documents, lecture notes, scholarly articles, or historical
datasets they are already working with—an authenticity
principle central to ESP pedagogy [6]. These materials become
catalysts for conversation: students paraphrase complex
passages, explain historical processes to peers, compare
interpretations, or critique the rhetorical strategies of historians.
The teacher facilitates these conversations through strategic
questioning that promotes higher-order thinking—posing
questions about causation, continuity and change, or the
reliability of evidence—which in turn elicits discipline-specific
language structures. In this way, DOGME supports both
linguistic development and disciplinary literacy.

In advanced ESP for historians, DOGME also creates
space for spontaneous mini-lessons emerging directly from
communicative needs. When students debate, for instance,
whether a political transformation constituted a revolution or
an evolution, the discussion itself generates opportunities for
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teaching lexical nuance, modality, hedging, or evaluative
language. Rather than preparing vocabulary lists in advance,
the instructor addresses language at the moment when learners’
cognitive investment is highest—a process aligned with
interaction-driven acquisition models highlighted in ESP
research’.

An additional advantage of DOGME in the ESP history
context is its adaptability to varied educational environments.
In many institutions, especially those with limited resources,
teachers may lack access to high-quality, history-specific ESP
textbooks. DOGME offers an equitable pedagogical alternative
by eliminating the necessity for expensive materials while
maintaining academic rigor. It also benefits multilingual
classrooms where students may specialize in different
historical periods or regions, allowing classroom content to be
shaped by learners’ diverse research interests rather than by a
fixed syllabus.

Despite these strengths, applying DOGME to ESP History
requires careful professional judgment. The approach is not
synonymous with improvisation; rather, it demands that
instructors possess deep awareness of disciplinary discourse
features, strong facilitation skills, and the ability to support
emergent language without derailing communicative flow.
Teachers must also ensure that conversations remain
academically substantive, avoiding purely personal or
anecdotal exchanges. Planning within DOGME occurs at the
level of desired discourse functions and historical thinking
skills rather than predetermined content, ensuring a coherent
developmental trajectory across lessons.

In conclusion, DOGME offers a highly effective,
theoretically grounded methodology for teaching Advanced
ESP in the field of history. Through conversation-driven,
material-light pedagogy, learners engage more deeply with
disciplinary discourse, rehearse the communicative practices of

162



LEARNING THROUGH LANGUAGE

professional historians, and develop sophisticated linguistic
resources essential for academic success. The approach not
only enhances language proficiency, but also -cultivates
historical reasoning, critical inquiry, and intellectual autonomy.
In an era of increasing emphasis on student-centered, authentic
learning, DOGME stands as a compelling model for integrating
language and disciplinary knowledge in higher-level ESP
instruction.
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HUMAN DIMENSION OF MEDICINE: RETHINKING
PROFESSIONAL IDENTITY IN MEDICAL TRAINING

Liliia VINNIKOV A
Borys Grinchenko Kyiv Metropolitan University

For more than two decades, scholars have warned that
modern medical education risks drifting too far from the
human concerns that originally grounded clinical practice.
Discussions about the direction of medical education
increasingly point to a long-standing problem: clinical training
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often cultivates strong diagnostic competence while leaving the
interpersonal dimension of care insufficiently developed. Many
programmes still privilege technical mastery to such an extent
that the patient’s lived story becomes secondary to the
mechanisms of disease. The dominance of biomedical
reasoning still frames much of what students learn and how
they are evaluated, leaving less room for the interpersonal
skills that clinical work inevitably requires. The result is visible
early in training: as Martin (2024) notes, many students can
readily explain the mechanisms of disease but hesitate when
faced with the emotional and narrative dimensions of a
patient’s experience. Their difficulty does not stem from lack
of interest, but from the fact that curricula rarely provide
structured opportunities to practise this form of engagement.
Encounters that require sensitivity, interpretive attention, or
acknowledgement of emotion frequently create uncertainty,
suggesting that the formation of professional identity is shaped
as much by what curricula omit as by what they explicitly
teach. The conventions of case reporting—formulaic,
anonymised, stripped of emotion—reinforce habits that
distance learners from their own reactions and from the
narrative complexity of illness.

Attempts to foreground the human dimension encounter
predictable obstacles. The authority of biomedical reasoning
may lead students to view relational knowledge as secondary,
while  entrenched  educational  routines  discourage
experimentation with alternative forms of learning. Yet studies
of clinical burnout indicate that emotionally muted
professionalism is neither sustainable for practitioners nor
beneficial for patients. Martin (2024) argues that the challenge
is not to replace biomedical rigour but to create conditions in
which humanistic insight is treated as an essential component
of expertise rather than an optional supplement.

Language plays a central role in this reorientation. Heath
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(2016) describes effective clinical communication as a form of
“bilingualism,” in which precise medical terminology is
balanced with an attuned awareness of how people speak about
suffering, uncertainty, and hope. Such bilingualism requires a
corresponding shift in educational leadership. Martin (2024)
highlights initiatives in which supervisors adopt a more
participatory stance—sharing authority, modelling curiosity,
and fostering environments in which students can articulate
questions that fall outside conventional biomedical frames.

One such initiative involves creative, inquiry-based
assessments. In Martin’s account, students on a general
practice placement were asked to explore the idea of
compassion through artistic or interpretive media and then
discuss their work with clinicians. This task repositioned them
not as passive recipients of professional norms but as
investigators of the moral and emotional terrain of medicine.
The varied outputs — paintings, poems, musical compositions
— offered a vocabulary for experiences that standard
assessments rarely capture and revealed how students grapple
with the complexity of care.

Developing emotional awareness is integral to this process.
In a much-cited paper, Branch et al. (2001) suggest that
empathy begins with the small act of noticing one’s own
feelings during a consultation. Some teaching settings try to
work with this very concretely. Martin (2024), for example,
describes a student who answered a patient’s story with a
painting loosely modelled on van Gogh. The exercise was not
about artistic skill; it gave the student a way to capture the
patient’s heaviness of mood and to recognise the discomfort
that the encounter had stirred in them—elements that would
barely surface in a conventional case write-up. Work of this
kind encourages learners to consider how personal responses
quietly influence clinical judgement and the quality of their
communication with patients.
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Conclusion. When the scientific and humanistic
dimensions of medicine are viewed as mutually reinforcing
rather than hierarchically arranged, a more comprehensive
model of professional identity becomes possible. Although
biomedical content occupies most of the formal curriculum, the
more personal and relational aspects of medicine develop only
when educators make space for them—through practices that
invite reflection, encourage experimentation, and allow
teachers and students to speak openly about uncertainty and
emotional strain. These practices provide a pathway toward a
form of clinical education that prepares future doctors to
engage competently and compassionately with both the science
and the human reality of illness.
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GRAPHIC CONTENT VISUALISATION TECHNIQUES
DEVELOPING COMPETENCE IN INTENSIVE
READING OF ENGLISH-LANGUAGE SPECIALIST
TEXTS

Nataliia BILAN, Iryna SUIMA
Dnipro University of Technology

The modern world which is becoming increasingly
globalised and constantly changing sets high standards for
specialists in various fields. Therefore, the higher education
system must ensure that graduates of the country’s higher
education institutions are trained in such a way that the level of
competence they achieve at the end of their studies meets the
challenges of the 21st century. Given the urgent need to train
specialists who will be competitive in the global labour market,
educators are confident that this social mandate can only be
fulfilled on the basis of a new conceptual framework of a
competence-based approach. The 2017 Law of Ukraine ‘On
Education’ defines competence as a dynamic combination of
“knowledge, skills, abilities, ways of thinking, views, values,
and other personal qualities that determine a person’s ability to
successfully socialise, engage in professional and/or further
educational activities” maintaining this vision of competence in
the version of the Law dated 31 October 2025 [3].

The defining categories of the competency-based approach
in education are the concepts of competence and competency.
Competency is a characteristic or quality of a person that
allows them to effectively solve problems, make decisions or
express opinions in a particular field. It is based on knowledge,
expertise, and experience of a person’s social and professional
activities. This approach emphasises the integrative nature of
competence, which encompasses various aspects of training
and personal qualities [1; 2; 5; 7].
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Within the framework of the Bologna Process,
competencies are considered an effective tool for strengthening
social dialogue between higher education institutions and the
professional world [10].

At the same time, the experience of conducting online
classes accumulated by teachers of higher education
institutions in Ukraine since 2019 provides a wealth of factual
material that should be analysed and systematised on the basis
of methodological principles of teaching in higher education
institutions in order to use those methods and types of work
that have proven their effectiveness during the specified period.

Given the above theoretical provisions and in order to
implement a competency-based approach in planning the
educational process, teaching disciplines, preparing students
for tests, monitoring educational activities, internal and
external control of higher education quality assurance, the
Department of Foreign Languages of Dnipro University of
Technology has developed Programmes for the academic
discipline “Foreign Language for Professional Purposes
(English/German/French)” for students pursuing a Bachelor’s
degree in different specialities.

These Programmes contain a list of disciplinary learning
results, competency characteristics and soft skills, in particular:
the ability to extract both general and specific information from
authentic texts related to the field of study and/or topics of
study effectively using logical thinking, methods of extraction,
analysis, processing and synthesising information related to the
field of study and/or area of study; the ability to select/develop
and interpret graphic and textual information [4, p. 5].

The aim of this study is to analyse the use of graphic
methods applied to represent the semantic structure of English-
language scientific and technical texts in the process of
studying the topics “Searching, reading and processing
information in a foreign language. Pre-reading, skimming,
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scanning and active reading of specialist texts in English for
the discipline “Foreign Language for Professional Purposes
(English/German/French)”.

When mastering active or intensive reading, students use
such techniques as asking questions, annotating texts,
highlighting their key points, taking notes, and summarising to
deeply explore academic material and complex topics, improve
understanding and retention of information, develop critical
thinking, and analyse the content of selected specialist texts.

In addition to these time-tested teaching methods, the
discipline programme includes the use of various means of
visualising scientific information. Students are encouraged to
create and comment on various graphic means of presenting
the information of the materials being studied — graphs,
diagrams, charts, mind maps. Overall, such a variety of
methods for working with technical and scientific literature
undoubtedly helps students achieve their goal of gaining a
deeper understanding and memorising the content of foreign-
language texts in their field of study.

However, the performance of visualisation tasks shows
that first-year students are not always able to successfully
create graphic means of presenting complex academic material.
Faced with complex systems of content representation in
scientific texts, students find it difficult to identify larger
blocks of content expression within the text as a whole and the
units of content expression that make up these larger blocks.

To solve this problem, we used the arrow analysis method,
which allows establishing all the relationships between all the
key notions that form the semantic structure of a scientific text.

The effectiveness of the arrow analysis in identifying
semantic relations not only in texts, but also in various systems
has been confirmed by numerous scientific and practical
studies covering many areas of modern human life. We can
mention the field of education [8] and the processes occurring
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in socio-ecological systems [6]. Due to the effective and
intensive use of the semantic potential of arrow symbols,
information technology specialists are looking for solutions to
the pressing issue of computer interpretation of arrow symbols
which are a frequent and wuniversal component of
communication diagrams [9].

Our choice of the method for analysing the semantic units
and blocks of scientific tests proved to be successful.
According to the students, their perception of the semantic
structure of scientific texts changed dramatically after applying
arrow analysis. Before the suggested analysis method was
used, a large number of notions posed a separate problem for
understanding, which, combined with the ambiguity of the
systemic relationships between them, became even more
complicated. However, the clarity of the system of links
between the semantic blocks of the analysed texts provided by
the wuse of arrow analysis not only explained the
interconnection between these notions, but also led to a deeper
understanding of both the semantic load of the texts and the
notions that constitute its constituent elements.

The conducted research and practical implementation of
graphical methods for visualising the semantic structure of
English-language specialist texts demonstrate the effectiveness
of combining existing visualisation techniques in the process of
higher education students work on academic texts online. With
a sufficiently high level of complexity in the texts being
studied, the use of arrow analysis proves to be an effective
solution due to its unique explanatory potential.
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LEXICAL COMPETENCE OF FUTURE DOCTORS: A
STRATEGY FOR STEP-BY-STEP FORMATION OF AN
ENGLISH-LANGUAGE PROFESSIONAL
VOCABULARY

Oleksandr NAUMENKO, Liudmyla MUSIIENKO
Bogomolets National Medical University, Kyiv

The formation of English-language professional
vocabulary of future doctors is a key component in the
development of their foreign-language communicative
competence. Medical specialists must be able to operate
professional vocabulary effectively across different types of
speech activity in order to solve professionally oriented
communicative tasks. Mastery of foreign-language professional
terminology within the knowledge area 1 “Healthcare and
Social Security” takes place within the course “English for
Specific Purposes” in Ukrainian medical (pharmaceutical)
institutions of higher education. At the same time, this is a
purposeful process aimed not only at acquiring lexical
knowledge but also at developing stable lexical skills and
abilities for their practical application.

In this context, the need for future doctors to operate
professional vocabulary naturally determines the choice of an
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effective technology for its step-by-step acquisition. Drawing
on the sequence of foreign-language lexical competence
formation proposed by researchers M. Duka and Yu.
Serpeninova [1], we consider the implementation of a staged
approach to be an appropriate strategy for learning English-
language professional vocabulary. Such a structured system
ensures the coherence of the educational process, the logical
development of lexical skills, and the gradual complication of
students’ speech activity.

The proposed model of lexical competence formation
comprises three interconnected stages [2]:

1. Semantization of new vocabulary.

2. Automatization of vocabulary use.

3. Creative application.

These stages serve as methodological guidelines for
instructors in designing course content and creating an
effective system of lexical exercises and tasks aimed at training
future medical professionals. Their consistent implementation
promotes holistic, conscious, and long-term mastery of
English-language professional vocabulary, which is essential
for successful communication in the medical field.

At the semantization stage, students become familiar with
the phonetic, graphic, and semantic characteristics of new
lexical units and learn to recognize them within medical topics.
To achieve this, learners work with mono- and bilingual
dictionaries, analyze word-formation elements, select
synonyms and antonyms, compare new terms with their
equivalents in Ukrainian or Latin, and explain their meanings
in English. The choice of semantization technique depends on
the specifics of the lexical unit — its form, meaning,
combinability with other words in a sentence, word-formation
potential, etc.

This stage typically precedes work with authentic texts
(reading or listening). It is also important to develop students’
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ability to predict the meaning and usage domain of new
vocabulary and relate it to their own experience, which
contributes to deeper understanding and stronger retention of
terminology. Initial consolidation takes place through specially
selected exercises that form the basis for further automation of
lexical actions. These exercises create the conditions for
conscious and purposeful use of terminology and for the
gradual formation of speech automatisms at the following
stages of learning.

The purpose of the automatization stage is the active
consolidation of new vocabulary and the development of stable
skills for its use in all types of speech activity. At this stage,
students move from simple recognition of terms to their
confident and conscious reproduction, ensuring strong and
long-term mastery of professional English vocabulary. In
parallel, students continue encountering new lexical units
through reading and listening to authentic texts. Through these
activities, they clarify the meanings of terms, understand the
conditions of their use, and verify their assumptions regarding
unfamiliar vocabulary.

Work with texts promotes the ability to determine the
meaning of words and set expressions from context and form
additional associative connections that deepen comprehension
and facilitate meaningful vocabulary acquisition. As noted by
Yu. Semenchuk [3], integrating English-language vocabulary
with students’ professional knowledge during text-based tasks
fosters a combination of intrinsic and extrinsic learning
motivation and enhances the effectiveness of mastering
specialized terminology in an interactive format.

At the third stage — the creative application stage — future
doctors engage in interactive activities such as information
exchange, information search, analysis of practical cases,
solving problem situations, participating in role plays and
discussions, and preparing short presentations. The purpose of
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this stage is the conscious and active use of acquired English
vocabulary in various types of speech activity to accomplish
professionally oriented communicative tasks. Such activities
contribute to the development of stable speech skills at the
level of supra-phrasal units and coherent texts. Accordingly,
students work with tasks built around communicative situations
that model real-life conditions of medical practice. Typical
situations include taking medical history, consulting patients
regarding diagnosis and treatment, providing remote medical
assistance, maintaining medical documentation, and discussing
diagnostic decisions with colleagues. Completing such tasks
develops both oral and written communication skills, helping
students construct logical arguments, improve stylistic
accuracy, and enhance overall communicative competence.

Thus, the step-by-step formation of English-language
professional ~ vocabulary in  future doctors ensures
comprehensive, conscious, and long-term mastery of the
terminology necessary for effective communication in the
medical sphere. This approach not only contributes to the
development of stable speech skills and logical use of
specialized vocabulary in various types of language activity but
also prepares students to confidently apply their knowledge in
real professional settings. Ultimately, it creates a solid
foundation for their future successful medical practice and
professional development.
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ENHANCING ENGLISH LANGUAGE LEARNING FOR
IT STUDENTS: INNOVATIVE TEACHING
STRATEGIES

Liubov KOZUB
Taras Shevchenko National University of Kyiv

In modern education, English language proficiency plays a
critical role in enhancing the academic growth and future
career opportunities of students in technical fields. For IT
students, English is not only a subject but also a tool for
international collaboration, knowledge acquisition, and career
development. However, the gap between the dynamic nature of
the IT world and traditional language teaching often leads to a
mismatch between teaching methods and student expectations.

IT students typically demonstrate strong problem-solving
skills and prefer structured, logical learning tasks, as well as
the wuse of digital tools and interactive environments.
Consequently, there is a growing need to implement innovative
methodologies that align with their learning styles while
maintaining a focus on developing their communicative skills
and teaching specialized technical vocabulary, commonly
referred to as English for Specific Purposes (ESP). This study
examines several effective, learner-centered strategies that
enhance engagement, increase motivation, and promote long-
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term language acquisition among IT students.

One of the most significant shifts in modern language
education involves moving from teacher-centered instruction
toward learner-centered environments. For IT students, this
shift is particularly beneficial, as they often thrive in conditions
that encourage autonomy, exploration, and peer interaction.
Active learning techniques such as jigsaw reading activities,
discussions, micro-presentations, and peer teaching facilitate
meaningful communication and stimulate professional
curiosity. These activities foster active collaboration, provide
opportunities for spontaneous language production, reduce
anxiety, and increase overall engagement.

Multimodal learning is another strategy that can be
effectively used with IT students in the study of a foreign
language. It involves using multiple channels of input (visual,
auditory, and textual) to support language acquisition (Dopson,
2025). For wvisually oriented IT students accustomed to
dashboards, interfaces, diagrams, and graphs, this approach
significantly enhances comprehension. In the English
classroom, multimodal learning may include infographics for
vocabulary development, short videos for listening and
speaking, interactive quizzes for grammar practice, real-life
dialogues and podcasts for authentic input, and collaborative
mind maps for brainstorming. This diversity of materials helps
keep the learning process dynamic and engaging.

Communicative language teaching (CLT) remains one of
the most effective language teaching methods for improving
fluency and interaction (Salam & Luksfinanto, 2024). When
adapted specifically for IT students, CLT may include
communication tasks related to particular areas within the IT
field, such as cybersecurity, software engineering, or the
Internet of Things. Examples include problem-solving
dialogues, debates, and participation in mini-discussions on
familiar topics. These activities develop strategic competence:
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the ability to clarify, paraphrase, and maintain a conversation.
Such skills are essential for professional communication,
teamwork, and intercultural collaboration in the IT sphere.
CLT also shifts the focus from error avoidance to meaningful
expression, helping reduce the fear of speaking, which is a
common barrier among technically oriented students.

When discussing innovative strategies in foreign language
teaching, one cannot ignore the role and active use of Artificial
Intelligence (AI) in language learning (Shevchenko, 2024).
While Al is highly advanced in the IT domain, its integration
into  English learning should be thoughtful and
methodologically grounded. AI tools can assist with
pronunciation  practice, vocabulary building, grammar
correction, text generation, and conversation support. They can
also provide personalized feedback and adapt tasks to
individual proficiency levels. The key is to emphasize critical
Al literacy: students must learn to evaluate Al-generated
output, avoid overdependence, and use technology to enhance
rather than replace genuine language production. When applied
responsibly, Al becomes a powerful aid for autonomous
learning and skill development.

Overall, the effectiveness of English language instruction
for IT students depends on the implementation of innovative,
learner-centered approaches that address their learning
preferences and professional needs. Strategies that encourage
active participation, provide diverse multimodal input, promote
real-life communication, and responsibly integrate Al
technologies contribute to deeper engagement and more
effective language acquisition. By rethinking traditional
methods and embracing innovative practices, educators can
better equip IT students with the communicative skills required
for academic success and professional growth in an
increasingly interconnected world.
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CLIL IN TEACHING ECONOMICS AT UNIVERSITY

Olha SERDIUKOV A
National Technical University “Kharkiv Polytechnic Institute”

Abstract

Content and Language Integrated Learning (CLIL) has
become increasingly relevant in higher education, especially in
disciplines requiring global communication skills such as
Economics. This study examines the effectiveness of CLIL —
based instruction in an undergraduate Economics program at a
European university. Using a quasi-experimental design, we
compared language development, conceptual understanding,
and student engagement across two intact groups: one
following a CLIL approach and one taught through traditional
lectures. Results indicate that CLIL significantly improved
students’ disciplinary vocabulary, reading comprehension of
economics texts, and engagement, without reducing conceptual
mastery, implications for curriculum design and teacher
training are discussed.

Keywords: CLIL, economics education, ESP, bilingual
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instruction.

Introduction

The globalization of economic activity and labour markets
has increased the need for graduates, who can function
professionally in English, the dominant language of
international business and research. As a response, universities
worldwide are introducing English-medium instruction and
bilingual learning models. One approach gaining prominence is
Content and Language Integrated Learning (CLIL), in which
students simultaneously develop disciplinary competence and
foreign language proficiency.

Research on CLIL in higher education suggests benefits
such as enhanced vocabulary development, increased
motivation, and improved access to international academic
resources. However, most studies focus on fields like teacher
education, STEM, or business administration. Less is known
about how CLIL functions specifically in Economics, a subject
requiring precise conceptual language, mathematical literacy,
and engagement with authentic academic texts.

The present study aims to investigate:

1. Whether CLIL enhances students’ disciplinary
vocabulary in Economics;

2. Whether CLIL affects conceptual understanding of key
economic content;

3. How students perceive the integration of language and
content. We hypothesize that CLIL instruction will lead to
improved language outcomes and equal or greater conceptual
achievement compared to traditional instruction.

Method

Participants were 84 first-year Economics students
enrolled at a large public university. Two intact seminar groups
were used: a CLIL group (n=41) and a non — CLIL control
group (n=43). All participants were B1-B2 level English users

180



LEARNING THROUGH LANGUAGE

based on institutional placement tests.

Materials

Instructional materials included authentic economics texts
(e.g., introductory microeconomics chapters, newspaper
articles, and case studies), teacher — created scaffolding guides,
and task worksheets aligned with CLIL methodology.
Language assessment instruments included a disciplinary
vocabulary test and an economics reading comprehension test.

Procedure

The CLIL group received instruction entirely in English,
integrating language objectives (e.g., hedging devices,
argumentation patterns, economic terminology) with content
objectives (e.g., supply and demand, elasticity, market
failures). The control group received the same content in L1
using traditional lectures and reading assignments.

The intervention lasted 12 weeks. Pre- and post-tests
measured vocabulary and reading comprehension. Conceptual
understanding was assessed using standardized course exams.
A student perception survey was administered to the CLIL
group.

Design

A quasi-experimental design with pre-test/post-test
comparison was used. Independent variable: instructional
approach (CLIL vs traditional). Dependent variables:
vocabulary gain, reading comprehension, exam scores, and
student attitudes.

Results

Independent-samples t-tests revealed that the CLIL group
improved significantly on disciplinary vocabulary (p < 0, 1)
and reading comprehension (p < 0, 5) compared with the
control group. No significant difference was found in
conceptual exam scores (p > 0, 5). Indicating that CLIL did not
hinder content learning. Survey results showed high student
engagement, particularly with communicative tasks and
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authentic materials.

Discussion

The findings support the use of CLIL in university-level
Economics courses CLIL appears to enhance linguistic
competence without compromising academic content
understanding. This aligns with prior research indicating that
language-rich environments promote deeper processing of
disciplinary texts.

However, successful implementation requires careful
scaffolding, teacher training, and alignment between language
and content objectives. The study is limited by its short
duration and the use of intact groups, which may influence
generalizability. Future research could include longitudinal
designs and mixed-method approaches to explore long-term
academic outcomes and student trajectories.

CLIL can serve as an effective strategy for preparing
Economics students for global academic and professional
environments. Universities should consider integrating CLIL
into curriculum reforms, particularly in fields where English
serves as a lingua franca for research and practice.
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TRANSLATION-BASED ACTIVITIES IN THE
FOREIGN LANGUAGE CLASSROOM

Olena MYKHAILENKO, Olha SHEVCHENKO
Taras Shevchenko National University of Kyiv

Translation plays an important role in foreign language
teaching — it provides mindful learning and control of the
foreign language, which brings downs native language
involvement. The value of translation in language learning is
implicitly acknowledged in the fact that generally university
Bachelor’s programmes in foreign languages include at least
one course in translation. This is due to the fact that translating
(or interpreting) is one of the things that a student might be
willing to do, on professional or paraprofessional basis, with
their foreign language after graduation [4, p. 125]. Not
surprisingly, translation is generally considered as a ‘fifth
skill’.  An important issue to discuss is when and how
translation can be used beyond the translation courses. In what
manner can translation be incorporated into the foreign
language lesson so that it could facilitate acquiring other
language skills and develop intercultural competence?

Generally, translation alone is rarely viewed as a language-
learning method. It used to be part of the grammar-translation
method [2, p. 252] predominant in the nineteenth century.
However, since then translation has become one of the efficient
foreign language learning tools. Nowadays many language
educationalists admit that it can and often is jointly used with
other common language teaching techniques. With this in view,
we are not questioning the role of translation in the foreign
language classroom — we are discussing how it can be used for
most benefit.

Modern translation methodologists suggest various
activities for language instructors to experiment on — most of
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them are aimed at encouraging foreign language learners to
acquire translation skills that can be useful in their future
careers as knowledge is never a burden.

A contemporary translation scholar V. Leonardi [1, p. 88]
offers the following ‘pedagogical translation framework’ — a
complex of classroom practices involving translation.
V. Leonardi divides them into stages, suggesting pre-
translation, translation and post-translation practices.

Proven efficient are such pre-translation activities as
brainstorming, vocabulary preview, anticipation guides — a
teacher can check the student’s current level of language
competence by applying a question-and-answer technique [1,
p. 88].

Translation activities proper include reading, speaking,
listening and writing tasks, literal translation, summary
translation (‘gisting’), parallel texts (the study of texts in a
foreign language on the same topic as the native language text),
back-translation (a text is translated from a native language to a
foreign language then back to the native language, by another
student), grammar explanation, vocabulary builder and
facilitator, cultural mediation and intercultural competence
development [1, p. 88].

Among the efficient post-translation activities are written
or oral translation commentary, written or oral summary of the
native language text, written composition on the topic of the
native language text.

It should be noted that in fact almost any learning activity
a language teacher can imagine can deal with translation. And
translation here is not just a word-for-word translation exercise
— it opens wider horizons for students to apply creative
translation solutions of their own.

Somewhat different collection of classroom practices is
offered by a language trainer P. Kaye in his article on the
Teaching English website [3], where he mostly focuses on
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online sources and electronic text types, unlike V. Leonardi
who does not rely in her framework on the media, the materials
required, the use of time, the allocation of roles, or the possible
combinations of steps.

The first set of P. Kaye’s recommended activities includes
group working: 1) the learner groups work on translating
different sections of a text, and then regroup to connect
together their parts into a full text, with suitable connecting
language; 2) learners bring in examples of their native
languages (in their own country) or foreign language (in
another country) for discussion and translation (this can also be
done by sharing material via group e-mails); 3) learners bring
in short texts/proverbs/poems and present them to the class,
explaining why they like them, which can be followed by
translation [3].

Another efficient group of translation-based activities is
comparisons [3]. Foreign language learners are grouped to
work on short texts, then regrouped to compare their versions,
and finally produce a text. This can then be compared with an
‘official’ published version. Another option is as follows:
students translate and other students back-translate, then
compare versions and discuss why there are differences. Still
other activity assumes learners’ looking at ‘bad’ translations
and analysing the causes of mistakes. Translation software
programmes can be of great help here. Students can also find
different kinds of texts for comparison and translation, on the
topics they are interested in.

However, the most efficient in our view is project work
[3], when learners translate the script of a scene from a film,
then dub over the scene itself with their new version in the
foreign language. Students can also develop a webpage or blog
with their own translated work, participate in live online
forums, research and then present their findings on the
translations of a particular group of words, evaluate translation
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software/web pages and then report back to the group and do
other exciting translation activities.

Brought together, these two frameworks can be a
successful combination of language teaching techniques that
may encourage language instructors to experiment with the
possible uses of translation and try many different kinds of
translation in their classroom.
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ETYMOLOGY OF LISTENING COMPREHENSION
ANXIETY FOR THE DEVELOPMENT OF
PROFESSIONAL COMMUNICATIVE COMPETENCE
OF FUTURE AVIATION SPECIALISTS

Liudmyla TSAROVA, Svitlana MURAVSKA
Ukrainian State Flight Academy, Kropyvnytskyi

Problem statement. The importance of developed
communicative skills as an essential part of future aviation

specialists’ professional communication competence is
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undeniable. However, future aviation specialists (FASs) may
encounter certain listening comprehension challenges that
comprise various levels of anxiety. Therefore, our investigation
focuses on the level of ESP Listening Comprehension anxiety
of FASs with the aim of enhancing listening skills as crucial
part of professional communicative competence.

Analysis of recent research and publications. The first
attempts to study the students’ listening comprehension anxiety
date back to 1970s. Morley and Lawrence (1972) investigated
misunderstanding as a side effect in listening; Joiner (1986)
distinguished the levels of self-confidence in the
comprehension process; Scarcella, Oxford (1992) argued about
the difficulties of listening tasks; Goh and Taib (2006) dealt
with comprehension challenges; Goh and Vandergriff (2021)
focused on metacognition as a constituent of teaching and
learning second language listening [3]. Wheeless, Scott (1976)
researched the sources of listening anxiety in relation to three
factors, including situational fear of encountering unknown
information, fear of processing this information and challenges
in psychological perception of aural messages, fear grounded
on usage of interpretive schemes and strategies of responding
to incoming data [2]. Kayum (2025) explored the basics,
methodology and practical application of findings concerning
listening anxiety [1].

The aim of the theses. We consider this a step forward in
understanding and solving the origin of listening
comprehension anxiety, applying principles and approaches
that will significantly raise the professional competence of
FAS:s.

Presentation of the main material. In the research, we
applied quantitative and analytical approaches to 20 surveys
completed by future aviation specialists, such as pilots, ATC,
maintenance engineers and managers. The survey comprises 10
multiple-choice questions and one open question. The
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interviewees ranged from Bachelor’s to Master’s degree
students with various levels of ESP. They worked on the
survey remotely from their locations. This study provided an
opportunity to investigate reasons for anxiety during listening
comprehension of aviation-related audio and video materials.

The first question related to the importance of developed
listening skills for students’ future professions received the
highest number (90%) of positive responses. Ten percent of the
interviewees were unsure which could be explained by future
professional uncertainties in the country experiencing hard
times. The same 10% do not feel confident when listening to an
English aural message. Thus, 30% report no problems, whereas
the largest group, 60% feel confident only sometimes during
listening. More than half of the surveyed students attempt to
guess the meaning of unknown words from context, which
indicates the necessity of more vocabulary-building pre-
listening tasks.

Concerning outer factors influencing the success of
listening, just, 50% are irritated by background noise, 40% are
sometimes disturbed by it and 10% are not at all dependent
upon it. As for listening tools, 63.2% prefer headphones while
others choose loudspeakers. We assume that better listening
conditions could improve performance, but FASs would not be
ready to comprehend and respond in a real, sometimes
challenging professional environment. So, developing this
listening skill under fixed conditions requires more training,
even simulator training, especially in non-routine events.

We were surprised to discover that 65% of participants
consider their homes to be the best place for completing
listening tasks. In our opinion, this clearly indicates a
significant level of anxiety, as they feel safe and confident only
at home. In comparison, just 5% have no objections to
classroom listening, which suggests a strong negative influence
of external factors like frequent alarms, lack of electricity, etc.
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However, 35% claim to be able to listen effectively regardless
of their location.

The most balanced percentage was found in number of
listening repetitions. The offered options ranged from 1 to 3
and more listenings. Nobody voted for listening once, the rest
were divided almost equally among two, three, and more
listenings — 35%, 35% and 30%, respectively. If we compare
the second and the seventh items concerning feeling confident
when listening to any English message and confidence in their
overall listening skills, we will note that 60% in both questions
report being confident only sometimes, while positive answers
are twice as many in the second question. And 25% of the
respondents answered particularly negatively regarding their
developed listening skills. Unfortunately, only 15% of students
reported to be absolutely confident in listening. We assume our
learners should be given more listening practice to increase
their confidence in comprehension activities.

It is really satisfying that half of the students tend to
continue listening when they come across unknown words and
only 20% stop. In fact, their listening skills appear to be more
developed than they think; this means students underestimate
their capabilities. That is why, more work should be done to
improve this further. 45% of respondents always pause the
listening text to understand an unknown word, 40% do it
sometimes, and 15% are not bothered by this at all. We came to
the conclusion that teachers should develop listening that
includes a certain percentage of unknown words without
stopping the audio or video so that students learn to grasp the
overall meaning.

The final question asked about difficulties that FASs
experience while listening. The following problems were
mentioned: unknown words, noise, accents, rate of speech,
difficulty maintaining focus while listening, jumbled content
due to constant translation into the first language, similar-
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sounding words, difficulty grasping the general idea, complex
structures, detailed information, reduced words in sentences.
Ultimately, this study provided a lot of food for thought in the
area of research.

Conclusion. During communication in the professional
environment, aural messages may be misheard, and as a result,
misunderstood and misinterpreted. The goal is to mitigate
human error in aviation communication.

Perspectives of further research. Taking into account the
results of the research, further work should aim to develop the
professional competency of FASs by overcoming sources of
anxiety during listening comprehension activities in the ESP
classroom.
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ENGLISH FLUENCY ACQUISITION IN ESP LESSONS

Mariia LASTOVETS
Taras Shevchenko National University of Kyiv

Fluency is one of the objectives in English for Specific
Purposes (ESP) lessons, where learners are not only required to
understand professional terminology but also use language
spontaneously, accurately, and appropriately in different
contexts. Fluency acquisition in ESP differs from general
language learning due to the integration of linguistic
competence ~ with  domain-specific =~ knowledge  and
communicative conventions of particular contexts. Therefore,
understanding the mechanisms that foster fluency, such as
repeated practice, scaffolded speaking tasks, exposure to real-
world discourse, becomes essential for designing effective ESP
lessons. This paper explores the theoretical and practical
approaches towards fluency, its implications in classrooms and
offers insights into supportive learning environments.

We define fluency as free, accurate and coherent language
performance in monologue speech as well as interactive
situations, limited by a particular context. Traditionally,
fluency is measured according to the three criteria, they are
pause (silent and filled pauses, prolongations and repetitions),
repair (self-corrections and false starts) and speed (Williams,
2022). We are going to examine these criteria in depth and
propose practical suggestions for avoiding these fluency
barriers. In terms of fluency, pause can be a natural stop, when
a speaker takes a breath before the next utterance or ends the
clause, but it often occurs because of what we usually call “the
lack of words”. In fact, a pause itself does not contribute to
disfluency, but as some researchers showed, their frequency
and location matter (Kahng, 2018). These pauses can be silent,
when a speaker takes time to collect a proper lexical unit or
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grammar structure, and filled ones, when a speaker buys the
time with repetitive sounds or words. The second type of pause
often occurs among native speakers as well, and becomes
challenging in giving oral presentations. Although filled pauses
are quite frequent in speech, many learners might not be aware
of this problem, until their teacher points it out. Prolongation
means the continued pronunciation of a phoneme indicating
that the speaker needs time to think about the utterance.
Repetitions are another way to buy time and are usually
expressed by repeating one word (Williams, 2022). The other
criteria of fluency measuring is repair. While pausing usually
occurs in speech unintentionally and often without realizing,
repair means that a speaker controls and analyzes the speech
process. In academic publications we can find subterms for
repair, such as self-corrections and false starts. The distinction
between the two terms applies to the language standards which
speakers are oriented to. Self-corrections occur when speakers
identify that their utterance does not correspond to this
standard and repair only the problematic element of this
utterance. This process follows a three-part sequence of
problem source, editing phase—often marked by a pause or
filler—and revision (Levelt, 1983). In contrast, false starts
involve restarting initially correct utterance in a new way,
which seems to be more correct for a speaker. As a result, false
starts do not orient to any standard and lead to longer revision.

In present paper we propose three stages to acquire fluency
and eliminate three major problems towards its acquisition.
Each stage will be provided with certain techniques in order to
facilitate this process in classroom. The first stage will include
the detection of problem, the second stage deals with training
activities, and the third stage corresponds to the evaluation and
self-evaluation.

Stage 1. The primary goal of this stage is to build
students’ awareness of their fluency. Learners must clearly
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realize their own fluency barriers before they can effectively
work on eliminating them. The tasks of this stage may be as
follows: to identify individual fluency patterns, to differentiate
between types of disfluencies, to detect the main causes of
disfluency. We propose several techniques for teachers, which
can be applied in ESP lessons for learners with different
speaking proficiency.

1. Recording and transcription. Students record short
monologues based on professional vocabulary (e.g. they
describe a process or visual information), these can be video or
audio recordings. After that they analyze their speech for silent
and filled pauses, prolongations, repetitions etc. Modern
applications often suggest transcripts of your talk, so that
learners can make this analysis faster and make “invisible”
fluency problems visible.

2. Creating fluency checklists. This task is closely related
to the previous one, it helps to visualize obtained information
from the transcript and focus on individual problematic areas.
The questions of the checklists may vary: Do I pause too
often?; Do I start sentences again?; Do I repeat words when
searching for ideas?; Is my speech too slow / too fast.

3. Teacher’s Feedback. Teacher’s feedback is very
important at this stage, because it reveals systematic problems.
The idea of the feedback is to focus on frequent
student’s disfluencies (e.g., students pause before every noun
phrase or in the mid of the clauses).

Stage 2. The second stage aims to systematically eliminate
the fluency barriers through guided practice. Once learners
know which problems occur in their speech, the next goal is to
introduce techniques that develop automaticity. This is the core
stage, where students build the necessary skills to overcome
their specific disfluencies identified earlier. The tasks of this
stage will be: to reduce hesitation and pausing through
improved automaticity; to minimise unnecessary repairs, to
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stabilize speech rate; to enhance pre-task planning and
utterance organization; to increase communicative resilience.

I. Techniques to reduce pauses.

1. Language chunks. Students practice ESP chunks to
avoid pauses for searching a word.

2. 4-3-2 Technique. Students prepare and deliver the same
monologue for three times: 4 minutes, 3 minutes and 2
minutes. Each repetition contributes to reduce pauses and
enhances more smooth speech (Nation, 1989).

3. Visual prompts with time limits. Students get 3
images or keywords with ESP vocabulary and must speak
continuously.

II Techniques to reduce self-corrections and false starts

1. “No-Repair” speaking challenges. Students deliver
3045 seconds long speech without correcting anything.

2. Controlled sentence-building practice. Students
receive ESP prompts and produce one complete sentence
without modifications. This activity encourages better syntactic
planning before speaking.

3. Pre-task planning with “Idea maps”. Before
speaking, students outline: keywords, sequence, connectors.
Better planning contributes to fewer mid-sentence repairs.

IIT Techniques to improve speed.

1. Timed fluency bursts. Students speak on the same
topic with different time limits: 20, 30 seconds and finally 40
seconds. This activity helps to focus on keeping a steady tempo
in speech.

2. Shadowing ESP texts. Students listen to short
professional dialogues or lectures and attempt to speak along.
The benefits of this activity are the following: it increases
speech rhythm awareness, reduces hesitation and stabilizes
rate.

3. Read-aloud practice at different speed. Teacher
assigns ESP texts for reading: first slowly, then at normal
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speed, then slightly faster. This technique builds control over
rate rather than uncontrolled acceleration.

Stage 3. The final stage focuses on monitoring progress,
reflecting on improvements, and establishing long-term fluency
habits. After extensive practice, learners must evaluate the
progress in their fluency. At this stage the following activities
may be applied:

1. Fluency journals. After each speaking activity, learners
write a short reflection.

2. Before/after comparison recordings. Students record a
1-minute monologue for the same topic at the beginning and at
the end of the unit.

3. Fluency challenge. Students deliver an ESP
presentation or problem-based speaking task. Teacher uses the
checklist from the first stage to demonstrate progress.

Thus, fluency in ESP contexts depends on a speaker’s
ability to manage silent and filled pauses, self-corrections and
false starts, speed of speech within specific professional
contexts. The analysis of these components demonstrates that
disfluency is not merely a matter of linguistic competence but
also deals with cognitive load, planning of speaking, and
communicative awareness. By putting fluency acquisition into
three stages, detection, training, and evaluation, we highlight a
systematic approach that enables learners to recognize their
individual barriers, train through targeted techniques to
eliminate them, and measure their progress through
performance-based assessment. The proposed framework not
only enhances learners’ spoken performance but also
contributes autonomy, confidence, and communicative
resilience. Adopting this model can significantly improve
fluency outcomes and better prepare students for their
professional communication.
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EFFECTIVE ACADEMIC WRITING STRATEGIES

Oksana SOSHKO
State University of Trade and Economics, Kyiv

Academic writing is a fundamental skill for students,
teachers, and researchers, enabling them to clearly present
ideas, research findings, and scholarly arguments. However,
producing high-quality academic texts can be a task of
increased complexity, especially in multilingual contexts or for
authors for whom English is not their native language. It is
most effective to review academic writing strategies organized
by the writing stages: preparation for writing, drafting, and
editing, focusing on strategies that enhance clarity, coherence,
academic style, and integrity. Emphasis should be placed on
strategic writing, including planning, source management,
drafting techniques, and iterative editing, which greatly
improves the quality of writing.

Academic writing is central to scholarly success, allowing
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the effective communication of research findings and
arguments (Ahmed, 2022). However, many writers, especially
non-native English speakers, face difficulties with structure,
coherence, language use, and adherence to academic norms
(Subandowo, Sardi, & Thresia, 2025). Effective academic
writing requires both content knowledge and the ability to
manage the writing process strategically (Mallia, 2017).
Strategic use of writing techniques across planning, drafting,
and revision stages improves clarity, logical organization, and
academic style (Dari, Rahmawati, & Akhiriyah, 2022).

Effective academic writing is based on several
fundamental principles (Ahmed, 2022; Mallia, 2017): clarity
and precision — authors should use formal, unambiguous
language, avoiding slang or overly conversational phrasing
(Subandowo et al., 2025). The next principle concerns logical
organization and coherence — texts should have a clear
structure, with an introduction, main body, and conclusion, as
well as clearly defined paragraphs using transitions to link
ideas (Dari et al., 2022). Credibility is enhanced by academic
style and register — appropriate vocabulary, cautious phrasing,
and adherence to disciplinary norms (Mallia, 2017). All claims
should be supported by credible sources, integrated with
appropriate citations to avoid plagiarism, which is based on the
following principle — evidence-based argumentation and
integrity (Muryani, Madrasah Aliyah Al Mustofa, & Mustofa,
2024). These principles guide the use of strategies at all stages
of writing.

Writing strategies can be divided into phases. Pre-writing
strategies come first, as preparation before drafting
significantly enhances clarity and organization. Key strategies
include: planning and outlining — developing a roadmap of
arguments, evidence, and structure improves coherence and
reduces writer’s block (Ahmed, 2022; Subandowo et al., 2025).
Reading and collecting sources — reviewing relevant literature,
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taking notes, and organizing sources ensures strong, evidence-
based writing (Mallia, 2017). Reflecting and goal setting —
considering audience, purpose, and structure before writing
helps to effectively guide the writing process (Dari et al.,
2022).

Next are the drafting strategies. During drafting, writers
convert ideas into written text while focusing on content over
form (Muryani et al., 2024). Strategies include: separating
drafting from editing — prioritize ideas and arguments first, and
polish the language in later revisions (Subandowo et al., 2025).
Using cohesive devices and academic language features —
employ formal tone, connectors, and hedging expressions such
as “suggests,” “indicates,” or “may” to ensure clarity (Mallia,
2017). Paraphrasing and integrating sources — proper
paraphrasing with citations demonstrates comprehension and
maintains academic integrity (Dari et al., 2022). Utilizing tools
and feedback — writing software, reference managers, and
feedback from mentors/peers help to detect errors at an early
stage (Subandowo et al., 2025).

Finally, post-writing strategies (editing and revising)
should be mentioned. Refining the text post-draft is essential
for clarity, coherence, and polish. Reviewing content and
structure — ensure clarity of argument, logical flow, and proper
paragraph transitions (Ahmed, 2022). Language and style
editing — adjust tone, grammar, punctuation, and sentence
structure for a formal academic style (Mallia, 2017).
Proofreading and citation verification — confirm the accuracy
of citations, references, and prevent plagiarism (Muryani et al.,
2024). Reflection and feedback incorporation — peer and
mentor review improves the quality of the text and supports
skill development (Subandowo et al., 2025).

Empirical studies demonstrate the impact of strategic
writing. For example, a study of graduate students in English-
Medium Instruction contexts identified 89 strategies across the
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planning, drafting, and revising stages, showing positive effects
on writing quality (Subandowo et al., 2025). Similarly, first-
year university students who used process-oriented writing
instruction showed marked improvements in coherence, clarity,
and adherence to academic norms (Dari et al., 2022). These
findings highlight that the development of writing strategies,
rather than innate talent alone, is critical for academic success
(Ahmed, 2022; Mallia, 2017).

Effective academic writing depends not only on subject
knowledge but also on strategic engagement with the writing
process. By applying evidence-based strategies across pre-
writing, drafting, and revision, authors can improve clarity,
coherence, academic style, and integrity.

Regular practice, reflective writing, and feedback use
further enhance writing competence, making strategy
development essential for academic success.
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GADAMER AND A PIPE: HOW TO STIMULATE
DISCUSSION IN THE ESP CLASS OF PHILOSOPHY
STUDENTS

Svetlana DANILINA
Taras Shevchenko National University of Kyiv

This abstract discusses an ESP class taught at KNU to
third year upper-intermediate students of the faculty of
philosophy. The lesson centred around Hans-Georg Gadamer’s
philosophy, and the objective was to revise his ideas on
hermeneutics and provide the students with an opportunity to
practise their speaking skills in this context. To do that, the key
concepts from Hans-Georg Gadamer’s philosophical
hermeneutics were integrated into speaking-focused classroom
activities, based on René Magritte’s painting La trahison des
images (1929), widely known as Ceci n’est pas une pipe, as a
visual stimulus.

It should be noted that Gadamerian hermeneutics provides
a beneficial framework conducive to dialogue, interpretation,
and the co-construction of meaning—processes that closely
align with communicative and task-based approaches to
language teaching. Supplemented with discussing an
ambiguous artwork, Gadamerian hermeneutics encourages
students to speak at length in English, formulate hypotheses,
and negotiate meaning with peers. Hermeneutic notions such as
prejudice  (Vorurteil) and the fusion of horizons
(Horizontverschmelzung) were relevant in the classroom
interaction and both reflected these ideas described by
Gadamer, and demonstrated how they functioned in practice in
the discussion.

A common difficulty in the ESP course associated with
students of philosophy is that they often display highly
developed receptive skills but at the same time lack adequate
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speaking competence to effectively address the complicated
philosophical issues. In line with ESP principles, their English
course is designed to promote the learners’ specific
communicative needs by integrating practical language tasks
with subject-specific content. One of the learning objectives of
the course is to increase fluency and confidence in spoken
academic English, develop the ability to articulate
interpretations and arguments, and practise speaking subskills
such as agreeing, disagreeing, and responding to alternative
viewpoints.

The ambiguous painting by Magritte (Ceci n’est pas une
pipe) was offered as a task-based speaking prompt. The use of
the visual stimulus promoted the learners’ engagement with the
topic and reduced their reliance on written texts, thereby
encouraging spontaneous oral production. The students were at
first shown the painting without its famous inscription and
asked what object it features. After they said this is a pipe, the
phrase Ceci n’est pas une pipe was revealed, which encouraged
the learners to put forward their assumptions as to what
Magritte meant by it. They proposed many explanations
referring to Saussurian theory of the signifiers and signified
and Gadamerian hermeneutics.

These activities required the use of core academic
language, including description, speculation, justification, and
reformulation. The ambiguity of the artwork fostered the
toleration of uncertainty in students and got them engaged in
exploratory talk, which has been shown to be beneficial for
second-language speaking development (Foster & Skehan,
1996).

As discussion progressed, the students’ initial reactions to
the painting were linked to the notion of prejudice as a
necessary starting point for understanding rather than an
obstacle to it (Gadamer, 2004). This reflective move supported
the learners’ awareness of how meaning is informed through
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prior knowledge, language, and context, and functioned as a
practical illustration of Gadamerian concepts.

Differences in student interpretations were used to support
the idea of the fusion of horizons and emphasize dialogue as a
central condition for understanding. From an ESP perspective,
this dialogical model aligns with research on interactional
competence, which highlights the importance of co-constructed
meaning and responsiveness in spoken academic discourse
(Young, 2011). English thus functioned as a tool of joint
interpretation rather than as an object of study, which is a tenet
of communicative approach to language learning: using a
language for a certain purpose not just abstractly learning it.

The observation of students showed that this kind of a
hermeneutic discussion breathed a fresh air into the ESP
classroom, offered a novel activity, different from reading
philosophical texts and then reflecting on them, led to a more
enthusiastic student participation and greater willingness to
engage in the exchange of ideas. The students had a chance to
work on their confidence in expressing assumptions and
responding to their peers’ viewpoints. The relevance of the
topic of the discussion to their professional interest ensured
learner motivation, while the hermeneutic emphasis on
openness reduced anxiety associated with speaking accuracy.

This case study suggests that philosophical hermeneutics
can serve as a valuable teaching tool in the ESP context,
particularly for students who major in philosophy. By
foregrounding  dialogue, interpretation, and meaning
negotiation, a hermeneutic approach supports key objectives of
spoken academic English instruction. Visual art, in turn, offers
an effective task-based entry point for activating discipline-
specific discourse in the ESP classroom.
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DIE ROLLE DER DEUTSCHEN SPRACHE BEI DER
AUSBILDUNG KUNFTIGER
GRENZSCHUTZBEAMTER

Olena YANKOVETS
Bohdan Khmelnytskyi National Academy of the State Border
Guard Service of Ukraine, Khmelnytskyi

Unter den gegenwaértigen Bedingungen des Aufbaus eines
nationalen Sicherheitssystems und der Integration der Ukraine
in den europdischen Raum kommt der Frage einer qualitativ
hochwertigen Sprachausbildung kiinftiger Grenzschutzbeamter
besondere Bedeutung zu. Traditionell ist Englisch die erste
Fremdsprache fiir Fachkréfte des Staatlichen
Grenzschutzdienstes, da es als internationale Verkehrssprache
in den Bereichen Militdr, Diplomatie und Strafverfolgung
fungiert. Ein wichtiger Bestandteil der beruflichen Kompetenz
ist jedoch auch die Beherrschung einer zweiten Fremdsprache,
insbesondere Deutsch. Gerade das Erlernen dieser Sprache
erweitert die beruflichen Moglichkeiten der Kadetten, trigt zur
Steigerung ihrer Wettbewerbsfahigkeit bei und erdffnet neue
Perspektiven flir die internationale Zusammenarbeit.

Die Kenntnis der deutschen Sprache ist aus mehreren
Griinden relevant. Erstens ist die Bundesrepublik Deutschland
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einer der wichtigsten Partner der Ukraine in den Bereichen
Sicherheit, = Grenzmanagement und  Migrationspolitik.
Gemeinsame Projekte, Schulungen, Bildungsprogramme,
Praktika und berufliche Austauschprogramme setzen die
Moglichkeit der Kommunikation nicht nur in Englisch, sondern
auch in Deutsch voraus. Kadetten, die auch nur iber
Grundkenntnisse in einer zweiten Sprache verfligen, zeigen
eine hohere Bereitschaft zur Teilnahme an solchen
Veranstaltungen und sind in der Lage, effektiver mit
auslidndischen Kollegen zu interagieren.

Zweitens ist die deutsche Sprache ein wichtiges Instrument
fiir die Bearbeitung von Fachliteratur. Eine betrachtliche
Anzahl wissenschaftlicher, technischer und methodischer
Materialien in den Bereichen Grenzsicherheit,
Migrationsforschung, internationales Recht und
Strafverfolgung sind nur auf Deutsch verfiigbar. Die
Beherrschung einer zweiten Fremdsprache ermdglicht es den
Kadetten, ihre Quellenbasis zu erweitern, moderne europiische
Entwicklungen zu nutzen und bewihrte Verfahren in ihre
eigene Tétigkeit zu integrieren.

Drittens stdrkt die Kenntnis der deutschen Sprache die
Kommunikationskompetenz der angehenden Offiziere und
fordert ihre Fahigkeit, in einem mehrsprachigen Umfeld zu
agieren. Fiir einen Grenzschutzbeamten ist es wichtig, sich
schnell  in Situationen  interkultureller — Interaktion
zurechtzufinden, Informationen klar und korrekt an
auslidndische  Staatsbiirger =~ weiterzugeben  und  auf
ungewoOhnliche Umstidnde zu reagieren. Die Beherrschung
einer zweiten Fremdsprache erhoht die Effizienz der
dienstlichen Kommunikation, hilft Missverstindnisse zu
vermeiden und trigt zur Gewihrleistung der Rechtsordnung an
der Staatsgrenze bei.

Das Erlernen der deutschen Sprache spielt eine wichtige
Rolle bei der Entwicklung der personlichen Eigenschaften
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zukiinftiger Offiziere. Das Erlernen von zwei Sprachen fordert
Disziplin, flexibles Denken, analytische Féhigkeiten und die
Fahigkeit zur Selbstorganisation. Die Kadetten lernen, mit
groflen Informationsmengen umzugehen, diese zu strukturieren
und kritisch zu bewerten. Diese Féhigkeiten sind fiir einen
modernen Offizier unerldsslich, der unter Bedingungen
erhohter Verantwortung wohliiberlegte Entscheidungen treffen
und verantwortungsbewusst handeln muss.

Derzeit steht beim Studium von Fremdsprachen an einer
Universitit die praktische Beherrschung einer Fremdsprache
im Vordergrund, d. h. die Bildung der
Kommunikationskompetenz der Studierenden oder die
Fahigkeit, entsprechend der Sprechsituation zu sprechen. Die
Aufgabe des Lektors besteht darin, die kognitive Aktivitét der
Studierenden im Prozess des Fremdsprachenunterrichts zu
aktivieren. Zu modernen Lehrmethoden gehdren: Lernen in
Zusammenarbeit, der Einsatz neuer Informationstechnologien
und Internetressourcen, Shell-Programme sowie verschiedene
Spielaufgaben tragen dazu bei, einen
personlichkeitsorientierten Ansatz flir das Lernen umzusetzen,
Individualisierung und Differenzierung des Lernens zu
ermOglichen und dabei die Fahigkeiten der Studierenden, ihre
Fremdsprachenkenntnisse, Neigungen usw. zu beriicksichtigen
[2;292].

Somit ist Deutsch als zweite Fremdsprache ein wichtiger
Bestandteil der beruflichen  Ausbildung  zukiinftiger
Grenzschutzbeamter [3]. Das Erlernen dieser Sprache ersetzt
nicht die Rolle des Englischen, erginzt jedoch das
Sprachrepertoire der Kadetten erheblich und erweitert ihre
Moglichkeiten in der internationalen Kommunikation und
beruflichen  Entwicklung.  Sprachkompetenz in  zwei
Fremdsprachen fiihrt zu einer hoheren Bereitschaft zur
Erfiillung von Dienstaufgaben und trdgt zur Steigerung der
Gesamteffizienz der Grenzschutzbehorde bei.
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CLIL Y BUIIIA IIKOJI: CHHEPI1S 3MICTY TA
MOBH SK BLAIIOBIAb HA BUMOT'M PUHKY IIPAIII

Cséimnana bABYIIIKO
Kuiscorkuu nayionanonut yHieepcumem
imeni Tapaca Illesuenka

CyuacHi rio0anizaiiiftHi mpoIecu Ta BUMOTH PUHKY Tpalll
(GopMyIOTh HOBI BHUKJIMKHM JUIi YKpaiHChKOi BHIIOI OCBITH,
BUMararo4u Bij MaitOyTHIX (haxiBIiB HE JIMIIE TTHOOKUX 3HAHD
3a (¢axoMm, aje ¥ BHUCOKOI IHIIOMOBHOI KOMYHIKaTHMBHOT
KOMIIETEHTHOCTI. lle 3yMOBIIOE HEOOXIIHICTh MepersiLy
TPAJUIIHHAX METOIOJNOTIH BUKIAJAHHS 1HO3EMHHX MOB Y
3aKiaiax BUIOI OCBITH. Bingrak, y BuIIiii ocBiTi YKpainu
3pOCTa€ TMOMUT Ha BHKIAJAHHSA IMPEIMETHOTO 3MICTy depes
iHO3eMHY MOBY, nepeBakHo anriiiceky (English as a Foreign
Language, EFL), mo mnpuBeno 1m0 TOSBH HOBITHHOI
METO/10JIOT1i — IHTerpOBaHOr0 HaBYaHHA 3MicTy Ta MoBH (CLIL
— Content and Language Integrated Learning).
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[TepeBaru metonosnorii CLIL y HaB4aHH1 1HO3€MHOT MOBH
€ oueBuaHuMH, ockinbku CLIL 3Mmimye akmeHT Ha
KOMYHIKAI[II0 Ta B3a€MO/IiI0, OPIEHTYIOUH MPOLIEC BUKJIATaHHS
EFL nHa mnpakTuuHe 3acTOCyBaHHS MOBH Yy TpodeciiiHomMy
cepenoBumi. Kpim Toro, CLIL po3Bomsie cTyaeHTaM
OJIHOYACHO 37100yBaTH (paxoBi 3HAHHS Ta 3HAYHO ITiBUIIYBATH
CBOIO IHIIIOMOBHY ¥ mpodeciitny xkommneTeHTHICTh (babymiko,
2021). Takum YuHOM, TIUTaHHS OOIPYHTYBaHHS Ta
e(eKTUBHOTO  BUKOPUCTAaHHS  HOBITHIX  METOJOJOTIYHUX
nigxonis, 30kpema CLIL, y Buknaganni EFL y Bumiiii mkosi €
HA/I3BUYAIHO aKTyaJTbHUM.

3 ormsny Ha BHKIAJCHE, METOI0 HAIIOro BHUCTYMY €
TEOpEeTUYHE  OOIpYHTYBaHHS Ta  NPAaKTUUYHUN  aHami3
e(DEeKTUBHOCTI BIPOBAKEHHS IHTETPOBAHOTO HABYAHHS 3MICTY
ta mMoBu (CLIL) six iHHOBamiifHOi cTparerii y BHUKIaJaHHI
npodeciitHO-OpIEHTOBAHOT 1HO3EMHOI MOBH IS 3a0€3TCUYCHHS
BHCOKOT'O piBHS Mpo(deciifHOl Ta IHITOMOBHOI KOMIIETEHTHOCTI
3100yBaviB BUIIIOI OCBITH.

Mertoponoris  CLIL € TOTyXHOIO  IHHOBAIIIHOIO
CTparerie€ro, IO 3a0e3leyye CHHEPTiF0 MK TMPEeIMETHUM
HABYaHHSM Ta  BHUBYEHHAM 1HO3€MHOi ~ MOBH. fi
(GyHIaMEHTAIbHOIO OCHOBOIO € MofeNb «4C», 3alponOHOBaHa
. Koiin (Coyle, Hood, & Marsh, 2010), mo Bu3Ha4ae 40Tupu
B33a€MOIIOB’sI3aH1 CKJIQJIOBl, IHTerpamis sfKUX 1 3abe3neuye
e(eKTHBHICTH HABUAHHS:

-3MmicT (content). VY mpomeci BuBUEHHS (PaxoBOro
Mmarepially iHO3eMHa MOBa BHMKOPHCTOBYETHCS SIK 3aci0 s
3aCBOEHHS TPEIMETHUX 3HaHb, a HE K CaMOIIb, IO
3a0e3neduye 3MiCTOBY 3HAUYIIICTh MOBHOTO MaTepialy;

- KOMyHiKalis (communication). [Ho3emMHa MOBa chyrye
IHCTpYMEHTOM Ui B3a€EMOil Ta BUPIMIEHHS KOHKPETHHX
KOMYHIKaTUBHUX 3aBJaHb y mpodeciiiHiii chepi, Mo crpuse
PO3BUTKY HE€ JIMIIE JIHIBICTUYHOI (BMIHHS TOBOPHUTH
OKpEMHMH PEYEHHSIMHM), ajie W JUCKYPCUBHOI KOMIIETEHTHOCTI
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(OymyBatu 3B’ 3HUHN JIOTIYHHUI TEKCT a00 pO3MOBY);

- mi3HaHHA (cognition). CLIL cTuMymnio€ KpuUTHUHE
MHCIICHHSI 3100yBadiB OCBITH Ta KOTHITHBHI NpoLEcH (aHai3,
MOPIBHSIHHS, CHUHTE3, OLlIHKa) 4epe3 OMpaIlOBaHHS CKJIAJHO1
daxoBoi iHpopMaIlii iIHO3eMHOIO MOBOIO;

- Kynbrypa (culture). Po3mupeHHs MDKKYJIbTYpHOI
KOMIIETEHTHOCTI Ta PO3YMIHHS TJIOOQJIBHHX MpoOieM, M0
rorye 3700yBauiB BUIIOI OCBITH, MailOyTHIX ¢axiBIiB, 10
YCIIITHOT MI>KHAPOAHOT CITIBITpaLli.

[Ilono mpakTHYHOTO aHami3y eQEeKTUBHOCTI METOIUKU

CLIL, 3a3Ha4YMMO, 110 pe3yJbTaTh JIOCTIIKEHD,
OIyOJIIKOBAaHUX Yy TaKMX BUAAHHSX, K «Journal of Immersion
and Content-Based  Language Educationy, 4acTo

JEMOHCTPYIOTh, IO CTyACHTH, ski HaByamucs 3a CLIL,
MOKa3yIOTh BUILI PE3YJIbTAaTH Y PO3YMiHHI IPEAMETHOTO 3MICTY
MNOPIBHSIHO 3 TUMH, XTO BHMBYaB MOro PIAHOI0 MOBOIO, IPH
IOMY 30epiraroumn BHCOKI MMOKa3HUKH MOBHOI
KOMIIETEHTHOCTI. Lle TmosICHIo€ThCS THM, 110, 3TiAHO 3
nocmimkenuasmu P. Lightbown ta N. Spada, MoBHE 3acBO€HHS
€ HaWOUIbII TMPOIYKTHUBHUM, KOJH yBara 30cepe/keHa Ha
PO3yMiHHI 3MiCTy, a HE Ha TpaMaTUYHUX (PopMmax. Y LbOMY
koHTekcTi CLIL 3abesreuye onTHUMallbHE CEPEAOBHINEG IS
3aHypeHHs y TpoQeciiHUN KOHTEHT, IO CHPHSE IIBUIKIA
«iHTepHam3auii MoBHMX CcTpykTyp» (Lightbown, & Spada,
2021). To6to meroauka CLIL momomarae cTyneHTaMm MIBHAKO
«3alycaTth» TpaMaTHYHI TpaBuUja Ta CHOCOOM TOOYyI0BH
pedeHb  TOMOOKO B mam’ATi, 1m00 BOHH  MOTIHU
BUKOPUCTOBYBATH iX aBTOMAaTUYHO, HE 3aMHCIIOI0YNCE. OTXKe,
nepexiJ Bil BUBUEHHS MPO MOBY JI0 BHBYEHHS 4Yepe3 MOBY
MPU3BOAUTH 0 INIMOMIOTO Ta CTIMKIIIOrO 3aCBOEHHS (HaxoBOi
JIEKCHKH.

Kpim Toro, edextuBnictb Meromosorii CLIL Takox
MPOSIBIIIETBCS  Yepe3 YCYHEHHS HENOJNIKIB TpaaulliifHOro
HaBYaHHS, 7€ 3400yBadi BUIOI OCBITH, BOJIO/IIOYH 3aTrajbHOIO
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MOBOIO, YacTO BIMYyBalOTh TPYAHOUI 3 mpodeciiHuM
muckypcom. Crnimparounch Ha npuHiunu English for Specific
Purposes (ESP), CLIL 3abe3nedye BHUBYEHHS aBTCHTUYHOL
TEPMIHOJNOTIT B  KOHTEKCTI  3MOJEIbOBAaHMX  pealbHUX
npodeciiiHux 3aBaaHb. [0 mpukiIamy, B MexaxX MiIrOTOBKU
¢daxiBmiB 31 cnemianbHOocTi C7 JXypHamicThka MOMIJIHBO
3MO/ICTFOBATH TaKl CUTYaIIli:

- aHami3 Jokepen Ta (akT4eKkiHr, B SAKiiM 37100yBaui
OTIPaIbOBYIOTH AHTJIOMOBHI NpeCpelti3u, HOBUHHU, BUKIIAJCHI B
1HO3eMHUX HOBUHHUX areHuisax (Reuters, AP), odiuiiini 3as8u
MibkHapoaaux oprasizamii (OOH, FOHECKO) Tomio;

- CTBOPEHHsSI HOBHHHOTO KOHTEHTY, JI¢ 3aBJaHHAM JUIS
37100yBadiB € HAMMMCAHHS CTUCIOTO HOBHHHOTO IMOBIJOMJICHHS
(News Lead) abo mpecpenizy Ha OCHOBI 1HO3EMHOTO JDKEpena,
JOTPUMYIOUUCh  CTPYKTYPH  «IIEPEBEpHYTOI  IMipamigm»
(Inverted Pyramid);

- IPOBEJIEHHSI 1HTEPB’I0, i€ CTBOPIOETHCS CHUMYJISIIS
IHTEPB'I0 3 «IHO3EMHHUM EKCIepTOM» ab0 «CBIKOM MOIIl»
(ponpoOBa Tpa) A OTPUMAHHS KPUTHYHOI iH(pOpMaii;

- CTBOPEHHSI MYJbTHUMEIIHHOTO KOHTEHTY, A€ 3700yBaui
MaroTh po3pobutu cuHoncuc (Story Pitch) mist mixHapogHOTO
JOKYMEHTAJIBHOTO (ibMy a00 TMOAKAcTy, BUKOPHUCTOBYIOUH
npodeCciitHui CIICHT.

TakuM  4YHHOM, aHamni3 iHHOBaIfHOI ~ cTpaTerii
iHTErpoBaHOr0 HaB4aHHA 3MicTy Ta MOoBH (CLIL) minrBepmxye
il 3HayHy e(EeKTHBHICTb Ta CTPATETiuHy BAKIUBICTH IS
MOJIepHi3allii CUCTeMHU BUINOI OCBITH B YKpaiHI B KOHTEKCTi
rnobamizaniiaux  mporeciB.  CLIL  BimmoBigae BuMoram
Cyd4acHOTO  PHHKY Tiparl, 3a0e3medyyr4d  IMiArOTOBKY
KOHKYPEHTOCTIPOMOXKHHMX ~ (axiBLiB 3 BHCOKMM piBHEM
IHIIIOMOBHO{ KOMYHIKaTHBHOI KOMITETEHTHOCTI, 110
OOTPYHTOBY€E HEOOXITHICTh TOJAIBIIOTO JOCTIHKCHHS Ta
AKTUBHOTO BITPOBAKECHHS 1Ii€1 cTpaTerii B OCBITHIO MPAKTUKY
BHUIIO1 OCBITH YKpaiHU.
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BUKOPUCTAHHSA MPOEKTHUX TEXHOJIOT'TH ¥V
MPOLIECI HABYAHHSI IHO3EMHOI MOBH 3A
MPODPECIMHAM CIIPSIMYBAHHSM VY 3BO
EKOHOMIYHOTI O ITPO®LJIIO

Onvea /[YBIHIHA
eporcasnuu mopeogenbro-ekoHomiunuu yHigepcumem, m. Kuis

3MiHu, sSKi BigOyBalOThCS Maike Yy BCiX cdepax
JISUIBHOCTI  YKPAiHCBKOTO  CYCIHUIBCTBA, BHCYBalOTh HOBI
BUMOTH JI0 OpraHizaiii HaBYaJbHOTO MpOLECY Yy 3aKiafax
BUIIOI OCBITH, CIIOHYKAaIOTh OCBITSH [0 TIOIIYKY HOBHX
METOJIB 1 TEXHOJIOTIH MiATOTOBKU KOHKYPEHTOCIIPOMOMXHHUX
¢daxiBIiB  €KOHOMIYHOTO  CEKTOpY, 3JaTHUX  aKTUBHO
(GyHKILIOHYBaTH y TpodeciiHOMY CepeaoBUIlll, pO3B’s3yBaTH
CKJaaHI mpobiieMu, BIANOBITHUM YHMHOM pearyBaTd Ha
BUKJIMKH CbOTOJICHHS.

VY MeToaMili BUKJIAJaHHS 1HO3€MHOI MOBH 3alIPOIIOHOBAHO
BEJIMKY KUIBKICTh ©(EeKTUBHUX METOJIB 1 TEXHOJOTiH, SKi
3a0e3MeuyIoTh SAKICHY peajizailiio ocBiTHROTO mporecy. Cepen
HUX MOKHAQ BHJIUIUTH TEXHOJIOTIIO MPOEKTHOI'O HABYAHHS, SIKa
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BBO)XAETHCSI OJHUM 13 €(PEKTUBHUX CHOCOOIB oOprasizaiii
poOOTH CTYAEHTIB, aJ)K€ BOHA CTBOPIOE YMOBH [JIsl TBOPUOL
camopeaiizamii  3400yBauiB  BHINOI  OCBITH, IIiJIBHIIYE
MOTHUBAIIII0 IO HaBYaHHSA, CIIPHUSE PO3BUTKY IHTENEKTYaTbHHX
3nibHocTel, (GopMye HABUYKH MOIIYKOBO-IOCIIAHHUIIBKOI
JUSITTBHOCTI.

Haykosmi BHU3HAYAIOTH METO. MIPOEKTIB SIK
mpolecyanbHul 1, B TOM ke 4ac, OpiEHTOBAaHUI Ha MPOAYKT
OiAXi, y MeXax SKOTO CTYJCHTH IIUIECHPSIMOBAHO 1
CaMOCTIHO TMiJ KEpPIBHUIITBOM BHKJIaJada JOCHIIDKYIOTH 1
BUPINIYIOTh TEBHY JOCTIAHUILBKY YU COLIaJbHO 3HAYYILY
IparMaTu4Hy MpooOjeMy, CHPSMOBYIOYM CBOi 3yCHJUI Ha
OTPHMaHHS TIEBHOTO PE3yNbTaTy, IUIAHYIOUH TIEBHY MO0 Ta
pO3po0Isitoun TEeBHUN MPOAYKT. TexHOJoris MPOEKTHOTO
HaBYaHHS PO3IJIAAETHCS SIK  OpraHizamis, po3poOka 1
CTBOPEHHSI CTYAICHTaMH TiJ KOHTPOJEM BHKJIa/Jada TBOPUYHX
MPOIYKTIB, 10 MAalOTh MPAaKTUYHY 3HaunMicTh (HikomaeBa Ta
iH., 2015, c. 330).

[lix mpoexkToM y HaBUaHHI iHO3eMHOI MOBH PO3yMIIOThH
KOMIUIEKC 3aBJaHb, sIKi epe10avyaoTh OpraHi3oBaHy, TpUBaly,
CaMOCTIHY JOCHiJHY JiSUIbHICTH 1HO3EMHOIO MOBOIO, SKa
BUKOHYETHCS B ayAMTOpii Ta 1mo3a ii MeXaMu, i pe3yiIbTaToM
SKOI € CTBOPEHHS TEBHOTO KIHIIEBOTO MPOAYKTY (IIPOEKTY).
MeTtoa NMpOEKTIB — OJMH 13 BaXKJIMBUX METOAIB (POpPMYyBaHHS
IHIIIOMOBHO1 KOMYHIKaTHBHOI KOMITETEHTHOCTI. ¥ HOro Mexax
3aCTOCOBYIOTh HaBYAJIbHO-II3HABAIBHI MPUHOMH, CIPSIMOBaHi
Ha BUpIIIEHHS MPOOJEMH UUIAXOM CaMOCTIHHOI isUIBHOCTI
crynenra (Cynpys, 2024).

[cHyIOTh TI€BHI XapaKTEpPUCTUKHU MPOEKTHOT TEXHOJIOTI],
AK1 HEoOXiqHO OpaTu A0 yBaru Imij 4yac peaiizamii OCBITHHOI
JUSIITBHOCTI:

- MpOeKTHa pPoOOTa TMOBMHHA OyTH 30pIEHTOBaHA Ha
3n100yBaya/cTyieHTa, Ha Horo moTpedH 1 iHTepecu; BUKIagay
BiZlirpae  BaXJIMBY pOJIb, MIATPUMYIOYM Ta  HaJal0uu
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KOHCYJIbTAIIIT il Yac BUKOHAHHS MTPOEKTY;

- TPOEKTHA AISUTBHICTH Tependayae CHIiBIpalio, TPYHOBY
B33a€MO/IiI0, TOTTIOMOTY Ta MiATPUMKY, a HE KOHKYPEHIIiIO;

- HAsABHICTH MPOOJEMHO TOIIYKOBOTO (JOCIITHUIIBKOTO)
3aB/IaHHS, OPIEHTOBAHOTO HA JOCSTHEHHSI MEBHOTO KIHIIEBOTO
HPOAYKTY (ZIOTIOBiL, 3BiTY, IPE3EHTAIli1, BUCTYITY TOIIO);

- TpO€EKTHa po0OOTa MOBHMHHA MAaTU MIXIPEIMETHHH Ta
IHTErpaTUBHUN XapakTep 1 OpIEHTYBATHCS Ha pPO3B’S3aHHA
ABTEHTUYHUX  MPOOJEMHO-TIONIYKOBUX,  JOCIHIIHULIBKUX,
TBOPYHMX 3aBlaHb, SKI BHXOIATh 3a MEXl HaBUYaJIbHOI
ayuTopii; TPOEKT Mae€ OpPIEHTYBaTUCS Ha PO3B’S3aHHA
peanbHUX 3a/1a4, TOB’SA3aHUX 3 MalOyTHBOIO MpPOdeciiHOO
TUSTBHICTIO CTYJICHTIB;

- IPO€EKTHA poOOTa MOBHMHHA 3a0e3MeuyBaTH 1HTETpaIlito -
MOBHHUX 3HaHb, KOMYHIKATUBHUX YMiHb, BAKOPUCTaHHS YCHOT'O
Ta TIMCEMHOTO MOBJICHHS; BHUBYCHHS IHO3EMHOI MOBH
BKJIFOYAEThCS Y  HABUYAIBHO-JOCTITHUIBKY — MISUIBHICTH 1
BUCTYIIA€ 3ac000M PO3B’sI3aHHS MPOEKTHOI MPOOIEMH;

- 3MICT MPOEKTHOI pOOOTH TOBHMHEH CTBOPIOBATH YMOBH
JUIs caMopeanisallii, KpeaTUBHOCTI, MPOSIBU TBOPYMX SKOCTEU
crynenta (HikomaeBa Ta iH., 2015, c. 336-340).

BukoHaHHS TPOEKTIB MiJ Yac BHBYEHHS 1HO3EMHOI MOBH
3a ipodeciitnum cnpsmyBarHsaM (IMIIC) no3Bossie cTyneHTam
BUKOPHUCTOBYBAaTHM 3HAHHSA Ta yMIHHA Yy  CHUTyauisx,
HAOMMKEHHUX JI0 PeaJIbHOro MpodeciiHOro *KUTTS, oIoMarae
MOJIOJIATH TPOTAMHY MDK TEOPEeTUYHUMHU 3HAHHSAMH Ta
NpakTUYHUM BUKOpUCTaHHAM MoBH (Bakayeva et al., 2005).

KepiBHHKOM MPOEKTY BHCTYIA€e BUKIAIay, aje HOro poib
y HaBYAJIBHOMY IIPOIECi 3MIHIOETHCS: BIH HE IMPOCTO HAja€
3HaHHS, a CTBOPIOE BIJINOBIIHI YMOBU JJsi CaMOCTIHHOIO
oTpuMaHHs iH(OpMaIi cryneHTamMu. Bukianad KoopauHye
BECh MPOIIEC, JOMOMArae i CIpsSMOBYE CTYJICHTIB y TOIIyKax
HeoOXiaHO1 iH(opMallii, peKoMeHAye JDKepesa, 3a0Xouye 1
CTUMYJIIO€  CTYJIEHTIB, JOIMOMAara€ MpPaBWJIBHO OI[IHUTH
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OTpUMaHi pe3yJbTaTH 1 3HAUTU HUIAX yJAOCKOHAJICHHS 3HAHb Ta
yMiHb. CTyJ€HTH CTalOThb aKTUBHUMHU YYaCHHUKAMU TPOIECY:
BHU3HAYAIOTh METY Ta IIUI JisUTBHOCTI, CAMOCTIHHO 3HAXOMSATH
HOBY iH(popMmallito, €KCIIEpUMEHTYIOTb, HECYTh
BIJIMOBIIATIBHICTh 3a pe3ynbTaTu cBOei pobotu. Poborta Han
MPOEKTOM BHMAra€ BiJ CTYJICHTIB BOJIOMIHHS TEBHUMU
METOJaMH, PUHOMaMU Ta TEXHOJIOTIIMHU, a caMe — METOJAaMHU
CUHTE3y, aHamizy, AENYyKIi, 1HAyKIii, momryky iHdopmaii,
MOPIBHSIHHS, OmNuUCy, cucreMaTtu3amii. CTyIeHTH TOBHHHI
TUTAaHYBATH 1 aHAJII3yBaTH BJIaCHE HaBYaHHS, BUKOPUCTOBYBATH
BIIMTOBIIHI METOMM 1 CTparerii, BYUTHUCA CAMOCTIHHIN
oprasizailii HaB4aJabHOTO MPOIIECY.

Peanizariist mpoekTy BKIIIOYA€E YOTUPU OCHOBHI €TaId: €Tall
MIATOTOBKH MPOEKTY, €Tal BUKOHAHHS MPOEKTY, Mpe3eHTallis
MIPOEKTY 1 MiBEACHHS MiJCYMKIB, OI[IHIOBAHHS
MITOTOBJICHOTO MPOIYKTY.

MeTo10 MiArOoTOBYOrO €Taly € IUIaHyBaHHS AisNTHOCTI
CTYACHTIB 3 BHUKOHAHHS NIPOEKTY, a caMme: BH3HAYCHHS
OCHOBHHX HAIPSIMIB JiSUTBHOCTI, PO3MOALT CTYJICHTIB y TPYIIH,
AKl TpaloBaTUMYTh 3a LHUMHU HampsMaM{, BHU3HAYCHHS
dopmary OYIKYBaHOTO KIHIEBOTO TPOIYKTY, IUIAHYBAaHHS
OUIIXiB 1 JpKkepen momyky iHdopmarii mms  pearizarii
JOCITIJKEHHS, a TaKOoX CIOCOOIB TMpe3eHTalii pe3yJbTaTiB
JociipkeHHss Tomo. Ha apyromy erami peanmizauii MpOeKTy
BiZIOyBa€ThHCS MOIIYK, aHaJi3 Ta BHOIp HeoOXimaHO1 iH(popMmartii,
CHUCTeMaTHu3allisi Ta Yy3aralbHEHHs OTPUMAaHUX pPe3yJbTaTiB;
BU3HAYAIOTHCSA  KIIOYOBI  MHUTAHHS  HPOEKTHOI  PoOOTH,
OpOPMITIOEThCS  JOKYMEHTAIIis, 3BITHICTh, CTBOPIOETHCS
npe3eHTauis. Ha ipomy etami cTyAeHTH MOXKYTh MPEICTaBIATH
HOTOYHI  3BITWM W00  XoAy  ixHboi  pobotu. Ha
NPE3CHTAIIHOMY eTarli CTYJIeHTH JIEMOHCTPYIOTh pe3yJbTaTh
JUSTTBHOCTI HaJT TPOEKTOM, KIHIIEBHH MPOIYKT.

['010BHOIO METOIO MiJICYMKOBOT'O €TaIly € aHaili3 Ta OLi-
HIOBaHHS TPOEKTHOI IisUIBHOCTI 1 TPOEKTIB cTyJeHTiB. Ha
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IIbOMY €Tall HEOOXiIHO OOTOBOPHUTH pE3yJbTaTH TPYHOBOI
poOOTH HAJl MPOEKTOM, a TAKOXK OLIIHUTU MPOEKTHY POOOTY B
itoMy. OIIHIOBAaHHS MOXE BKIIFOUATH TPH aCIEKTH POOOTH
HaJT IPOEKTOM:

1) sKicTh 3MiCTy pO3pOOJICHOTO TPOEKTY: poboTa
OLIIHIOETBCSI 3 TOYKM 30py JOCSITHEHHS BHU3HAUEHUX LiIeH
MIPOEKTY, TMOBHOTH Marepiaiy, JIOTIYHOCTI Ta IMOCIITOBHOCTI,
OpUTIHAILHOCTI Ta KPEAaTUBHOCTI, BIAMOBIAHOCTI MalOyTHIN
npodeciitHiil TisTLHOCTI,

2) AKICTb Mpe3eHTallil IPOAYKTY: IPE3eHTaLlli OL[IHIOIOThCS
3 TOYKHM 30py iX BiAMOBIIHOCTI BHU3HAYEHUM ITUISIM 1 3MICTY
IPOEKTY, IX YITKOCTi, CTPYKTYPH, MPAaBHIBHOCTI Bi3yaJbHOT'O
OoQOpMIIEHHS; HEOOXIJTHO OLIHUTU YMIHHS MpPEICTaBIATU
Mpe3eHTallli, BHKOPUCTOBYBATH  BIAMOBIAHI  TEXHOJIOTII,
HaBUYKU pOOOTH 3 ayAUTOpI€0, YMIHHS BECTH JUCKYCIi,
BijmoBiaTy Ha 3anuTaHdsa (Q&A session);

3) BUKOPHUCTAHHSA MOBHOTO I1HBEHTApIO: OI[IHIOETHCS
3/IaTHICTh CTYJIEHTIB €()EKTHBHO KOPUCTYBATHCS 1HO3EMHOIO
MOBOIO TiJ Yac poOOTH Haa MPOEKTOM, TIPEACTABIATH
1HO3eMHOI0 MOBOIO Pe3yJIbTaT cBo€i poboTu (Bakayeva et al.,
2005).

Bax/mBO HaBYWTH CTYJIEHTIB CaMOCTIHHO BH3HA4YaTH, YU
JOCATHYTO MOCTABJIEHY METY, a/IeKBaTHO OI[IHIOBATHU Ta, Y pasi
HEOOX1HOCTI, KOPETryBaTH CBOIO JISUIbHICTb.

3acToCyBaHHSI MPOEKTHOI TEXHOJOTI] Y IpOLEecl BUBYEHHS
IMIIC cnpusiTimMe CTBOPEHHIO MOTHBAIl 70 HaBYaHHS,
3a0e3MeUeHHI0 YMOB Ui (POPMyBaHHsS HaBHUYOK Mi3HABAJIbHOL
JOCIHITHUIIBKOI TISUTBHOCTI Ta caMoCTiiHOI po0OoTH, HaOyTTIO
BMiIHb  aHaJI3yBaTH,  y3arajbHIOBaTH, apryMEHTYBaTH,
MPEJCTaBIATH MaTepiaj, MiArOTOBIEHUHN Mia Yac poOOTH Hal
INPOEKTOM.  BUKOHAaHHS TIPOEKTIB CTBOPIOE YMOBH ISt
BUKOPUCTAHHs 1HIIOMOBHOI KOMYHIKaTUBHOI KOMIIETEHIIT Yy
CHUTYaIlisIX, HAOMMKEHUX J0 peanbHoi npodeciiHoi MisIbHOCTI
3100yBaviB.
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F'OTOBHICTb BUKJIAZIAYIB 10 BAKOPUCTAHHS
MOJEJII SAMR Y BUKJIAJIAHHI AHFJIII/!'CBKO'I
MOBH Ui CIIEHIAJIBHUX IJIEX

Oxcana KPACHEHKO, Onena CTEIIAHEHKO,
Japuca JIAILIEHKO
Kuiscokuu nayionanonui ynisepcumem
imeni Tapaca Llleguenka

Po3BuTok 1M@pOBHX  TEXHOJOTI Ta  TIOOATBHUX
KOMYHIKAII paguKaibHO 3MIHIOE BHUMOTH JIO ITiITOTOBKU
daxiBiiB y ramy3i iHGopMariiHux TexHoJorii. TpamguiiiiHi
MiAXOAU A0 BUKIAAAHHS aHTIIHACHKOI MOBH JUIS CIELiadbHUX
uineir (ESP), 3o0cepemkeHi Ha BHUBYEHHI BY3BKOCHEIIaTbHOI
JIEKCUKH Ta MOJEIHOBAHUX JIAJIOTIB, YK€ HE BIJMOBIIAIOTH
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peamisim mpodeciiinoi  mismpHOCTI IT daxiBuiB. Bim Hux
OYIKY€TBhCSl AKTMBHA y4acTh y MDKHAPOJHUX KOMaHAax, podoTa
3  BIOKPUTUMH  TPOEKTAMH, JOKYMEHTAII€I0,  OHJIAWH
mwiarpopmMamMu, a  TakoX  e(QeKTHBHA  MDKKYJIbTypHa
KOMYHIKaIlis.

Y 1boMy KOHTEKCTI 0coONMBOi Baru HaOyBalOTh
NPUHIMIIA  BIJAKPUTOI OCBITM Ta BHKOPHUCTAHHS OCBITHIX
TEXHOJIOT1H, SIKI HE JMILEe JOMOBHIOIOTh, a W TpaHCHOPMYIOThH
HaBYaIbHUNA mporec. OnHi€E0 3 MoJenei, Mo I03BOJIIE
onmHMcath W CHOPOEKTYBAaTH PpiBHI 1HTerpamii HHPpPOBUX
TEXHOJIOT1 y HaB4aHHsA, € Mmojenb SAMR (Substitution,
Augmentation, Modification, Redefinition), 3ampomnoHoBaHa
P. Ilyenrenypoto (Puentedura, 2013).

MeToro  Hamoro JAOCHIKEHHS €  IpOaHali3yBaTH
TOTOBHICTh BUKIAJauiB 10 BUKOpHCTaHHA mozeni SAMR vy
BHUKJIQJAHHI aHIJIINChKOI MOBHM IS coemiabHux Inerd IT
CTYAEHTaM 3 YpaxyBaHHSAM INPUHIMIIB BiIKPUTOI OCBITH Ta
OKPECIIUTH OCHOBHI BUKIMKH i YMOBH YCIIIIHOI iHTErpariii.

Binkputa ocBita mepenbadae BITbHUH JOCTYI 1O 3HaHb,
BUKOPUCTaHHs BimkpuTtuXx ocBiTHIX pecypciB (OER) (Butcher,
2015), Bigkputux JjineH3id (3okpema Creative Commons
(Creative Commons, 2020)), xmMapHuX MIaTGopM, a TAKOXK
MpPaKTUK MDKHApOAHOI omHmaiH-cmiBmpari. Jms ESP  1e
O3Haya€  MOXJIMBICTH  HpALIOBaTH 3  aKTyaJbHUMHU
ABTEHTUYHHMH MaTepiajlaMu: TEXHIYHOI JIOKyMEHTAIIEIO,
OioramMu  po3poOHUWKIB, Marepiaiamu 3  KiOepOe3mekH,
BIIKpUTUMH  Habopamu  JaHUX, (QopymMamu  CHUIBHOT
PO3POOHHMKIB TOIIIO.

[aTerpamis Takux pecypciB 1 1iIaTdopM  JT03BOJIAE:
MOJIEJIIOBaTH peajbHI mpodeciiiHi 3aBAaHHA (HAaUCAHHS
JOKyMEHTaIlli, TOCIOHMKIB, y4acTh y BIIKPHUTHUX MPOEKTAX);
pPO3BUBaTH OJHOYACHO MOBHY, LHM(POBY Ta MIKKYJIbTYPHY
KOMIIETEHTHICTh; (OpMyBaTu y CTYICHTIB CyO €KTHICTb,
BiUyTTS BHECKy Yy cmiipHOTY 3HaHb (CremaHeHko &
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Kpacuenko, 2025).

Mogens SAMR  nmae  MOXIMBICTE  CTPYKTYpOBaHO
BIIPOBAKYBATH 11l MPUHLIUIHN HA 3aHATTAX:

Substitution  (3amimenHst):  M@pPOBI  TEXHOJOTIi
3aMIHIOIOTh TPaAWLiNiHI 3aco0u 0e3 SKICHOI 3MiHM 3aBJaHHS
(e7eKTPOHHI ~MIAPYYHUKH 3aMICTh TAaNepoBUX, TEKCTOBI
peNaKTOpM  3aMICTh  3OIIWTIB, OHJAWH-TECTH  3aMICTh
JPYKOBaHUX).

Augmentation (miacujeHHs1): 10 3aBIaHb J0JAIOTHCS
HOBI (yHKIIT (TIMEPIOCWIAHHS, MYJIbTUMEIINHI EIEMEHTH,
aBTOMaTH4YHUK (indek, aganTHBHI KypCcH, IHCTPYMEHTH Ha
kmranr  Grammarly,  Write&Improve, war-6otum I
(Kpacuenko, 2024)).

Modification (Moamdikamis):  3MIHIOIOTECI  cami
3aBJaHHS: 3 SBISIOTHCS CHUIbHI OHJIAWH-TIPOEKTH, TPYIIOBa
poOoTa B XMapHHUX cepBicax, MyJbTHUMEIINHI MPOAYKTH,
IHTEpaKTUBHI ~ KapTH  3HaHb, 3aBJaHHA 3  CHUIBHUM
OTpaIlOBaHHAM PECYpCiB.

Redefinition (mepeocMmcieHHsI): CTBOPIOIOTBCS TaKi
dbopmarn HaBYaHHS, SKI Oyiu O HEMOXIJIHMBI 0€3 TEXHOJIOTIH,
30KpeMa MDXHapoHi onnaiH-Kypcu Ta COIL mpoekTH, y4acTb
y MI00abHUX KOMaHaX, po0oTa HaJ CIIUJIBHUMH ITPOEKTaAMH 3
MpeJICTAaBHUKAMU 1HIIHUX KpaiH.

3actocyBaHHs Bcix piBHIB SAMR y Buknananui ESP mis
CTYIEHTIB (akynbTeTy 1HQOpMAaLIHHUX TEXHOJIOTIH: BiA
Bukopuctanas Wordwall, Quizizz, Kahoot, gar-60tis Il mo
mikHapoanux COIL moayniB y cmiBmpaii 3 yHIBEPCUTETaMHU
Konym6ii, Ymm Tta OAE, neMoHCTpye TOTEHIian MOJeli
SAMR sk mnpaktuydHoro ¢peiimy ana mnoeaHaHHs ESP,
BIZIKpUTOI OCBITH Ta 1HppoBoi TpaHchopmauii (CTenaHeHKo et
al, 2023).

l'otoBHiCTh BUKIIamawiB 10 BHpoBapkeHHS SAMR 'y
BukinaganHi ESP MoxxHa posrimsimaTé sIK CyKyHHICTH TPbOX
B33a€MOIIOB’SI3aHUX KOMITOHEHTIB: TEXHIYHOT'O, METOIMYHOTO Ta
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IHHICHO-IICUXOJIOT19HOTI 0.

TexHiuHa roToBHicTH nependavae BMiHHS MPaIIOBATH 3
OCHOBHMMH  IM(PPOBUMU  IHCTpyMEHTaMH  (€JIEKTPOHHI
pecypcH, OHJIaH-TECTH, XMapH1 cepBicH, IIaTGopmMu s
Bifeo3B’s3ky, LI-iHcTpymeHTH), a Takox 0a30Be PO3yMiHHS
TOTO, SIK 11i 3aCO0M MOXYThb OyTH IHTETpOBaHI B HaBYAIbHUU
poLec.

MeTtoau4yHa TOTOBHiCTH TIOB’si3aHAa 31  3JIaTHICTIO
NEPEOCMUCITIOBATH  3aBJAHHs, TPOEKTYBAaTH  JisUIbHICTh
CTYJICHTIB TaK, 00 BUKOPHUCTaHHS TEXHOJOTIA BiAMOBIIAIO
nearoriaHii MeTi: PO3BHUTKY KOMYHIKaTUBHO1
KOMIIETEHTHOCTI, KpUTUYHOTO MHUCJICHHS, YMIHHS MIPAIIOBaTH B
KOMaH/i, BUKOHYBaTH MPOEKTHI 3aBJaHHs Toulo. Bona
BKJIFOYA€ pO3yMiHHS Jiorikn piBHIB SAMR 1 BMiHHSA
LJIECTIPSMOBAHO MEPEBOAUTH 3aBIAaHHA 3 piBHs Substitution 10
Modification 1 Redefinition.

HinHicHO-nCHXO0JIOTiYHA TOTOBHICTH BKIIFOYAE
BIJIKPUTICTH JIO iHHOBAIIili, TOTOBHICTh JUIMTHCS MaTepialamH,
NpaIoBaTH 3 BIAKPUTHMH pecypcaMH ¥ MDKHAPOJHUMHU
napTHEpaMH, a TaKOX IOJOJAaHHS HEIOBIpU 0 1HCTPYMEHTIB
HITYYHOTO IHTENIEKTY.

Jlng aHanizy TOTOBHOCTI BMKJIAJadiB /10 BUKOPUCTaHHS
mozaeni SAMR Oyno mpoBeneHO OonmuTyBaHHS 32 BHKJIQ/IayiB
iHO3eMHUX MOB KWHIBCHKOr0o HaliOHAJBLHOIO YHIBEPCUTETY
imeHi Tapaca IlleBuenka 3a 5-OanpHoro mIKanoro Jlalikepra.
3actocyBanHs Mozeni SAMR sk aHaNITHYHOTO 1HCTPYMEHTY,
po3pobnenoro P. Ilyentenyporo, Jaio MOXIHUBICTH OIIHUTH
CTyHiHb iHTerpanii mU(POBUX TEXHOJOTIH y HaBYAIBHUN
mpolLec.

Otpumani cepeaHi 3Ha4YeHHs BiAmoBiged 3a 23
TBEp/UKEHHSIMH (mIKana 1-5) TpoIeMOHCTpYBalM TOMIpHO
BHCOKHH piBEHb TPUHHATTS 1IU(DpoBUX iHHOBAIIN — Bix 3,37 110
4,38, mo cBiquuTH Npo chopmMoBaHy 0azoBy UUDPOBY
KOMIIETEHTHICTh BUKJIanaviB. HaiiBumii pesynbraru (4,25-4,38)
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CTOCYBAJIMCA BUKOPUCTAaHHSA MHU(PPOBUX I1HCTPYMEHTIB iAo
PO3BUTKY MpodeciiiHOro mucbMa, poOOTH 3 JOKYMEHTAIII€I0,
oprasizaiii CmiBmpaii y XMapHHUX CEpeIOBHINAX, aJamnTarlii
MaTepiaiiB Ta BIAMOBIHOCTI Cy9aCHUM TEHJIEHIIIAM ITU(POBOT
Tpancdopmanii ocBitu. Lle Bigmoimae piBHsAM Augmentation
Ta yacTkoBo Modification 3a SAMR (Puc.1; Puc. 2).

3. BKaxiTb, HacKinbku Bu 3rofHi 3 HAaCTYNHWM TBEPAXKEHHAM: 3aMiHa CTapux TeXHONOr Ha HOBI
3abeaneyye Kpallle y3rofpkeHHsa 3 Cy4YacHMMW OCBITHIMK pamkamm (Hanpuknag, SAMR, TPACK).
16 oTeeTOR

10,0

50

25 .
1(8,3 %)

0(0 %) 0(0 %) 00 %) 0 (0 %)
0,0

1 3 5 MosuicTio arogex / sroguHa
2 4 Baxxo ckasati 3roaeH / aroq...

Puc. 1. Pe3yabTaTu Binnosineii na nutanus 3

4. BKaXiTb, HacKinbKu B 3rofHi 3 HaCTyNHUM TBEPAMEHHAM: 3amiHa CTapux TEXHONOTIW Ha HOBI
NOKpaLlye cnifibHe HaBYaHHA 3a 0NOMOroHs TakKx IHCTpYMeHTIB, Ak COIL, Trello a6o GitHub
16 oTBeETOB

6

2(12,5 %)

1(6,3 %)

0(0%) 0(0 %) 0(0%) 0(0%)

1 3 5 MoawicTio arogew / arof... Bako ckas...
2 4 3rogeH / srogHa MogHicTio He 3rogHWA (..

Puc. 2. Pe3yasTaTn Bignosineil Ha nuranasa 4

Haitamwkui  nokaszuuku (3,37-3,56) cnocrepirainuce y
TBEP/UKEHHSX, IOB’S3aHUX 13 BUKOPUCTaHHAM reimidikarii,
VR TexHOJOT1i Ta aHATITUKU HAaBYAIBHUX JAaHUX — cdep, 110
BiAmoBinaroTh piBHIO Redefinition, skuit morpebye BuUIIOT
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u(poBoi 3pLIOCTI Ta METOAMYHOI MIATOTOBKH BHKJIAJaviB.
AHaJoOriyHl TEHJCHII BiA3HAYAIOTH JOCTIIHUKH HHPPOBOT
nenaroriku (Hilton, 2016; Anderson & Krathwohl, 2001),
HIIKPECTIOI0YN, 10 came TpaHchopMaliiHUNA  piBEHb
iHTEerpamii TeXHOJOTi € HaWCKIaIHIIIUM s JOCSTHEHHS.
I'padix nemMoHCTpy€e KOTMBAHHS CepeHiX 3Ha4yeHb Bix 3,37 1o
4,38, miaKpecIoYr HEPIBHOMIPHICTh TOTOBHOCT] BHKJIa1auiB
IO BUKOPUCTaHHA PI3HUX THUMIB MUPPOBUX TEXHOJOTIH
(Puc. 3).

CepeaHi 3Ha4eHHA BiANOBIAER BWKNaAaYie 3a BCiMa NMTaHHAMMK
4.4

4.2

i
o

w
@

CepenHe 3Ha4eHHA

w
o

3.4

© i - ~ P
NuTanHHA (iHaekc)

Puc. 3. Cepenni 3HaueHHs BianoBineil Buk/jiaaayviB 3a Bcima
NMUTAHHAMM ONIUTYBAHHSA

V3arajgpHIOIOYM OTPUMAaHI JaHi, MOXKHa CTBEp/XKYBaTH,
mo piBeHb Substitution Ta Augmentation € TOBHICTIO
OCBOEHUM BHUKJIaJladyaMH, WLI0 MIATBEPHKYE IXHIH BUCOKHM
piBeHb TexHojoriuHoi rotoBHocTi. PiBenp Modification
peari3yeTbcsi 4acTKOBO, IEPEBAXKHO Y CIHUIBHUX OHJIANH
MpoekTax 1 y poborti 3 nudpoBumu miathopmamu. PiBeHb
Redefinition notpedye JI0aTKOBOI HiATPUMKH Ta
npodeciiHOro pPO3BUTKY, L0 Y3TOMKYETHCS 3 MUKHAPOTHUMHU
JTOCIIDKEHHAMHA 100 Oap’epiB  mudpoBoi TpaHchopmarii
OCBITH.

220



LEARNING THROUGH LANGUAGE

References

Anderson, L. W., & Krathwohl, D. R. (Eds.). (2001). A taxonomy for
learning, teaching, and assessing: 4 revision of Bloom’s taxonomy of
educational objectives. Longman. https://quincycollege.edu/wp-
content/uploads/Anderson-and-Krathwohl Revised-Blooms-

Taxonomy.pdf
Butcher, N. (2015). A basic guide to open educational resources (OER).

Commonwealth of Learning & UNESCO.
https://unesdoc.unesco.org/ark:/48223/pf0000215804
Creative Commons. (2020). About CcC licenses.

https://creativecommons.org/licenses/

Hilton, J. T. (2016). A case study of the application of SAMR and TPACK
for reflection on technology integration into two social studies
classrooms. The Social Studies, 107(2), 68-73.
https://doi.org/10.1080/00377996.2015.1124377

Puentedura, R. (2013). SAMR: getting to transformation. Hippasus. 2013.
http://hippasus.com

Kpacuenko, O.M. (2024). T'eiimidikarmis y BHKIaJaHHI aHTIIHCHKOI 3a
npodeciiiHanM  cripsiMyBaHHAM. JliHegocghepa yuopa, cbO20OHI,
3aempa: matepiamu Ilepmoi MiXHapOOHOI HayKOBOi KOH(epeHIii
nam’siti mpodecopa Kocrsarnna Tumenka (10-12 sxoBTHs 2024). K.
BupnaBuuyo-nonirpadivanii nentp «KwuiBchkuii yHiBepcurer». C.
235-238.

Cremanenko, O.1., Kpacuenxo, O.M. (2023). IIpakTnyHe BUKOPHUCTAHHS
Mozeni SAMR y BuKiIagaHHI aHTIIHCHKOT MOBH JUIsl CHCIIaIbHUX
uineu. Innosayitina nedazocixa. Bum. 85, Tom 2. 2025 C. 248-256.
DOI: https://doi.org/10.32782/ip/85.2.45

Crenanenko, O., Koxan, O., MuxaiinoBa, H. (2023). MoxmuBocTi s
iHHOBaliil: BipTyanbHe iHQopManiliHe cepenoBuIle SK 3acid
MiIBUIIEHHS SKOCTI OCBITH. [nHosayitna nedazcocika. 60. Opneca. C.
256-260 DOL: https://doi.org/10.32782/2663-6085/2023/60.51

221


https://quincycollege.edu/wp-content/uploads/Anderson-and-Krathwohl_Revised-Blooms-Taxonomy.pdf
https://quincycollege.edu/wp-content/uploads/Anderson-and-Krathwohl_Revised-Blooms-Taxonomy.pdf
https://quincycollege.edu/wp-content/uploads/Anderson-and-Krathwohl_Revised-Blooms-Taxonomy.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000215804
https://creativecommons.org/licenses/
https://creativecommons.org/licenses/
https://doi.org/10.1080/00377996.2015.1124377
http://www.hippasus.com/rrpweblog/archives/2013/04/16/SAMRGettingToTransformation.pdf
http://www.hippasus.com/rrpweblog/archives/2013/04/16/SAMRGettingToTransformation.pdf
http://hippasus.com/
https://doi.org/10.32782/ip/85.2.45
https://doi.org/10.32782/2663-6085/2023/60.51

LEARNING THROUGH LANGUAGE

MMPOBJEMU KOHIENTYAJIBALIL ITIPOT'PAM 3
MPO®ECIMHOI AHT'JIIMCHKOI MOBH (ESP) 1JI5s1
®IHAHCHUCTIB: IEPEJIYMOBH, IIEPEBATH TA
CUCTEMHI BUKJIUKA

Onvea XO/JAKEBHUY, IOnia MEH/IPYX,
Enveipa OCTAIIEHKO
Kuiscokuu nayionanonui eKonomiynuil yHigepcumem
imeni Baouma I'emomana

AKTyajJibHicTHh TIpoOJieMu. Ha cydacHOMy pHHKY mparli
¢inancoBi (axiBili TOBUHHI BOJOJITH HE JIMIIE aHATITHIHUMU
3HAaHHSIMH, aJlé W BHUCOKOPO3BHHEHOK KOMYHIKATHBHOIO
KOMIIETEHIII€I0 3 aHTJIHChKOT MOBH, SIKa € OCHOBHUM 3aC000M
mixHapoanoi B3aemonii. [Iporpamu ESP (English for Specific
Purposes) Ha MaricrepcbkoMy piBHI MarlOTh CTpaTeriuHe
3HAYEeHHS, OCKUIbKH BOHU TOTYIOTH CTYACHTIB A0 e€(peKTHUBHOL
poOOTH B KUIBKOX KOMYHIKaTMBHHMX c(epax: 3BITHICTb,
[IEPErOBOPH, KOHCYJIBTATUBHE CIUIKYBaHHS Ta INpodeciiHuii
udpoBHil TUCKYpC.

Po3pobka Takux mporpam BifOyBaeThCs B yMOBaX, KOJHU
JIep’KaBHE 3aKOHOJABCTBO HAJa€ MPIOPUTET YKPaiHCHKIA MOBI
SIK MOBI HaBUaHHS, TOJ1 SIK MOJITHKA €BPOTEHCHKOI IHTErparii
Ta IHTepHAI[lOHANI3alli{ JO3BOJIsE 3alIPOBAKYBATH AHTJIOMOBHI
koMrioHeHTu. Jnst mporpam ESP 11e cTBOproe sik MOMXIJIMBOCTI
(iHTepHamioHami3amiss, TJ00aJbHA AaKTyalbHICTh), TaK 1
BUKJIMKHU (bamancyBaHHs 06araTOMOBHOTO HaBYaHHS,
301IBIICHHS. METOJMYHOTO HABAHTAXKEHHS). YCIIX 3aJeKUTh
BiJl €pEKTUBHOTO Y3TO/PKCHHS TAaKOi MOMITHKU 3 JUHAMIYHUMHI
KOMYHIKAaTUBHUMU BUMOTaMHU, XapaKTepHUMHU TUIS
(i1HAHCOBOTO CEKTOPY.

Orasx cra”Hy JocjigKeHb. TEOpPEeTUYHOI OCHOBOIO
nocimkeHHs € podotu XartuiHcona ta Botepca (1987) [4], sxki
3aKJIaJId METOJOJOTiuHy ocHOBY ESP, koHmenrtyanizyBaBIIn
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HOTO K MIAXia, M0 IPYHTYETHCS HA CHUTYaTHBHUX MOTpedax
yuns. Ilomanbimmit pozButok pamku ESP OyB 3ailicHeHuit
Hanmi-EBancom ta Cenrt-/xonom (1998) [2], siki Haromocuiu
Ha KPUTUYHINA BOKIMBOCTI )KaHPOBOTO Ta AUCKYPCHOTO aHAIIZY
JUIS TOYHOTO MOJENIOBaHHS MpodeciiiHoi KoMmyHikamii. Y
¢inancoBiit chepi bidep (2006) [1] HamaB po3mupeHi
EeMITIPUYHI OMUCU TPOQECIiiHUX KaHPIB, TAKUX SK 3BITH Ta
KOMYHIKaIlisl 3 iHBeCTOpamH.

JocnipkeHHs IIPEIMETHO-MOBHOT'O IHTETrpOBAHOTO
HaByaHHs (CLIL) miaTrBepkyloTh, IO Taki HIAXOIU
NOTJUOIOITh KOHIENTYyalbHE PO3YMIHHS Ta IMOKPAIIyIOTh
MEPEHOCHICTh KOMYHIKaTUBHUX HaBUYOK. OCTaHHI TEHICHIIII,
BucBiTieHl @. [Tonmi (2020) [5], migkpecoTh HEOOX1THOCTD
iHTerpamii mudpoBoi rpaMOTHOCTI Ta MYJIBTHMOJAIBLHOCTI Y
¢diHaHCOBHI IUCKypC, TIO BijoOpakae mepexil A0 OHJIAWH-
CUCTEM 3BITHOCTI Ta (piHTEX.

OcHOBHA imesd JOCHIDKEHHS TIOJIATaE y TPOBEIACHHI
KOMIUIEKCHOTO ~aHali3y Ta NOJNANbIIid KOHIENTyami3allii
METOJOJIOTIYHNX  3acajy po3poOkm mporpam ESP  mus
¢dinancoBux (axiBIliB, 1IEHTU(IKYIOUM KIHOYOBI (akTopu
yCIIiXy Ta OCHOBHI oOMexxeHHs. JlocmimkeHHs chokycoBaHe Ha
KPUTHYHINA OLIHII MaricTepchkoi mporpamu « TpeHinr «Jlimosa
1HO3eMHa MOBa JJisi (PIHAHCHUCTIBY» PO3POOICHOIO BUKJIAdauaMu
kadenpu iHO3eMHUX MOB (akyibTeTy (iHaHciB KuiBcbkoro
HAI[IOHAJTLHOTO €KOHOMIYHOT'O YHIBEPCUTETY. 3aBIaHHSIM OYJI0
BU3HAUUTH, SIK ONTUMI3yBaTH JW3aiH MporpaMu s
JOCSITHEHHS 11 MAaKCUMAaJIbHOI €()EeKTUBHOCTI.

Metomogioriuda  OCHOBa  [bOTO  JOCHI/DKEHHS €
KOMITJIEKCHOIO 1 moeanye: (1) aHami3 JOKYMEHTIB, 110 BKIIFOYaB
OTJISiI 3aKOHOJIAaBUMX aKTIB MOBHOI MONITUKUA YKpainu; (2)
orys 3MicTy Marictepcbkoi mporpamu «Tpeninr «JlimoBa
1HO3eMHa MOBa I (DIHAHCHUCTIB», 3 OIIIHKOI ii TeMaTHUYHUX
ONMOKiB,  KOMIIETEHI[Ii  Ta  BIAMOBIAHOCTI  moTpedam
npodeciiiHoro crminkyBaHHs; Ta (3) CHHTE3 CydacHHUX
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nociimkenb y ramy3i ESP, CLIL ta »&aHpoBUX MOJENeH st
PO3pOOKH KOHIIETITyalIbHOT MOZIEI1 OI[IHKU MPOTpaMH.

Pe3yabTaTH JociaigxeHHsi. Marictepcbka mporpama
«Tpeniar «/limoBa iHO3eMHa MoBa s (IHAHCUCTIBY €
PENCBAaHTHOIO 3aBASKM TEMAaTUYHIA CTPYKTYpPOBAaHOCTI Ta
MbKIUCIUIUTIHApHIA  iHTerpamii 3 IT, kommmaeHcom i
pusnkamMyd. BoHa BHKOPHCTOBYE aBTEHTHYHI Marepiaid Ta
crannaptu IELTS/BEC.

[Mpore ans 3abe3nedeHHss 11 BHUCOKOI €()EKTUBHOCTI Ta
BianoBiaHOCTI nporpamam ESP B ninomy y ¢inancosiit chepi,
HEOOXIZHO 30CEepeUTHCS Ha KUIBKOX KPUTHYHHX AacIleKTax.
[lo-mepmre, cmig po3poOWTH UITKI MEXaHI3MHU METOAMYHOL
niarpumku (scaffolding) nnst po6oTH 3 BUCOKOIO JIEKCUYHOIO
IIUTBHICTIO  (iHAaHCOBOi  TepMmiHoorii. Bemukuit  oOcsr
CIeLiaTi30BaHO] IEKCUKHU 301JIbIIy€E KOTHITUBHE HAaBAaHTAXECHHS
Ha CTYJIEHTIB, YCKJAQJHIOIOUM IM IepexiJ] BiJ MacUBHOTO
PO3YMIHHSI 10 AaKTUBHOTO BHUKOPHUCTaHHsS TEPMIHIB Y
npodeciiinii  komynikamii  [3]. Ilo-mpyre, HeoOXigHO
ONTUMI3yBaTH HABYAIBHUN IUIAaH Ta YHUKHYTH HAJMIPHOTO
HaBaHTaXeHHs Ha nporpamy. Ilo-Tpere, BaxIMBOWO €
MOKpalleHa MDKIMCUUIUTIHAPHA IHTEeTpalLlis Ta CHHXPOHI3aIlis 3
NPEMETHOI0 EKCIepTH30i0 ((hiHAHCOBUMH Ta €KOHOMIYHHMHU
nucruriinamMu). [, HapemTi, Tpeba 3a0e3MeYuTH MiATPUMKY
CaMOCTiIHOT POOOTH CTYAEHTIB, OCKUIBKU ii €(QEeKTHUBHICTb
0e3nocepelHbO  3aJEKUTh Bl HASBHOCTI CTPYKTYpOBaHHUX
PECYpCIB Ta PEryJIIPHOTO KOHTPOJO (3BOPOTHOTO 3B’SI3KY).

IIpakTnuni pexomenpaunii. /{11 nocuneHHs 3araabHOL
e(EeKTHUBHOCTI MPOrpaMH PEKOMEHAYEThCS HHU3Ka CHCTEMHHX
3axomiB. Ha moyatkoBomy erami Kypcy HEOOXITHO MPOBECTH
needs analysis, 3ady4aroud 10 LbOTO IMPOLECY SK MalOyTHIX
CTYACHTIB, Tak i Oe3mocepenHix poOOTOMABIIB (HiHAHCOBOTO
cexktopy. Takuii miaxizg 3a0e3MMeUnTh aKTyaabHICTh 3MICTY.

Ha mnactynHomy etami ciiJ BOPOBAJAUTH MOIYJbHY
CTPYKTYpy Mporpamu, sika O po3pi3Hsia OCHOBHI Ta BHOIpKOBI
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HampsIMKH. Tak  CTYJIEHTH 3MOXYTh oOupaTh  OUIbII
CHeIliali3oBaHI HAMpsSMKU TMIATOTOBKH, HANPUKIAA, MK
0aHKIBCBKMM  PETyJIIOBaHHAM Ta  (IHTEX-iHHOBALIsSMH,
BIJITOBIJTHO /IO CBOiX Kap’€pHUX Iijieil. OTHOYaCHO HEOOX1THO
MOCUJIUTH  MUKIUCIHUIUTIHAPHY  CHIBIOpamio 3  IHIIUMHU

KIIIOUOBUMH Bimainamu — ¢iHancis, IT Ta kommnaency, mis
3a0e3neueHHss Mpo¢eciiHOrOo KOHTEKCTY 1 CHHXpOHI3alii
TEPMIiHOJIOT1.

Hami, ams MigBUIICHHS SKOCTI HABUAIBHOTO Marepiany,
HEOOX1THO po3po0OUTH €auHE MU(POBE CXOBUINE aBTCHTUYHUX
MaTepiairiB, OpIEHTOBAaHMX Ha >KaHPOBHM Miaxia. JlomaTkomo,
JUIS CTYJCHTIB 13 PI3HUMH PIBHAMH MOBHOI TiJATOTOBKH
BKJIMBO CTBOPHUTH Moyi-niepexiganku (bridging modules).

Hapemri, oniHrOBaHHS Ta caMOCTiifHa poOoTa MalOTh OyTH
nepeocMuciieHi. PekoMeHyeTbcs BOPOBAAUTH OLIIHIOBAaHHS Ha
OCHOBI 3aBJaHb, W0 BKJIIOYAlOTh pEAJbHI CHUMYJIALIL.
CamocTiifHy poOOTy CIliJi CTPYKTYpyBaTH, HaJJal0UH CTyJACHTaM
4iTKi  1HCTpyKuwii.  JlomaTKoBOIO  mepeBaror0  CTaHe
CHCTEMAaTUYHE 3aIydeHHs (axiBI[iB ramy3i uyepe3 TOCTHOBI
JIEKIIii, OrJISAM peaTbHUX KEWCIB Ta CHUIbHI 3aHATTA (CO-
teaching).

BucnoBkn. Konnenryamzamis mnporpam ESP s
CTyJIeHTIB-QiHAHCUCTIB B YKpaiHi BHUMara€ peTeNbHOTO
OamaHcy MK 3000B’s3aHHSIMH I[0JI0 HAIIOHAIBHOI MOBHOL
MOJIITUKA Ta CTPATETIYHOI0 METOI0  IHTEepHAI[lOHAJi3aIlii
npodeciitnoi  ociTu. Taki mporpamMu MarmTh 3HAYHHUMA
HOTEeHIlial, ane iX e(EeKTUBHICTh 3aJeKUTh BiJl BHUPIIICHHS
JEKCUYHHX, OpTaHi3alliifHMX Ta METOMOJIOTIYHUX MpolieM i
3a0e3MeueHHs] TICHOI BiJIMOBIHOCTI pealbHUM TpOodeciitHuM
norpebam.
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HETBOPKIHI' B AKAJJEMIYHOMY CEPEJOBHIIII:
SIK IOBYJIYBATH HABUYKHA AKAJJEMIYHOI
JTUCKYCII TA IEBATIB Y ACHHIPAHTIB
TEXHIYHUX HANIPSIMKIB HA 3AHSITTSX 3
IHO3EMHOI MOBH

Kamepuna BYKOJIOBA, Bipa 3IPKA
ninposcore 6i0dinenns L{enmpy HayKo8ux 00CHiONCeHb ma
suxnadanus inozemuux mos HAH Yxpainu

CyuacHe CyCHUIBCTBO XapaKTEPU3YEThCS HHU3KOIO O3HAK,
AK-0T: TioOamizamis Ta yHiikamis KyJIbTypH, TPUCKOPEHHN
pPO3BUTOK  iH(OpPMAIIHHUX  TEXHOJIOT1H, JaBUHOIMOIOHE
HaKOMWYEHHs iH(pOopMaLii Ta 3pOCcTaHH il poJii SIK KIIOUYOBOI'O
pecypcy, MOCWICHHS COIIaIbHOI MOOUTRHOCTI HAaceJIeHHS. 3a
TaKMX YMOB TPUPOJHIM UYHHOM 3MIHIOIOTBCSI W OCHOBHI
napajurMu OCBITH, 5IKa, OyJy4d 3a CBO€IO MPHUPOJIOI0 JOCHUTH
KOHCEPBATHBHOIO Cepor0, THM HE MEHII MparHe 3ajJuIaTHCs
KOHKYpeHTO31aTHO. OCOOIMBO 1€ XapaKTepHO Ui YKpaiHu,
a/Ke MU 3IIITOBXYEMOCS 13 MOTYXHOI0 KOHKYPEHILI€I0 3 OOKY
OCBITHIX CHCTEM 3aXiJHUX KpaiH.
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Onniero 3 HOBaIii, SKI MOXYTh OyTH BHKOPHCTaHI B
aKaJgeMiqYHOMY CepeIOBUIILL, € HETBOPKIHT, SIKUAI
PO3TINAETECS K ePEKTHUBHUIM MapKETHHTOBUI I1HCTPYMEHT,
SKWI 32 BITHOCHO HHU3BKUX BHTPAT JO3BOJISIE 3HAXOIUTH HOBI
KaHaJM 30yTy 1 KOPUCHI KOHTaKTH, B OCHOBHOMY 3a PaxyHOK
ornocepeaKoBaHuX 3HaoMcTB [1, c. 109]. [Hmmmu cioBamu, 1ie
TEXHOJIOT1sl BUOYZIOBYBaHHS 3B’ SI3KIB MK JIFOJIbMU Y KOHTEKCTI
cycnuibHOro piajmory. He3pakatounm Ha Te, IIO HETBOPKIHT
JOCTIKYEThCSI B OCHOBHOMY 3 TO3MIli Oi3Hec-aHamizy Ta
MapKETHUHTY, Il TEXHOJIOT1SI MOKe OyTH LIJIKOM JIOPEYHOIO 1 B
CYTO JUJIAKTHUHUX MPAKTUKAX.

BuBueHHs 1HO3eMHOi MOBM — OJHa 3 KJIIOUOBHX 33734
cyyacHoro @axiBus. Y KOHTEKCTI €BpONEHCHhKOi 1HTerpauii
HaOyTTs MOBHHMX KOMIIETEHTHOCTEH € HEOOX1JHOI0 YMOBOIO
IpaleBlalTyBaHHs. Ta ycmimHoi kap’epu. ['oBopsum mpo
KOMIETEHTHICHUHN MIJX1Jl, CJI1I MaTH Ha yBa3l, 10 KOMIETEHIII{
YacTO BHUXOJATh 32 MEXI CyTO MOBHUX HABHYOK (UMTaHHS,
NUCbMO,  ayJiloBaHHs, ToBOpiHHA). IcHye  Kkareropis
HEOOXIHWX  CTyIOeHTaM Ta  aclipaHTaM  TEeXHIYHHX
crieniaabHOCTeH soft skills, cepen SKWX HE OCTAHHE MicCIe
MOCIJIa€ 31aTHICTh A0 AUCKYCIi B ii akaleMIYHOMY BUMII.

Y KOHTEKCTI MiIrOTOBKH aCHipaHTIB TEXHIYHUX HANPSIMKiB
BapTO BHOKPEMUTH KUIbKA KOHIENTyaJbHUX acnekriB. Ilo-
nepure, (GaxiBii 3 TEXHIYHUX HAYK MOXYTh MaTtu MeHun (y
NOpIBHSAHHI 3 TyMaHIiTapisiMH) o0OCSITM 3HaHb 13 CYyTO
MOBO3HaBCTBa. be3nepeuHo, BOHN KOPUCTYIOThCS YKPaiHCHKOIO
Ta IHIIMMHA MOBaMH, ajieé 3HaHHS KaTeropiil rpaMaTuKu MOXKe
OyTu aemo HWK4YUM dYepe3 cnenudiky ixHBOI mpodeciitHoi
nigroroBku. [lo-apyre, muM ¢axiBisgm HeoOXiaHa crienudidyHa
JIEKCHKa, sKa PiIKO 3ycTpidyaeThes B iHIMX cpepax. [To-Tpere,
iM HEOOXiTHO BUKOPHUCTOBYBATH MaTepialld aHTIIOMOBHHX
CTaHJapTIB, MaHyaJliB, TPOTOKOJIB Ta 1HIIMX JOKYMEHTIB. [Ipu
poMY (paxiBili 3 TEXHIYHUX HAYK YaCTO MPAIIOI0Th B KOMaHII,
a TaKOXX NPE3EHTYIOTh PEe3yJIbTaTH CBO€i pOOOTH KoOJeram,
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napTHepam, poOOTOIaBIIsIM, 3aMOBHHUKAM, CTKEPaM TOIIO, 110
notrpe0ye HABMYOK YCHOTO MOBJICHHS, B TOMY YHCJIi B paMKax
JTICKYCIiA.

AkaneMiuHa JIUCKYyCisli Ta Je0aTh aHTJIACHKOK MOBOIO
MalOTh OKpEMi OCOOJIMBOCTI, 3 SIKUMHU acCIipaHTH MaroTh OyTH
O3HalOMJIEHI:

- aHIJIOMOBHA TEXHIYHA TEPMIHOJIOTISA: framework,
deployment, assembly, simulation;

- KOHCTPYKIIi A1 apryMeHTallii BnacHoi nosuuii: / argue
that..., this evidence shows..., from a technical standpoint...,
the data indicates...;

- MOBHI (OpMynH i KOHTpapryMeHTalii TOYKH 30py
OTIOHEHTA: however..., this assumption is flawed because...,
what about the case when...?

Takox HeOOXiZHO TpPeHyBaTH HABUYKU MOSICHEHHS
CKJIAJJHUX TEXHIYHHX IOHITH MPOCTUMH cioBamu. Lle wacto
HEOOXITHO MaWOyTHIM BHKJIaJadyaM Ta IHCTPYKTOpaM, sIKi
MPALIOIOTh 3 JTIOJbMH 31 3HAUHO HIDKYUM PIBHEM IMIATOTOBKH.
Hanpuknan, acmipanTy MOXHa 3ampoIlOHYBaTH JaTH 1B
MOSICHEHHSI OJTHOTO 1 TOT'O K MOHSATTSI:

- cknagHe: a machine learning model is a parametrized
statistical function that maps input data to predicted outputs
based on training patterns;

- mpocte: a machine learning model is like a smart tool
that learns from examples (you show it many cases, and it
figures out how to make predictions on new ones).

[Ile oaHi€l0 BaXIMBOK HABHUYKOK I JAUCKYCil Ta
nebatiB € opopmIIeHHS acipaHTaMy CIIANIIB MPe3eHTAIIN JJIs
apryMEHTOBAHOTO BHKIIQJICHHS BJIACHUX IyMOK. Matepiamu
TAKOTO THUITy CIPHUSIIOTH PO3BUTKY PI3HUX HABUYOK, CEpej
IHIIOTO, BMIiHHS KOPOTKO Ta 3MICTOBHO TPEACTABISITA CBOIO
TOYKY 30Dy, HABOJUTH SICKPaBi IPUKIIA]TH.

K.Tamaun  T1a  O. SIpOIIEHKO NPOMOHYIOTH  HHU3KY
TEXHOJIOTi! ONpAIlOBaHHS TUCKYCIHHUX nHuTaHb. Cepen HUX —
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«JIMCKYCIMHI TOWJIAJIKW»: TMapTHEpaMH CTalTh Bl TPYIH
YYaCHUKIB, SIKI pPO3TAIIOBYIOTHCSA OJHA HampoTH oxaHoi. Ilicns
TOTO, SIK MPO3BYYAJO THUTAHHS JJIsi OOTOBOPEHHS, BOHH IO
yep3l BIJ KOXHOI TpYNH BUCIOBIIOIOTH CYIKEHHS II0JI0
3aMpONOHOBAHOTO MUTaHHSA. [HIlIa TEXHONOTIS — «OI[IHIOBATbHA
JUCKYCis», sIKa Ma€ Ha METI HE CTUIbKU MPOSICHEHHS TO3UIIii
CTOpiH, CKUIBKM BJOCKOHAJEHHS HAaBUYOK JTUCKYTYBAaHHS.
O1iHIOBaIbHY JTUCKYCII0O MOXXHa BHKOPUCTOBYBATH, KOIU
CTYJICHTH HABYWJINCH TPAIIOBATH B rpymax [2, c. 56]. [lepenik
3aX0[iB, SIKI peali3yloTbcs B paMKax HETBOPKIHTY, MOXeE
dbopMyBaTHCsS 3 OIJISHY Ha AUAAKTUYHI 3a/7a4i, a TaKoX Ha
0COOIMBOCTI OKPEMO B3SITOT ayUTOPii. TaKoXK 1[I0 TEXHOJIOTIIO
MO>KHA BUKOPHUCTOBYBATH IIiJI YaC OHJIAH-HABYAHHS, 30KpeMa,
3 BUKOPUCTAaHHSIM TexHoisorii ZOOM. Curix 3a3Ha4MTH, 110,
HE3BAKAIOYM HA JUCKYCIHHICTh MUTAHHS MO0 BUKOPHCTAHHS
pIAHOI MOBHM B paMKaX Yy3rOJUKEHHs mosuuii B rpymi [3], mu
BBKAEMO, 1110 HAMKpalIMM BapiaHTOM OyJie TIOBHE 3aHYpEHHs
B AHMIHCBKY HaBITh TMpPH HEMyOJiYHOMY CIUIKYBaHHI
YYaCHUKIB KOMaHTH.

Taxum 4YMHOM, HETBOPKIHT B aKaJeMIYHOMY CEpPEAOBHIIII €
HEOOXIJHOI TEXHOJOTI€I0, sKa JO0IOMara€ sK BHBYATH
aHTJIICBKY MOBY, Tak 1 ¢opmyBaTH soft skills. Mu BBaxkaemo,
10 TAaKOTO POAY aKTUBHICTH JIOTIOMOKE aclipaHTaM He JIUIIE Y
ix MaiiOyTHi HAayKOBIH AISTBHOCTI, a i JO3BOJIUTH MPAIFOBATH
B KOMaHZII y pi3HuUX Oi3Hec-mpoekTax. HaBuukm muckycii
Mo/I0HMM YMHOM MOKHa PO3BUBAaTH B paMKax BHUBUYEHHS HE
TUIBKU aHTJIIMCHKOI, a i IHIINX IHO3EMHHUX MOB.
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IHTETPAIIISI MEJIATPAMOTHOCTI TA AHAJII3Y
MOJITUYHUX HAPATUBIB Y HABUAHHI
AHIJIIICBKOI MOBHU CTYJIEHTIB HAIIPSIMY
«ITOJIITOJOTI'IS»

Temsana LIEIIKO
Kuiscokuii nayionanvruui ynisepcumem
imeni Tapaca Llleguenka

CyuacHa miIroToBKa CTyJeHTIB HanpsaMy «Ilomitonoris» y
3aknagax Bumoi ocBitd (3BO) mnoTpedye KOMILIEKCHOTO
migxoay A0 (GopMyBaHHS —IHIOIOMOBHOI KOMYHIKAaTHBHOT
KOMIIETEHTHOCTI, IO BKJIIOYAE HE JIMIIE PO3BUTOK MOBHHX
HAaBUYOK, aje ¥ yMIHHA aHali3yBaTH MOJITHUYHI TEKCTH,
IHTEpIPETYBaTH  MDKHAPOJHY PUTOPUKY Ta  KPUTHUYHO
oliHoBaTH  iHpopMmamipo. Y  3B’SA3Ky 31 IIBUAKOIO
TpaHchopmalliero riI00aTbHOTrO 1H(MOPMAIIHHOTO MPOCTOPY
0COONMMBOTO 3HAYCHHs HaOyBae IHTerpaimisi e€JICMEHTIB
MeNlarpaMOTHOCTI y KypC aHIIHChKOT MOBHM MpodeciiiHOro
CTIpSIMyBaHHSI.

OmauM 13 MPOBITHUX 3aBJaHb BUKJAJada € CTBOPEHHS
CEepe/IOBUINA, y SKOMY CTYAEHTH 3/100yBalOTh 10CBiA poOOTH 3
ABTCHTUYHMMH  MaTepiallaMi: TOJITHYHHUMH TPOMOBAMH,
AQHATITUYHUMH  CTaTTSIMM, HOBHUHHUMH  IOBIJOMJICHHSIMH,
odimiitHUMH 3BiTaMH MDKHApOIHUX opraHizamiid. Taki TekcTu
JIO3BOJISIIOTh  ()OPMYBATH PO3YMIHHS CYYaCHHX MOJIITHYHUX
HapaTHBIB Ta iXHHOTO BIUIMBY Ha CYCIHUIbHY AyMKy. PoboTta 3
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ABTCHTUYHUMH JDKEPEJIaMU CIIPUSE PO3BUTKY MOBHOI 1HTYIIII],
OTIaHYyBaHHIO TEPMIHOJIOTIi MIXXHAPOJAHUX BITHOCHH 1 BOJHOYAC
BYMTh CTYACHTIB pO3IMi3HABaTH MaHIMyJIATHUBHI CTpaTerii,
€MOILIIHHO 3a0apBlieHy JIEKCUKY, €JIEMEHTH MpoMaraHiv Yu
bpeiimiHry.

EdQexTuBHUM I1HCTpYMEHTOM HaBUaHHS € METOJHKA
«critical reading with political framing analysis» —
KPUTHUYHOTO YWTAHHS 3 aHAII30M MOJITHYHOTO (peiiminry. B
MeKaxX [BOr0 MiJXOMy CTYAEHTH HAaBYAIOTHCA 1AeHTU(IKYBaTH
KJIIOYOB1  HapaTWBHM, 30Kpema O0€3NeKOBl, T'yMaHITapHi,
€KOHOMIYHI, a TaK0>X BU3HAYaTH, SKUM YHHOM MOBHI 3aco0Ou
dbopmyroTh TeBHe OadeHHs mopmiii. KepoBane umTaHHS,
NOPIBHSUIBHUM aHaJII3 KUIBKOX JPKEpeNl Ta AUCKYCIHHI 3aBJAaHHA
3HAYHO MiJBUIIYIOTH PIBEHb aHAITUYHOT'O MUCIICHHS.

He MeHI BaXJIMBUM KOMIIOHEHTOM € po00Ta 3 JIEKCHUKOIO,
30KpeMa TEepMIHaMHM, IO ONHUCYIOTh MDKHAPOJHI IPOLECH,
rio0anbHE yOpaBIiHHSA, BHOOPUYI TEXHOJIOTI], AUIUIOMATIIO Ta
nyOJiYHy TMOJIITUKY. JOLiTbHUM € 3acTOCYBaHHS METOAUKU
CeMAHTHYHOI0 KAPTYBaHHSl, $Ka JO3BOJSE CTyJICHTaM
Bi3yasi3yBaTH B3a€MO3B’S3KH MK MOHATTSAMH Ta HOJITUYHUMU
nporiecamMu.  Taki  3aHATTS  HiACWIIOIOTH  MIPEAMETHY
KOMIIETEHTHICTh CTYAEHTIB 1 pOOJATH 3aCBOEHHS HOBOL
JIEKCUKA OCMHCIIEHUM Ta JOBTOTpUBaIUM. Po3risHeMo 110
METOAMKY Jemo jeranbHime. CeMaHTUYHE KapTyBaHHS
(semantic mapping) — 1€ Bi3yajJbHHIl MeTOad podoTH 3
JIEKCHKOI0 TA NMOHSITTAMM, KOJIM KIIOYOBE CIOBO a00 TEepMiH
PO3MIIIYEThCS B LIEHTPI, @ HABKOJIO HHOI'O CTBOPIOIOTHCS T'JIKU
3 MOB’SA3aHUMM 3HAYECHHSIMH, AacCOIlallisIMU, IiJATeMaMu,
MPUKIaJaMH YU TepMiHaMU.

CemaHTHYHa KapTa - 1€ CXeMa, sIKa IOKa3ye, sIK MOB’s3aHi
MK COOOI0 CIIOBA Ta TIOHSATTSL.

J1J1s1 4OTrO0 BUKOPUCTOBYETHCSI:

- 1100 rnubIe 3po3yMiTH 3HAYEHHS TEPMIHA;

- 11100 TOOAYMTH JIOT14UHI 3B’ SI3KH MIXK ITOHSTTSIMU;
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- 100 JIeriIe 3anam’ aTaTH HOBY JIEKCHKY;

- 100 CTPYKTYpyBaTH BEIMKYy TeMy (HampuKiIajg
“international security” a6o “political reforms”).

Sk mparroe:

1. Y ueHTpi — OCHOBHE CJIOBO.

2. HaBkoyio — MOB’s13aHi KaTeropii: synonyms, examples,
consequences, related concepts, key actors, processes TOILIO.

3. Mix ejneMeHTaMH — IliHIi, IO TMOKa3ylOTh JIOTi4Hi
3B’ SI3KH.

e nyxe e¢dexkTuBHO s CTYAEHTIB-TIONITONOrIB, 00
JIONIOMarae He MpOCTO BUBYMUTH CJIOBA, a 3pO3YMITH MOJIITHYHI
IPOIIECH Ta CTPYKTYpPH.

Buxopuctanuss 1upoBUX I1HCTPYMEHTIB, TaKUX SIK
iHTepakTuBHI Tiathopmu (Padlet, Mentimeter), anamiTU4HI
cUCTeMH Ui poOOTM 3 HOBHHHMMHU IIOTOKAMH, OHJIAMH-
KOPIyCH  MOJIITHYHUX TPOMOB, PO3IIHUPIOE  MOKIMBOCTI
Bukianada. Lli pecypcu 3abe3nedyroTh HMIBUAKUHA JOCTYN A0
aKTyaJbHUX MaTepiaiiB, Jal0Th 3MOT'Y CTBOPIOBATH JAWHAMIUHI
3aBIaHHS ¥ BIPOBAPKYBaTH €JIEMEHTH 3MilIaHOTO abo
NEPEeBEPHYTOr0 HABUAHHS.

Ki104oBOIO MeAaroriyHo0 CTpaTeri€r0 BUCTYIAE TaKOXK
NPOEKTHA MisUTBHICTh, B MeEXaxX $KOi CTYACHTH TOTYIOTb
MYJIbTUMEIIMHI Mpe3eHTallli, aHATTHYHI OTJIAIA YU KOPOTKi
JOCIITHUIIBKI POOOTH aHIIIIHCHKOI MOBOK, BUKOPUCTOBYIOUH
peanbHi momiTH4HI Kedicu. lle He numie crnpusie Kpamomy
PO3yMIHHIO 3MICTy, ajie ¥ gomomarae (opMyBaTH HABUYKH
aKaJeMIYHOTO MHCHbMa, MYyONIYHMX BHUCTYIIB 1 KOMaHIHOI
poboTHu.

VYci  3a3HayeHl TEXHOJIOTii  BIAMOBINAIOTH  CydyacHIH
napajurmMi KOMIETEHTHICHOTO HaBYaHHS, 1110 30pi€HTOBaHA Ha
PO3BUTOK KPUTHYHOTO MHCJICHHS, aBTOHOMHOCTI CTyJIeHTa U
YMIHHA TpamoBatd 3 iHGopmamiero. JIjisi momiTonorie I
HaBUYKU € OCHOBOIIOJIO)KHUMHM, OCKIJIBKM B YMOBAaX 3pOCTaHHS
iHpOpMaLIHHUX TOTOKIB 1 TOCHJIEHHS TiOpHUIHUX 3arpo3
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MaiOyTHI (axiBIll TOBUHHI BOJOAITH IHCTPyYMEHTAMHU aHai3y,
IHTepIIpeTanii i OIIHIOBaHHS MOJIITUYHOTO JUCKYPCY.

Otxe, iHTerpamis MeAiarpaMOTHOCTI Ta  aHaji3y
MOJIITHYHUX HApaTUBIB y BUKIAJAHHS AaHIJIINCHKOI MOBHU Y
3BO € BaxiIMBUM HampsMOM MojepHizauii mnpodeciiiHol
MiATOTOBKHU CTYJCHTIB-TONITONOTIB. Takuii migxin 3abesmneuye
HE JIMIIE TIIBUIIEHHS PIBHS BOJIOJIHHS 1HO3EMHOIO MOBOIO,
ate U (QopMye KPUTHYHOTO, CBIIOMOTO N KOMIETEHTHOI'O
aHaJITHKAa TOJNITUYHHUX TIPOLECiB, IO € HaA3BUYANHO
aKTyaJIbHUM Y Cy4aCHOMY JIEMOKPAaTHYHOMY CYCITUTBCTBI.
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JIHTBOJMUJTAKTHAYHI IIAXOIU 1O ITOETHAHHS
TPAMATHUKHA U NEPEKJALY Y MIPO®ECINHIN
HIATOTOBII EPEKJIAJIAYIB

Oxcana MIJIOBA, I'aauna MOPO30BA
Kuiscoxuit cmonuunuii ynisepcumem imeni bopuca I pinuenxa

[loeqnanHss TpaMaTHKH W TEpeKiIaaxy € OJHUM i3

KIFOYOBHUX acCIeKTiB MpodeciifHOl MiAroTOBKU TEpeKiIaaadiB,
OCKUJIbKM  TEepeKiajanbka JISUIbHICT  IPYHTYETbCS  Ha
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3MaTHOCTI TOYHO IHTEPIPETYBAaTH TpaMaTHYHI 3HAYCHHS,
BITBOPIOBAaTH IX Yy MOBI MEpeKyiaay Ta OIIHIOBaTH IXHIO
¢yHKLIIOHATBHY pOdb Yy TekcTi. CydacHa JIHTBOIMIAKTHKA
pO3riisae rpaMaTUKy IK CHCTEMY CMHCIIB, IO (PYHKIIOHYIOTh
y KOHKPETHHMX IHCKypcaxX, a He sSIK CYKYIHICTb 130JbOBaHUX
npasmwin (Cook, 2010). [dns wmaiiOyTHIX nepekiagadiB e
o3Hayae HEoOXiAHICTH (¢GopMyBaTH YMIHHS aHaJI3yBaTH
rpaMaTU4Hi SIBUIIA Yepe3 IXHI TEKCTOBI, CEMaHTUYHI Ta
nparMatuyHi  QyHKOii, 1m0  BiANOBiZaE  opieHTamii
nepeKyafanbkoi OCBITH Ha KOMYHIKaTUBHY aJIeKBaTHICTb Ta
IHTePIPETaTUBHY TOYHICTb.

BaxnuBe wmicue mnocigae QyHKIIOHAIBHO-CEMaHTUYHHUNA
HIAX1J, SIKAHA J03BOJISIE PO3MIISIIATH T'paMaTH4HI KaTeropii y
KOHTEKCTI IXHbOTO CMHCJIOBOTO HaBaHTAKEHHs. Y NepeKiajl
4acTO BaXJIMBO 30epertd came (YHKLIIO BHUCIOBJICHHS, a HE
3oBHIIHIO dopmy. Sk 3a3nHavae Munday (2016), mepexnan
nepeadadae «IEPEOCMUCIEHHS TIpaMaTUYHUX CTPYKTYp Y
CBITJII (YHKLIN, sSKI BOHM BHKOHYIOTH Yy BHXIIHOMY Ta
UTBOBOMY TeKCTax». Hampukimaz, kareropii yacy i acnekTy B
AHTINChKIM Ta YKpaiHCBbKid MoOBax OyIylOTbCS Ha PI3HUX
CEeMaHTHYHUX MPUHLHUIAX, TOMY IEepeKiiafay Ma€e aHaji3yBaTu
KOHTEKCT, MparMaTHYHy IHTCHII0 W KaHPOBI OCOOIMBOCTI
TEeKCTy, W00 B3HAWTH EKBIBAICHT, SKUW TOYHO Iepesac
3HAYEHHS.

KorHitTuBHMI BUMIp TpaMaTHKH TaKOX MAa€ BaKIIMBE
3HaueHHs. Bassnett (2014) migkpecimtoe, MO TEpeKIaa
HEMOXXJIMBUI 0€3 PEeKOHCTPYKLIl KOHUENTYyaJbHUX CXEM
aBTOpa, SIKI 3aKPIILTIOIOTHCS B TPAMATHUYHUX 1 CHHTAKCUYHHUX
Mojaensx. JIms  CTyHmeHTiB-TiepekyiajiadiB 1€ O3Hayae
HEOOXIJHICTh PO3YMITH, SIKI KOHIENTYyaJlbHI MOJEJl CTOAThH 32
KOHKPETHHUMH T'paMaTUYHUMHU (OpMaMH, Ta BMITH BH3HAUYaTH,
AK 11 MOIEIl  CTPYKTYpyIOTh CMHUCI  BHCJIOBJICHHS.
KorniTuBHMil miaxig A03BOJSE IHTErpyBaTH TpaMaTH4HI
3HAHHS y poOOTY 3 MEPeKIa oM, a/Ke BiH aKTHUBI3YE MPOIECH
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IHTepIpeTallii, Kareropusailii Ta 31CTaBJI€HHS CTPYKTYp JBOX
MOB.

3HauHUH MMOTEHITIAN Yy MTOEIHAHHI TPAMAaTUKA W TIEPEKIIaay
Ma€e KOpPIYCHUW TIAXim, SKdAW 3a0e3medye poboTy 3
aprenTHuHIMH Tekctamu. C. Moxanccon (Johansson, 2007)
IOBOOWTH, IO aHami3 MDKMOBHUX BIAIOBIAHOCTEH Ha
MaTepiaix KOPITYCiB BIIKPUBAE MOXKJIMBOCTI JJISL JTOCIIKEHHS
pealbHOTO MOBHOTO BXKHTKY, YaCTOTHUX MOJETEH 1 TUIIOBUX
nepeKiIajabKuX CTpaTerii.

Jnst cTyneHTiB 1Lie O3Ha4ae pyx Bl IHTYiTUBHOTO
OPUMHATTS pillleHb OO0 CTaTUCTUYHO I KOHTEKCTYyalbHO
oOrpyHTOBaHOrO nepexiany. Koprycu aaioTe 3MOTY BUSBUTH
rpaMaTU4Hl NaTepHHU, KOJOKAliiHI 3B’S3KM Ta >KaHPOBI
BIJIMIHHOCTI, IO HE 3aBXIW OYCBHUIHI Yy TPaJAUIIHHUX
HiApyYHHUKAX.

OkpeMuii acneKkT CTAaHOBUTH NMparMaTHYHUM miaxim, y
MEXax SKOrO0 TpaMaTU4yHi CTPYKTYpPH pO3IIISIIAIOTHCS SIK
3aco0u peanizaiii KOMyHiKaTUBHUX HamipiB. b. Xartim Ta I.
Meiicon (Hatim & Mason, 1997) 3a3Hauaiors, 0 HepeKiia
HEMOXIMBUH 0€3 ypaxyBaHHS MPAarMaTuyHoro eekTy TEKCTY,
TOMY I'paMaTU4Hi (JOpMH MAIOTh aHAIi3yBaTHCS Yepe3 MpU3My
BBIWIMBOCTI, KATETOPUYHOCTI, COI[IAJIbHOI JWCTAHINI Ta
KaHpOBUX OuUiKyBaHb. Hampukian, BapilaHTH MOJAIbHHUX
niecniB («might», «could», «should») y pi3HMX KOHTekcTax
MO3HAYAIOTh CTYIIHb MPUITYIIEHHS, HEOOX1MHOCTI a00 MmopajH,
1 camMe TmparMaTUYHUN aHalli3 Jomomarae TepeKiIaaadeBi
3HAaWTH HaWOUIBII BiIOBIJHY KOHCTPYKIIIO B IIIbOB1H MOBI.

IaTepdepenmiss, 1m0 BHHMKAaE 4Yepe3  CTPYKTYpHi
BIZIMIHHOCTI MDK MOBaMH, BHUMAarae 3aCTOCYBaHHSI
KOHTpacTuBHOro minxony. M. beiikep (Baker, 2018)
MiJKPECTIOE, 10 HEBIAMOBIIHICTE TPaMaTHYHUX CHCTEM €
OJIHUM 13 HAWMNOMIMPEHIHUX JOKEpel  MepeKiIafalbKuX
TpyaHoutiB. ToMy 3aBIaHHSM JIHTBOAMIAKTUKH € PO3poOKa
Takux (HOpM HaBUAHHS, SKi JIO3BOJISIFOTH CTYJCHTAM BUSBIISTH
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BIJIMIHHOCTI Y CHHTaKCUYHUX MOJIEISIX, CHCTEMY BaJICHTHOCTI,
3ac00M  BHpPaXEHHS  MOJAIBHOCTI,  TEMIOpajbHI  Ta
acrieKTyalbHI 3HaueHHA. KOHTpacTMBHMI aHami3 JomOMarae
3armooiratu KaJIbKYBaHHIO Ta M1 ICUITIOE 3JIaTHICTD
IHTEPIPETYBATH TpaMaTHYHI SBUIIA 3 YpaXyBaHHAM cHeU(iku
IEOBOI MOBH.

Y HaBuUagbHOMY MpOIECl JOIUIBHO BHKOPHCTOBYBATH
IHTErpoBaHi BMIpPaBU, MO0 MOEJHYIOTh TPaMAaTUYHHUM aHami3 1
nepekiaganbki aii B oqHomy 3aBaanHi. B. Kyk (Cook, 2010)
HaroJIoulye, 110 MEepeKyIaj] aKkTUBI3y€e OUTbII ITMOOKUM piBEHb
rpaMaTH4HOi 0OpOOKHM, HIK MeXaHiuHI mpaBwia. Hampukian,
CTyJ€HTaM MO)KHa MpPONOHYBAaTH TMEPEeKIaa 13 TMOSCHEHHAM
¢GyHKIIT 00paHOT KOHCTPYKIIii, 31CTaBJIEHHSl albTEPHATHUBHUX
rpaMaTMYHUX  Mojened abo  aHamiz  edexrty  3MiHH
CHUHTAaKCUYHOI CTPYKTYPH Ha CMUCI TEKCTY.

TakuM YHMHOM, IOEJIHAHHS TPAMATHKU M IEpeKiaxy B
MITOTOBIII MEepeKIaaaviB rnepeadavae KOMIIEKCHY 1HTETpaIlito
(YHKII0HAJIBHOTO, KOTHITHUBHOTO, [IparMaTH4YHOrO,
KOPITYCHOTO Ta KOHTpPAacTHBHOrO miaxomiB. KoxkeH i3 HUX
3a0e3nedye BIACHUN THI aHATITHYHOI pOOOTH: Bij BUSBIICHHS
CMHCIOBUX  (YHKUIA  TpamMaTH4YHUX  KaTeropii 1o
MOJICTIIOBaHHS ~ TIepeKIafallbkKuX pimeHs 1  ¢GopMyBaHHS
HABUYOK 1HTEpHpeTalii CKIaJHUX CHHTaKCUYHUX CTPYKTYyp. Lle
crpusie PO3BHUTKY rpaMaTUKO-IEePeKIaAabKOT
KOMIIETEHTHOCTI, SKa € KIIOYOBOK Uil  mpodeciitHol
TISTTEHOCTI Tepekyiagava i 3a0e3rneuye TOUHICTh, aJleKBaTHICTh
1 mparMaTH4YHy BiJOBIHICT MEpEeKIaLy.
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Haxnan 100 mpum.
BigipykoBaHo 3 opuriHajiiB aBTOpA.

ITIT «ABIA3»

08131, Kuiscrka 0011., KrneBo-CBSTOIIMHCHKIIA P-H,
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