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ESTABLISHING THE NOUN CENTRICITY OF
CHARLES FILLMORE’S CASE GRAMMAR

Nataliia Bilan
Dnipro University of Technology

The modern stage in the development of syntactic
analysis is primarily semantic, however, the dominance of the
semantic approach in works on syntax was not greeted by all
linguists in the formative stage of the semantic-syntactic
method and is still not triumphant.

The syntax study approach, which by reconstructing the
semantic structures of utterances on the basis of their surface
formal-grammatical representations, has as its ultimate goal the
study of the cognitive scenes produced or activated by
utterances is embodied in the apparatus of case grammar of
Charles Fillmore [3; 4]. Despite the active use of the semantic
roles of case grammar by modern linguists conducting research
in various fields [1; 2; 5; 6; 7], this fundamental theory is
considered to be verb centric by most scholars.

Beginning the identification of the syntactic structure
organisation at the semantic or conceptual level with formal
indicators of the surface structure, Ch. Fillmore takes into
account the importance of deep categories that are not
explicitly represented. Ch. Fillmore points out the importance
of grammatical features expressing covert categories: “Many
recent and not-so-recent studies have convinced us of the
relevance of grammatical properties lacking obvious
‘morphemic’ realizations but having a reality that can be
observed on the basis of selectional constraints and
transformational possibilities” [3, 24].

Thus, the roles of participants of real-life situations are
reflected in the language system by the nominal category of
case which has various forms of expression — from directly
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observable affixes and auxiliary words to the formal indicators
that are much more difficult to identify.

The aim of this paper is to analyse the main provisions of
Ch. Fillmore’s case grammar, namely the study of the utterance
generation order and establish the noun centricity of
Ch. Fillmore’s theory.

Ch. Fillmore names his understanding of the importance
of the role of the verb in determining the semantic roles of
noun groups in the syntactic structure by means of an already
existing term — that of Lucien Tesniére’s verb centric theory —
the valency of the verb. And this term reflects the real syntactic
characteristics of the verb, but in very specific syntactic
conditions:  within the framework of isolated word
combinations that are outside a linguistic context or an
extended text — elementary in terms of the number of syntactic
positions word combinations, i.e. minimally short verb
combinations. Indeed, in such structures, the verb is the formal
centre of the syntactic unit. Moreover, as linguists admit, it
governs the complement (although, at least, experiential verbs
do not express such unconditional control). In such
combinations, the significative meaning is concentrated in the
predicate which causes its semantic prominence, they seem to
demonstrate the syntactic behaviour of the verb, its
combinatorial possibilities and the only function of non-verbal
components of such combinations seems to be the full
disclosure of the predicate meaning. For example, the meaning
of the verb to run can be represented in the combination
somebody runs; to read — somebody reads something.

But the fact that Ch. Fillmore uses the term ‘verb
valency’ from the valency theory of L. Tesniére only affects
his theoretical, often obviously contradictory, assumptions
which are not used by him in the practice of analysing the
semantic structures of utterances.

In “The Case for Case Reopened”, these opposing

10
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viewpoints coexist in two adjacent sentences of the same
paragraph: “... two different individuals are agentively
involved... any verb identifying any particular aspect of the
commercial event will constrain us to bring one or more of the
entities in the event into perspective, the manifestation of this
choice for English being the selection of grammatical functions
corresponding to the notions of underlying subject and direct
object. For example, if | wish to take the perspective of the
seller and the goods, | will use the verb sell. Should I wish to
take the perspective of the buyer and the money, I will use the
verb spend.... And so on” [4, 72-73].

The viewpoint of the first sentence of this quotation has
been very widely disseminated and theorised in modern
linguistics. However, in our opinion, the first sentence does not
correspond to the linguistic reality while all other statements of
this quotation which remain unnoticed are the key idea of the
theory of semantic syntax. The verb defines the roles of the
participants, but it can only be used according to the given set
of participants. Its function is to verbalise the nature of the
relation predetermined by the presence of certain objects and
their properties in a particular situation. Thus, predicates are
variables that are predetermined by the presence of constants —
noun groups, but a verb can only have one generalised
relational meaning that is manifested in combination with a
particular set of noun groups.

The dependence of the predicate on the accompanying
noun groups in the course of utterance generation is consistent
with the synsemantic predicate meanings in isolated usages.
The examples of Ch. Fillmore with the semantic roles of
patient and beneficiary are characteristic in this respect: “He
received a blow. He received a gift” [3, 27]. Obviously, here
different roles are attributed to the subject based not on the
semantics of the verb which is common to both sentences and
which in this case acts as a formal verbaliser capable of

11
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assuming the aspectual and temporal features of the event. The
different roles of the same subject are determined by the
second participants in the relationship — the deep objects.

Based on the nature of Ch. Fillmore’s presentation of the
generation of an utterance about a trade event as a choice of
perspective formed by nouns (e.g., seller — goods) and the verb
(to sell) conditioned by this perspective, it is possible to assert
that the determining role in the semantic structure of utterances
in practice was given by Ch. Fillmore to noun groups forming
the frame of the semantic structure of the sentence, rather than
to the predicate. On this ground, we have defined the function
of the predicate as the explication and identification of the
nature of the relation determined by the presence of certain
actants.

Thus, the apparatus of case (role) grammar of
Ch. Fillmore allows us to study universal concepts having
relational meaning and corresponding to abstraction of
relations between participants of situations of the objective
world. These universal relational concepts are intra-structural
semantic relations of semantic units and represent various types
of categorisation of the phenomena of reality performed by the
means of language. ldentification and explanation of the ways
and peculiarities of categorisation of reality and forms of their
linguistic representation is a problem of great scientific
importance. In addition, understanding the semantic structure
of English utterances is one of the prerequisites for learning
English as a foreign language because of its maximum
explanatory power.
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MEXAHI3MHU TA ®YHKIII OIIIHHOCTI Y
MYBJINUCTUYHOMY CTHJII

A.B. bozycnaecvka, O.M. bpamens
Kuiscokuii nayionanvuui ynisepcumem
imeni Tapaca lllesuenka

AHani3 MOBHHMX 3aco0iB, MI0 BHUKOPHCTOBYIOTHCS
MOJITUKAMH, JIO03BOJISIE YITKO TMPOCTEKHUTH iXHI CTpaTeTiuHi Ta
TaKTHYHI L1711, SKI BOHU OOMParOTh 3aJyls MPOIaryBaHHs CBOIX
ime 1 I(iHHOCTEH 1 BHUPaXCHHS CyO €KTUBHHX OI[IHOK
KyJIBTYPHOTO, CYCIUJIBHO-TIOJITHYHOTO, €KOHOMIYHOTO CTaHIB
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tomo. OcobauBy poJib y IMBOMY KOHTEKCTI BIJIrparoTh
JICKCUYHI OJWHMII, SKi BiJOOpa’kaloTh OCHOBHI IIIHHOCTI Ta
NEPEeKOHAHHS SIK caMOro MOJITHKA (EMITEHTa), TaK 1 ayauTopii
(peunmieHTa). BUKOpUCTOBYIOYM TI€BHI MOBHI €JIEMEHTH,
MOJIITUKA ~ 3BEPTAIOTbCA [0  AKCIOJOTIYHMX  acCMeKTiB,
BIJIMBAIOYU TAKMM YHHOM Ha CBITOTJIST 1 HACTPOI TPOMAJISIH.

OTOX, MeTOKW HAIIOro JOCIIDKEHHS € BHU3HAUYUTHU
q)yHKuiOHanLHo-CTHniCTHqu XapaKTePUCTUKU  OLIHKH  SIK
JTIHTBICTHYHOI KaTeropii B MyONIIIUCTUIHOMY CTHIII, a TaKOX
PO3TJISTHYTH OCOOJIMBOCTI  aKCIOJOTIYHUX OJWHHMII, SKi i
bopMyI0Th, Y TOTITUYHOMY JTUCKYPCI.

AKTYaJdbHiCTh HAIIOTO JIOCHIKEHHS MOSCHIOETHCS
BOKJIMBICTIO  BHBYCHHS  MEXaHI3MIB  TOPODKCHHS |
kiacudikaiii OIIHHUX 3HAYe€Hb B CYYaCHOMY IOJITHYHOMY
JCKYpCl 331 PO3YMIHHS 1polecy (hOpMyBaHHS I'POMAJICHKOT
JYMKH ¥ MOJIITUYHUX PE3YJIbTaTIB.

JocnmikeHHs, MpUCBsYeH] (DYHKITIOHYBaHHIO OIIHKHU SIK
miHrBicTMYHOI Kareropii 3aiiicHroBann TerssHa Kocmena,
Tersina Konp, Onena Inpuenko, Karepuna Cemaxkum, Xopxe
Ocopio, Anxenp  @emicec  Jlaro;  ¢dyHKIIOHYBaHHS
akcionorivuaux oauHuib BuB4Yanu Omnbra CymikeBud, TersHa
Yarok Ta 1HIII1.

Bukiaa ocHoBHOro mMarepiaay. AKCIOJOTIYHI OJUHUII
(abo akcionoremMu) BHU3HAUAIOTHCS SK JICKCHYHI EJIEMEHTH,

HaIlIEH] €MOI[IHHO-THTEIEKTY AJIbHOIO OLIIHKOIO, 10
bopMyeTbCcsT B MexaxX KOHKpPETHOTro auckypey [CymkeBud
2015, c. 236]. AKcI0JIOrIYHUI KOMITOHEHT €

GyHIaMEHTATLHOI0  PUCOKD  OyJb-SKOTO  BUCJIOBIIIOBAHHS,
OCKITbKM,  SIK  3a3HA4YalOTh  JIOCHIAHUKHA, TOOyayBaTH
BHCJIOBJIIOBaHHS 0€3 OLIIHKK HEMOXKIIMBO; JIMIIC €JICMEHT I103a
KOHTEKCTOM Moske OyTH mo30aBieHuM OIiHOK [Osorio 2017,
c.57]. ToOro, mO3a KOHTEKCTOM CJIOBO € JIEKCEMOIO, SKa
MOTEHIIIHHO MOXe Ha0yBaTH SIK MO3UTHUBHOI, TaK 1 HETaTUBHOL
OLIHKH.

14
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3rilHO0 3 JYMKOK YKpaiHChbKOI HaykKoBuUIll TeTsHH
Kocwmenu, ominka — 1e 1ymKa abo CyIKeHHS Mpo MpeaIMeET, sSKe
BUpaXXa€ MOTO XapaKTePHCTUKY 4depe3 KaTeropii MiHHOCTI
[lmpuenxo 2019, c. 43]. Ilpu npomy, IIHHICTH € HEOOXITHUM
KOMIIOHEHTOM JUIsl ICHYBaHHS OI[IHKM, OCKUIBKM BOHA
NPECTABISIETHCS BIIACHE MPEIMETOM, SIBUILEM YU 1/I€€r0, 110
BUKJIMKA€E 1HTEpec, OaxaHHs abo TmparHeHHs Cy0 eKkTa
[Lmpuenko 2019, c. 43].

Yuniiicekuii nociinnuk Xopxe Ocopio 3a3Hauae, 10 HE
icHye  (ikcoBaHOT OIIIHKM  JICKCHYHUX  OJWHHIIb,  SIKi
BUKOPHCTOBYIOTHCSI Y MOBJIEHHI, OCKUIBKH Ha IXHIO KOHOTAI[IIO
BIUIMBA€ peajibHa CHUTYyaIlisi, TOOTO, KOHTEKCT 1 MparMaTH4Hi
dakropu [Osorio 2017, c. 57]. OpnHak, yKpaiHChKa
moBo3HaBulsl TersHa Komp 3a3Hauvae, mo ¢opMmyBaHHS
[MO3UTUBHOT YW HEraTUBHOI IIKaJId OLIHHOIO 3HAYEHHS
3aJIe)KUTh TaKOXK BlJ COLIAJIbHUX, HAIIOHAJIbHO-KYJIbTYPHHUX 1
MOPAJIbHUX I[IHHOCTEH, 5Kl ICHYI0Th Y cycniinbcTBi [Kompb 2021,
c. 18].

Y  BHpaxeHHI OWIHKH pO3PI3HSAIOTH JBa THUIH:
eKCIUTIMUTHY Ta IMIUTIUTHY. EKCIUNIMTHA OIIHHICTE — IIe
OIlIHKAa, M0 BHUpaXXeHa Oe3MmocepenHb0 W YITKO Uepes
KOHKpETHI cinoBa abo ¢pa3w, y CEMaHTHKy SKHX BKe
3aKJIaJIeHe OIliHHE 3a0apBJEHHs, a IMIUTIIIMTHA OIIHHICTh — IIe
MPUXOBaHa OIliHKA, KA BUPAXKAETHCA JIUIIE B KOHKPETHOMY
KOHTEKCTI " HE aHAITI3Y€ETHCS 32 TpaaUIiHOIO
nudepenitianiero mo3utuBHe / HeratmBHE [[mpuenko 2019,
c. 44].

3acobu BUpaXKEHHS OI[IHHOCTI MOBHHUX OJWHUIIb
3ayexaTh BiJ (yHKIioHaNBHOTO CTHIO TekeTy [Komp 2021,
c.19]. YV Hammx [OCHIDKEHHSX MM 30CEpeKyeMOcs Ha
aHaJi3i TONITHYHUX MPOMOB, SIKI € OJHHUM 3 pI3HOBHIIB
MOJITHYHOTO  JAWCKYpCy.  3rigHO 3  (YHKIIIOHAJIBHO-
CTHJIICTUYHOIO  KOHIICTILII€0, MU MOXEMO pO3TIsiaTu
HOJITUYHY TPOMOBY SIK MiACTHIIb ITyONIIIUCTUYHOTO CTHIIIO

15
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[["opomumoBcbka 2003, c. 138], ockUIbKK B HIA MU 3HAXOJUMO
KJIIIOYOB1 XapaKTEePUCTUKH 3TaJlaHOr0 CTUJIIO, 30Kpema: a)
BIJIKPUTE BHPaKEHHS aBTOPOM (MOBIIEM) TOTJISAIB, CyJKEHb,
OIIIHOK MeBHOro ¢akra, Mofil Touo; 0) i/1eiiHe CHpsIMyBaHHS;
B) BIUIMB Ha CYCHUIHHO-TIONITUYHY ¥ KyIbTYpHY CHUTYyallii; T)
€JIEMEHT TIporaralu norsiiB 1 Teopiit [Kpasenp, 0.1.].

OcHoBHa (PyHKITisT TyOTIIIUCTUYHOTO CTHUIIIO — BIUIUBATH
HAa MAacoBY CBIIOMICTb, IIO JOCATA€ThCS 4epe3 Mepenady u
oOMiH iH(opmariero. OgHAK, el CTWIb JONMYyCKAae HE JIHUIIe
3MIACHEHHSI 00'€KTUBHOIO 1HQOPMYBaHHS, aje W CIyrye s
dbopMyBaHHS CTaBIIEHHS JIOAECH 1O TEBHUX TMOJIH uu
ieosoriit. 3HauHy poJib y IbOMY MPOIIECi BiJIrpae OIliHKa, IKy
MH MO>KEMO TOAUTHTH Ha JIBa TUIIH: JIOTTYHY ¥ €MOIIIIHY.

Tersna Komp Bka3dye, 1m0 JoOriyHa  OIIHHICTh
HOPOJUKYEThCS 00 €KTUBHHUMM JyMKaMH ¢ BepOaizyeTbes
CIIOBaMHU U CIIOBOCIIOYYEHHSIMH, SIKI MalOTh K IO3UTUBHY,
TaK 1 HETAaTUBHY CEMAHTHKY, a €MOIIii{Ha OIIHHICTh BUHHUKAE 3
HNOYYTTIB cy0’€kTa 10 00’€KTa i y JUCKYypCl mepelaeTbes 3a
noromororo meradop, ¢pazeonorismie tomo [Koms 2021,
c. 19]. Cy0O’ekt Ta 00’€KT pa3oM 3 BIACHE OI[IHKOK €
OCHOBHMMHM  €JIEMEHTAMH CTPYKTYpHU KaTeropii OI[HKH.
Cy0’eKTOM OIIIHKM MM BH3HA4aeMO iHAWBiZa abo COIiyM
3arajoM, a OO0’€KTOM — TIpeAMET, SBHUIE YU 0coly, sKi
HiUISraroTh omiHoBaHHIO [buenko 2019, c. 43].

Yacro y myONIUCTHYHUX TEKCTaX TIEPEeBa)ka€ JIOTIYHA
OIIIHHICTB, KA (POPMYETHCS Yepe3 MOBHI OJIMHUIII, SIK1 ICHYIOTh
y mnaM’sATi HOCIiB MOBH, (OPMYIOTH HO3UTUBHOOLIHHI
(mo3uTHBHI  akciojoriuHi) a00 HEraTMBHOOIIIHHI  CJIOBa
(meratuBHi akciojoriuni omuuuii) [Komes 2021, c. 19]. Il
ClIOBa 4YaCTO TMOXOJAATh 13  3arajbHOJIOACBKOro  abo
HaI[IOHAJIEHOTO JOCBITY Ta BUPAXaIOTh OLIIHKY
0e31mocepeIHbO, TOOTO EKCILTIIIUTHO.

IMmTinKTHA OLIHHICTG 3a3BUYal MOTPEOye AETaTbHIIIOTO
aHalizy, OCKUIbKM  Tepeadadae  CKIQJHINIMKA  TpoIlec
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1HTepIpeTalii B KOHKPETHOMY KOHTEKCTI. Y MyOaiUCTUYHUX
TEKCTaX BOHA MOXE BHUPAXaTUCA y  CHHTAKCHYHUX
0COOIHMBOCTSX, TAKUX 5K 1HBEPCii, MINCUCH, TPUEAHYBABHI 1
napuenboBaHi KoHcTpykuii Tomo [Koup 2021, c.19]. V¥
MOJIITUYHO CIPSMOBAHUX TEKCTaX BAXKIMBUMHU € €MOIIHHO-
OLIIHHI TpaHc(hOpMOBaHi (Hpa3eosori3mMu, sKi BXKHUBAIOTHCS 3
METOI0 aKTyaIi3yBaTH MOJIITHYHI peatii.

Y KOHTEKCTI IMINNIUATHOI OIIHHOCTI MH MOXEMO
posrisinat Metadopu Ta MacMmeniiiHi meradopu. Meradopu
4acTO BIJHAXOJSTh CBOE MICIIE€ B TOJITHYHHX IPOMOBaxX. Y
CBOTM po3BiAli, YykpaiHceka pociigHuns OneHa ImbueHKO
3a3Hayae, 10 MacMeliiHi MeTadopu MOKHa KaTeropu3yBaTH
32 CEMAaHTUYHOIO TapaJUTMOI0, 32 TaIy33[0-peNpe3eHTAaHTOM i
3a TUOOM TpoTucTaBieHHs [lmpuenko 2019, c. 45]. V¥
MOJIITHYHUX TIPOMOBAX TEPEBAXKAIOTh MeTaopu TPEThOro
TUIy, $Ki 0a3ylThCAd HA MPOTHUCTABJICHHIX, TAaKUX 5K
CBii/ayxuit a00 cTapHuii/HOBUH.

BucnoBku. OriHka SK JIHTBICTUYHA KaTeropis B
nyONIIUCTHYHOMY CTHJII BHKOHYE BaXJIMBY (YHKIIIO B
nporeci (opMyBaHHSI IIHHOCTEH 1 MEPEKOHAHb PELUITIEHTIB.
Bepbamnizaropamu OI[iHKM € aKCIOJNOTI4HI OAWHHMIN — JIEKCUYH1
€JIEMEHTH, HA/IUJICHI EMOIIIIHO-IHTEIEKTYIBHOIO OIIHKOFO, IO
bopMyeTbea B MeX)axX KOHKPETHOTO IUCKypcy. BoHH MOXyTh
OyTH eKCIUIIMUTHUMHU (BHUpaXkaTH OLIHKY HpsAMO), abo
IMIUTIMUTHAMY (3aKOJIOBYBATH OIIHKY). OIliHKa, y CBOIO Yepry,
MOAUIAETECSI HAa JIOTIYHY Ta €MOIIHY: JIOTiYHAa OIliHKa
BioOpakae paifioHajabHe CTaBICHHS JI0 IPeaMeETa, a eMOoliiHa
— TIOYYTTS Ta eMOIlifHI peakilii cy0'ekra.
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HAYKOBI TEKCTH EKOHOMIYHOTI'O JUCKYPCY B
MEJXAX AHIJIIMCBKO-YKPATHCBKOI MOBHOI
IMAPU

1.B. Bouimanik, 1.3. Tepcina
Kuiscokuii nayionanouuu ynisepcumem
imeni Tapaca Lllesuenka

Po3BUTOK MiDKHApOAHUX 3aC00IB MacoBOi KOMYyHIKaIli Ta
IUHAMIYHICTE COLIAJBFHO-€KOHOMIYHMX 3MIH BHMAararmTh BIiJ
MalOyTHIX €KOHOMICTIB-MI>KHAPOIHUKIB OBOJIOJIIHHS HE JIUIIIE
npodeciiHuMU 3HAaHHAMH, HaBUYKAaMM Ta BMIHHAMH, a U
1HO3EMHOI0 MOBOIO SK 3aCO00M MDKHApPOTHOTO CIUJIKYBAaHHS.
Peanizaris 11p0r0 3aBaaHHs BiiOyBaeThes uyepe3 HOopMyBaHHS y
CTYACHTIB JUCKYPCHBHOI KOMIIETEHTHOCTI, SIKa BHU3HAYAETHCS
BMIHHSAM CIpuiiMary, PO3pI3HATH, OLIIHIOBATH,
IHTEpIIPETYBaTH, aHaJi3yBaTH, a TaKOX CTBOPIOBATH BIACHI
pI3HOMAHITHI BHAM Ta THUIKM JHUCKYpCiB, a  TaKOX
IHTEPIIPETYBATU Pi3HI BUAU MUCEMHHUX TEKCTIB, BIAMOBITHO 10
KOMYHIKATUBHOI METH Ta KOHKPETHOTO CHUTYaTHMBHOTO
koHtekcty. Bueni M. O. Kysuenoa [3], T. B. Bysibcbka
[1,10] posrnsmaroTh IUCKYpC SK KOMYHIKATHBHY OO
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(cutyamiro), SKa TOKJIMKaHAa  IHTETPyBaTH  TEKCT 3
M03aMOBHHMH, pedepeHiiitHuMy, KOTHITUBHUMU 1
MICUXOJIOTIYHUMHA YWHHHUKAMH, [0 3a0€3MeYyI0Th B3aEMO/III0
YYaCHUKIB CIUJIKYBaHHS, IXHI MOTHUBH, L1JI1 Ta CTpaTerii.

3a  Takoro  po3yMiHHA  JUCKYpCy  TEKCT €
KOMYHIKaTHBHOIO MOJTI€10 Ta XapaKTePU3yeThCA
CTPYKTYPHICTIO, OPIEHTAIII€0 HA TIPOIYKT Ta BIPTyabHICTIO, a
CTBOPEHHS Ta CIPUNHATTS TEKCTY HEMOXKIIMBE 0€3 MEHTaIbHUX
IpOIIECiB Ta COLIAIBHOIO KOHTEKCTY, XO4Ya BiH 1 Ma€ CBOIO
crnenudiky. TakuM YUHOM TEKCT € BUTIIHUM JAUIAKTUYHUAM
MaTepiaoM, OCKUIBKM BiH TOYaB CIPUHMATHUCS KPi3b IMPU3MY
IUTICHOTO Ta 3aKiHYEHOT0 32 OPMOIO 1 3MICTOM 3pa3Kka MOBHOI
komyHikamii [4, 39-41], skuii MicTUTP y c00i MOBHHIA
MaTepiaj, IO BHBYAETHCS, NEBHY TeMy, fKa CTUMYIIO€
CHTYaIlil0 CIUIKYBaHHS, a TAaKOX MOBIICHHEBI (opmynu (aHrI.
Functional language ab6o Functions), ski cropustoTh
(GOpMyBaHHIO  3arajJbHOTO  IHIIOMOBHOTO  (DUJTOJIOTTYHOTO
KpPYTo30py.

Uepe3 1me crTae akTyadbHUM 3aBJaHHS BUSBUTH Ta
BUBUUTH OCOOJMBOCTI MOBHOTO CTHJIIO Cy4acHOi HayKOBOi
CTaTTi, a TaKOX IPOBECTU aHAI3 XapaKTEPHUX PHUC IXHBOT
KAHPOBO-KOMITO3ULIIKHOT ~ opraHizauili B  €KOHOMIYHOMY
muckypci.  Ilin  exonHomiunum ~ THCKYpCOM  PO3YMIIOTh
CYKYIHICTh MOBHMX aKTiB, SKi BHUKOPHUCTOBYIOTH IIiJl 4ac
BU3HAYCHHS Ta XapaKTEPUCTUKA EKOHOMIYHHX IIPOIIECiB
[6, 34], ycHi Ta mucbMOBI TekcTH abo ixHi (parmMeHTH, SKi
BiZJOOpaXaloTh peaiii CBITY EKOHOMIKM 1 $Ki CTBOpPEHI
npodecioHanamMu, aHaIITHKaMHU Ta xypHaiictamu [2, 130]. Bin
MICTUTE B OCHOBI [IBl HAWTOJIOBHIIII O3HAKW: Il Ta
YUYaCHHMKIB. 3aJIS)KHO BiJ] CEKTOPY €KOHOMIKM B €KOHOMIYHOMY
JUCKYpCl MOXKHA BHJIUTUTH TaKi MOTO MiJBUIN: TPOMHUCIOBO-,
¢diHaHCOBO- Ta  TOPTrOBO-€KOHOMIYHHH, MO0JIAaTKOBUH,
HiAMPUEMHUIIBKUN Ta 1H.

3 ormsay Ha 116, OCHOBHUMH >KaHPaMH E€KOHOMIUHOTO
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JTUCKYPCY MOXYTh BHCTYIIAaTH HAYKOB1 CTaTTi, iH(pOpMaIliifHO-
aHANITUYHI CTATTi, €KOHOMIYHI HOBHHH, JIOIIOBiIi, IIJIOBI
JUCTH, XpoHiKa QopyMmiB/ KoHpepeHUid 1 T.iH., a HOro
OCHOBHHMH TUIIAaMHU — KOMEHTapi, pekjiama, IHCTPYyKIIii, OIHCH,
MOSICHEHHSI, apryMeHTallis, rpadiku Ta giarpamu, KapTu,
Tabauii, cxemMu Toulo. Bonu cnpusiots GopMyBaHHIO HABUYOK
1 BMiHb J000py Ta €(EeKTHBHOTO BHKOPHCTAHHS CHCTEMH
MUCPMOBUX  MOBHHUX  3aco0iB  (AHMCKypcy) y  Mexax
KOMYHIKaTHBHOI cuTyarii. Cxemu, rpadiku, pucyHKd TOLIO, 3
omMHOTO OOKy, pOOJATH TEKCT ECTETUYHO TPHUBAOIUBUM,
MIJICUTIOIOTh  MOTHBAIIHHY CIPOMOXKHICTH  CTYACHTIB [0
NOSCHEHHsSI HAayKOBUX TOHSTH Ta aJeKBATHOIO BUKOPUCTAHHS
¢daxoBoi JIEKCHKH, a 3 IHIIOrO — 3a0e3MedyyloTh HOoro
JIOCTYITHICTb.

AHrmificbka HayKoBa CTAaTTd MAa€ perjaMeHTOBAaHY
CTPYKTYpY: 3aconoeox (auri. title of the scientific paper) —
BUpa)Ka€ OCHOBHY IICl0 TEKCTy; iHppopmayis npo asmopa
(amrnm. author's affiliation); anomayis (amrn. abstract) —
KOpOTKE 1 BHYEpIIHE BUKJIAJICHHS 3MICTy HAyKOBOI CTaTTi;
kmouosi croea (anri. key words) — cimoBa abo CIOIydYCHHS
CIiB, SIKI TOTIOMAararTh BUSHAYUTH TEMATHUKY CTATTI; NPULIHAMI
nosHayeHHs (aHri. notation) — BAKOPUCTOBYIOTHCS, KOJIH ICHYE
HMOBIPHICTh HEOJTHO3HAYHOTO TPAKTYBAHHS MEBHUX TEPMIHIB i
HOHSTH; écmyn (aHri. introduction) — BcTymHa yacTuHA CTATTi
€ «odopmieHHsM (DOHY» IS OCHOBHOI MPOOJIEMH CTATTi i
MOKJIMKaHa 3alllkaBUTH YWTaya TEMOIO0 Ta 3a0e3nmedyuTH ioro
HNOTPIOHMM Al MOJANBIIOTO  YCBIAOMIICHHSI JOBIIKOBUM
marepianom; ochosna uyacmuna (anri. body of the paper) —
TEKCT, Yy SKOMY pO3KpHUBAEThCA TeMa CTaTTi, il MeTa,
GopMyTIOIOTbCS  3aBIAAHHA W IPONOHYIOTbCA  IUISIXH
pPO3B'SI3aHHS ~ HAKPECICHWX  3aBJaHb, GUCHO6KU  (aHTIL
conclusions) — TEKCT-MIACYMOK; nOOSKU Koieeam  ma
yemanosam (anrm. acknowledgments) — Ttekct, y sKoMy
BUCJIOBJTIOETHCS TIOZSIKA KOJIETaM 3a KPUTHYHI 3ayBa)KCHHs, 3a
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HajaHl iH(opMamiro abo mgocimigHui (aKTHYHUA MaTepiai;
bibniocpaghisn (aura. references) — mepenik BHKOPHCTAHHUX
JTepaTypHUX Ta IHIINX JHKEpel.

EKOHOMIYHI TEKCTH HAyKOBOTro CTHIO [5] MaroTh Taki
MiACTUT: BJIaCHE HAyKOBUU (€KOHOMIYHAa MoOHorpadis,
JUcepTallisi, HAyKoBa €KOHOMIUHA CTAaTTsl, IOMOBI b, JUILIOMHA
1 KypcoBa poOOTH 3 EKOHOMIYHHX CHEIIaIbHOCTEH);
HABYAIIbHO-HAYKOBUN (MIAPYYHUK, HaABYAIBHUN MOCIOHUK,
METOJUYHUNA TOCIOHHMK, BKa3iBKH, PEKOMEHJAIlii, MOpaJHUK
TOILl0); HAayKOBO-IHQoOpMaliiiHUi (eKoHOMIYHUN pedepar i
aHoTallisg OUIBIIOr0 3a 00CSIroM HAyKOBOTO E€KOHOMIYHOTO
TEKCTY); HAyKOBO-JOBIJIKOBHW (SHIIMKJIONEIIS, JOBIJTHUK,
KaTajor, MpericKypaHT, Nepemik 13 Pi3HUX chep EKOHOMIKH);
HAayKOBO-AUTOBUM  (maTteHT, aBTopedepaT  E€KOHOMIYHOI
aucepranii, eKOHOMIYHMH  HAyKOBUH  3BIT, BHCHOBOK
€KOHOMIYHOI ~eKCIEepTU3M); HayKOBO-TIONMYJSpHUM (Hapuc,
€KOHOMIYHA CTaTTs Ta JIEKIIisl, COIPSIMOBaHI Ha MOMYJISPU3AIII0
€KOHOMIUHHUX 3HaHb cepeJl TPOMAJISH) TOILO.

Exonomiunmit TEKCT HAyKOBOT'O CTHITIO
XapaKTEPHU3YEThCS BHUPA3HICTIO 1 JIOTIYHICTIO, CTHCIICTIO,
TOYHICTIO, HEUTPaJIbHOIO  eKcIpecuBHICTIO. CHHTaKcHc
€KOHOMIYHOTO TEKCTY HAyKOBOTO CTHIIIO XapaKTepU3yEThCS
HAsIBHICTIO CKJIQJHUX CHHTAKCHUYHUX CTPYKTYp LIUPOKUM
BUKOPUCTAaHHSAM  CHUMBOJIB, Tabmuip, Qopmyn, ToIlo,
BUKOPUCTaHHAM 0€30C000BHX pe4YeHb, TACUBHUX KOHCTPYKIIiH,
KOMITO3MIIIHHOK ~ CKJIAIHICTIO  BUKIJIANy, BUKOPHUCTAHHIM
€KOHOMIYHUX MOHATh, TEPMIHIB Ta KaTE€rOPii.
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OCOBJIMBOCTI MEPEKJIATY ®PA3EOQJIOTTYHUX
OJIMHUTH

C.M. /loneus
Yrpaincovkuti oepocasnuil ynieepcumem
3ani3HUYHO20 mpancnopmy, m. Xapkie

[lepexnagatu  ¢pa3eosorisaMu 3 aHTIINWCBKOT  Ha
YKpaTHCbKY BBa)KAETHCS 3aBJAAHHSIM BHUCOKOI CKIIAHOCTI, TOMY

Mo HeoOXiTHO TepeAaTd ICTOTHH O3HaKM — OOpasHICTh,
JIAKOHIYHICTB, LIUTICHICTD 3HAYEHHS, CTIMKICTB,
BiJITBOPIOBAHICTb.

@pa3zeoori3MH € HAA3BUYAWHO PO3TATYKEHUMH 32
CBOEI0 CEMaHTHUKOK 1 TICHO TOB’Si3aHI 3 KYJBTYpPOKO Ta
MEHTalbHICTIO Hapoay. llepeknamaroun  (paszeonoriamu,
HAWTONIOBHINIE 3aBIAAaHHS TMepel TIepeKiagadyeM — 1€ He
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3aryOuTH  CTWJIICTHYHY  GyHKIIO  ¢pazeonorizmy. I[lpu
BIICYTHOCTI B AaHIJIHCHKIK MOBI 1AEHTUYHOTO O00pasy
nepexiagad 3MYIICHUHA BIABATUCS 1O TOHIYKY HPHOIH3HOI
BIJIIIOBITHOCTI.

[Ipu mnepexnani, Sk 1 B IHIIMX MOBaX, AaHTJIHCHKI
(b pazeosoriyHi OAMHHUII MOAUISIOTHCS HA IBA OCHOBHUX THUIIH:

1) mocTiiiHMi pIBHONPABHUN BIANOBIHUK, SIKAHA €
€JIMHUM MOXKITUBUM TICPEKIIAZIOM 1 HE 3aJIC)KHUTh BiJl KOHTEKCTY.
Takuii TUn mepeknagy NpUTAMaHHUK JOCHIBHIM mepenayi
AHTTIHCHKUX (DPa3eoOriYHIX OAMHUIL, Hanmpukaam: Swim like
a fish — naasamu six puba 6 600i;

2) eKBIBAJIEHTH AaHMIMCHKOI (hpa3eoOriYHOT OMHMUIII,
Hanpukian a sSnake in the grass — swmiroka niokonooua.
YacTKoBi ©€KBIBAJICHTH MICTATh JICKCHYHI, TIpaMaTH4HI Ta
JICKCUKO TpaMaTU4HI BiAMIHHOCTI MPU HASBHOCTI OJJHAKOBOTO
3HAQYECHHS B CTWJICTUYHOMY acmekTi. BiamoBimHo mei tum
MOYKHA PO3IUIUTH Ha: 4acTKoBi JekcuuHi ekBiBamenTn (Kill the
goose that lays the golden eggs — ebumu kypxy, ska nece
3010mi  AUYsA) TA  YACTKOBI  TpaMaTH4YHI  E€KBIBAJICHTH
(manpukiaa, po3oixkuicte B gucii: fish in Doubled waters —
Jnosumu puby 6 KaiamymHii 600i).

Oco065MBY CKIIQIHICTh IS MEepeKiiagada npeacTaBiIsaioTh
aBTOPCHKI MTEPETBOPEHHS, SIKI MOXKYTh IMOJISATATH B!

® 3aMpoBaPKEHHI Yy (pazeosoriYHOMY 3BOPOTI HOBHUX
KOMITOHEHTIB, Hamnpukiaa: to put the cart before the horse —
pobumu 6ce HaBNaKu,

® OHOBJICHHI JIEKCUKO-TPaMaTHIHOTO CKJIaIy
bpazeosioriaMy B pe3yibTaTi 3aMiHHM  OKPEMHX  HMOTO
KOMITOHEHTIB iHIIMMU ciioBamu. Hampukiaa: have an albatross
about one's neck — nocumu saxckuii kamine Ha cepyi (TOCTIBHO
— HOCHUTH ayibbaTpoca Ha IIui);

e po3mIeIyieHH]  (h)pa3eonori3MiB 1 BHUKOPUCTaHHI iX
KOMIIOHEHTa (200 KOMIIOHEHTIB) y CKJIaAl 3MIHHOIO
CJIOBOCIIOJTYYCHHSI.
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[Ipu mepexnaai Tpeba OyTH OCHUTH YBaOXHUM 1
BpaxoByBaTH KyJbTYPHO-TIHTBICTUYHI BIIMIHHOCTI
dpazeornoriuaoro Gougy 000X MOB. JloCHiKEHHS IMOKa3aso,
no Oarato CTYJIEHTIB HE MOXYTh MpPaBWJIBHO IEpeKiIacTu
dpaseonoruzm an elephant in the room — odyoce easciusa
cnpaea, BINTBOPIOIOYM WOTO SIK CIOH 6 NOCYOHIU a8yl
[TomibHOTO pOMY TOMHIKKM 3YMOBJIEHI OaXKaHHSIM 3HAUTH
MeTadhOpuUHy OCHOBY, MIOCUJIAI0YUCh Ha
JIHTBOKYJIBTYpoOJioriuHui GoH pigHoi moBu (Cowie, 1998).
Benuka kinpkicTh (Dpa3eosoriyHUX OJWHUIG B AHTJIIHCHKINA
MOBI HEMa€ €KBIBAJCHTIB B YKpaiHCBbKIA MOBI, HampUKJIaj,
¢dpazeonorivHl OAMHUII, AKI MicTATH peanii. [lpum nepexmani
JaHoro  tumy  (pa3eosoriyHUX — OAMHMIL  HalKparie
BUKOPUCTOBYBaTH KaJbKyBaHHS 1 ONHCOBMM IepeKias.
KanbkyBaHHS Jae€ MOXJIMBICTH JOHECTH 10 yuTada OOpa3Hy
CKJIaJIOBY aHIiHchbkoi (pazeosioriunoi oaununi. Hampukmnan:
The old lady of Threadneedle Street — cmapa nedi 3 Tpeonion-
cmpim (aHrnidceKui 6aHK). Po3yMiHHIO Mepekiiaay JonoMarae
OpUMITKA: «CTapa Jeni» IMIUIIKye KOHCEpBAaTU3M OaHKY
(Tpennigm-cTpiT — ByJIWIs, Ha SKIA BiH 3HAXOJUTHCS).
[lepexman «aHrmiiicbkuii 0aHK» HE mepenae cnenuiku JaHoTo
¢dpazeonorizmy. Taki mpizBucbka, sik John Bull — «Jlxon
byne», Uncle Sam — «magpko Cem» Halikpamie mnepeaaTtu
HIISXOM KaJIbKyBaHHS.

KpiMm npuiiomy  KanbKyBaHHS, = BHUKOPHUCTOBYETHCS
OMHUCOBUH Tmepeknan, ToOTo mepeknan (paszeosorizmy 3a
JIOTIOMOT 010 BUIBHOTO MO€EAHAHHS ciIiB. BiH 0co0nMBO 3py4yHuit
JUIs Tiepe/iadi 3BOPOTIB TEPMIHOJIOTIYHOTO XapakTepy, II0 He
JIOITyCKae KallbKyBaHHs M 4ac nepeknany. Hanpuknan: cross
the floor of the House — nepeiimu 3 oouici napmii 6 inwy;,

accept the Chniltern Hundreds - ckraoamu 3 cebe
NOBHOBANICEHHS YNEHA NAPIAMEHM).

OTtxe, ICHYIOTh TaKi criocoOu HepeKIasy
¢dpazeonorivHUX OAMHHUIL — Tepeknan (paszeonorivHUM
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eKBiBaJICHTOM,  (pa3eoJIOTIYHMM  aHAJIOrOM,  OIMCOBHI
nepeKsa, KOHTEKCTyallbHUN MEepPeKIa] Ta KaIbKyBaHHS; aye
HalikpamuM crocoboM mepekiamxy odpasHoi ¢paszeonorii, 6e3
CYMHIBY, € BHMKOPHUCTaHHS BIAMOBIAHOrO (hpa3eosiorismy B
pinHili MOBI. 3acToCcyBaHHS I[bOI'O CIIOCOOY THepeKiay
3a0e3reyye HE TUIbKHM Tepeaady 3MicTy, aje il BiATBOpEHHS
00pa3HOCTI Ta EKCIIPECUBHOCTI aHTJIIHCHKOTO BUPA3Yy.
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TOURISM DISCOURSE: LINGUISTIC FEATURES,
PRAGMATIC FUNCTIONS, AND SOCIAL CONTROL

Alla Ishchuk
Dragomanov Ukrainian State University, Kyiv

Advertising and tourism discourse serve as vital tools in
modern communication, utilizing linguistic strategies to
inform, persuade, and shape consumer behavior. While
advertising fosters brand loyalty and recognition through
creative techniques like metaphors and puns, tourism discourse
operates as a specialized form of institutional communication,
catering to distinct audiences through pragmatic and lexical
specificity (Ishchuk, 2023). This report investigates tourism
discourse as a specialized language, emphasizing its functional,
linguistic, and pragmatic dimensions while considering its role
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in influencing perception and behavior.

The growth of international transport, trade, and
economic connections has catalyzed the expansion of tourism
as a global industry, creating the need for a distinct language.
Tourism discourse not only facilitates communication but also
shapes tourist behavior within established boundaries, ensuring
alignment with institutional and socio-cultural norms (Ishchuk,
2022; Dann, 2001). However, there remains a need to explore
how its linguistic features and pragmatic orientation contribute
to its effectiveness in fulfilling these dual roles.

The concept of specialized language, or language for
specific purposes, was studied by Hofmann, Dann, Drozd, and
others, and defined as a functional language embedded within
the broader framework of national literary languages
(Hofmann, 1988). Tourism discourse aligns with this
definition, functioning as a form of institutional
communication designed for specific contexts. Ukrainian and
other researchers highlight its practical focus, underscoring its
role in structuring interactions within the tourism sector.

Tourism discourse exhibits linguistic characteristics akin
to other specialized discourses, marked by distinctive lexical
and syntactic features. These include the strategic use of
general language and specialized terminology derived from
various lexico-semantic groups. This terminology spans
narrowly specialized vocabulary, terms borrowed from related
fields, and language common in mass communication, ensuring
accessibility while fulfilling its specialized purpose (luryk,
2021).

English-language tourism discourse is particularly
defined by its clarity, precision, conciseness, and lack of
emotional subjectivity. At the lexical level, it incorporates
positive adjectives, superlatives, antonyms, metaphors, and
newly coined terms, often supplemented by personal and
possessive pronouns. Stylistically, it employs techniques like
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humor, irony, puns, rhetorical questions, and affirmations,
enhancing its appeal and engagement with the audience. These
features reflect the cognitive principles outlined in advertising,
ensuring comprehensibility and memorability.

Syntactic features further distinguish tourism discourse.
Elements like nominalization, present tense, imperatives,
modal verbs, and passive constructions enhance its
functionality. These tools create a tone of immediacy,
authority, and inclusivity, guiding tourists through their
experiences while maintaining clarity and precision. The
effective use of such structures ensures that tourism discourse
serves as both an informative and directive medium, subtly
influencing behavior and decision-making.

Beyond its communicative role, tourism discourse
functions as a mechanism of social control. Although tourists
are liberated from daily obligations during travel, their freedom
is moderated by the boundaries established by the tourism
industry and societal infrastructure. Linguistic cues embedded
in promotional materials and operational guidelines subtly
shape behavior, aligning perceived freedom with the goals of
tourism operators and the socio-cultural norms of destinations.
This dual role underscores the strategic importance of tourism
discourse in managing tourist experiences.

Tourism discourse exemplifies the multifaceted role of
specialized language in achieving pragmatic objectives. Its
integration of lexical creativity, syntactic precision, and
stylistic appeal ensures effective communication while aligning
tourist experiences with institutional and socio-cultural goals.
By functioning both as a medium of communication and as a
tool of social control, it bridges the gap between individual
freedom and structured interaction. As tourism continues to
expand globally, further research into its linguistic and
pragmatic features will deepen our understanding of its role in
shaping cultural exchange and consumer behavior.
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JIEKCUYHI OCOBJIMBOCTI MEPEJKEBOT'O BI3HEC-
JTUCKYPCY

T.B. Kpymbko
Hayionanvnuii ynieepcumem 600H020 20cnooapcmea
ma npupoodoxopucmyseants, M. Pigne

bi3Hec-aucKkypc — MOBIIEHHEBA MpaKTHKa MpodeciiiHOro

CIIBTOBapHCTBa B 0c001 0i3HECMEHIB-TIPAKTUKIB Ta TEOPETUKIB
Oi3Hecy, 10 PO3TIANAETHCA Y CYKYMHOCTI 1i MOBHHX Ta
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I103aMOBHUX - IIparMaTU4HHUX, COL[IOKYJIbTYPHUX,
KOTHITUBHUX, NCUXOJIOTTYHUX, CUTYaTUBHO-IPECYNO3UIIIMHUX
Ta IHIIUX BHUMIpiB; ocoOnuBa (hopMa COIiaNbHOI B3AEMOII,
CIpsIMOBaHa Ha OTPUMAHHS €KOHOMIUHOI BUTOAM (NIPHUOYTKY)
Ta 3a0€3MeUeHHS HOPMaJIbHOTO CIIBPOOITHUIITBA 3aIlIKaBICHUX
y usomy cropin (Haymenko, 2017).

bizHec-gucKkypc B IHTEPHET-MPOCTOPI BHKOHYE Taki
CTpaTeriuHi 3aBIaHHs: 3asBJs€ MPO MPUCYTHICTH KOMIIaHIi Ha
PHUHKY; iHPOpPMYE TIPO MepeBaru ToBapy/ MOCIyTrd; MPUBaOIIOE
NOTEHLIWHUX 1HBECTOpPIB, MapTHepiB, (¢paHyaiizepiB Ta
CHiBpOOITHUKIB; (OpMye TO3UTHBHUK IMI/DK; BITUBAE Ha
cycninbHy nymky (Haymenko, 2017).

MepexeBuii 6i3HeC-AUCKYypC TepedyBae y LEHTPl yBaru
MPEACTaBHUKIB  PI3HUX  HayK, 30KpeMa  JIHTBICTIB
(JI. Haymenko, T. bukoBa), mpoTe  MaJIoIOCIiPKEHUMU
3QJIMIIAIOTECS  YCHI JKaHpPOBI (opmMu MepekeBoro 0Oi3Hec-
TUCKYpCY,  30KpeMa  BIJCO-IIPOMOBH,  PO3MIIICHI  Ha
NEPCOHAIBHUX IHTEPHET-CTOPIHKAX Oi3HEC-KOYYiB.

Bineo-nnpomMoBU € HEBETUKHUMHU 3a OOCSATOM, IEPEBAKHO
MOHOJIOTIYHUMHU TEKCTaMHu Ol13HEC TEMaTHKH, aJpecOBaHUMHU
ayauTopii, mpodeciiiHo moB’s3aHiil 31 cdeporo Oi3HeCy Uu THM,
xto OizHecom mikaBuThes (Kpyrtpko, 2017). Amnani3z Binmeo-
MIPOMOB, SIKI 3IMCHIOIOTBCSA Y PEXHUMI TPSAMOT TPaHCIAIIT Ta
SKI MOKHA MEperisHyTH y 3pyYHHUI 4Yac B 3aIlucCi, J03BOJISE
BUOKPEMHUTH MTPUTAMaHHI iM QYHKIIIi:

— caMOTIpe3eHTaIlli;

— iH(pOpMyBaHHS;

— MOTHBYBAaHHS;

— MIATPUMAaHHS COIIAIbHUX 3B’ SI3KiB;

— HaBYaHHS,

— CIIOHYKaHHS;

— MaHIIyJIFOBaHHS.

EdexTuBHIiCTh TPOMOB 0i3HEC-KOyYa 3aJICKUTh Bi HOTro
3IaTHOCTI ~ BCTAHOBJIIOBATH  KOHTAaKT 3  ayJHTOPI€Io,
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B3a€MOJISITH 3 HEIO 1 HA Hel BIUIMBATH. 3 METOK BCTAaHOBJICHHS
KOHTAaKTy 3 IHTEpHET-ayJUTOpier0 Oi3Hec-Koydi MOOLTI3YIOTh
pI3HOpIBHEBI pecypcH MOBH, CTHJIbOBA aMIUTITya SKAX
HaJ3BUYaiiHO Benuka. Cepen 1WUX OJWHMIB — HaJUICHI
EKCIIPECUBHUM MParMaTUYHUM TOTEHI1ATIOM JIEKCHYHI 3ac00H,
BUKODUCTAHHS SKHUX CIPHUSE€ TMIACHICHHIO ameIsTUBHO-
CHOHYKaJIbHUX XapakTepUCTUK  IPOMOB Ta  IXHIH
JeperiiaMeHTallii.

VY mpoaHani30BaHUX MPOMOBAX EMOLIHHO-EKCIIPECHBHA
CKJIaJIOBa peajli3yeThCsl MUITXOM Y)KUBAaHHS HU3KU JICKCHYHHX
3ac00iB JeperJaMeHTallii:

— 3Beptanb: But it all boils down to economics, buddy
(4); My friends, if you are watching this video, you probably
will wanna watch it a few times (4); Be a warrior, baby! Go,
get them! (4);

— BUTYKOBUX (Ppazeosiori3MiB — 3HAKIB E€MOLIHHUX
peaxiii MOBIIIB Ha pi3HI CUTYyaIIii:
If you actually took it practical you saven 't even started. Too
many people view post university as like, oh shit — this is now
like real and I'm ‘lost’ (3);

— YCIYEHHMX OJUHUIb — CTHJIICTUYHO 3HUKCHHX 1
baMiTbIpHUX CHHOHIMIB BHUXiIHUX oauHuUIlb: Haircut at 6.30,
you know, got up, exercised, coaching call merely at 7, got to
the office, prepped for conference calls, had some meetings,
talked to like 4 different big CEO today (4);

— eneMeHTIB cieHry: Your skin is too thin for your goals.
You got a pin prick and you go bananas for three days
(4); Settling is sucks (4);

— BynerapusMiB: [ don’t know your business but I know
PR and I know why PR is in deep doo-doo (3).

UucneHHi MposBM KOJIOKBiamizamii — MpOBiJHA O3HAKa
B1JICO-TIPOMOB, PO3MIIIEHUX Ha TEPCOHATBHUX IHTEPHET-
CTOpiHKax Oi3Hec-koy4iB. OCHOBHE (yHKILIHHE MPU3HAYECHHS
pO3MOBHO-TIOOYTOBOI ~ JIeKCHKH ~ Ta  (hpaseonorii,  fKi
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BHUPI3HSIOTHCS BUPA3HICTIO W 0€3MOCEPETHBO AarmeliolTh 0
eMOLill LIIbOBOI ayIUTOpii, MONSArae B  EKCIPECUBHOMY
aKIEHTYBaHHI Ta MiJCWJICHHI CHTHAIy, IO WOTO BIICHIIAIOThH
npomoBui. Cepen 1HMKX (QYHKIIH CTUIICTUYHO 3HHXKEHOL
JEKCUKH BHOKPEMIIIOEMO (DYHKIIIF0 KOHTaKTOBCTaHOBJICHHS, a
TaKOX alesTUBHY, aTPaKTUBHY, OLIHHY (QYHKIIII.

OCKUIBKM  CTBOPEHHSI TEBHOTO EMOIIIHHOTO CTaHy
BHU3HAUA€ YCHINIHICTh KOMYHIKallii, BUKOPHCTAHHS 3HUKEHO
MapKOBaHMX MOBHHMX KOMIIOHEHTIB SIK 3aCO0IB JerareTu3arlii
Ta JeperjamMeHTarlli MIACUIIOE  ameIsITHBHO-CIIOHYKaIbHI
XapaKTepUCTUKU YCHUX (opM Oi3HEC-TUCKYPCY, CHpUsiE
peamizanii KOMYHIKaTMBHOI METH, YHMHUTh NEepCya3uBHUMN
BIUIMB HAa MCUXOEMOIIIITHY cepy IIITLOBOI Ay IUTOPIi.
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SEMANTICS AND PRAGMATICS OF PERSONAL
PRONOUNS IN LANGUAGE AND DISCOURSE
(REFERENTIAL APPROACH TO MEANING)

Alla Malysheva
Taras Shevchenko National University of Kyiv

The subject as a linguistic category in the meaning of “a
person” alongside with other lexical means (nouns, noun
phrases) can be expressed by personal pronouns. The semantics
and pragmatics of pronouns is complex. They are the most
general abstract class of words devoid of real content without a
situation. Scholars point out their antecedent, autosemantic,
deictic functions. Personal pronouns are units of associative,
partially desemantic vocabulary. Taken separately, they have
the least degree of lexical descriptive meaning which is relative
and dynamic, their semantics is very movable — from concrete
to abstract. They rely on the context in their interpretation [1].
Personal pronouns as subjects have no constant reference to
them, and they choose different referents on different occasion
of use. They function as replacements for co-referential noun
phrases. They do not have a direct denotative meaning and can
correlate with a large number of people, which makes it
possible to create generalizations, maxims. Pronouns are a
special class of words expressing person, number and gender.
They play a decisive role in forming different types of syntactic
constructions:  definite-personal, indefinite-personal and
generalized-personal.

Personal pronouns as definite descriptions have a double
nature (definite — the so-and-so and indefinite — the so-and-so)
[6]. As a result, the same surface structure of a sentence can
have different semantic readings — definite, indefinite and
generic. Definiteness / indefiniteness is connected with the
definite and indefinite usage of a definite description. The
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notion of definite and indefinite descriptions can help to
distinguish definite and indefinite usage of personal pronouns
as subjects and the constructions in which they are used.

1) If a description refers to an object familiar to the
interlocutors, it has its reference, and such a description is
definite.

2) If a description refers to an unknown (non-concrete)
object, it has no reference, and such a description is indefinite.

So, definiteness / indefiniteness is connected with the
notion of reference which is provided by meaning. Thus, the
conception about reference of a syntactic construction to reality
can be also applied to define the definite, indefinite or generic
status of personal pronouns.

Reference is associated with such words as denote, stand
for, designate, apply to, etc. Reference is correspondence with
the facts of the world. Reference is meaning of words,
sentences, utterances. It is provided by meaning and created
between a word and the world, between a sentence and a
situation / an extralinguistic referent of a sentence. A referent
to a word is a separate element of the world while a referent to
a sentence is a situation. According to the referential approach
to meaning, nouns refer to individuals or denote classes of
individuals, adjectives and adverbs denote properties, and
verbs denote actions. There is semantic reference and speaker’s
reference, reference in language and reference in speech —
semantic and pragmatic reference [4].

Reference is performed by the speaker in the speech act
with the help of pronouns in a nominal phrase and the
categories of tense, aspect, mood in a verbal phrase. A sentence
acquires reference only in the context of speech [3].

Pronouns are the main means of reference. They form a
lexical-semantic class of words joined by their role in
establishing reference. From the point of view of reference,
subjects are referring expressions. Speakers can refer by using
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proper names, personal pronouns, demonstrative pronouns,
definite descriptions and definite noun phrases [5]. Personal
pronouns as subjects acquire reference which can be constant,
context-independent or context-dependent, concrete or non-
concrete, fulfilled or unfulfilled. Expressions can be referring,
non-referring, directly referring and contextually referring.
Reference can be semantic and pragmatic. We have to
distinguish reference from the act of referring which leads to
the difference between sentence meaning and speaker meaning.
We should differentiate sentence meaning and speaker
meaning, speaker’s reference and semantic reference [2]. There
are degrees of referring — from lack of referring to full referring
which is explained by different degrees of information for the
hearer to pick out the referent [7].
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MOHSATTS AKAJEMIYHOI JOBPOYECHOCTI B
YKPAIHCBKOMY TA €BPOINEMCBKOMY
HAYKOBOMY IIPOCTOPI: AHAJII3 TPUHIINIIIB I
MIAXO/IIB

Temana Miponuyk
Kuiscoxuii nayionanvnuu ynigepcumem
imeni Tapaca Lllesuenka
Hamania Ooapuyk
Bonuncekuii hayionanvhuii ynisepcumem imeni Jleci Ykpainku
Cepciii Ooapuyk
Bonuncobkuii ¢paxosuil Koneoxc KyIivmypu i Mucmeyme
imeni I. @. Cmpasincokoeo

[Mutanns akanemiuHoi J0OpOYECHOCTI MepedyBarOTh Y
[IEHTPI yBarm HayKOBOTO MPAKCHCY y 0araTbOX €BPONEHCHKUX
KpaiHax Ta 0COOJMBO B YKpaiHi, 3Ba)Kal0UM Ha 1HTETPaTHUBHI
MOpOILECH BITYM3HSHOI HAyKd Yy €BPOIMEUCHKY HAYKOBY
CHUTBHOTY. Y 1bOMY KOHTEKCTI OCOOJMBOTO 3HAYCHHS
HaOyBalOTh 3aBJaHHS K BU3HAYEHHS OOCSTY CaMOTr0 TOHSTTA i
foro iHTepmperamii, Tak 1 KojJa MOro mpoOJIeMaTUKH,
OB’ s13aHOT 3 peajisiMU yKpaiHCbKOTO HAYKOBOTO TIPOCTOPY.

AHaJi3 ICHYHYOTO0 €BpPOIEHWCHKOro JOCBiMYy, BJAacHI
MOJIbOBI CIIOCTEPEKECHHS, EMITIpUYHE BUBUEHHS 3aCaTHUYHUX
MPUHIUIIB TOHSTTS, SIK 1 CHCTEMAaTH3alllsl TEOPETUUYHUX
JOKEpeT J03BOJISIIOTh 3pOOUTH JIeSKI TTOTIEPE/IHI y3araJbHEHHS 3
TEMU Ta BHUSIBUTH TIE€BHI 3aKOHOMIPHOCTI ¥ BiIMIHHOCTI
(GYHKI[IOHYBaHHS I[LOTO TOHSTTS y JBOX TOJSIPHUX TaTy3sIX
HayKd Ta HETOMOTEHHHX JHUCKypcax Ha 3axigHo- 1
CX1THOEBPONEHCHKUX TEPEHAX.

Bynyun BanopaTuBHO-PETYJISTUBHUM 32 CBOEIO CYTTIO,
MOHATTS aKaJAEMIYHOI JOOPOYECHOCTI 3aKpIIUIIE y CTaTycCi
aKaJeMIYHUX IIHHOCTEH MPIOPUTETHICTh TAKUX CEMAHTUYHHUX
O3HAaK, SIK YeCHICTh, 00’ €KTHBHICTh, OPUTIHAIBHICTh, TOYHICTD,
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MPO30piCTh, KPUTHUYHICTH, BIIMOBIJAIBHICTh, B3a€EMOIIOBAra,
JoBipa, 3aKOoHHICTH [6]. TTOHSTTS akameMiuyHOI J0OPOYECHOCTI
HE 3BOJOUTHCA JIMIIE JIO MOPAJbHO-ETHYHUX HACTAaHOB
KOPEKTHOI aKaJeMIYHOi TOBEMIIHKH, $K WOTO TpaJMIIiitHO
CIpUIIMalOTh, a i BKIIIOYAE HIMPOKUN CIEKTP 3aKOHOJABUYMX
OPUIUCIB,  ICTOPUYHUX,  KYJbTypHUX,  IICUXOJIOTTYHHX
IHII[IaTUB, Ha IPYHTI AKUX POpPMYy€ETHCs #oro 3mict [3].

AKaJIeMIYHHI JAUCKYypC BIJirpae KIOYOBY pOIb Yy
dbopMyBaHHI OOCATY MOHATTS aKaJAeMIi4HOi J0OPOUYECHOCTI,
BHCTYIAIOYA TECHEPATUBHUM CEPEHAOBUIICM IS 3IIHCHCHHS
HayKOBUX IPAKTHK, & TAKOXK IHCTPYMEHTOM 1 ()yHKITIOHATbBHIUM
moJieM  akTyami3amii  camMoro  MOHSATTS  aKaJeMidHOi
nobpouecHocti. Cepea MPUHIUINB 1 CTpaATErii, Kl CIPUSIIOTH
dbopMyBaHHIO 3acaj] akaJAeMIqHOI JOOPOUYECHOCTI Y HAYKOBOMY
JCKYPCl, HA3UBAEMO GIOKpUMICMb OUCKYPCY AK CUCMeEMU, 10
ICTOTHO 3YMOBJIIOE HEOOXIAHICTH IPO30POCTI JIOCIHIKEHb,
JIOCTYITHOCTI 1 momyispu3anii 3100yTKiB; cgokxycosaricmb
HAYKOBUX KOMYHIKAYIN [ OOCHIOJNHCEHb HA HAYKOBOMY Memooi,
KU 0a3yeTbcs Ha 00’€KTUBHOCTI Ta Bepuikaiii rimores;
[IEMEHTYBaHHS HAYKOBHX pO3POOOK MOHATTAM KPUMUYHO2O
aumanizy, SIK pymidHUX orepauiid oOrpyHTyBaHHS W JOBEACHHS
JUISL OTPUMaHHSI OO0’ €KTUBHUX pE3yJbTaTIiB 1 IABUIICHHS
SKOCTI HAyKOBHUX PO3POOOK; a TAKOXK MpuHyun xoonepayii ma
KOHMKYpeHyii K CTUMYJIIB 3/IIHCHEHHS MEePeJOBUX PO3pOOOK Ta/
YW JTIOCSITHEHHSI BUCOKUX HAYKOBUX PE3yJIbTATIB.

Orsin HasTBHOT HAYKOBOT JIITEpaTypH 3 TEMHU aKaJIeMIdHO1
NOOpOYECHOCTI  IMOKa3zye, 10 Hapa3i 1i po3poOieHIicTh
MPEJCTaBJICHAa IIBU/IIC HAMPAIIOBAHHAMH  MIKHAPOTHUX
3aKJIa/liB, VYPSAJAOBHX YCTAaHOB, HEYPSJIOBHX OpraHizarlii,
npodeciiHuX  CHUIBHOT, ILIEHTPIB Ta  KOMITETIB  IpHU
yHIBEpCHUTETaX, aHDK JOpPOOKOM HAayKOBHX INKUT YU
nepcoHaid. 30KpemMa, MDKHApPOJHWUN IEHTP aKaJgeMidHOL
noopouecnocti (International Centre for Academic Integrity —
ICAI, Dayton, USA), Pana eBponeiicekux crymiit (Council for
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European Studies — CES, New Haven, USA), Ileutp
Jocmipkens akagemiunoi mimicaocti (Centre for Research on
Academic Integrity — CRI, New-York state university, USA)
c(hokycoBaHI Ha HaMpalfOBaHHI HOPMATUBIB Ta PEKOMEHIaIlii
[IOJI0 YIIPOBAKEHHS MIPUHITUITIB aKaJIeMIYHOI T0OpOYECHOCTI,
pO3po0IIeHH] CTpaTeriii BUSBICHHS MOpYIIEHb, CTaHIAPTIB
aKaJeMiuHOi eTHKM Ha riobampHOMY  piBHI.  LleHTp
JOCIIJDKeHHsT  akajeMiyHoi  goOpouecHocti  (Centre  for
Research on Academic Integrity — CRI, Michigan university,
USA) yuiBepcurery M. Miunran Mae CBOIM TIPiOPHUTETOM
PO3pOOKY aHTHUILIATIATHUX MPOIYKTIB.

Y €Bpomi icHye po3raly’)keHa Mepeka YyCTaHOB Ta
oprasizamiii, sKi aKTUBHO NpPALIOIOTh HaJ MNOLIIUPEHHIM
MPUHIMIIIB ~ aKaaeMIgyHOI  J0OPOYECHOCTI. Ixui 3YCHJLIIS
COpsSMOBaHI ~ Ha  CTaHJAPTHU3AI[l0  OCBITHIX  BUMOT,
(biHaHCYBaHHSI JIOCHIDKEHb, HAJaHHS pEKOMEHJAIiil Ta
HIATPUMKH aKaJEeMIYHUM CIUIBHOTaM Yy TOTPUMaHHI €TUYHHUX
HOpPM, TIPOBEJCHHS EKCIEepTU3 HOPMATHBHUX JOKYMEHTIB,
HAYKOBHUX pOOIT Ta kKoau¢ikamito HaykoBoi moBeainku. Cepen
HaWUTTOMITHIIITUX €Bporelicbka KOMiCist (European
Commission — EC, Brussel), €spomneiicbka acomiaris
yniBepcuteriB  (European University Association — EUA,
Etterbeek, Belgium), Himerpkuii nieHTp yHIBEPCHTETCHKHUX Ta
HaykoBuX nociimkens (Deutsches Zentrum fir Hochschul- und
Wissenschaftsforschung — DZHW, Hannover, Berlin,
Deutschland), AreHTcTBO 3 OI[HKH JOCHIIKEHH Ta BHIIOT
ocsitt (Agence d'évaluation de la recherche et de
l'enseignement  supérieur — AERES, Paris, France),
HamionanpHe areHTCTBO 3 OIIIHKM ~ YHIBEPCHUTETIB  Ta
nocmimkenb (Agenzia Nazionale per la Valutazione del
Sistema  Universitario e della Ricerca — ANVUR, Roma,
Italia), Llentp eBpomeiicbkux crymiii (Centre of European
Studies — CES, Oxford, UK), AreHTctBo i3 3a0e3mcueHHs
skocti Bumoi oceitu (Quality Assurance Agency for Higher
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Education — QAA, Gloucester, UK), Ileurp 3 mnuTaHb
nocmigaunbkoi mimicaocti (Centre for Research Integrity —
CRI, Amsterdam, Netherland), LleaTp miaTpuMKu AOCHTIHKEHD
(Research Support Centre — RSC, Manchester, UK).

B ykpaiHCbKOMYy HayKOBOMY MPOCTOpPiI 3MICT MOHSTTA
aKaJIeMi4HOI JOOpPOYECHOCTI MEpeIOBCIM BU3HAYEHO CTATTEIO
42 3akony VYkpaimm «IIpo ocity». 30Kkpema, akagemidHa
TOOPOYECHICTh  TPAKTYEThCS  SK  «CYKYIHICTh  €THUYHHUX
NPUHIUITB Ta BU3HAUYEHUX 3aKOHOM NPABHII, SKUMHU MAlOTh
KEepPYBaTHCS YYaCHUKH OCBITHBOTO MPOIIECY ITiJT Yac HaBYAHHS,
BHKJIQJIaHHSI Ta MTPOBAPKEHHSI HAyKOBO1 (TBOPYOI) JTisSITLHOCTI 3
METOI0 3a0€3MeUeHHs JOBIpU 10 pe3y/IbTaTiB HABYAHHS Ta/a00
HayKoBHUX (TBopuux) jmocsrHeHb» [1]. Huska pepxaBHHX
iHctutyTiB — MOH, HA3SBO, JlepkaBHa ciyx0a SKOCTI
OCBITM — HaNpaIlbOBYIOTh HOPMATHUBHO-3aKOHOJABYi 3acaau
HOHSTTS, NPOBOJAATH IHCTUTYLIHHA ayAUTH, MOHITOPUHIOBI
nociimkenHs, ceptudikronamiro 3BO. Konkperusamis Temu
aKaZeMiqHOi JT0OpOYECHOCTI 3IIHCHIOETBCS TaKOXK TaKUMU
IPOMAJICBKUMH  OprafizamissMu, sk [Ipoekt  crpusiHHS
akazemiuHiii ~ nmoOpowecHocti B Ykpaini  (SAIUP),
OpPEJCTaBHUITBOM ~ MIDKHApOJHOTO  LEHTPY  aKaJAeMIYHOl
nobpouecHocti (ICAI) B VYkpaiHi, OChOBUMH HamnpsMKaMmu
TUSTTBHOCTI SKUX € YIPOBAPKEHHS CBITOBOTO JIOCBITY Ta
pPEKOMEHJAIlii, YKIaJaHHs eTUYHHX KOJEKCiB, CTBOPECHHS
AITOPUTMIB Ta MPOUEAYp Ul 3armoOiraHHs ¥ pPO3CIiayBaHHS
MOpPYIICHb aKaJIeMivyHOT JT0OpPOYECHOCTI, YKJIaJaHHS
HAaBYAILHUX TMporpaM [Uisi CTYJEHTIB, BHUKIAJadiB Ta
aJIMIHICTpATOpPiB, CHPSIMOBAaHUX Ha (QOPMYBaHHS KyJIbTYpH
aKaJIeMiYHOi1 JOOPOUYECHOCTI.

AHaji3 HOPMAaTUBHHUX [TOKYMEHTIB JAeTami3allii MOHSTTA
JIO3BOJISIE BHOKPEMUTH JesIKi YHIBepcamii y miaxomax o
pPO3yMIHHS  TIOHATTSA  aKajeMiyHOl  TOOpOYECHOCTi,  SIKi
CHOBIAYIOTBCS Yy €BPOMEMCHKOMY Ta YKPaiHCHKOMY HayKOBHUX
poCTopax, K MiATpUMKa Byxapecmcokoi oexkniapayii emudnux
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yinnocmelti 1 npunyunie euwoi oceimu ¢ €sponi [7]. 30kpema,
CHUIBHUM Y PO3yMiHHI CYTHOCTI MOHSATTSI MO>KHA Ha3BaTH HOTO
JIETEPMIHOBAHICTh (PYHOAMEHMANLHUMU YIHHOCMAMU, TAKUMHU
SK 4ECHICTh, MPO30PICTh, IOBIpa, BIANOBIIANBHICTD, TIOBAra J1o
HAaykKu sIK cdepu IiIbHOCTI, HayKoBa 00’ €KTHUBHICTb;
HEOOXIIHICTh nonynapuzayii HAyKOBUX 3HAHb Ta PO3POOOK;
niONOps0KY8aHHSL aKaJIeMIYHHUX pisvs HOPMAMUuGHUM
O0OKyMeHmam 1 npunucam 3aKoHy y cdepi OCBITHBOI Ta / uu
aKaJIeMIYHOI JSUIBHOCTI; TO3ULII0 HYIb060I MOAEepAHMHOCHI
10 Oynp-skux (GopM akaaeMIdHOI HETOOPOYECHOCTI, TAKUX SK
obman, niaziam, waxpaticmeo, oe3inghopmysamnns,
Qetikogicms,  ¢pabpuxayis,  panvcugikayis,  Kopynyis,
xabapuuymeo, niokyn B yMoBax po3BUTKY TexHosorii ta 1.

VYpaxyBaHHs 1HIIMX (PaKTOPIB, 30KpeMa KVabMypHOZO,
iCmopu4H020, COYIANbHO20 KOHMEKCMY, PIGHS [HCMUMYYIHOL
VHOPMOBAHOCMI CTOCOBHO i, BUBHAUYBAHUX 5K aKaJIEeMIYHO
(me) moOpouecHi y KpaiHax 3axigHoi €Bpomu Ta B YKpaiHi,
YMOKJIMBIIIOE BHOKPEMUTH HU3KY BiJIMIHHOCTEH.

OpHi€I0 13 KITIOYOBUX KYJBTYPOJIOTYHUX BIIMIHHOCTEH Y
MOHATTI aKajeMidHOi JOOPOYECHOCTI Ha €BPOIMEHCHKOMY Ta
YKpaiHCBKOMY HAyKOBOMY IIpOCTOpax, K OauyaTh 3axigHi
nocmigauku  [3], € inousioyaricmuunuili Ha 3aXOidi, Ta
BIJIMTOBIJTHO, KOJIEKMUBICMCbKUL HA CXOI1 TIXO0IN 10 HAYKOBOT
Ta akaJeMIYHOi  JISNIBHOCTI.  3axiOHuii  €8ponelicvKull
iHOUGIOyanizm 3aKPITUTIOE MPIOPUTETHUM CTYACHTOIICHTPUIHHIMA
MiIXia 3 aK[EHTOM Ha 1HAMBIAyadbHUX HaBYAJbHHUX IUIAHAX,
OLIIHIOBAHHI 1HAMBITyalbHUX JIOCATHEHb (a HE y MOPIBHAHHI 3
IHIIIMMHA ), HA CAMOCTIITHOMY aHai3i Ta onaHyBaHHI MaTepiany,
Ha aKTHBHIA PO CTyJIeHTa 3 TO3WIIE€I0 BHUKIAgada SIK
dacuniraropa. Korekmugicmuuni niaxoau MaroTh TPUITUCHUN
XapaxTep, CPOKyCOBaHiI Ha €JMHHUX MporpaMax 0e3BiTHOCHO JI0
IHIUBITyaIbHUX OCOOJIMBOCTEH uYM TOTpeO CTYJACHTIB, Ha
OI[IHIOBaHHI 3a pe3yJdbTaTaMd TPyNH, JI€¢ BUKIAJa4YeBl
BiJIBOJIUTHCS JJOMIHYBaJIbHA POJIb.
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OO0cAr nOCHiAXKYBAaHOTO MOHATTS Yy JABOX KyJlbTypax
HEKOHI'PYEHTHUH TaKOX 3 OTJISAY 1 Ha coyianbHO-icmopudHull
Kowmekcm. SIK 3a3HAYAETHCS B HampalfoBaHHAX [5], moBiia
ICTOpIst €BpONENChKOT HAYKHU, KyJIbTYPHO-ICTOPUYHA CIUIbHICTD
Ta BlI[CYTHlCTB ITMOMHHUX TpaHCPOPMAaLIHHUX MPOLECIB Ha
3aX0Ji  CHOpUSIM  BH(QOPMYBAaHHIO  TaM  KOJEKMUBHOI
2POMAOANCLKOI  HAYKOBOI  cgioomocmi, 10  CIPHUSIIO
CTaHOBJIICHHIO MepexXi Jep>KaBHUX 1 TPOMAJCHKUX 1HCTUTYLIN
Ta YCTAJIEHOCTI MEXaHI3MIB KOHTpOJIIO, TMpeBeHlii W
CaHKITIOHYBaHHS 3a BHUSIBH akKaJeMiuyHOI HemoOpodecHocTi. B
VYkpaiHi 111 mporecu nepedyBarOTh Ha MEPEXiTHOMY €Talll, YH
eTari CTaHOBJEHHS, 3YMOBJICHOMY HEOOXITHICTIO YHidikarii
YUHHOTO 3aKOHOJABCTBa y cdepl OCBITU 10 €BPONEHCHKUX
CTaHJApTIB, ajanTalii HOPMATUBHO-NIPABOBOI 0a3W HAyKOBOI
TISUTBHOCTI 10 3aCaJHUYHMX MPUHINIIB (QYHKIIIOHYBAaHHS HAYKH
B €BPONEHCHKOMY ITPOCTOPI.

Pazom 3 TUM B YyKpailHCbKMX aKaJeMIYHMX IpPaKTHUKaX
BUSIBICHO  HM3KY  PO3Y3TO/DKEHOCTEH  pezynsamueHozo
xapakrepy. He3Bakaroun Ha HasIBHICTh 3aKOHOJ/IaBUUX AKTIB Ta
BHYTPIIIHIX HOPMaTUBHUX JOKYMEHTIB Yy 3aKa/JaX HayKH Ta
OCBITH, ICHYIOTb TM€BHI mpoOimemu Yy ixHIM peaizamii.
BuCHOBKH Ta 3BiTH BITYM3HSHHUX Ta €BPONCHCHKUX KOMICiH [2;
3; 4] Ha3uBalOTh OCHOBHUMH JICPETYJIATHBAMH IOHSTTS
JOOPOUYECHOCTI Ha TepeHax cxinHoi €BpomnM Ta YKpaiHH, fKi
MOXYTh HiJPUBATH 3araIbHOTIONIOKHI MPUHIUIN aKaJAeMIqHOT
TOOPOYECHOCTI: HedoCmamHio YimKicms ma CUCMEMHICMb
3aKoHoO0ascmea y cghepi ocgimu, HeOOCMAmHIO O0emdani3ayiro
emu4HO-NPagoGUx  HOPM, HU3LKY Npagogy  OOI3HAHICMb
VUACHUKIB O0C8IMHbO2O Npoyecy, GIOCYMHICMb epeKmueHuUx
MeXaHi3Mi6  KOHMPONO  AKAOeMIYHUX  NpPA8oONOpyUIEeHb,
AOMIHICMPAMUBHI MUCKU HA NIONe2IUX YUACHUKIE OCBIMHbO20
npoyecy, 110 3arajoM IIO3HAYa€TbCs HA  MOJepyBanHi
nopyuieHb, HU3bKiti MOmueayii y4aCHUKIB HAyKOBOTO MPOLIECY
70 HEYXWJIBHOTO U 100pOYecHOro MOTPUMAaHHS MPUHIHITIB
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aKaJleMIYHOI TIOBEIIHKHU, PO3MOBCIOJDKEHHI niaziamy ma
aKademiyHo20 waxpaicmea, pisHoOUUmManHi Ta CHOMeEOPEHHI )
MpaKmy6aHHAX akaJeMiyHUX Ta €THYHUX MPABUJI 1 IPUTTUCIB.

Xo4a MOHSTTA aKkaJeMI4HOi JOOPOUYECHOCTI € Ga30BUM Y
OyIb-sIKili Tamy3l HayKM YW HAyKOBOI MiSUIBHOCTI, BCE XK
cnenudika pi3HUX HAYKOBHX Trally3edl I03HAYa€Tbcsd Ha
HAallOBHEHHI Ta  IHTEpHpeTamii TMOHATTA  aKajAeMIYHOL
JTO0OPOYECHOCTI.

[IpoBenene mepexpecHe  JOCHIDKEHHS  CEMaHTHKH
MNOHTh «TYMaHITapHI HayKuW» Ta «IPUPOJHUYI HAIPSIMKI
JIO3BOJIMJIO TIOMITHTH SIK CITUTBHI, TaK 1 BIAMIHHI pUCH B
iHTeprpeTanii 3micTy akaaemiuHol goOpouecHocTi. OOMIBI
rajy3i  OJHAaKOBO  HAaroJoOUIyloTb  Ha  HEOOXIJHOCTI
OPUCTHAILHOCME ~ OOCHIOJNCeHHS,  MOYHOCMI  YUMYBAHHS,
00 ’exmuenocmi BUCHOBKIB, 6I0KpUMOCHI Ma OnpuiioOHeHoCmi
pe3yJIbTaTiB.

Po30i>kHOCTI 100  HAMOBHEHHS 3MICTYy  MOHATTS
aKaJIeMiqHOl JTOOpPOYECHOCTI TPOCTEKYIOTbCA Y 6UHAYEHHI
NOHAMMSA ICMUHU, V KPUMEPIAX OYIHIOBAHHI Ma Memooax
docnioxcennss 'y TOpiBHIOBaHUX cdepax. 30Kpema, MOHSITTS
ICTUHH B TyMaHITapHUX HayKaX 3BOJUTHCSA IO KOJEKMUBHO
BU3HABAHOI MOYKU 30py, MO JOIMYCKaE albTePHATHBHICTH
JYMOK, BIJICYTHICTh €IMHO MPaBWJIHHOI BIJIMOBIiI, TOMI SK B
NPUPOJHUYUX HAyKaX iCTUHA JOBOAMUTHCS eKCHEPUMEHMANbHO
Ta 00YUCTIVBANILHO, BIITAK BUHECEHHS aHAIITHYHHUX OLIHOK B
ryMaHiTapHii cdepi HE MOXKE BBaXATUCh MMOPYIICHHSIM
eTUYHOTrO Kojiekcy. CTOCOBHO KpWUTEpiiB OILIIHIOBAaHHS, B
TYMaHITapHii chepi HUMH € 2aubuHa ananizy, nepeKoHIusicmy
apeymenmayii, SKi ICTOTHO CyO’€KTHBOBaHi, TONI SIK B
OPUPOJHUYUX HAyKaX BOHU CIHPAIOTECA Ha 00’ €KTHBHI
dakTopu — Odokazosicms ma eepugixayiro cinomesu. Yepes
MPUHIUIT Cy0’€KTUBHOTO Ta/ YU 00’ €KTUBHOTO y HAyKOBOMY
Mi3HAHHI MPOSIBISETHCS II€ OJHA HE301KHICTh 3MICTY MOHSTTS
y TIOpIBHIOBAaHMX Taly3siX, a CaMe METOJOJIOTis 1 MeToau — 3

41



PHILOLOGICAL AND PEDAGOGICAL STUDIES

MepPEBAXKAHHSAM SAKICHUX MemoO0ig (aHaniz, CNnoCmMepeldCceHHs,
onuc) B TyMaHiTapHill cdepi Ha TPOTHUBATY KLIbKICHUM
memooam  (0Opaxynku, cmamucmuyHull  auaniz) B
npupoannyiil chepi. Tomy, 3acTocyBaHHS SIKICHUX METOMIB Y
TyMaHITapHii cepi TaKoK HE MOXKE CIIYTYBaTH MiACTaBOIO IS
KBaiQikarii ¢bakty aKaJIeMiqHO1 HET0OpPOUYECHOCTI.
bnu3pkuMu Ta TakMMM, IO 3aCHOBYIOTBCS Ha METOAax
JIOCTIKEHHS, € BIAMIHHOCTI 3a TPUHIUIIOM Mauinyaiayii
OaHuMu, KO B TYMaHITapHii chepi BAAIOTHCS 10 8UOIPKOBO2O
0000py yumam, 91 BUKOPUCTAHHS pKepe (10 JTOITyCTHMO), a
B TIPUPOIHUYIN cdepi HEKOpeKTHa O0OpoOKa CTaTUCTUKH
BUPAXKAETHCA Y Panbcughikayii naHuX (110 HETPUITYCTHMO).

3 omepTsM Ha BUSBJIEHI PO30IKHOCTI Y NMPUHIUIIAX HPU
IHTepIpeTalii 3MICTy TOHATTS aKaJeMidyHO1 JOOPOYECHOCTI Y
NOPIBHIOBAaHUX Taly3fX MOXKHA IPOBECTH  3iCTaBJICHHS
TUMOBUX BUKJIWKIB, Ha fKI HapaXarOThCA JIOCTIAHUKA B
TyMaHITapHUX Ta MPUPOAHUUUX HAYKaX.

Buxknmukn B rymadiTapHii  cdepi  meperoBCiM
3YMOBIIIOIOTECSL TIEPEBAKAIBHUM  (DaKTOpOM CyO’ €KTHBHOTO
MIpU aHaTi31 ¥ JTOoCTipKeHHI MaTtepiay. TUIOBUMU 3arpo3amu,
Kl BUIUIMBAIOTH 3 CaMoOi NPUPOAM TyMaHITapHOi cdepH,
CTAIOTb  PU3UK  YNEPEONCEHOCMI, POZMUMICMb  NOHAMMA
niaaziamy, GiOCYMHICMb E€OUHUX CMAHOAPMI6 OYIHKU SKOCHI
0ocniodcenb, NnyoniKayitHi mucku, 1O Yy IJIIOMy MOXe
NPU3BOJUTH JI0 CIIBICHYBaHHS HECIIBCTAaBHUX OIIHOK Ta
MOJSIPHUX IHTEpIpeTaIlii THX CaMUX ICTOPHYHUX TOIIH,
KyJBTYPHUX SBUIL, JIHIBICTUYHUX / COLUQJIBHUX IIOHSATH,
TTepaTypHUX TBOPIB; 1€ MOXE YCKIATHIOBATH MPOIEIYPY
BUSBJICHHS (aKTIB TOpPYIIEHb E€THYHUX KOJEKCIB  Ta
kBasi(ikamii il sk HEeAOOpOYECHI; MOXE CIOHYKATH CaMHX
JOCITITHHUKIB /10 IOYaCHHUX Ta HE3PILJIMX BUCHOBKIB.

Buxnuku, xapakTepHi NpUpOJHUYUM HayKaM, BUTIKAIOTh
CKOpillle 3 MOPYIICHHS NMPUHLMILY Koonepayii y cynepHuymei
3a TPaHTH, MATEHTH, IPOEKTHE (PiHAHCYBAHHS 1 BUIMBAIOTHCS Y
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pu3uKd  panvcughikayii U MAHINYIOB8AHHA ~— OAHUMU
(miampaBieHHA ~ cTaTUCTHYHOI  iHopMmamii mig  OaxkaHi
pe3ynbTaTh), NPUBTIACHEHHA  HO8AMOPCMEA,  A8MOPCmad,
3anamenmogarnocmi po3po6ox Ha TPYHTI IHHOBAL[IHHUX THCKIB.

Otrxe, Oymyuyun 3acafHMYUM JUid  3aXigHO-  Ta
CXITHOEBPONEHCHKOTO  HAYKOBOI'O  MPOCTOPY,  TOHSTTA
aKaJleMiuHOi JOOpOYECHOCTI akTyalidye cele IIHMPOKHM
CHEKTPOM BapiaTUBHOCTEH Yy CEMaHTUYHOMY HAINOBHEHHI, Y
CTpaTeTisiX Ta MiJIX0Jax 0 HOro BH3HAYEHHS, Y 3aKOHO/IaBYO-
HOpPMaTHUBHUX  HOMEHKJaTypax  kBamiikamiii  mil sk
aKaJieMiuHO JIOOpOYECHUX, YHM MIAXpalCbKUX Y PI3HUX
rajgy3eBUX JUCKypcax Ta YKpaiHCBKOMY/ €BpONEHChKOMY
HAYKOBHUX MIPOCTOPAX.
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POJIb ITAJIIMCHBKUX HOBOTBOPIB ¥ JIIJI’KUTAJI-
ITPOCTOPI

A.O. Cenisepcmosa
Kuiscoxuii nayionanvnuu ynigepcumem
imeni Tapaca Lllesuenka

CriokoHBIKy 1TaJliiickka MOBa pPO3BHMBaJIacsi BiJIMOBIIHO
70 3MiH y CYCHUIBCTBI, HAYKOBOMY MpOTrpeci Ta isUIbHOCTI
MOIMHUA. ['oBOpsYM 1IpO  CydaCHHHM PpPO3BUTOK, BapTO
3a3HAUMTH, L0 1TalIChbKa PEryJspHO 30aradyeTbCsi HOBUMU
JEKCUYHUMHU OJMHUIIMHU, K1 3'SBISIOTHCS BHACTIIOK MEBHUX
KyJIBTYPHHX, MOJITUKO-ICTOPHYHUX Ta TEXHOJIOTIYHUX MOMIIMH.
Sk BimOMO, MEBHI HOBOYTBOPEHI JIEKCEMU 3aKPIIUIIOIOTHCS B
MOBHOMY JMCKYpCl HaJIOBTO, ajie OiIbIlIa YacTHHA HEOJIOT13MiB
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3HMKA€ MIBUJIIE, HIK BXOJATh B YXKHUTOK. [IpuunHOI0 Takux
NpOLECiB € CTPIMKHI pO3BUTOK MOBH Ta MOBJICHHEBOL
MISUTBHOCTI, a TaKO)X IIOCTifiHI HOBOBBEIEHHS B JKATTA Ta
PO3BHTOK JIFOJICTBA.

XXI cTomiTTs [ano 3MOTy TEXHOJIOTiSIM 3pOOHTH
BEIIMKUM KpPOK BIEpEN, IO, Yy CBOK 4Yepry, HaJ0 IIeBHUI
MOIITOBX J0 PO3LIMPEHHS JEKCHYHOI CUCTEMHU KOXXHOI MOBH.
ITamifickka BUHSITKOM He cTajia. BiIbIIiCTE HEONOTri3MiB, IO
3aKpINMINCS B MOBCSKAEHHOMY CHUIKYBaHHI, B OCHOBHOMY
MOB'SI3aH1 3 BUKOPHUCTAHHSM COLIaJIbHUX MEPEX Ta IHTEpPHET-
pecypciB, a TaKOXX IPOIECOM Ji/DKUTAM3aIii Ta aKTHBHUM
PO3BUTKOM IU(POBUX TexHoJOrid. ITamilickki HEOJOTri3MHU
aKTUBHO (OPMYIOTBCS Ta MOLIMPIOIOTHCS B  LUPPOBOMY
CEPENIOBHUII, CTaroYu peduIeKCito Ha TI00anbHI Ta JIOKAJIbHI
3MiHU. JIJUKUTAN-IPOCTIp CTBOPIOE YHIKAJIbHI YMOBH IS iX
MOSIBU 4epe3 COIMEPEki, OJIOTH, CTPIMIHTOBI MmIatGopmMu Ta
peKiamy.

['oBopsiuu po poiib HOBOTBOPIB y IUGPOBOMY MPOCTOPI,
HEOOX1THO 3a3HAYUTH JCKIJIbKa aCIEKTIB: MEPII 3a BCE, pecypc
BUHUKHEHHS HeoJiori3MiB. Ha chOrojHi icHye JBa OCHOBHHUX
JUKepena TOSBU  ITANiHCBKUX HOBOYTBOPEHUX JIEKCHUHUX
OJIMHUIIb. 3allO3MYEHHS 3 aHTJIHCHKOI MOBH Ta CTBOPCHHS
BJIACHUX HEOJIOTI3MIB. AHTJIIM3MHU HAaOyBalOTh MOMYJSPHOCTI
3aBISKU IIDKMTaNI3alii, OCKUIbKM CcaMe aHIJIilchKa MOBa
JIoMiHye y cdepi TEXHOJIOTiIH, COIMEpek Ta OHJIAHH-
KOMYHIKaIlii, CTBOPIOIOYM HOBI TEPMIHHM, SKi IIBUAKO
IHTETpYIOThCSl B 1TaNiMCbKy JeKCHKY. Jlo Takux NpUKIaaiB
MoxkHa BimHectu cioBa lunch, eco-friendly, boomer, cringe
tomo. OgHak Tpeba TakoX 3rajaTd TOW (akT, MO0 YUMAJIO
3aMO3MYeHUX 3 AaHMIMCHKOI OJMHHUIL MPOXOJSATh TPOIEC
Momu(ikarmii Ta amanTarii B ITaTIACHKIA MOBi, HAIPUKIA:
spammare (Bix anri. spam), taggare (Bix anri. tag), googlare
(Bim  amri.  google), instagrammabile  (mpuxkmerHUK
«incmaepamuuily, yTBOp. Bin aHri.), viralizzare (Bim aHri.
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viralize) Tomro. AHami3yroud Taki MPOIECH, BapTO 3BEPHYTH
yBary Ha HaJAMIpHY aHTILM3AIII0 ITATIChKOi MOBH, IO €
JIPYTHM acleKTOM JOCIIKEHHS POJIi HEOJIOTI3MIB Y JTIJKUTAN-
npoctopi. lle € mneBHO0 mpoOIeMoOr0, OCKUIbKHM OaraTo
HAYKOBIIIB CTypOOBaHi MPOLIECOM aHTIIIU3allii 1TaniichKoi, 60
e MOXE TMPHU3BECTH JI0 BTPATH TEBHOI 1JEHTUYHOCTI,
nputamManHoi MoBi. IIIBuAKICTE TOSIBM Ta 3HUKHEHHS
HEONIOTI3MIB Yy  IHU(PPOBOMY MPOCTOpPI  YCKIATHIOE  iX
MOBHOIIIHHE JOCITIKEHHS.

binpiie Toro, MojkHa Tako>K TOBOPUTH MPO CBOEPIAHUN
nporec calco morfologico (Mopdosoriune KaabKyBaHHS), SK-
oT: eco-ansia (amri. eco anxiety); ecolavaggio (anr.
greenwashing); marketing virale (aurm. viral marketing);
lavoro agile (amrm. smart working) — 1i KalbKyBaHHS
JEMOHCTPYIOTh ~ TEHACHLII0 10 30epeXeHHS CTPYKTypH
aHTIIHCHLKOr0 CJI0BAa, ajle ¥ 10 amanTarmii Horo 10 1TamiichKOl
opdorpadii Ta opdoemii. Y TakoMy BHMNAAKy MOXKHA
migKpecauTH GakT aJanTailii iTaniicbkoi MOBH /10 TII00aThHUX
TEHJICHITIH, TPOTE 31 30epeKEHHSM BIIACHOI 1ICHTUYHOCTI.

TperiM BaXJIMBUM acrleKTOM € (YHKIliS HEOJIOTI3MIiB,
30KpeMa KyJbTypHa Ta couianbHa. KynabprypHa ¢yHKuig
nependavae BIUIMB Ha CydyacHY I1JEHTHYHICTb, HANpPUKIAJ,
yepe3 MOMyJspu3aliiio Crenu(iqHo 1TaTMChKUX SBUII, THITY
spaghettata (iMmmpoBi3oBaHa Beuepss 3 MAacTow), apericena
(aperitivo + cena — ameputuB mepen Bedepero). CorrianbHa
GyHKIIIS, Y CBOIO Yepry, Ma€ Ha MeTi BiJOOpakeHHS HOBHX
MoJieliel MOBEMIHKK Ta CcTwiaiB JkuTTs. influencer (3 awuri);
webete (web + ebete — nypenp B iHTepHeti). Y mijomy,
HEOJIOTI3MH CIIPUSIOTH ONMHUCY HOBHUX peajiii, 00’ €IHaHHIO
CHUIBHOT 1 BiI0Opa’KeHHIO KYJIbTYPHUX OCOOIUBOCTEH.

[tamiiicbki  HeomorisMu B UTU(GPOBOMY  IPOCTOPi
B1J100paxaroTh BILIUB rio0aiizamii Ta aipKuTani3aiii Ha MOBY,
AKTUBHO aJaNTyIOUYd aHTJIHU3MHU JI0 iTaliiCbKOi JIEKCUYHOI Ta
MopdosoriuHoi cucreMu. BoHH BUKOHYIOTH BaKJIMBY pOJIb Y
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CydacHI KOMYHIiKaIlii, ONMHUCYIOUYM HOB1 SIBHINA Ta TECHJCHIIII,
BOJHOYac 30arauyroun MoBy. OnHaK HaaMipHa aHTIIIU3aIlis
BUKIIMKA€  3aHCMOKOEHHS MO0  30epekeHHS  MOBHOL
imeHTHYHOCTI. OTXKE, pOOMMO BHCHOBOK, IO JIOCIIKEHHS
pomni  iTanmiiChKUX HOBOTBOPIB € JOBOJI B&XKJIMBUM Ta
aKTyaJIbHUM y Cy4aCHOMY MOBO3HABCTBI.

MOBHI 3ACOBHA ®OPMYBAHHA IMIIKY
CUJIOBUX CTPYKTYP YKPATHU B COLIAJIBHUX
MEPE/XKAX

JL.IO. Cinna
Hayionanvua axademin Hayionanvnoi 26apoii’ Yrpainu,
Mm. Xapkis

VY cyuyacHHMX yMOBax BiiiHH, siIka TOYUTbCA HAa TEPUTOPIi
VYkpaiHu, m0WTaHHS IMIKYy CHJIOBHX CTPYKTYp HalyBae
0cO0JIMBOIO 3HA4YEHHS. IMIZK CUJIOBUX CTPYKTYp YKpaiHH, A0
SKUX Hauexarb 30poitHi cunm, HamionansHa rTBapis,
IPUKOPAOHHI Ta 1HIII CTPYKTYpH, BIUIMBA€E SIK Ha MIATPUMKY
cepen YKpaiHCBKOTO HaceJeHHs, TaK 1 Ha MIKHApOIHY
pemyTanio JAep)kaBH. 3a HHUHINIHIX OOCTaBHH, KOJU KpaiHa
3aJIOKUTh BiJ] JONOMOTH 3axiJHUX MapTHEpiB, (GopMyBaHHS
MO3UTUBHOTO, MIITHOTO IMi/KY € OJTHUM 13 KITFOUOBUX (DaKTOpiB
JUTSL 3MIIIHEHHSI TOBipU 0 YKpaiHU Ha MDKHAPOAHIN apeHi.

MeTta gOCHiIKEHHSI — BU3HAYUTH OCHOBHI MOBHI 3aco0u,
10 BUKOPUCTOBYIOTbCA y COLIAJBHUX Mepexkax s
(dbopMyBaHHS IMIJ)Ky CUJIOBUX CTPYKTYp YKpaiHH.

Biiina B YkpaiHi He TiIBKH BUIPOOOBYE Ha CTIMKICTB ii
IrpOMajJsiH, aje ¥ CTaBUTh IIepel]] JAEp’KaBOK 3aBJaHHS
HNOCWJIMTU TO3ULIT CUJIOBUX CTPYKTYp SIK Ha (pOHTI, Tak 1 B
iHpopmaniiHoMy mpoctopi. HuHI comianbHi Mepexi cramu
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TOJIOBHMM KaHAJIOM JUIsl IOHECEHHs 1HdopMmaIlii 10 yKpaiHIliB
Ta O MDKHapOAHOI CHUIBHOTH, OCKUIBKM BOHH J03BOJISIOTH
MIBUJIKO 1 PO3MOBCIO/DKYBATH MOTPIOHI HApaTHBH. Y IbOMY
KOHTEKCTI CHJla IMIIKY CHJIOBHX CTPYKTYp Y COLIaJbHHUX
Mepexax € BHUpIIAIbHUM IHCTPYMEHTOM Yy (opMyBaHHI
JIOBIpH, HAJIHHOCTI Ta MIATPUMKHU. Y NUTAHHIX (OPMyBaHHS
IMIJ)KY COIIAJIbBHUX Ta JEpPKaBHUX IHCTUTYIIH 4depe3 3acobu
MacoBOi ~ KOMYyHIKamii 3HauHUNA  iHTEpeC  BUKIMKAIOTh
nocnimkenHs, BukoHaHi T. Xpa6an (2019) ta C. ITonsoBuKOM
(2018).

Cnin 3ayBaXuTH, IO M LUBUIBHOTO HAacEJICHHS
VYkpaiHu iMiJDK CUJIOBUX CTPYKTYpP Ma€ BIUITMB Ha MOpPaJIbHUN
IyX 1 MIATPUMKY apmii. BogHouac uist 3aX11HUX NapTHEPIB BiH
€ IHIUKATOPOM CHJIM ¥ CTIHKOCTI KpaiHH, a TakoX (hakTopom,
10 BIUIMBA€ Ha PiBEHb MDKHAPOAHOI nornomoru. [lo3utuBHUM
IMIJDK MIJKPECIIIOE TOTOBHICTh CUJIOBUX CTPYKTYpP 10 3aXUCTY,
ixHIO0 Mpo(heciHICTh Ta BIIIaHICTh CIIPaBi.

ComianpHi  Mepexi, 3o0kpema Facebook, Twitter,
Instagram, Telegram, cramu ocHOBHMMH IuTaThOpMaMU IS
BUCBITJIEHHS JISUIBHOCTI CMJIOBUX CTPYKTYp. KokHa 3 HuX Mae
cBOi ocoOnmBocTi: Twitter BioMuil CBOE€IO ONEPaTHBHICTIO,
Instagram — Bi3yanpHMM KOHTeHTOM, a Telegram -
OTIEPAaTUBHOIO AHAJITUKOI Ta CHUIKYBAaHHSM 3 ayJIUTOPIEI0.
Take pi3HOMaHITTS 103BOJISIE CUJIOBUM CTPYKTYpaM €(eKTUBHO
B3a€MOJIISITH 3 PI3HUMH TPyTIaMU HACEJICHHS.

Posrnsgaroun  TOHATTS  IMUKY CHJIOBUX  CTPYKTYD
HEOOX1HO BIIMITUTH, 1110 BiH MOKE OyTH PI3HUM: BHYTPIIIHINA
(3ocepemkeHU Ha YKpalHCBKIA ayauTopii) Ta 3O0BHINIHIN
(opieHTOBaHWN Ha 1HO3EMHY CIUIBHOTY). BHYTpimHIN iMimK
HNOKJIMKAHUH MiIBUILIUTH AOBIPY, MaTPIOTH3M Ta BIEBHEHICTH Y
3aXMCHUKAX, a 30BHINIHIK — TMPOJEMOHCTPYBATH 3aXiTHUM
napTHepaMm npodeciiHICTh 1 eheKTUBHICTh apMii, MM ABUITYIOYH
TOTOBHICTB /10 MITPUMKH.

ComianbHi Mepexi BHKOHYIOTH JEKUIbKAa BaXXIUBUX
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byHkii:  iHGOpMaIiiiHy, MOTHUBAIlIiHYy, aritamiiiHy Ta
KOMYHIKaTUBHY. BOHM [103BOJISIIOTH MUTTEBO JIOHOCHTH
iHpopMaNLil0o 10 MUTBHOHIB KOPUCTYBadiB, OINEPAaTHBHO
pearyBaTu Ha MOJil Ta MIATPUMYBATH 3B’SI30K 13 TpOMaJsTHAMU
1 MMapTHEPaMH.

IMITDK  CHJIOBUX CTPYKTYp Yy COLIaJbHHX Mepexax
BHOYZIOBY€THCS 3aBJISKU JIEKUTBKOM OCHOBHUM 1HCTPYMEHTaM 1
npuifoMaM: BUKOpUCTaHHIO (oTorpadiii Ta Biieo 3 MepeaoBoi,
PO3MOBIZSIM TPO TEpOi3M BiMCHKOBUX, ICTOPIsIM YCHIXy Ta
JOCATHEHb, OPIIHUM 3asgBaM Ta MyOJiKalisM Mpo peabHI
nepemorn Ha  ¢poHTi. OKpeMmy yBary MNpPUIUISIOTH
nyOuTiKaLisaM, sKi TiAKPECIOI0Th BUCOKY MOpallb, TaTPIOTU3M 1
HiATPUMKY HaceleHHs. BHKOPHCTOBYETHCS TaKOX TPUHIIHIT
nepcoHamizanii — KOJM pO3MOBIJAETHCS NMPO KOHKPETHUX
O1ifIiB, IXHIA NUIAX Ta IXHI iCTOpIi, IO AOMOMArarTh riIHOIIe
YCBIIOMHUTH BHECOK KOYKHOT'O 3aXHCHUKA.

JUis ~ CTBOpEHHS  IMIDKYy  CHJIOBHX  CTPYKTYp
BUKOPUCTOBYETHCS HI3Ka MOBHHX 3ac00iB, a came:

- MO3UTHBHO 3a0apBIICHI emiTeT Ta MeTadopHu: TEPMiHU
Ha KIITAIT «HE3JIJaMHI», «TFe€pPOiuHi», «BIJJaHI» JOTMOMAararTh
CTBOPUTH 00pa3 My»KHOCTI Ta CTIHKOCTI;

- MaTPIOTUYHA JIEKCHKA: CIIOBA «3aXHCT», «BITUHU3HAM,
«HAPO», «IEepeMora» BHUKIMKAIOTh EMOIHHUN BIATYK 1
00’ €THYI0Th ayJUTOPIIO;

- OIIHHA JICKCHKA: ()OPMYJTFOBAHHS, SIKI HarOJIOMIYIOTh Ha
BUHATKOBHUX SKOCTSIX Ta 300yTKax CHJIOBHUX CTPYKTYp, SIK-OT
«ycCHilllHa oneparis», «upodeciiHuil Miaxiy, «CTpaTeriyHun
MaHEeBp»;

- IHTEpaKTUBHI 3BEPHEHHS JI0 ayJIUTOpPIii: BUKOPUCTAHHS
OpsMUX 3BEpHEHb JI0 I'POMAJSH uepe3 IMOCTU UM 3aKJIUKU
CHIpUSIE TICHIIIOMY 3B’ 513Ky MIXK BiliICbKOBUMH Ta HaCEJICHHSM;

- PO3TIOBi/II Ta HApATHBHU: Yepe3 OCOOMCTI icTOpii OINIIIB
CTBOPIOETHCS €(EeKT MPHUCYTHOCTI Ta CIIBIEPEKHUBAHHS, IO
J0/1a€ aBTEHTUYHOCTI.
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ComianbHi MEpeXi CTalM TMOTY)XHHUM 1HCTPYMEHTOM Y
dopMyBaHHI IMIJDKy CHUJIOBHUX CTPYKTYp YKpaiHu, sKi
MOKJIMKaH1 3a0e3MeYnTH HE JUIIC MiATPUMKY HACeJCHHS, a U
HOIABUIIUTUA JIOBIpY MDKHapoAHuX mnapTHepiB. EdektuBHe
BUKOPUCTaHHA MOBHMX 3ac00iB, IO3UTHUBHO 3a0apBieHOT
JIEKCUKH Ta ICTOPii YCHiXy CIpHsi€e CTBOPEHHIO 00pasy CHIIH,
BiTaHOCTI Ta mpodecioHanizMy, IO BaXKIWBO SK A
MOpPaJIbHOI'O JyXy HacelleHHs, Tak 1 Juii 3J00yTTS JOBipU
3axiIHUX MapTHEPIB.
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JEKCHUYHI TPAHC®OPMAIIIIL B
HOCTMOJAEPHICTCBKUX AHIMAJIICTUYHUX
KA3KAX (HA IIPUKJAI KA3OK CEPIi “TOTO THE
NINJA CAT” 1.0°JIIPI)

A.O. Ilanie, M.A. Anodpcesa
Xepcomncvkuil OepoicasHuil yHigepcumem

JIJIsl TOCTMOJICPHICTCHKAX XYAOXKHIX TEKCTIB JUISl JiTeH

XapaKkTepHI TEMAaTUKH TEHAEPHOI pPIBHOCTI, CEKOAKTHUBI3MY,
TOJICPAHTHOCTi, CBOOOIM OyIb-SIKOTO BHOOPY, CHPUUHATTS
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TUCHYHKIIMHUX POAMH 1 HECTAaHJAPTHHX MOMIsAiB. MoBa
TaKUX TEKCTIB TaKO0X BHUPI3HAETHCS BiJ Ka30K KIACHUYHOL
Tpagumii cBOiMHM iHHOBamissMH W TpaHcpoOpMalisMH Ha
JIEKCUKO-CEeMaHTHYHOMY piBHI. lle mepemyciMm moB’s3aHO 13
KyJbTYPHO-ICTOPHYHOIO €MO0XOI0, MPOTPECUBHUMH TOTIISAAMU
Ha OKUTTA, W10 BiOOpakaroTh MNPHUHIMIIM JEMOKpaTii Ta
piBHOIIpaB’sl.

XynoxHi Tekctu i giteir Benukoi bpuranii maroth
cBoi crneuudiuni pucu [1; 2; 3; 4] 1 TUNOBHX TEPCOHAKIB,
30kpemMa aHTponoMoppHuX. CHpUMHATTS Takux oOpas3iB Mae
ICTOpUYHI W KyJbTYpPHI KOHTEKCTH, a IX TOMYJSIPHICTh
3acBiJuéHa MUIBHOHHMMH THpPaXKaMH KHWXKOK, iXHIMHU
MYJIBTUIUTIKAIITHUMY Ta eKpaHHUMHU ajanTtauismu [4].

Cepen oHUX 3 HAUMOMYJSPHIMIUX MOCTMOJEPHICTCHKUX
ka3ok € kauru cepii “Toto the Ninja Cat” . O’Jlipi [6; 7; 8; 9;
10; 11], BigoMoro OpUTAHCHKOTO IIOyMEeHa. [ 0JIOBHOIO
repoiHer0 Ka3ok € Kimka Toto, ska, HE 3BaKalO4d Ha Baau
30py, € BOTHOM-HIHI34 Ta pATYye CBIT BiA 371a. IIpororumnom
Toto Ta ii OpariB Silver ta Socks € kotu aBropa. Knuru cepii
nepekiazieHo 17 moBamu i crtaHoM Ha BepeceHb 2023 poky
Oyno npogano moHax 500 000 ixHiX NPUMIPHUKIB y BCbOMY
cBiti. Okpim nporo, kommnanis “Jellyfish Pictures” mpamroe Hax
iXHBOIO MYJIBTHUILTIKAIIIMHOIO eKpaHi3aliero [6].

Js kazok cepii “Toto the Ninja Cat” [6; 7; 8; 9; 10; 11]
€ XapakTepHUM IO€THAHHS HEPEaJbHOTO Ta pealbHUX CBITIB.
30kpema, Haa3BUYaHI TOMIT 3 KAa3KOBUMH TMEPCOHAKAMHU
MOXYTh PO3rOpTaTHCS Ha TJI pealbHUX TOMNOCIB (peabHe
MicTO, KpaiHa, mam’siTka apxiTekTypu). Pasom 3 TuMm, meBHi
pUCH pealbHOTO CBITY (HAsBHICTH TPAHCHOPTHUX CHUCTEM,
MNONITHUYHUX  BIJHOCHMH, TMOC3J, BOEHHHX YIPYIOBaHb,
¢dectuBaniB, 3aKiagiB BiANOYHHKY, Ta3eT, MY3HMYHUX TypTiB
TOIIO0) E€KCTPAMOJIOIOTHCSA 1 Ha Ka3KOBHI aHIMAIICTUYHHI CBIT
1 Ha0yBalOTh BJIACHUX PHC.

Ha nexcuko-ceMaHTHYHOMY piBHI Ka30K HaciiayBaHHS
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AQHTPOITHUX  pealii  peami3yeTbCs  4Yepe3  JIGKCHYHI
TpaHcopmanii cranux Bupasi. Jl. O’Jlipi BkKMBa€e y TeKcCTi
BiIOMiI BUpa3M, 37cOUIBIIOTO i3 JIGKCEMaMH Ha TO3HAYCHHS
TiIa JIOOWHM, 3aMIHIOIOYM iX Ha JIEKCEMH, IIOB’S3aHi 3
aHATOMI€IO0 TBApUH. 30KpeMa BHIALISEMO JIEKCUYHI OJUHUII, Y
SKUX BiOyBaeThcst 3amina monsTTs “‘hand” wa “paw”,
OCKUTBKH II€ JAMKTYETHCS aHATOMIYHUMH BIAMIHHOCTSIMHU MIXK
aHIMAJIICTUYHUMH  TIePCOHAXaMU Ta  JIOAbMH. 3aMiCTh
HapyunukiB “handcuffs”, namroxu omsratore Ha TOtO Ta ii
npysiB  “pawcuffs ”, a samicte imiomun “t0 lay a hand on
someone” BxKHUBaeThCA imioma “to lay a paw on someone ™. ITix
Yyac 3HAMOMCTBAa aHIMAJICTMYHI TNEpPCOHaXi Ka3KH MOXYThb
TUCHYTU OJHE ojHoMy Jnanku: “The cats went to shake
paws...” [9, c. 112], a nomymapumii sxect “high five”
Ha3uBaeThcs y TBapuH “high paws ™.

OxkpiM LIbOTO, aBTOP BUKOPUCTOBYE CTUJIICTHUHHUUN 3aci0
pun (rpy ciiB), HOAar0YM JBO3HAYHOCTI YCTAJICHHM BHpa3aM,
MOB’sI3aHUM 3 KOTaMu (OCKUTBKM TOJIOBHI TMEpPCOHaxi €
kotamu). Hanpuknan, imioma “to let the cat out of bag”
o3Hayae “to allow a secret to be known, usually without
intending to” [5]. 3aBnmsaku iii Toto 3acrepirae Oparta He
ninmuTHCs iHpOopMaliero mpo i poboTy 6e3 HeoOxigHoCTI: “I'm
an elite warrior with a unique set of skills, ready to be called
upon at any time by one of my kind! I can’t just tell everyone
we meet and let the cat out of the bag ... " [8, c. 30].

TakoXk y TEKCTax BUKOPUCTOBYIOTHCS JICKCUYHI OJTMHUIII,
MoB’si3aHl 3 mamokamu. Hampukiaa, mpi3BUIle NEpCcoHakKa
Catface mictuth HaTsIK Ha ¥oro moxomkenus: “Ratinoff” (Bix

“ — TaIoK). Yci BBaKald HOTO KOTOM, ajie

i

aHrn.  “rat
HacmpaBIl BiH cHagkoemeus koponsi marokiB.  Catface
NepeXnBaB, SIK HOTO JIpy3i BiapearyroTh Ha npasay. s onucy
MOYYTTIB TMEpCOHa)ka y I  CcHUTyamii BHUKOPUCTAHO
¢pazeonoriam “to be quiet as a dormouse ’, 3 HaTsKOM Ha Te,
1o BiH rpusyH. J[is mboro aBTop Tpanchopmye Bupasz “to be
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quiet as @ mouse ” Ha OiNTbIII BiAMOBIHHI O CHTYaIIil.

Y ¢paszeonoriaMax TakoX BiAOyBaeTbCs MIKBHIOBA
3aMiHa JiekceM. Hampukmaz, moroukyo4nch i3 THM, 110 iM He
Ba)XKJIUBO, JIO SKOTO BHy HalCKHTh ixHiil apyr, Silver kaxe:
“Of course, sis — Catface is the rat’s whiskers” [8, c. 102].
OpurinanesHa imiomMa “to be the cat’s whiskers” € 3actapinoro
Ta o3Hayae “fo be better than anyone else” [5]. 3aknukaroun
CBATKYBaTH HOBY JAPY>K0Yy MiK KOTaMH, MallIOKaMH Ta 3MisIMHU,
xopoib Henrich Rattinoff surykye: “LET US PARTY LIKE
RATS ON A HOT TIN ROOF!” [8, c. 168-169],
Tpanchopmyroun mpu oMy imiomy “like a cat on a hot tin
roof”.

TpancpopMoBaHi OJUHUII MOXKYTh HE JIMIIE 3aMIIyBaTH
iXHI OpWTIHAIW y TEKCTI, a ¥ CTOATH TOpydY i3 HUM: “It was
Brian of all people, or of all snakes, who had suggested it in
the sewers on the way home” [8, c. 159]; “Tigers are animal
royalty - have been for thousands of years. They're the top
dogs — sorry, cats — and everyone is terrified of them” [8, c.
72]; “The King Cobras were a cake walk, or should | say, a
“snakewalk”, compared to this” [9, c. 98]. Takum urHOM
CTBOPIOETbCS KOMIUHMHM edekr y Ka3zkax, M0 CIpHse
3a111KaBJICHOCT] YNTA4Ya-JUTHHH Y XyA0KHBOMY TEKCTI.

BucnoBku. EBomroriss morisgiB KyJIbTypHO-ICTOPHIHOL
€MOXH IMOCTMOJIEPHI3MY BiIOMBA€THCS HA KOHIENTYalIbHOMY Ta
JIEKCUKO-CEMaHTUYHOMY DPIBHAX XYJOXHIX TEKCTIB JJS JITEH.
Ile mnepemyciM TOB’s3aHO 31 CMHUCIAMH TOJEPAHTHOCTI,
PI3HOMAHITTS, MOBaru 10 «iHAKIIOCT1», L0 IMIJIEMEHTYOTHCS
y Ka3KaX, a TaKoX 13 JIGKCHYHMMH TpaHchopMarisamu, sKi
BIIOOpaXaroTh  TEPEOCMUCIICHI  yCTajeHI  BHpa3d  #
JEMOHCTPYIOTh HOBUU MOTJISA] Ha 3BUYHI MOBHI siBuma. [lns
xynoxHix TekctiB J[. O’Jlipi, oxHOro 3 HAWMOMYJSIPHIMINAX
aBTOPIB XYAOXHIX TEKCTiB i jgited Bemukoi bputanii,
XapakTepHUMM € JIeKCH4HI TpaHcopmarii CTaaux BHpas3iB
(3amiHa JIeKCeM Ha TO3HAYEHHS YAaCcTWH Tijla JIIOJAWHH, Ha
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JIEKCeMH, TIOB’s3aH1 3 aHATOMIEI TBApWH; MDKBHJIOBA 3aMiHa
JIEKCEM), CTBOPEHHS TpH CIIB 4Yepe3 BUKOPUCTAHHS iliOM 3
AaHIMAJTICTUYHUMHU  JIeKceMaMu  (TIepeBaXHO KOTaMu  Ta
MaIl0OKaMH1 ), BUKOPUCTAaHHS TPaHC(OPMOBAHUX CTAJIUX BUPa3iB
nopy4 3 ixHiMu opuriHanamu. Taki mekcuyHi TpaHchopMarrii
TAaKOX TOB’S3aHI 13  HACHiAyBaHHAM  aHIMaJICTHYHOTO
Ka3KOBOT'O CBITY JIFOJICBKOTO PEAIbHOTO CBITY Ta J03BOJISIOTH
YUTavy-JUTHHI TIepeAaTy TTUOUHHI CMUCIH Yepe3 3po3yMiii i,
MOJCKY/IM, KOMIUHI MOBJICHHEBI PIllICHHS.
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KOHUENTYAJIIBALISI HOHSITTSI ENEMY B
AHIJIACBHKIN MOBI

1.B. Ilynpynu
Kuiscoxuii nayionanvnuu ynigepcumem

imeni Tapaca lllesuenxa

Y cydacHiii JIHIBICTUI IIUPOKO BHUKOPUCTOBYIOTH
TEPMIH «KOHILIENT», KU € ONHUM i3 HaWMOMyJSAPHIMINX Ta
Jy’K€ 4acTO BXKUBAHUM. 3a JJaHUMH €TUMOJIOTIYHOTO CIIOBHHKA
AHTJICBKOT MOBHM CaMe€ CJIOBO KOHYenm Mae 3HAYeHHS
«3arajJbHE TOHSATTS, MpEeIMET IyMKH, SKUH Oe3rmoceperHbo
NOB'A3YEThCA 3 HEtoy. Jlekcema yBiluia y BXUTOK y 1550x, 31
CJIOBa CEpEIHBOBIYHOI JJATHHU CONCEPIUM «IIPOEKT, PyKOITHUC,
Te3W» y KJIaCHYHIM jaTuHi «(pid) 3amymaHa» Bim concipere
«mpuiHATH 1 yTpumyBatu; 3aBariTHiTH» (Online Etymology
Dictionary, 2024). Enuuknoneniss bpuranika mepmr 3a Bce
BU3HAUa€ KOHLENT K (imocodchke MUTAaHHS, IMOB'I3aHE 3
OCHOBHHMH OCOOJMBOCTSMH MOBH, SIKOIO JIFOJIU TOBOPSTH PO
moch. TakuM YHHOM, KOHIIEITH € JIOTIYHUMH, a He
MEHTAJbHUMH CYTHOCTSAMH. SIK TIPHKIax BUKOPHUCTAHHS
KOHIICTITIB HABOJMTHCSA TMpamst OKC(HOPACHKOTO0 aHAIITHKA
'n6epra Paitna, «llonsarts posymy» (1949), B kit
IOCTYJIOEThCS, IO METOI0 aBTOpa € He eMIIipu4He
JOCHIJKeHHsT (akTiB MpO caM po3yM, a JOCTIKEHHS HOro
«qrorignoi reorpadii». Tako aBTOpW CTATTI 3a3HAYAIOTH, IO
JOCIIJDKEHHST  JIOTIYHUX  OCOOJIMBOCTEH  AWCKYpCY  MPO
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3aJI0BOJICHHS, O0OB’A30K YW MaM’SITh CTOCY€ThCS KOHLEMTIB
3a710BOJICHHs, 000B 13Ky um mam'sti (Britannica, 2024).

B ykpaiHChKili MOBiI €KBIBaJICHTOM KOHIENTY € CJIOBO
nousmms. Jleski BYEHI XapaKTEPU3YIOTh KOHIIEMNT, IO
BUKODHCTOBYEThCSI B~ HAyKOBOMY  CEpEIOBHINI,  SK
MapacoJIbKOBHI TEPMiH, TOMY IO CJIOBO CITIBBITHOCHUTBHCS 3
00’€KTaMH JTOCIIDKEHHsSI PI3HUX IIApUH 3HAHHS 1 3aKpUBae
TEPMIHOJIOTIYHO BUIBHY HIIIy O/Apa3y B KUIBKOX HayKax: y
JIHTBOKYJBTYPOJIOTi, JIHTBOKOTHITOJIOT 1, KOTHITUBHIHI
ncuxonorii (I'omo6opoapko, 2002).

IaTepnperartis KOHIENTY 3 OOKY JIOTIKH JEMOHCTPY€E JBi
TOYKM 30py: KOHLENT SK (opMasbHa CTPYKTypa JUis
3allOBHEHHS CMHUCJIaMU 1 3HA4YeHHSAMH (AKI B  PI3HUX
JOCITIJDKEHHSAX T0-Pi3HOMY CHIBBIIHOCATBCS MK CO0010) Ta
KOHIIENT SK CMUCI, IO BKJIAJAEThCSI B KOHKPETHE IMOHSTTS,
Woro curHidikatuBHe sapo. Ham Ommxda mpyra Touka 30py,
opu TOMY, OJHAK, IO aHali3 MOBHOI pempe3eHTarii
JMOCTI/DKYBAHOTO  KOHIIENTY MPHUIYCKaTUME CTPYKTYPHO-
CeMaHTH4HI Bapiamiii #oro MoBHHX (opM, KoHIENT Oyxae
(dbopManbHOIO OIMHULIEIO, IO TEHEpalli3y€e CMHCI.

3a ganumu  KeMmOpiZKCBKOTO CIOBHHMKA aHTJIHCHKOT
moBu (Cambridge Dictionary, 2024) nexcema enemy mae 2
ocHoBHux JICB: moanHa, sika HEHaBUAWTH 1HINY JIOJAUHY a0o
OPOTUCTOITh 1 Ta HamaraeTbCs 3aBAATH IIKOAU  abo
NEPeIIKOANTH 3pOOUTH IIOCh; KpaiHa abo 30poiHi cuim
KpaiHu, sika nepeldyBae y cTaHi BiifHU 3 1HIIO KPaiHOIO.

Posrnsinemo koHuentyamizauito noHsarrs ENEMY B
cydacHoMy MemianpocTopi. OCHOBHMMH KOHIENTYaJbHUMHU
CMHCIIaMH, K1 BKJIAJAIOTHCA B I[€ MOHSITTSI B KOHTEKCTI BifiHH
Pocii 3 YkpaiHoro € HacTymHi:

- 00poTEOa 3 BOPOTOM, BIAKPUTTSI BOTHIO Ha YPaKCHHS:
In addition, the attack takes place from the Autonomous
Republic of Crimea side,” said the service. Ukraine is firing
back: It added that border guards, along with Ukraine's Armed
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Forces and National Guard, are "firing at the enemy
depending on the situation on the border (CNN, 2024).

- mepeOyBaHHS  BOPOXKMX  CHJI HA  OKYIOBAaHHX
teputopisix: A territory has been invaded, but not occupied,
when enemy armed forces stay or fight on it but the enemy's
authority is not yet established (The law of armed conflict,
2024).

- BU3HAHHS  MENIKAHI[IB  OKYMOBAaHUX  TEPUTOPiH
Boporamu Pocii: As resistance mounted, Russian soldiers had
difficulty reconciling the Kremlin's stated objectives with the
assertion that "Ukrainians and Russians are one people.”
Kremlin propaganda soon defined the enemy as any Ukrainian
who resisted or protested the Russian military presence. To
transform the Ukrainian people into an enemy, the Kremlin
asserted that NATO and the United States had infected them
with a quasi-Nazi, anti-Russian ideology. Russia (Army
University Press, 2024).

- BusHanHg CHIA Ta HATO Boporamu Pocii: The
persistent Western threat of aggression against Russia remains
the focal point of the Kremlin's ideology. This " enemy at the
gate" assertion trumps any concern over democracy, human
rights, or the fight against corruption. From the Kremlin's
perspective, the U.S./NATO is the eternal hungry wolf, hoping
to gain a staging ground in Ukraine to better attack Russia
(Army University Press, 2024).

OTxe, MOKHA 3a3HAYUTH, IO MPOBEACHE JOCITIKCHHS
MoBHOT penpe3enTauii nousaTrs ENEMY B anriomoBHOMY
MenianpocTopi  MiATBEPIPKYE  HEOOXiIHICTH BHUBYEHHS
KOHIIETITyati3alii  OCTaHHROTO B  JIUHAMIII  CyYacHHX
JIHTBICTUYHUX Ta COINIOTMOJITHYHUX TEHJICHIINH. 3 MOYaTKOM
pociiicekoi arpecii mpotu Ykpainu ENEMY sk comianshe Ta
MOJIITUYHE TIOHATTS 3a3HA€ CYTTEBHX 3MIH SIK y CBOil (dopmi,
TakK 1 B 3MICTi, @ TAaKOX B 00pa3i, 3aikCOBAHOMY y CBIJJOMOCTI
JIOJIeH Pi3HUX HarlloHambHOCTeH. KimodoBuME cMucIamMu, sKi
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peaini3yroTbcs B KOHTEKCT1 I[bOI'O TOHATTS B AHIVIOMOBHOMY
MeaianpocTopi € 60poThda 3 BOporom, nepedyBaHHS BOPOKHUX
CHJI Ha OKYNOBaHHMX TEPUTOPISX, BU3HAHHS MEIIKAHIIIB
OKYTOBaHUX Teputopiii Boporamu Pocii, BusHanus CIIA Ta
HATO Boporamu Pocii.
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JIITEPATYPO3HABYHH JTHCKYPC:
IIPOBJIEMH CYYACHOCTI

TOPICAL ISSUES IN LITERARY DISCOURSE
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MATEMATHUYHI IIPUHIIUIIA ITIOBY/J1OBH
MY3UYHOTI'O TBOPY

H.B. Conoeeit, I.B. /lemynoscvka
Kuiscokuu nayionanonuii imeni Tapaca Lllesuenka

BBaxxaeMo 3a moriyibHE MoKa3aTH 3B'SI30K MK BUCOKHMU
TEXHOJIOT1IMH Cy4acHOI'O CYCHUIbCTBA Ta MUCTEUTBOM. YncTO
IHTYiTUBHO MO’KHAa NPHUITH TO BHUCHOBKY, IO JIAHKOIO MIX
UMH BUJaMH TBOPYOCTI € MareMaTHka. AJle 3TrOJIOM CTae
3pO3yMUINM, IO IOPIBHSAHHS HAayKa/MHCTENTBO HE JyXe
BJajla JTUXOTOMIisl 1 IO, 1O CYTi, MU IMOPIBHIOEMO Ti X cami
CTPYKTYpH, ajieé BUKOPUCTOBYEMO Pi3HI MOBHU I PO3YMIHHSL.

Jns  imrocTpamii  1[bOTO TPHIYIICHHS MPOAHAII3yeEMO
JIesiKi TBOPH BUAATHUX KOMIO3UTOPiB XX cTopiuus 1 3'acyemMo,
HACKUIbKU IXHS TBOPYICTH OJM3bKa JO MaTEMaTHKHU.

[lepmmii B ciMcKy BEeNUKHN (DpaHITy3bKUH KOMITO3HTOP
OmiBbe  Mecciad, SKMH  HE  TUIBKM  3aXOILIIOBaBCS
MaTeMaTUYHUMH 17esIMU, aje # CBIOMO «BILIITaB» iX B CBOIL
my3uuHi TBopu. Hampukman “Quatour pour la fin du temps”
(«KBaprer Ha KiHeub 4Yacy»), SKUH BIH HamMcaB B
KOHIICHTpalifHOMYy Tabopi mig wac apyroi CBITOBOI BiifHH.
Meccian tpaB Ha Qoprenmiano, B Tabopi cepel  B’SI3HIB
3HAWIUIUCS ~ KJIApHETHUCT, BIOJIOHYENICT Ta CKpHIMajb, SKi
BUKOHANM el kBaprer. [leprra yactuHa min Ha3zBoro “Liturgie
de cristal” («JIliTypris kpucramy»), B SAKii KOMITO3HUTOD
HaMmaraBcsl IlepeaTy BiquyTTs HECKIHUEHHOT0 Yacy, TPUBOIH, 1
10 LIKaBO JUIsl 3A1MCHEHHS i€l i71e1 BUKOPUCTaB MaTeMaTHUH1
CTPYKTYpH.

TBip MOYMHAIOTH CKPHUIIKA TA KJIAPHET, Ki OOMIHIOIOTHCS
temamu nraxiB. OniBee Meccian B3araii 3aXOIUTIOBAaBCS
NTAIUMHUMK ~ CIIBaMM, HaMarar4umch 3amucatd  ix 3a
JONIOMOTOI0 HOTHOTO CTaHy. AJie KOJIM B TBIp BCTyHae
dopTeniaHo, KOMIIO3UTOpP TIOYMHAE peali3yBaTd TeMy 3a
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JIOTIOMOTOI0 MAaTE€MaTUK{, a caMe IOBTOPEHHS pPUTMIYHOL
cekBeHLli 3 17 HOT MNPOTATOM TMEPIIOi YAaCTUHU TBODPY.
l'apmoHiiiHa cekBeHIs, fKa CKIAAEThecs 3 29 aKkopmiB, TEX
MOBTOPIOETHCS 3HOBY 1 3HOBY. | Tyr Meccian reHianbHO
3aCTOCYBaB MaTeMaTUKy MmpocTux uucen: 17 1 29 — mpocTi
qrclia, SKi HeMOAUTbHI, 1 caMe ISl iXHS BJIACTUBICTH CTBOPIOE
TaKMi 3aXOIUTIOIYMA  e(EeKT, KOJIM PUTM 1 TapMOHIS HE
CHUHXPOHI3YIOThCS, II0 HAJa€ TBOPY BITUYTTS TPUBOTU Ta
IUIMHHOCTI 4acy. B Toil wWac sk CKpumka 1 KIapHET
OOMIHIOIOTBHCSI My3UUHUMH TEMAMH, K1 HAraayooTh MTAIIMHUH
CHiB, BIOJIOHYETHh 1 (opTEnmiaHO MPEJACTABISAIOTh  PUTMIYHY
nociioBHicTs 13 17 HOT. IlapTtis ¢opteniano mpeacTabiisie
c00010 PUTMIYHY MOCTIIOBHICTH 13 17 HOT, SIKa MOBTOPIOETHCS
3HOBY 1 3HOBY, a TIapTis CTPYHHUX IHCTPYMEHTIB i3 29 HOT
HAKJIAJAa€ThCsl HA HEi, TAaKUM YMHOM, KOJU 17-HOTHHI pUTM
MIOYMHAETHCS BJPYTre, CTPyHHA IOCHIJOBHICTh HAOIMKAEThCA
JI0 IBOX TpeTix. B pe3ynbTaTi criyibHa Menois ¢opTemniaHo Ta
BIOJIOHYEJII TIOYMHAE TIOBTOpIOBAaTHCS B TBOpi dyepe3 17
MOMHOXXEHHX Ha 29 HOT.

CamMe 1 My3uKa, siKa IMOCTIITHO 3MIHIOETHCS CTBOPIOE
BIUYTTS HECKIHYEHHOCTI dYacy, J0 SKOrO TaK IIparHyB
Meccian. Slk 6GauuMO MHCTENTBO, a caMe MYy3HKa, 3 OJHOTO
00Ky 1 HayKa, MaTeMaTHKa, 3 1HIIOTO, HAMaraloThCs 3PO3YMITH
Ta BIATBOPUTH OTOYYIOUMI Hac cBiT. Meccian OyB HE €IMHUM
KOMITO3UTOPOM, SIKHII BUKOPUCTOBYBAB MPOCTI YMCIIA B MY3HIIi.
Bukopucranas mpocTtoro 4yucia Oylio BiIMIHHOK PHCOIO
Anpbana bepra, mMaB CXWIBHICTH 110 uHucla 23 — MOXHa
CKa3aTH, 10 BiH OyB HuUM onepxumuii. Hampuknan, y #ioro
«JlippyuHii  croiTi» 23-TakTHa TMOCHTIJIOBHICTh BHU3HAUYaE
CTPYKTYypy TBOpPY B LiJOMy. Alleé TakoX y LbOMY TBODIi
BiZjoOpakeHo pomaH, sikuii bepr maB i3 GaraToro 3aMi>KHBOIO
KiHKot0. OOpa3 MOro KOXaHKH CTBOPHOEThCA 10-TakTHOIO
MOCTIZOBHICTIO, fKa TEpeIUNTaeThess 3 23-TakTHOW, IO
xapakrepu3ye camoro bepra. Tak komOiHaIliss MaTeMaTUKH Ta
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MY3UKH BTLIIOE€ HOTO JTHOO0BHUH 3B'SI30K.

[ikaBo BIAMITUTH, IO caMe€ MY3HKaHTH BIAKPHIN
MaTeMaTH4YHI CTPYKTYpH 3aJ0Bro 10 HayKoBIiB. Hampuximan,
nocnigoBHicTh @i0onaui 1 123 58 ...., ne KOXKHE HACTYIHE
YHCIIO € PEe3YyJIbTATOM JOJaBaHHS MOMEPEIHIX IBOX YHCEN, Ma€e
Ha3uBaTuca He iM'sm DiObonaui, 00 10 MOCIIIOBHICTh
NepIIMMH  TIOMITHJIM  My3WKaHTH 1 moetu [umil, sxi
BUKOPHCTOBYBAJIH L0 MOCIIJOBHICTh ISl OOUMCICHHS] PUTMIB
y Bipmax i my3uti. Ilepmr 3a Bce iX mikaBMIIO, CKUTBKH PUTMIB
MO’KHA CKJIACTH 3a JIOTIOMOTOIO JIOBIHX Ta KOPOTKUX YIapiB.
JoBruii yaap B ABa pa3u JIOBIIMM 3a KopoTkuil. Hampukian,
SKIIO y HAC € YOTUPU KOPOTKUX YAAPH B TaKTi, AKYy KUIBbKICTh
PI3HUX PUTMIB MOXHa YTBOPUTH? My3UKaHTH 3’sICyBajH, 1110
TaKUX PUTMIB I’SITh, SKIIO B TakTi 4OTHpU ynapu. [lotim im
CTaJIO 1IKaBO, CKIJIBKM PUTMIB MO>KHA YTBOPHUTH, SIKILO B TAKTI
BICIM yzapiB. 3’sCyBajoCh, LI0 KUIbKICTh PHUTMIB MOKHA
MOpaxyBaTH 3a JOIMOMOTOI0 MocigoBHOCTI Pi00HAYI, KOKHUMA
pa3, KOIU JOAA€ThCSA 1€ OAUH yaap. Moxe 1l mudpu MaroTh
HA3MBATHUCh TOCTIIOBHICTIO XeMadaHjapa, TOMy IO Ha CTO
pokiB panime 3a ®iboHauyi 1 MaTeMaTH4HI CTPYKTYpH
moMiTuand MATI [HaiT Ta onucany ix.

B3aeM03B’s130Kk MK MY3HKOIO Ta MaT€MAaTHUKOIO 3aBXKIU
O0yB mpenMeTom obroBopeHHs . Hampukiaz, JIeiOHin mucas: «
My3uka — 11€ 33I0BOJICHHS, K€ JIOJACHKUN PO3YM OTPHMAE Bij
0OYHMCITIOBaHHS, HE YCBIAOMIIIOIOYH, IO I1€¢ OOYHCICHHS.)»
3BUYaliHO, PUTM, OOYMCIICHHS, YMCIa HAJal0Th MOXIIUBICTh
3HAXOJIUTH 3B’S3KH MK MaTeMaTHUKOIO Ta My3UKOI0. AJe 1ei
3B'130K OuIbIn Timbokuit. (Musica est exercitium arithmeticae
occultum nescientis se numerare animi).

The pleasure we obtain from music comes from counting,
but counting unconsciously. Music is nothing but unconscious
arithmetic. From a letter to Goldbach, 27 April 1712, quoted in
O Sacks, The Man who Mistook his Wife for a Hat).

Barato KOMIO3UTOPIB BUKOPHUCTOBYIOTH CBOTO POJIY
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MaTeMaTH4YHYy CTPYKTYpY SIK 3arajlbHy PaMKy AJIsi CTBOPEHHS
cBoix kommno3unii. Hampuxmnan, bax 3actocoByBaB 6arato inei
CUMETPIi JUIsi CTBOPEHHS CBOIX TeM 1 Bapialliid, a B XX CTONITTI
CrpaBiHcpkuil OyB, 0€3yMOBHO, THM, XTO BHMKOPHUCTOBYBAaB
meroau lllenGepra, Oepyuu ABaHAALUATH HOT XPOMATUYHOT
raMy Ta 3aCTOCOBYIOUM JI0 HHMX TEpPECTaHOBKH W MaTeMaTH4HI
omepairii, MO0 CTBOPUTH MAJITPYy TE€M, 3 SIKUX BIH TOTIM
KOMITOHYBaB.

[HITUM KOMIIO3UTOPOM, SIKMM BHKOPHUCTOBYBaB Oarato
ineit IllenOepra 1 HaBiTh 3HAYHO IX MepeBeplIUB, SHHIC
Kcenakic. BiH OyB TIpelpKUM  KOMIIO3UTOPOM,  JTIy)Ke
3aXOIUICHUM MaTeMaTHYHUMHU inesmu. [lapTutypa xommo3uii,
sAKa Ha3WMBaeTbcsa Metastasels, Ha MEPIIUN MO CXOXKa HA
reoMeTpuyHe 300pakeHHS, BUIJIAJNAE SK  TinepOoJiyHa
reomerpis, a He My3uuHui TBip. Kcenakic OyB myxe
3alliKaBJICHUM CUMETPUYHUMHU 11€IMH, 1 BIH NPUCBITUB TBIP
nig HazBoro Nomos Alpha ogHOMy 3 MaTeMaTHYHHMX Te€poOiB,
Egapicty 'anya, sskuif po3poOHB MOBY JJIsl OITUCY CUMETPIi.

Le#t TBip BiH HammcaB JUIsl COJO BiOJIOHYENI, 1 HOTO
OCHOBOIO € CHMETPUYHUN 00’ €KT.

BinmpaBaumu Toukamu ansi TBopiB fnica Kcenakica
CTAIOTh a0CTPaKTHI KOHIIEMIIi1, HAYaCTIIe 3 MaTeMaTUYHUMHU
MOJICTISIMH, SIKI OIUCYIOTh ONepariiiHi 3akoHH (HI3UIHUX
cucreM. CaM KOMIIO3UTOP OKpPECIMB CBili METOJl CTBOPEHHS
MY3UKH AK «CTOXaCTUYHUI. Kcenakic 110YaB
BUKOPUCTOBYBaTH IIe TEepMiH, KOJIM BHUHAWMIIOB METOJ
KOMIIOHYBaHHs, OCHOBaHUI Ha Teopii iMOBIpHOCTI, Oepyuu 10
yBaru, 10 TOBHI 3BYKOBI KOHTypH sBHO BH3HaueHi. Cepen
3aCTOCOBYBAaHUX KOMITIO3UTOPOM MAaTE€MaTHYHHUX MOJENEeH CIlix
Ha3BaTH: Teopis MMOBIPHOCTI- BUIAJKOBUI PO3MOILI MYHKTIB
(Kpamok) oJTHOTO piBHS. 3aCTOCOBYIOUHM MPAaBUIIA, K1 KEpyBaU
IIBUJIKOCTSAMH M pyXxamMH MOJIEKYJI 10 Iepejiay, BiH My3UUYHUMHU
3aco0amu BTUTMB moniOHe sBume B omyci «Pithopraktay,
Teopis irop «/IBoGiit», «Strategie», Teopist uncen «lkhoor»,
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«IIneaony.
Komnosuropu Omnie’e Meccian, Ansban bepr, SHHIC
Kcenakic Movyajli  BUKOPUCTOBYBAaTH  MaTeMaTH4HIi

MOCIIZOBHOCTI Ta CTPYKTYpH, Takl SK MPOCTI 4Mcla , 4ucia
@®ibonauui Ta cumerpii, OO0 oOpra”izyBaTH MY3U4HI
KOMITO3UIIi1.

MaremaTuka TaKOX AaKTUBHO BHUKOPHUCTOBYETHCS B
u(pOBOMY MHCTELTBI Ta MeJia-MUCTENTBI, € aJrOpUTMH 1
KOMIT'IOTEpHE IpOrpaMyBaHHS JOMOMAaraiTh CTBOPIOBATH
Bi3yaJdbHI 1 My3WuHI Kommo3umii. Marematuka crana
BXUIMBUM 1HCTPYMEHTOM Ui MHWTIIB Ha BCIX eTamax
pPO3BUTKY IUBLTi3alii. BoHa He niHie JOMOMOTIIa CTBOPUTH
rapMOHIiTH1 Iporopiii, aje i cTaja 0OCHOBOIO ISl HOBUX (OpM
1 KOHIEMIIH y MHCTENTBI, J€ MaTeMaTHKa 1 TBOPYICTh
HEpPO3pUBHO TOB’si3aHi. Ponp MaremMaTuku B My3HIli
3MIHIOETBCSI 3QJIEKHO BiJl KYyJbTYpPHHUX TEXHOJOIIYHHUX Ta
bi10cO()CHKUX YMOB KOYKHOI €ITOXH
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THE STRUCTURES OF TIME AND SPACE IN THE
NOVEL BY DON DELILLO “WHITE NOISE”

Tetiana Starostenko
H.S. Skovoroda Kharkiv National Pedagogical University

Historical disillusionment, crisis of values, cultural
degradation, and philosophical shift, which brought about the
concept of postmodernism, resulted in a new kind of literary
text. According to Anastasiia Kovach-Petrushenko, a
postmodern literary unity upholds the following set of features:
the cult of the independent personality; an inclination toward
archaism, myth, and the collective unconscious; the aspiration
to unite and mutually complement truths (sometimes the polar
opposites) of different people, nations, cultures, religions, and
philosophies; a perception of everyday real life as a theater of
absurdity, an apocalyptic carnival; the use of an overtly playful
style to emphasize the abnormality, artificiality, and
unnaturalness of the prevailing way of life in reality; the
deliberate, intricate interweaving of various narrative styles
(e.g., high classical and sentimental or naturalistic and fairy-
tale styles; artistic style often incorporates scientific,
journalistic, and business styles, among others); a mix of many
traditional genre varieties; the plots of works as thinly veiled
allusions (hints) to well-known plots from the literature of
previous eras; borrowings and echoes observed not only on the
level of plot and composition but also at the figurative and
linguistic levels; the presence of a narrator’s persona; irony and
parody (Kosau-Ilerpymenko, 2017). In turn, the American
literary scholar Ihab Hassan sees postmodernism as such,
which is characterized by indeterminacy, fragmentation,
decanonization, the loss of the self, irony, hybridization,
carnivalesque, and constructedness (Hassan, 1986). As a result,
the postmodern text generated a unique chain of chronotopic

66



®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

patterns: disjointed, nonlinear, and discontinuous time and
space; mocked, subverted, or reimagined configurations of
temporality and locality; carnivalized chronotope; hyperreal
chronotope; metafictional chronotope, palimpsestic
chronotope, mythical or achetypal chronotope, apocalyptic and
post-apocalyptic chronotope, heterotopic chronotope, or,
sometimes, a fusion of several types. Nina Holovchenko
associates the postmodern time-space with a category called
“chaosmos” (from the Greek ydog¢ — chaos, abyss) — “a concept
in postmodern philosophy that captures a unique state of the
environment, which cannot be unequivocally identified within
the opposition system of chaos versus cosmos, nor within the
reference system of meaning versus nonsense, but is
characterized by an immanent and boundless potential for
ordering (the production of meaning) in the absence of an
explicit order (semantics)” (I'omoBuenko, 2010).

The text by Don DeLillo “White Noise” (1985),
suggested a novel notion of labyrinth reality with its peculiar
chronotope, the levels of which generate a network of
additional meaningful messages for a reader.

DelLillo’s text has often become the object of a literary
investigation. The noticeable works include Frank
Lentricchia’s The Edge of Irony, 1994 (explores existential and
media-driven realities within the narrative); Tom LeClair’s In
the Loop: Don DeLillo and the Systems Novel, 1987 (discusses
systemic and postmodern elements of the text); Mark Osteen’s
The Cambridge Companion to Don DeLillo, 2008 (analyzes
themes of consumerism and media saturation); Christian
Moraru’s Consuming Narratives, 2003 (examines postmodern
identity and cultural consumption); and Dana Phillips’s Don
Delillo’s Postmodern Pastoral, 2003 (investigates the tension
between technology and nature). Despite their significance,
temporal and spatial features haven’t been studied closely.

The novel “White Noise” exposes a parodic play with the
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values of mass culture and the established codes as unstable
concepts. The space is constructed like a labyrinth; the primary
examples are the main character, Jack Gladney, and his wife,
Babette, who seem to wander through the town of Blacksmith,
moving between locations such as their home, college, school,
supermarket, hospital, church, and bank. They aim to escape
intrusive thoughts of death. Thus, the personal time of the
protagonists is restricted by closed, uncrossable, mundane
locations. Most of their time is spent at home, particularly in
the kitchen and bedroom, while the rest is filled with
possessions that bring Jack despair. The characters are trapped
in a labyrinth of thoughts about death, reflected in the
“labyrinthine” organization of the novel’s spatiotemporal
setting.

The names of American presidents, such as Nixon, Ford,
and Carter flag the historical time. At its core, “White Noise”
explores relationships between humans and various forms of
“nonhumans,” including technological devices (televisions,
clocks, radios), household appliances (refrigerators, garbage
chutes), consumer goods, waste, and more prominent
anomalies, also measuring temporality. In “White Noise,”
objects seem to live their own lives, occupying space on par
with, or even more extensively than, the people in the house.
Thus, objects gain primary value in the depicted postindustrial
world while humans are pushed into the background. This shift
generates subconscious anxiety in the characters, reflecting the
growing dominance of technology and consumer goods over
human existence, which creates a sense of alienation and
disconnection. In “White Noise”, the supermarket “The Mid-
Village Mall” is central to Blacksmith, functioning as the heart
of the town’s life. It symbolizes the postmodern consumer
culture, where daily life revolves around consumption and
materialism, serving as a gathering space that reflects the
characters’ disconnect from deeper, existential concerns. The
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timelessness of the supermarket is defined by its function — the
continual supply of goods to society, where unlimited
consumption has become the dominant activity. In such
conditions, generations may change, yet the supermarket
system’s operation will continue.

In “White Noise”, the study of Hitler — referred to as
“Hitler Studies” — critically reflects the obsessive nature of
contemporary media and academic culture. The character Jack
Gladney, who runs the Department of Hitler Studies, illustrates
the absurdity of modern intellectual pursuits. His field’s
fixation on Hitler highlights how historical events and figures
are reduced to repetitive, detached narratives in a world where
the superficial consumption of information overshadows the
pursuit of meaning. This focus on Hitler underscores the
novel’s critique of the overstimulation and desensitization of
modern life, where even the most significant historical figures
are consumed as part of a never-ending cycle of fascination,
distraction, and spectacle. It also critiques the commodification
of knowledge and the detachment from deeper historical
understanding.

Thus, in “White Noise”, time and space are depicted as
fragmented and disorienting, reflecting postmodern concerns.
Time is often cyclical, with characters trapped in repetitive
routines, while space is fluid and detached, shifting between
locations like the home, supermarket, and hospital. The novel
blurs distinctions between past and present, reality and media,
emphasizing the loss of linearity and coherence in modern life.
The labyrinthine structure of these spaces mirrors the
characters' psychological dislocation and their struggle with the
overwhelming, media-saturated environment around them.
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T'YMAHITAPHI HAYKH Y CHCTEMI BHII[OI OCBITH
YKPAIHH: IIPOBJTEMH TA IIEPCITEKTHBH
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UKRAINE: CHALLENGES AND PROSPECTS
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3ACTOCYBAHHS IU®POBUX TEXHOJIOI'TA Y
MPOLIECI HABYAHHS IHO3EMHOI MOBH 3A
MPOD®ECIMHAM CIOPAMYBAHHAM CTYJIEHTIB
HEMOBHOI'O 3BO

C.M. Bynenok, O.B. /lybinina
leporcasnuut mopeogenbro-exoHomiunuu ynieepcumem, m. Kuis

VY cydacHOMY CBiTi 3 KO)KHUM POKOM UG POBI TEXHOJIOT1T
Bce OUIbIlIe 3aCTOCOBYIOTHCS Yy BCIX cepax >KUTTEMISIbHOCTI
JIOVHHU, 30KpeMa B OCBITHbOMY TIpoOIleci, a came, Y
BUKIIaJaHHI 1HO3eMHUX MOB y 3BO, mo migBuilye piBeHb i
SKICTh MATOTOBKYA MAHOYTHIX CHEMiaicTiB. 3HAYHY JOMOMOTY
y PO3BUTKY HaBUYOK 1 BJOCKOHAJIEHHI MOBJICHHEBOI
HiArTOTOBKM [HM(POBI TEXHOJOTIi HANAIOTh Y BHUBYCHHI
JEKCMYHOIO Ta TIpaMaTUYHOIO MaTepialdy, OINpallOBaHHI
BUMOBH, HaBYaHHI J1aJIOT1YHOTO Ta MOHOJIOTTYHOTO MOBJICHHS,
MUChbMa, MiJI Yac MPOBEICHHS KOHTPOJIO HAOyTHX HABUYOK Ta
YMiHb.

3acrocyBaHHA HUQPPOBUX TEXHOJOTIH Yy HABYAIBHOMY
nporieci (BUKOPHCTAHHS Cy4YaCHOI KOMII'IOTEPHOI TEXHIKH,
MO>XJIMBOCTEH JIOKAJIbHOI Ta T00ambHOl Mepexi I[HTepHer,
MYJbTUMEAIMHUX HaBYAJIbHUX KOMIUIEKCIB, EJIEKTPOHHHUX
3ac00iB HABYAHHS 3 BIAMOBITHUMH Kjacamu iHGOPMATUBHUX
MPOrPaMHUX  CHCTEM) CTBOPIOE  TIEPEIyMOBH  JUIS
KapJWHAJIbHOTO OHOBJIGHHS MPOLECY HaBYaHHS 1HO3EMHUM
MOBaM ctyaeHTiB 3BO.

ComianpHa mpHUpoJa HABYAHHSA 1 PO3BUTKY OCOOHMCTOCTI
MOBUHHI CTaTU BAXIUBOIO CKJIAJOBOIO HABYAJIHLHOTO IMPOIIECY.
Takuii TpUHLMI JO3BOJHMTH 3aCTOCOBYBAaTH TEXHOJOTII SK B
IHAMBIMyalbHUX, TaK 1 y TPymoBUX (opMax HaBYAHHS, IIO
II03BOJIUTH YPI3HOMAHITHUTH B3a€MOJII0 CTYJICHTIB.
O4eBUAHO, O HAA3BUYANHO BAXKIMBO CTBOPUTH YMOBH MJIs
caMOpO3BUTKY Ta caMmopeanizailii crynenta. Tomy OCHOBHUMH
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MPUHIIMIIAMUA TEXHOJIOTIN, SIKI BUKOPHUCTOBYIOTBCS y IPOIIECi
HaBYaHHS 1HO3eMHUM MOBaM cTyaeHTiB 3BO, e:

- NpUHOMIN  ITicHOCTI  (3abesmedye  rapMoHiiiHe
MO€ETHAHHS YCIX €JIEMEHTIB);

- TOpUHLUN  BApIaTUBHO-OCOOMCTICHOI  oprasizarii
npoliecy HaB4aHHS (3abe3neuye aganTHBHICTh TEXHOJOTIH 10
O0COOHUCTOCTI CTYJICHTA).

OTxe, BUKJIaqa4di iIHO3eMHOT MOBH, TEPIII 32 BCE, MOBUHHI
NPOBECTU a/IeKBaTHE OILIIHIOBaHHSA HEOOXITHOCTI 3aCTOCYBAaHHS
nU(POBUX TEXHOJIOTI], IO JO03BOJUTH NPUNHATH PILICHHS
CTOCOBHO BUKOPUCTaHHS ONTUMAIBHUX BUJIB TAaKUX HHUPPOBUX
TEXHOJIOTI Ta KOHKPETHHMX HaBYaJbHUX MaTepialliB Yy
BUKJIAIANbBKINA JISUIBHOCTI.

Cnig  3a3HauMTH, 1O  3aCTOCYBaHHA  IU(POBHUX
TEXHOJIOT1# 6e3 CynpoBOAY HAaBUIHHOI'O IPOIIECY BUKIIAAa4eM
HE MOXYTh OyTH €(QEKTMBHHUMH, OCKILIBKM TaKi TEXHOJIOTIl
ABIIIOTHCS JIMILE 32CO00M HaBYaHHS 1HO3€MHHM MoBaM. BoHu
HE BHUCTYNAlOTh Yy POJI aHanOra BUKJIAaAaya, a JUIIe
MOKPAITYIOTh Ta PO3IMIUPIOIOTH MOKIIMBOCTI BUKIIaAaHH. Kpim
TOTO, BUKOPUCTAHHS IU(GPOBUX TEXHOJOTIH € MOXIUBUM 1
JIOLLUTFHUM JUISl CTYICHTIB OyIb-SKOi BIKOBOi  Kareropii.
Hanmpuxman, Buknamadi 1HO3EMHUX MOB  HaMararoThCs
3aIlIKaBUTH CTYACHTIB «IM(GPOBOI TPOIO», CTBOPIOIOYH
COPUSTIUBI YMOBU [JIi BHUBYCHHS I1HO3EMHHX MOB 3@
JIOTIOMOTOI0 BUKOPHUCTAaHHS KOMIT IOTEPHUX IrOp y pamKax
HaBUYaJILHOTO TIpoliecy, ado 1mudpoOBoro HaBUaHHS Ha 6a3i irop
(digital game-based learning). Taki TexHosorii 0coOIKUBO
e(eKTHBHI, SKIIO iX KOMOIHYBaTH 3 TE€XHOJIOTI€IO0 TIPOEKTIB,
OCKIJTBKH y 1IbOMY BHWITQJIKy 1HO3€MHI MOBH MOXHA BUBYATH
OPUPOAHIM MUIAXOM, BHUKOPHCTOBYIOYM TEMAaTUYHI BHUAU
HABYAIILHOT TISTTLHOCTI Ta Pi3HI HABYAIBHI TUCITUTUTIHH.

3aBasku MU(PPOBUM TEXHOJIOTISIM YCIIITHO BiIOYBa€THCSA
MUCTaHIIfHA OCBiTAa Yy BHIIUX HABYANBHUX 3aKiIagax 3
3aCTOCYBaHHSAM HaliCydacHIIIUX OHJAWH Tu1atdhopMm, a came,
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Microsoft Teams, Zoom, Google Meets, MyEnglishLab, Toro.

Y JATEY Haiibinpll NOIIUPEHOI0 MJs  OpraHizarii
HaBYAJIBHOTO Tporecy € 1mdposa miarpopma Microsoft
Teams.

Microsoft Teams — e koproparuBHa miardopma, ska
0o0’enmHye 'y poOOYOMYy TMPOCTOpI BifeOo-KOH(EpEeHIlii, 4aTH,
3yCTpivi, HOTaTKU Ta BKIaaeHHsA. CTyaeHTam 1sl 1iaTdopma
JO3BOJII€E  TPEACTABUTH  MYJIbTUMEIINHUMN Mmartepiad,
NOLIMPIOBATH CUCTEMHI ay/ai0o Ta BiJeO0 MaTrepiaid Ha
komm’rotepl. I BuKIagaya € BaXJIMBHUM, 110 1HGopMallis
MOXXe OyTH Tpe[cTaBieHa Yy BIpTyalbHOMY Kiaci 3
OJTHOYACHOIO JIEMOHCTpAIlI€I0 eKpaHa KOMII I0Tepa BHUKIIagaya.
Omnnaita wiatpopma Microsoft Teams mnpomnonye Taki omii
JUIS TIPOBEJCHHS 3aHATh: MIATPUMKA BIPTY&IBHUM KIIaCOM
OaratocTOopoHHIX Oeci Ta JUCKyCidd, OOMIH (aiinamu,
bopMyItOBaHHsS OCOOMCTUX 3aBAaHb, OTPUMAHHSI Ta MEpeBIpKa
BUKOHAHUX CTYJCHTAMU 3aBJIaHb y €IMHOMY BiKH1 Opay3epa Ha
Oyab-ikOMy eJeKTpoHHoMYy mpunani. [lepeBaramm  1i€i
wiathopMu € AOCTYI 1O XMAapHOTO CXOBHWINA, J€ MOXKHA
30epiratv BCi MMPOEKTH Ta AOKYMEHTH. KpiM TOro, HasSBHUMHU €
¢yHKLii mepeBipkM  3aBIaHb 1 NPU3HAYEHHS  CTPOKIB
BUKOHAHHA Y K&JIEHAapi, IO J03BOJISIE EKCIIOPTyBAaTH Oanu y
BUTJIAI] TaOIUIb.

1106 oOpatu npaBUiIbHY CTpPATETitO Ui BUKOPUCTaHHA
M (POBUX TEXHOJIOTIH y Ipoleci HABYaHHS 1HO3EMHUM MOBaM,
MOTpiOHO BpaxoByBaTH pi3HI (HAKTOpU: pIBEHb BOJOMIHHS
CTYACHTOM  1HO3€MHOIO  MOBOI,  KOMIIETEHTHICTh  Ta
npodeciOHai3M BUKIIAa4a, HASBHICTH PECypcCiB, JOCTYM O
OHJTaH-TIaT()OPM, TOIIIO.

Otxe, 3acrocyBaHHS ULU(PPOBUX TEXHOJIOTIH  Ha
NPaKTUYHUX 3aHATTSIX 3 iHo3emMHOi MoBH y 3BO no3Bosie
YpI3HOMAHITHATA  TIPOIEC  HAaBYaHHS, 3pOOMTH  HOro
IHTEHCUBHUM Ta OUIbII pe3yJbTaTUBHUM, IO JO3BOJHUTH
CTyAeHTaM — MaiOyTHIM @QaxiBusgM — cTaTd OuIbII
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KOHKYPEHTOCIIPOMOXXHUMH Ha Cy4YaCHOMY PUHKY IIparli.
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BITPOBA/I’KEHHS TPABMA-IHOOPMOBAHOI'O
NIAXOAY B CYHACHI 3AKJIAJIX OCBITH

T.C. €Epmakosa
Xapxiecbka Oepocasna akademis Ou3auny i Mucmeyme

Biitna B Ykpaini mMae ramOOKui BIUIMB Ha YKPAiHIIIB 1
YKpaiHOK PI3HUX IIOKOJiHb, BIAYYTHO 3auillaloyM BCIX
HE3aJIeKHO BiJ BiKy. Bona minpuBae mouyTTss Oe3mekw,
00MEeXy€e JTOCTYN JI0 HEOOXITHMX PECypcCiB, TAaKHX SK >KUTIIO,
OCBiTa, po0OOTa Ta MeaMYHa Jonomora. Yepes 1i BTpaTu JIOAN
BiJUyBalOTb OCOOMCTY BTpary, siKa OXOIUIIOE He JIUIIe
MaTepiaibHI pecypcH, a i MOMKJIMBOCTI JIJIsi PO3BUTKY, TUIAHH
Ha MallOyTHE 1 HaBITh MOYYTTS HAJIEKHOCTI IO PIHOTO IOMY.

Oco0muBO BaXXKUM LW JOCBII CTa€ Uil MOJIOJOTO
MOKOIHHS, sKe W 0e3 TOoro 3IITOBXHYJIHCS 3 TPHUBAIUMHU
IICUXOJIOTITYHUMHM Hacimiakamu madgaemii COVID-19, mio
30irmacs 3 iXHIM IOHAIIbKUM NEpioioM — yacoM (opMyBaHHS
ocoOHcTOCTI M cTaHOBIIeHHS HiHHOCTeH. [langemisa mo30aBuia
iX «HOpPMQJIBHOIO» JUTHHCTBA Ta IOHAITBA, CIIOBHEHOI'O
3BHYHUX COLIAJIbHUX B3AaEMOJIN, HABUAIBHUX 1 KYJIBTYPHHUX
nojid, 1 Temep LEW pO3pPUB JIMIIE TOTTUOIIOETECS Yepes
BUKIMKM BiifHW. lle MOKONIHHSA Temep Mae CHpaBiATHCA 3
BIZIUyTTSAM TPHBOT'H, BTPATH W HEBU3HAYEHOCTI MailOyTHBOTO,
o0 TIOCWIIOE IXHIO TMOTpedy B MIATPUMII, JOMOMO31 W
MOYKITMBOCTSIX JUISl BiJIHOBJICHHSI.
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Came TOMYy BHpPOBa/LKEHHS TpaBMa-1H(POPMOBAHOTO
MiAXOAYy Yy CydyacHI 3aKiaAd OCBITH € aKTyaJbHUM Ha
CHOTOJHIIIHIN IEHb.

Hapasi BigOyBaerbcst OaraTo iHII[IaTHB, sSK Ha piBHI
JepKaBH, TaK 1 y CHiBOpalli 13 3aKOPJAOHHUMH OpTaHi3allisiMH,
70 SIKUX 3aIy4alOThCsl TICUXOJIOTH, IE€Jarord, BOJIOHTEPHU 3
METOI0 HaJaHHS 3HaHb, BMIHb 1 HaBMYOK Yy IICHXOJIOTO-
MeAaroriyHii miaATpUMIIi.

BrpoBapkenHss  TpaBMa-iHQOpPMOBAHOTO MiAXOAy B
OCBITHIO CHCTEMY BHMAarae CTpaTeriyHOro MiAXOAy Ha BCIX
PIBHSX: BiA 1HCTHTYHIMHOTO JO PIBHA KJIACHOI KIMHaTH.
BaximBo, mo0 KOXXEH y4YaCHMK OCBITHBOTO TPOLECY, BiX
aZMiHICTpallii A0 BYMTENIB Ta aCHCTEHTIB W BHKJIA/JayiB, MaB
JIOCTYII 10 3HAaHb 1 MPAKTHUYHUX IHCTPYMEHTIB ISl pOOOTH 3
TITHMH Ta CTYIACHTaMH, SIKi MOXKYTh MaTH JOCBiJ TpaBmu. Lle
BKJIFOYA€ HE JIMINE CHelladbHl TPEHIHTH, a W IIOJCHHY
MIATPUMKY Ta OOMIH JIOCBIIOM MIX KOJIETaMH, IO JOIOMarae
dopmyBaTu cepenoBuine Oe3neku Ta fosipu (Beidas, Adams,
Kratz, Jackson, Berkowitz, Zinny, & Evans, 2016).

TpaBma-iHpopMOBaHUN TiAXiM BKIIOYAE MPOTPaMHU,
opraizanii abo cHCTeMH, SIKi YCBIOMJIIOIOTh BIIUB TPaBMH,
pPO3MI3HAIOTh CHUMITOMH TpPaBMH, pearyroTbh, IHTETPYIOUYU
3HAaHHA NP0 TPaBMATUYHY MOJITHKY Ta MPAKTHKY, 1 IParHyTh
3MEHIINTH TOBTOpHY TpaBmaru3auito (Bartlett, Barto, Griffin,
Fraser, Hodgdon, & Bodian, 2016). [ToBunHi OyTH mpHCYyTHI
MpUHAMHI JBa 3 TPHhOX KIIOYOBUX €JEMEHTIB TpaBMa-
1H(OPMOBAHOTO MiJIXOAY: PO3BUTOK POOOUYOT CHIIM, MOCIYTH,
OpIEHTOBaHI Ha TpaBMy, Oprafi3aimiifHe CepeJJOBHIIE Ta
MPaKTUKH, SKI BIIPI3HSIOTHCA BIJl BTpy4aHb, IOB’sA3aHUX 13
TPaBMOIO, MPU3HAYEHUX JIs JIIKYBaHHS YU 1HIIOTO YCYHEHHS
BIUIMBY a00 CHMITOMIB TpaBMU Ta TIOJETIIEHHS 3arO€HHS
(Maynard, Farina, Dell, & Kelly, 2019).

Y  cyyacHHX  peanisix  BaXIUBICTh  KYJIbTYPHOI,
ICTOPUYHOI Ta TEHJEPHOI Yy TJIMBOCTI B OCBITI MiJCUITIOETHCS. B
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yMOBax TJioOaiizarii Ta Mirpaiiii B 3aKjiajjax OCBITH 3POCTaE
KyJIbTypHE PO3MAiTTsl, II0 BUMarae BijJ MEAaroriB He JIHIIe
PO3YMiHHS KyJBTypHUX BiIMIHHOCTEH, a i BMIHHS IIPaIlIOBATH
3 HUMM B YyMOBax TpaBMa-lHPOPMOBAHOIO  MIAXOIY.
[lenaroriyHuii KOJEKTUB Mae€ OyTH TOTOBUM JO B3aEMOIIi 3
TITBMH Ta MOJOJII0, SIKi MOXOAATH 3 PI3HHX COIAbHUX,
ETHIYHUX Ta EKOHOMIYHUX CEPEIOBHIII.

HeoOxinnicTe TpaBma-ingopmoBanoi ocsitu. CyyacHa
OCBITHSI crcTeMa Mae OyTH OUTBII YyTJIMBOIO JI0 Pi3HHX (hopM
TpaBMaTUYHOTO JOCBiAYy y4HIB. lle migBUIye BaKIMUBICTH
TpaBMa-iH(pOPMOBAHOTO MIJIXOMy, SKHH CIPHUSE EMOIIHHOMY
n00po0yTy Ta 0COOMCTICHOMY PO3BUTKY YUHIB.

KaouyoBi npuHmunu  BnpoBajkeHHsi. EQexTuBHE
3alpoBa/KEHHsS] TpaBMa-iHGOPMOBAHUX MPAKTHK Yy 3aKiIagax
OCBITM TOBMHHO 0a3yBaTHCS Ha MPUHIOMIAX OE3MeKH,
IPO30POCTi, CHIBIIPALll, B3AEMHOCTI Ta KyJIbTYyPHOI Yy TIIMBOCTI.
[x noTpuMaHHS € OCHOBOIO I/ CTBOPEHHS KOM(OPTHOTO Ta
niaTpuMyrodoro HaBuaigbHoro cepenosumia (Koslouski &
Chafouleas, 2022).

IlinroroBKa TAa ceprudikanist negaroris. s
3a0e3neueHHss fAKicHOI peamizamii TpaBMa-iH()OPMOBAHUX
NPaKTUK HEOOXiJHO NPHUIUIMTH YBary CHeIiaji30BaHOMY
HaBUYaHHIO Ta ceptudikaiii negaroris. Bonn maroTe BojomiTH
HABUYKaMHU, 110 JOTIOMOXKYTh IM 11eHTU(]IKYBaTH Ta aACKBATHO
pearyBaTH Ha TpaBMaTH4YHHIA J10cBin yuHiB (Baweja, Santiago,
& Vona, 2016).

Mixknapoauuii qocBia. AHani3 MDKHApOIHOTO JOCBITY
nmokasye, 110  TpaBMa-iHpOpMOBaHa  Tegarorika  Mae
[IO3UTHBHUN BIUIMB HAa HABYAJIBHI MOCATHEHHS Ta €MOLIHHWI
cTaH yu4HiB. ToMy /Ui YKpaiHCbKOi OCBITHBOI CHUCTEMH €
aKTyaJIbHUM BUBUYEHHS Ta aJarnTallis 3aKOpPJIOHHUX MiIXOIB, 3
ypaxyBaHHSM KyJbTYPHUX OCOOJIUBOCTEH.
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AHTJIICBKA MOBA SIK 3ACIB COIIAJIBHOI
PEIHTEI'PAIIIL TA OCOBUCTICHOI'O PO3BUTKY
BETEPAHIB TA BETEPAHOK POCIMCBKO-
YKPATHCBHKOI BIMHH Y TIPUKOPJJOHHOMY
CEKTOPI: HEJAT OI'TYHI MOXKJIMBOCTI TA
BUKJ/IMKH

Ipuna Kimmnix
Hayionanvua axademis Jlepaicagnoi npukopOoHHOI ciysrcou
Yrpainu imeni boeoana Xmenbnuybko2eo, M. XmenbHuybKuti

OmHuM 13 TOJIOBHMX  BUKJIHKIB  YKPaiHCBKOTO
CyCHUIbCTBA, CIPUYMHEHUX BIWHOIO, € YCHIIIHA aJanTaIlis
BETEPaHIB Ta BETEPAHOK, SIKI MOBEPTAIOTHCA 10 IUBLILHOTO
KUTTS Ticis 6oitoBux nid. KonumiHi BiiichKOBOCTYKOOBIII, SIKi
Opai y4acTh y 3aXHUCTI JCpPKABHOTO KOPJOHY, IIEPEKUBAIOTH
TPYIHOIII HE JUIIE 3 BUKIMKAMHU COIIAJBbHOI ajamTarii,
MOB’SI3aHUMU 3 BIIUYKEHHSIM, TPYIHOIIAMHU y CIIUJIKYBaHHI Ta
noOymoBi  Kap’epu, a ¥ 13 3HAYHUMH [poOIIeMaMu
NCUXOJOTIYHOTO  Xapaktepy. lLle, 30kpema, BKIIOYae
noctTpaBMaTuyHuil crpecoBuil posnan (IITCP), nempecito,
TPUBOXKHICTh Ta 1HIII ICHUXOJOTIYHI TPYIHOILI, SIKI MOXYTb
JIOCUTh CYTT€BO BIUIMHYTU HA iXHE TOBCSKACHHE XUTTS Ta
3/10pOB’sl.

«IloBHoOIIHHA 1HTErpalis AeMOOUTI30BaHUX YYaCHUKIB
0oioOBMX I 70 I[MBUIBHOTO JKUTTA, JONOMOTra y
0e3KOH(DITIKTHOMY MOBEPHEHHI iX y POJMHY Ta y CYCHUIBCTBO
MOJIMBI ~ JIMIIE 13 3aCTOCYBaHHSM KOMILJIEKCHOTO — Ta
CUCTEeMHOro miaxony. Jlep>kaBa akTUBHO Mpallo€ HaJl TUM,
mo0 3a0e3neynTH BeTEpaHaM BIHHUM Ta IXHIM pPOAMHAM
e(eKTHBHI IHCTPYMEHTH MiATPUMKH, COLIaTbHO-TICUXOJIOTIUHY
1 MeUYHY peabiiTalio Ta ajanTaiir, 0e301IaTHe HaBUYaHHS
Ta MepekBaiidikamiio, MIATPUMKY BETEPAaHCHKUX 1HILIATHB,
0i3Hecy Tomo» [2].
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BuBueHHs aHIIIMCBKOT MOBM MOX€ CIYTyBaTU OJHUM 3
TaKUX IHCTPYMEHTIB Ta BUKOHYBAaTH nekibka ¢yHKiii. [lo-
nepiie, BUBYCHHS aHTJIHCHKOI MOBH CHIPUSATHME TpodeciiHii
ajanTainii BeTEepaHiB Ta BETEPaHOK, BIJIKPHUBAIOYM HOBI
MOXJIMBOCTI Ul TpaleBJaIITyBaHHA Yy cdepl OXOpOHHU
KOpZOHIB KpaiH €Bpomneicbkoro coro3y Ta mpodeciiHol
MepeniAroTOBKH, 110 MIIBUALIATE IXHIO
KOHKYPEHTOCIIDOMOXKHICTb Ha puHKY mpaui. Ilo-apyre,
«aHTJIIHChKAa MOBA € OCHOBHOIO MOBOIO-TIOCEPEIHUKOM ISt
CHUIKYBaHHSI MPEICTaBHUKIB PI3HUX CIUIBHOT, @ OT’KE, MOBOIO
MiKKYIbTypHOT KoMmyHikamiiy [1, 104]. Ile, y cBoro uyepry,
MOX€ TO3WTHUBHO BIUIMHYTH Ha iXHIO IHTerpamiro B
MDKHApOJHI CHUIBHOTH Ta TMOJIETIIMTH CHUIKYBaHHS Ha
rinobanpHOMY piBHI. Lle# mporec 3HaYHO CIIpHUsie COMIaIbBHOMY
BKJIIOYEHHIO BETEPaHiB, PO3LIMPIOIOYM IXHI COLIaNbHI 3B’SI3KU
Ta CHOPUSAIOYH TIOYYTTIO TPUHAIEKHOCTI, IO € BAKIMBHM
aCIeKTOM YCITIIIHOI peabiiTaltii, 1110, B CBOIO Yepry, MTOBUHHO
3HAYHO 3HU3UTH PIBEHb COLIATBHOT 130JIALI11.

BuBueHHst aHTIiHChKOI MOBH 3a0€3MEYNUTH BETEPaHiB
MOXJIUBICTIO OpaTW y4yacTb y MporpaMax MIXHApOJIHOTO
OoOMiHy, OCBITHIX HporpaMax Ta KyJbTYpHHX 3axX0Jax, IO
TaKOX PO3IIMPUTH IXHIM CBITOTJIAM 1 JOTIOMOXE BIICBHEHIIIE
MOYyBaTHCh Y HOBOMY cepenoBulili. OKpiM IbOTO, aHTJIIHChKA
MOBa 3/aTHa BHUCTYNAaTH $AK I1HCTPYMEHT IICUXOJIOT1YHOI
peaOuniTaiii, SKUN JolmoMarae BeTepaHaM Ta BeTEpaHKam
TUTMTUCh Ta TMPOXKUBATA CBOi €MOII Yy CHPUSATIMBIN
atMocdepi, 16 BOHM 3MOXKYTh HE JIMIIE OTPUMATH 3HAHHS, aje
W 3HaliTM MIATPUMKY Ta CIUIBHOTY, T'OTOBY JOMOMOTTH Y
MpoIIeci peiHTerpaiii.

VY 1bOMY KOHTEKCTi, OCOOJIMBY POJIb BIIrparoTb METOIH
BUBYECHHS aHITIHCHKOT MOBH, CIPSMOBaHI HA CAMOBUPAXKCHHS,
pedraekciro Ta BepOamizamito 0COOMCTOrO JOCBITY, SKI €
KJIIOUOBUMHM y TICUXOJIOTIUHIN peabinitanii BerepaHiB. PonboBi
irpu, A€ YYacHUKM MOJEIIOIOTh pi3HI JKUTTEBI CHTYyaIii,
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HAaIMCaHHS TEKCTIB Ha TEMM, IOB’A3aHlI 3 OCOOHMCTUMM
MEepeKUBAHHSAMU Ta PO3MOBiAL icTopiit (storytelling), 1 HaBiTh
BEJCHHS OCOOMCTOrO IIOJEHHHKA JIO3BOJSTH BETEpaHaM
BIJIKpUTO BUpakaT cBoi emorrii. Llei miaxia cTuMyroBaTuMe
eMOolliiiHe  BUBUIBHEHHs, 10 Ma€ 3HU3UTU  pPiBEHb
BHYTPIIIHBOTO  HANPYXKEHHS Ta CHOPUSATHME  KpPaloMy
PO3YMIHHIO Ta OCMHCJIEHHIO BJIACHOTO JIOCBiJy, TUM CaMHUM
JOTIOMaralouu BeTepaHaM He TUTbKH Kpalle 3p03yMiTH BJacHi
eMOIiliHI peakiii, a # OyayBaTH OLTBII 370POBI Ta BIAKPHUTI
BIJIHOCHHU 3 OTOYYIOYMMH, IO MA€ MOJIETTINUTH iX 1HTETPaIlio
B MUPHE KUTTSI.

Cepen kypcaHTiB Ta cimyxadiB HarioHanbHOT akangemii
JepxaBHOI IpUKOPAOHHOI cily>)kOu Ykpainu iMmeHi borjgana
XMEeNbHHUIIBKOTO € 0arato y4acHHKIB OOWOBUX [, TOpAaHEHUX
001i0BOTO JIOCBily TIpH PO3poOIi MOBHHMX mporpam. [Ipore,
BapTO 3a3HAYUTH, IO 1€ MOXKE CYIPOBOKYBAaTUCh HHU3KOIO
TPYAHOILIB, sKi OyIyTh BHMMaratd OCOOJMBOI yBaru Juis
3a0e3neueHHs] e(EeKTUBHOCTI HABUAIBHOTO MPOIECY, IO Mae
CYTTEBO BIJPI3HATUCH Bij TpaauiiiHoro. [lepm 3a Bee, i yac
HalMCaHHS  HABYAJIbHMX  HOporpaM  HeoOximHo  Oyxe
BpPaxOBYBaTH MOJJIMBI EMOIliifHI TpUTEepH, SKi MOXYTh
MPOBOKYBAaTH HETaTHMBHI peakiii abo HaragyBaTH IIpo
TpaBMaTMYHUN JIOCBiJ, OTPUMAaHUW TMTIiJA Yac BUKOHAHHSI
CITy>k00BHX 000B’SI3KiB Ha KOPAOHI Hamoi aepkaBu. Baxmuso,
mo0 BHKJIAQNa4dli BOJIOJAUTH  KOTHITHBHO-KOMYHIKaTHBHOO
METOUKOIO Ta Maiu HABUYKHU BUKOPHUCTAHHS
MICUXOJIHTBICTUYHUX METO/IiB.

Jns  ycmimHOi  peamizamii TakMX MOBHHUX IpOTpam
PEKOMEHIOBAaHO CTBOPIOBATH MYJIbTHAUCIUIUIIHAPHI KOMaH/IH,
10 BKIIOYATHMYTh (PaxiBIIiB 3 MOBHOI OCBITH, IICHUXOJOTII Ta
peaburiTamii Juisi CHOUIBHOI PO3pOOKM Ta peami3amii Takux
nporpam. BaxnuBo Takox 3aimyuyaTu oprasizaiii Ta Gponau, ki
HiATPUMYIOTH BETEPaHiB JJIs1 OOMiHY JTOCBiJIOM.
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BuBueHHs aHrmilcbkoi MOBHM SIK YacTUHH peadimiTari
JUIS BETEpaHiB Ta BETEPAHOK Ma€ BEIMKHM MOTEHLIAN 1 MOXe
CYTTEBO CIPHUATH K IpOoQeciiHOMY, TaK 1 iX MCHUXOJOTIHHOMY
BIJTHOBJICHHIO. AHIUIIACbKA MOBa MOJYE€ CTaTW HE JIUIIE
IHCTpYMEHTOM JUIsl 1HTerpaimii BeTepaHiB Yy MDKHApOJIHI
npodeciiiHi  CHOUIBHOTH, a ¥ 3aco00M sl TMOJOJIAHHS
EeMOIIIHUX HacTiAKIB OoioBoro aocBimy. [Ipote, mod mocsartu
MaKCHUMaIbHOTO edexTy, HEOOX1THO CTBOPIOBATH
Crelianxi3oBaHi MPOrpaMu, 110 BPaxOBYIOTh OCOOJIUBI MOTpedU
came 1iei 1uThoBOi aymuropii. lle BxiIrOwae He mIIe
aJlanTaIilo HaBYAJbHUX MaTepiamiB, ane W 3a0e3rmeueHHs
HAJIOKHOT TICHUXOJIOTIYHOI MIATPUMKHA Ta  3aCTOCYBAaHHS
IHIUBITyJIBHUX TIIXO/IB 10 KOXKHOTO YYaCHHKA HABYAJIBHOTO
MpoIIECy.

TakuM dYHHOM, aHIIIHACBKAa MOBAa CTa€ HEBiA €éMHHM
3aco00M 111 TOOYZOBH CTaOUIBHOTO EMOIIIMHOTO CTaHy
BETEpaHIB Ta BETEPAHOK 1 3a0€3MEUCHHs IXHHOTO COIIAIbHOTO
Onaromnoxyyqus.
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BUKOPUCTAHHS IIII B HABYAHHI AHTJIOMOBHOI
KOMYHIKALI{ BINCbKOBOCJIYKEOBIIIB

LO. Jlucuuxina, 0.0. Jlucuukina
Hayionanvna axaoemia Hayionanvnoi 26ap0ii Ykpainu,
Mm. Xapkis

B ymoBax akTHUBHOI €BpOATNAHTHUYHOI IHTErparii
VYkpaiHu Ta pO3IMMPEHHS BIHCHKOBOIO CHIBPOOITHUITBA 3
kpainamu HATO o0co0nnBOi akTyanbHOCTI HaOyBa€ MHUTAHHS
SIKICHOT MOBHOI MATOTOBKU BiCHKOBOCITYXO00BIIIB. BomoaiHHs
AHTJIMCHKOI0O MOBOIO Ha piBHI, IO BIANOBIAAa€E CTaHAApPTAM
HATO STANAG 6001, crae HEOOXiTHOIO  YMOBOIO
e(eKTHUBHOI B3aeMOIi 3 MiXKHApOJHUMHU mapTHepamu. CydacHi
TexHosorii mryunoro iHtenekry (L) BinkpuBaroTh HOBI
NEePCIEeKTUBHU JJIs ONTHMI3alli MpoLEecy MOBHOI MirOTOBKU
BIMChKOBUX (haxiBI[iB Ta 3a0€3MEUYCHHS BIAMOBIIHOCTI IXHBOI
KOMYHIKaTMBHOI KOMIIETEeHIIii M XKHapoAHUM BuUMoram. Hapasi
CIIOCTEpITaeThCcs 3pOCTaHHs iHTepecy o BuKopucranus LI B
MOBHii miarorosmi[l; 2], mpore crerudika 3acTOCyBaHHS [IHX
TEXHOJOTI Yy KOHTEKCTI BIHCHKOBOI OCBITH 3aTHIIAETHCS
HEJOCTaTHbO JAOCIIIKEHOIO.

Meta HamIOro AOCHIIKEHHS TIOJATAE B OKPECICHHI
cneuuiku BukopuctanHs IIII B HaB4YaHHI aHIJIOMOBHOI
npodeciitHoT KOMYHIKallii BIiChKOBOCTY>KOOBIIIB

Buposamkenns cucrem 111 B mporiec MOBHOT MiATOTOBKH
BIICBKOBOCITY>)KOOBIIIB ~ XapaKTEPU3YETbCS  KOMILJIEKCHUM
MiX0J/IOM, IO OXOTUIIOE Pi3HI ACIMEKTH HABYAIHHOTO IMPOIIECY.
KitodoBuM eeMEeHTOM € TiepcoHaii3aiisi HaBYaHHS, SKa
nocsiraeTbest  3aBasku  3paTHocTi IlI-cuctem  ananmizyBaTH
IHAMBiqyanbHI TOTPEOM Ta piBEHb MIATOTOBKUA KOXKHOTO
BIICbKOBOCIIYKOOBIISl. AJITOPUTMU  MAIIMHHOTO HaBYaHHS
JI03BOJISIFOTH CTBOPIOBATHU AANTUBHI HaBUAIbHI TPAEKTOPII, SIK1
BPaxOBYIOTh CHENHU(IKy BIHCHKOBOI CHEIiaIbHOCTI, HAsSBHHIA
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JIOCBIJ] Ta TEMIT 3aCBOEHHS MaTepiaiy.

OcobmuBy poiab y MOBHIM MIATOTOBII BiMCHKOBUX
BiJIITpAlOTh CHUCTEMH JiaJlorOBOro HaBuaHHs Ha ocHoBi IIII.
Bonu 3abe3neuyroTh MOXIIUBICTH MPAKTUKYBaTH PO3MOBHY
aHTJIHAChKY MOBY B KOHTEKCTI THIMOBHX BiiiCBKOBHX CHUTYAIlill:
npoBeeHHsT Opu(iHTIB, y4acTh Yy MDKHApOJHUX HaBYAHHSX,
KoopauHalis coutbHUX —omepamid. [lll-acucrentn 3maTHI
CUMYJIIOBATH PI3HOMAaHITHI KOMYHIKaTUBHI CIleHapii, HaAal0uu
BiliCBKOBOCITYKOOBISIM MOJKJTUBICTh BiJIIPAIIbOBYBATH
HAaBUYKUM  MpoQeciiHOro  CHUIKyBaHHS B  Oe3leyHOMY
HABYAJIbHOMY CEPEIOBHIIIL.

Baxnusum acCIIEKTOM 3aCTOCYBaHHS I €
aBTOMATHU30BAaHA OLlIHKa MOBJIEHHEBUX HaBH4YOK. CydacHi
CUCTeMH pO3Mi3HaBaHHS MOBJICHHS JO3BOJIAIOTH aHalli3yBaTu
HE JIMIIE TPAaBUIIbHICTh BUKOPUCTAHHS JIGKCUKU Ta TPaMaTUKH,
ajie 1 0coOIMBOCTI BUMOBH, IHTOHAIIIT Ta TeMIy MOBJieHHs. Lle
0COOJIMBO BaXKJIMBO B KOHTEKCTI BIHCHKOBOI KOMYHiKallii, ae
YiTKICTh Ta OJHO3HAYHICTh BUCIIOBJIIOBaHb MAalOTh KPUTHUYHE
3HAYCHHS.

BuopoBamkenns  IlII-rexHosoriéi  TakoXX  cIpuse
onTuMizaiii poOOTH BUKIAAA4YiB BiCHKOBHX HaBYaIbHUX
3aKiajiB. ABTOMaru3alisi pPYTUHHUX 3aBIaHb, TaKUX SK
nmepeBipka TECTIB Ta TeHeparlis HaBUYaJIbHUX MaTepialiB,
JI03BOJISIE  30CEpEIUTH  yBary Ha PO3BUTKY CKJIAaJHHX
KOMYHIKaTUBHMX HaBHYOK Ta poOoTi 3 mpodeciiiHo-
OpIEHTOBAHUMHM aCTIEKTaMU MOBH.

JlocmipkeHHsT MOKa3yloTh, 1o BukopuctanHs LI B
MOBHIN  MIATOTOBIII  BIMCHKOBHX  CIPHUSE  TiABUIICHHIO
MOTHBAIlli /O HaBYaHHS Ta TMIOKPAIIEHHIO PE3YyJbTaTiB.
IntepaktuBHUl  Xapaktep B3aemoxii 3 IlI-cucremamu,
MOXIJIUBICTh OTPUMAaHHS MHUTTEBOTO 3BOPOTHOTO 3B'SI3KY Ta
THYYKICTh HABYAJIBHOI'O IIPOLIECY CTBOPIOIOTH CIPUSATIMBI
YMOBH JIJIs1 aKTUBHOT'O 3aCBOEHHS MOBH.

Ha ocHOBI mpoBeOeHOro  JMOCTIKEHHS  MOXKHA
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chopmyrOBaTH HHU3KY MPAKTUYHUX PEKOMEHMAIN 00
BrpoBamkeHnHss Il B  mpomec MOBHOI  MiATOTOBKU
BiliCEKOBOCITYKO0O0BIIIB. HeoOXiqHO 3a0e3MeYnTH CUCTEMHY
inTerpanito  IlI-texHomoriii y HaB4aigbHI HporpamMu 3
ypaxyBaHHSIM crneuu]ikd BiliCbKOBOi OCBITHU Ta BHMOT
STANAG 6001. BaxnuBo po3poOUTH METOAWYHI Marepiaiu
Ul BUKJIaAadiB mon0 edextuBHoro Bukopuctanuas 1I-
IHCTPYMEHTIB y HaBuUalibHOMY mpoilieci. J[ominbHO CTBOpPUTH
0a3zy cremianizoBaHMX HaBYAJBHHUX CIEHApiiB Ta MaTepialis,
aZlanTOBaHUX JI0 MOTPEO PI3HUX BIICHKOBHX CIEIIaIbHOCTEH.

TakuM YMBOM, BUKOPUCTAHHS IITYYHOTO IHTEJEKTY B
HaBYaHHI aHTJIOMOBHOI KOMYHiKalii BiiCbKOBHX IPEICTABIISE
co0010 MEpPCHEeKTUBHUN HaNpsSM PO3BUTKY BIMCHKOBOI OCBITH.
II-TexHO0TIi T03BOJISAIOTH CYTTEBO MMIIBUINUTH €(DEKTUBHICTD
MOBHO{ MiJrOTOBKM 3aBASKU TEpCOHANI3aIlil HaBYaHHS,
3a0€3MEYCHHI0 IHTEHCHMBHOI TIPAaKTUKH Ta aBTOMAaTHU3aIlil
omiHoBaHHs. [loganeur goCHiKeHHS MalOTh 30CEPEIUTHCS Ha
po3pobmi cneuiamizoBanux IllI-cucrem, ananToBaHUX 10
cnenuiyanx moTped BilichKOBOi oOcBiTM B YKpaiHi, Ta
MPOBEACHHI  MAacCIITa0HUX  EMIIPUYHHUX JOCHIDKeHb  1X
epexTuBHOCTI. [lepCeKTHBHUMHU HampsMaMH MOJAIBLIMX
pPO3BiOK € po3pobka Meroawk OmiHKu edekruBHOCcTi LII-
CHCTEM Yy BIMCHKOBIM OCBITI, BHUBYECHHS IICHXOJOTIYHUX
acIeKTiB B3aeMoOAii BilicbkoBoCTyxk00BLiB 3 IlII-acucrenTamu
Ta JOCHiKeHHS MoximBocTer inTerpamii LI 3 iHmmMun
OCBITHIMH TE€XHOJIOT1SIMU.

References

1. European Centre for Modern Languages of the Council of Europe.
(2024, November 4). Al for language education.
https://www.ecml.at/ECML-Programme/Programme2024-
2027/Alforlanguageeducation/tabid/5856/language/en-GB/Default.aspx

2. Zucchet, Elinor (2023, December 14). How Artificial Intelligence
is Revolutionizing Language Learning.
https://www.berlitz.com/blog/artificial-intelligence-ai-language-learning

86


https://www.ecml.at/ECML-Programme/Programme2024-2027/AIforlanguageeducation/tabid/5856/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2024-2027/AIforlanguageeducation/tabid/5856/language/en-GB/Default.aspx
https://www.berlitz.com/blog/artificial-intelligence-ai-language-learning

®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

IHTET'PALIISI CHATGPT Y BUBUEHHSI
AHIJIIMCBKOI MOBU: MOKJINBOCTI, BUKJIUKHA
TA ETUYHI ACIIEKTH

O.B. J/lyyenxo, H.B. Kizim
Kuiscokuii nayionanouuu ynisepcumem
imeni Tapaca Lllesuenka

Mryunuit iHTenekt (ILI) crae Bce OULTBINI BaKIUBUM
€JIEMEHTOM Cy4YaCHOI OCBITH, BIAKPHUBAIOYM HOBI MOKJIMBOCTI
JUIs HaBYaHHA Ta BUKJIanaHHsA. Busnauenns nonstts LI e
CKJIaJHUM 1 TiepeOyBae B CTaHi MOCTiiHOI TpaHchopmamii. Y
bOMY JOCTI/UKEHHI MH BHKOPHCTOBYEMO BH3HAa4YCHHS
IOHECKO, ske omumcye Il sk cucremn, 31aTHI 10
IHTENIEKTyaJIbHOI OOpOOKM JaHWX, IO HAaraaye JIOJACHKY
MOBE/IHKY 1 BKJIIOYAa€ MIpKyBaHHS, HaBUYaHHS Ta IUIAHYBaHHS
(UNESCO, 2023). HesBaxaroun Ha MOOOIOBaHHS, IO
iHctpymenTu I, Taki sixk ChatGPT, MOXyTh 3MEHIIUTH POJIb
BUKJIAQA4iB y HABYAIBHOMY IMpOIECi BOHH  aKTHBHO
BIIPOBA/IKYIOTHCSI B CHCTEMY OCBITH ISl JIOTIOBHEHHS, a He
3aMinu JoAcbkux QyHkUid. Poas ChatGPT sk po3moBHOTro
areHTa MO)XE€ MIATPUMATH HaBYAJIBHUN IPOLEC 1 MOJIMIIUTH
po3yminnas crynentamu LI (UNESCO, 2023). Ockinbku 111
Bce Ouiblie IHTErpyeTbca B pi3HI cdepu xkutts (Schroeder,
2023), ocBiTa Ma€e CTUMYJIOBATH CTYJIEHTIB B3aEMOJIATH 31
MTYYHAM  IHTEJIEKTOM 1  PO3BHBaTH  TEXHOJIOTIYHI
KoMneTeHTHOCT1 (Abramson, 2023). Ha nymky JI. [IxoHcoHa
ta M. JIi, BIpoBa/pkeHHSI TEXHOJIOTIH INTYYHOTO IHTENIEKTY,
takux sk ChatGPT, y BummMX HaBUaNbHUX 3aKjialax Mae
3HaYHUH TO3UTUBHUM BIUIMB, 30KpeMa JOIOMArae CTyJIeHTaM
NOKPAIIUTH pPIBEHb ONaHyBaHHS MOBOIO Ta TOJINIIATH
KoMyHikaTuBH1 HaBUuUkH (Johnson & Lee, 2020).

MeTor0 JaHHOTO JIOCTI/KEHHS € aHalli3 IepeBar Ta
pusukiB BukopuctanHs ChatGPT npu BHBYEHHI aHTIIHCHKOT
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MOBH, aKIEHTYIOUM OCHOBHY yBary Ha KJIIOUOBMX MHUTaHHSX:
gk iHcTpyMeHTH Ha KTanT ChatGPT BniuBaroTh Ha pO3BUTOK
KPUTUYHOTO MHCJICHHS CTYJCHTIB Yy TIpOLEeCi BHBYCHHS
aHrJiicekoi MoBH; skl crparerii iHTerpauii ChatGPT y moBHY
HiATOTOBKY € e(QEeKTUBHUMU IpPH JOTPUMAHHI ETUYHHX
CTaHJapTiB Ta 3a0e3medeHHi eQEeKTHBHOI MDKIIOACHKOT
KoMyHiKamii? O4YiKyeTbCs, IO PE3YJbTaTH JTOCHIKEHHS
Ha/aAyTh BUKJIAaJayaM pO3YMIHHS MOXJIMBHX IlepeBar Ta
BukiHKiB iHTerpauii ChatGPT y HaBwanpHy mporpamy, mo, B
CBOIO HEpry, CIPHITHME PO3BHTKY KPUTHYHOTO MHUCIICHHS
CTYAEHTIB, HAaBHYOK CIUIKYBaHHS aHIJIIHCBKOIO MOBOIO,
BMIHHS aHaJi3yBaTu iH(poOpMaIlifo Ta mpuitMaTtu oOrpyHTOBaH1
PpIIIEHHS.

BinnenaBaa ChatGPT mnpuBaOiioe HeaOusky yBary
JIOCITITHUKIB, OCKIJIBKH BiH CIIPHsI€ BAOCKOHAJCHHIO BUBYCHHS
IHO3eMHUX MOB, JIO3BOJSIIOYM CTyJEHTaM BCTyNaTH B
IHTEpaKTUBHI Jiajord, sIKi IMITYIOTh CHpPaBXHI 1HTEPAKTHUBHI
KOMyHIKaTHBHI  cuTyauii. JlocnmipkeHHS TMOKa3aid, 110
ChatGPT mokpamye OBOJODIHHS  1HO3EMHOIO  MOBOIO,
3a0e3Mmeuyoun  1HAMBIAyadbHy MOBJIEHHEBY JISUIBHICTh Y
NEBHOMY KOHTEKCTi. 3aBJSIKH MHUTTEBOMY 3BOPOTHOMY 3B'S3KY
Ta PEATICTUYHUM CUMYJISILISM PO3MOB L MOJEIb IOKpaIlye
HaBHYkM mrchMa Ta ToBopiHHs (Ho et al., 2020). ChatGPT
CHpusie AaBTOHOMIi YYHIB, J03BOJIIIOYM iM BJIOCKOHAIIOBATH
CBOi MOBHI 3HaHHsS y BJIACHOMY Temili. 3a cioBamu [incoHa,
aJanTUBHICTb Ta TnepcoHamizoBana miaTpumka ChatGPT
JIOTIOMarae po3BUBaTH HAaBUYKM CAMOCTIHHOTO HaBYaHHS
(Gilson et al., 2023). 3aBasku 1ikaBiii B3aemonuii 3 ChatGPT
CTYAEHTH MOXYThb IOKpPAIlUTH CBOi 3HAHHA MOBH 3a
JIOTIOMOTO0  IHTEPAKTUBHOTO MiJXO/AYy, OPIEHTOBAHOIO Ha
cryneata (Yang & Kyun, 2022). Kpim Toro, TexHOJIOTii
MITYYHOTO IHTEJEKTY TOJIETHIYIOTh COIAJIbHY B3a€EMO/IIIO,
(dopMyI0YM MOBHI Ta KOMYHIKaTHBHI CTpaTerii i 3a0X0uyrouu
JI0 CHUIBHOTO HaBUaHHS dYepe3 IMITaIlil0 pealbHUX DPO3MOB.
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3okpema, ChatGPT gomomarae ctyieHTaM MpakTUKYBaTH MOBY
B PEATICTUYHUX YMOBaX, 3a0XOUYIOUM CIIUJIKYBAaHHSA 3
OJTHOJITKAMH Ta 3aCTOCYBaHHS MOBHUX HAaBHYOK Y pI3HHX
KUTTEBUX cuTyauiax (Adamopoulou & Moussiades, 2020).

HesBaxarouun Ha 11i mepeBaru, BaJIMBO He 3a0yBaTH Ipo
JOTPUMaHHS MOPAIbHO-€TUYHUX HOPM Yy TPOLECi BHUBUEHHS
1HO3eMHHX MOB 3a nonomoroto 1II. BpoBamkeHHs mTydHOTO
IHTEJIEKTY B OCBITY HOpPYLIy€ HHU3KY €THUYHHMX 1 COLIaJIbHHX
OUTaHb, SKI  TOTPEeOYIOTH  PETENbHOTO  aHajily Ta
BinnoBinansHoro miaxoay (Hinze et al.,, 2022). IlinTpumka
etuyHocTi BuKopuctaHHs III Ta pO3BUTOK KPUTHUHOIO
MHCIICHHS. YYHIB IIIOJI0 TaKUX TEXHOJOTIM Mae BHpilIanbHEe
3HaueHHs. BunTeni MaroTh 1HIIIIOBATU AUCKYCIi 3 YYHSMU MIPO
OOMEKEHHS, YNEepeIKeHHsI Ta BiJINOBIJaJIbHE BUKOPUCTAHHS
HII (Chaudhry et al., 2022). JlochaiiHUKKM HaroJjoUIyIOTh Ha
BUPIIIAJBHIA POJIl BUMUTENIB y CTUMYJIIOBAHHI KPUTUYHOTO
Jiajory 31 CTyJEHTaMH MO0 €TUYHOI'O BHMKOPHUCTaHHS
mtygroro intenekry (Cotton et. al, 2023).

Hocmimkennss BukopuctanHs ChatGPT y BuBuensi
aHTTIChKOT MOBH HAJIA€ IIHHI JIaHI TIPO TIEPEeBaru Ta BUKIUKH
iHTerpanii IITYYHOTO IHTEJNIEKTy B OCBITHIM mpouec B
yHiBepcHuTeTax. Pe3ynpTaTy mokasyroTh, 0 CTYyICHTH aKTUBHO
BukopuctoBytoTh ChatGPT y cBoOili MOBHIM MpakTHIll, M0
MO3UTUBHO BIUIMBAE HA iXHI KOTHITUBHI Ta JIHTBICTHYHI
HaBUYKH, BKIIOYAIOUM AHAIITHYHE MHCJICHHS Ta TPUHHATTA
piIlIeHb, CIPUSIIOYHN TIEPCOHANTI3aIlii HABYAJILHOTO MPOIIECY.

BopHouac nociikeHHs BKa3dye Ha HU3KY €THMYHHMX 1
MPAKTHYHUX BUKJIHMKIB, TAKUX SK TOYHICTH BIJIOBI/ICH, €THYHI
HACJIiIKW CTBOPEHOIO KOHTEHTY Ta 3aHEMOKOEHHS II0J0
3aMiHM BuMTeNiB. Bukianadi BigirpairoTh KIOYOBY pOJIb Y
BUDIIEHHI [HMX TIMTaHb, CIPSMOBYIOYHM CTYJCHTIB Ha
BIJIOBIJIaJIbHE  BUKOPHCTAHHS  IHCTPYMEHTIB  IITYYHOTO
IHTENIEKTY.

He3Baxaroun Ha UHCIIEHHI BHKIUKH, SKI MOXYTb
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BuHukati npu interpamii ChatGPT y wHaBuaHHs, #HOro
MOTEHIIIad € 3HauHuM. Llel IHCTpyMeHT Ha/lae€ MUTTEBY MOBHY
JIOTIOMOTY, III0 MOKe OyTH OCOOJIMBO KOPHCHUM IJISl YUHIB, SIKi
BHUBYAIOTh HOBI MOBHM a00 CTUKalOTbCS 3 TPYIHOIIAMU B
YCHOMY Ta IHCbMOBOMY CIUIKYBaHHI. 3aBISIKM Takii
OIATPUMIl, YyYHI MalOTh MOJKJIHUBICTh OUTBII BIEBHEHO
BHCJIOBJTIOBATH CBO1 ayMkH 1 iaei. Kpim toro, ChatGPT crpusie
MiBUIICHHIO aBTOHOMIl Yy4HIB, OCKIJIbKA BOHH MOXYThb
3BEPTATHUCS 3a JOMOMOIOI Y Oy/Jb-sSKHUW Yac, IO J03BOJSE M
Kpaiie ympaBJIATH CBOIM HaBYaJbHUM mporecoM. Lle Takox
CTUMYJIFOE iX JI0 CaMOCTIHHOTO TIOIIyKYy iHdopMarii Ta
PO3BUTKY KPUTHUYHOTO MUCICHHS. Y MiATPUMII TPOOIEMHO-
opienToBaHoro HauanHs ChatGPT moxke BuCTynatu B poui
MOMIYHUKA, JIOTIOMaralo4d y4YHAM 3HaXOJUTH  PIIICHHA
CKJIaJIHMX 3aBJaHb 1 3aBAaHb, 10 320X0Uy€ AaKTUBHE HABYAHHS
Ta cmiBOpaito. Hapemri, BUKOPUCTaHHA I[bOTO IHCTPYMEHTY
cpusi€ ypi3HOMaHITHEHHIO METO/IIB BUKJIAJaHHSI, 1110 JI03BOJISIE
BUKJIaJlauaM aJanTyBaTH HaBYallbHI cTparterii go mnorped
Pi3HUX yUYHIB 1 CTBOPIOBATH OLIBII iHTEPAKTHUBHE Ta 3AJIydaroye
HaBYaJlbHE CEPEIOBHUIIIE.

TakuM YMHOM, MONPU MOXIIMBI HPOOIEMH, MOTEHLIAN
ChatGPT s mokpaiieHHs MpoIeCcy HaBYaHHS € 3HAYHUM 1
BapTO HOTO JOCHIKyBaTH Ta BUKOPHUCTOBYBAaTH B OCBITHIX
KOHTEKCTaXx.
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TEVMI®IKAIISI B OCBITHbOMY ITPOIECI TA i
BUIH

10.11. Hesunna
Kuiscokuii nayionanvuui ynisepcumem
imeni Tapaca lllesuenka

Beryn

["eitmidikarrisi, a0 BUKOPUCTAHHS ITPOBHX E€JIEMEHTIB y
HEITPOBUX KOHTEKCTaxX, CTaja CydYaCHUM TPEHJIOM B OCBITI.
BoHa cropwusie TiABHINEHHIO MOTHBAIlii, 3aIliKaBICHOCTI Ta
aKTUBHOCTI y4YHIB, BOJHOYAC JoroMararouud (opMyBaTH
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KIIFOUYOBI KOMIETEHTHOCTI. 3aBISKA ITPOBUM MeEXaHIKaM
MOKHA IHTETPYBAaTH CKJIaJHI HaBYadbHI 3aBJaHHS y I[IKaBi
CIleHapii, CTBOPIOIOYH CTUMYJIIOIOYE CEPEOBUINE IS
HaBYaHHS.

Ieitmidikariss 6a3yeTbcss HA TMCUXOJOTTUHUX MEXaH13Max
3aTy4eHHs, TAaKUX SIK MOTHUBAILisl, 3MarajibHiCTh, 3a0X0YCHHS Ta
coriayibHe BU3HaHHSA. OCHOBHI €JIeMeHTH reiMidikarii:

1. baiqm — cayryooTh IHAMKATOPOM JOCSTHEHb Ta
Iporpecy.

2. PiBHIi — BimoOpaxaiTh IOCTYIIOBE 3pOCTaHHS
CKJIaJTHOCTI 3aB/IaHb.

3. 3naukum (Oelimxki) — CHMBONI3YIOTh KOHKpPETHI
JOCATHEHHS.

4,  Peiitunrum  (Jdizepdopam) —  CTBOPIOIOTH

KOHKYPEHTHE CEepeIOBHILIE.

5. BipryaJbHi Haropoau — CHOpUSIOTH MIJKPIIUIEHHIO
MOBEIIHKA KOPUCTYBaYiB.

Buau reiimigixamii

1. Akagemiuna reiimigikanis: Buxopucranus irpoBux
€JIEMEHTIB IS OIlIHKHM 3HaHb, HAPUKIAA, Y GOpMi BIKTOPHH,
OaiB, 3HauKiB a00 peiitunris (Kapp, 2012).

2. ConianpHa reiimigikaunis: OpieHTOBaHa Ha
CHIBMpaI0 ad0 3MaraHHs MDK YYHSIMH 4Yepe3 1HTEpPaKTHUBHI
3aBJaHHs, O cupusie GopMyBaHHIO KOMaHIHOI poboTu (Groh,
2012).

3. Hudpora reiimigikanis: IaTerparis
crerianizoBaHux aojaatkiB, Takux sk Kahoot a6o Duolingo,
Profedeele  nmms  cTBopeHHs ~ IHTEpaKTHBHHX  BIIPaB
(Perejaslavska et al., 2018).

4. ®dizuyHa reiimidikania: Bxiouyae axkTuBHI irpu,
KBeCTH a00 pOJIbOBI CIICHApii, IO TMOEAHYIOTH (i3UIHY
AaKTUBHICTh 13 HaBUaHHSM (HaW4YaCTIIIIE BUKOPUCTOBYETHCS Y
JIOIIKUTBHIN OCBITI MiJ] Yac 3aHATH).
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IlepeBaru

* CTUMYJIOBaHHS KOTHITHBHHX IIPOLIECIB, TaKuX SK
yBara, MUCIICHHS Ta TIaM’ SITh.

* 3aJy4eHHS Y4YHIB JO AaKTUBHOTO HAaBYaHHS depe3
CTBOPEHHSI €JIEMEHTIB KOHKYPEHIIii Ta Haropoz.

» llomermeHHs: 3aCBOEHHS CKJIQJHUX TEM 3aBJSKU
iHTepakTHBHOCTI Ta Bi3yamizarii (Berk, 2014; Deterding et al.,
2011).

 IlinBuIIeHHS MOTHBAIIIl CTYICHTIB.

Buxiuku:

» IlepenacuueHHs IrpOBUMH €JIE€MEHTaMH, IO MOXKE
3HU3UTU €PEKTUBHICTb.

* Pusuk BTpatu QoKycy Ha OCHOBHHUX LUISIX uepe3
HaJMipHY IrpoBi3allifo.

* HeoOxianicTh aganTaiii 10 pi3HUX ayJUTOPIMH.

Oo0mexeHHs

[eitmidikariss moTpebye  peTeNnpbHOrO  IJIaHyBaHHS,
BHUCOKOTO PIBHS TEXHOJOTIYHOTO 3a0e3MeueHHs Ta BpaXyBaHHS
IHIMBIAYATPHIX OCOONMBOCTEH yuHIB. TakoXk ICHYe pHU3UK
3HIDKEHHS  JIOBTOTPUBAJIOTO  IHTEpECy uepe3  HaJIMipHY
mexaHi3ariiro (Kiryakova et al., 2014).

BucHoBkH

["eitmidikariis € MOTY>KHUM 1HCTPYMEHTOM MOJIepHi3arlii
OCBiTH, aje i 1l yCHilIHOi peanmi3auii morpiOHa rpamoTHa
IHTerpaliss y HaBYaJbHI IJIJAHK Ta BUKOPHUCTAHHS Cy4yacCHHUX
TeXHONOTri. Ii  BIpOBamKEeHHS  J03BOJNSAE  CTBOPUTH
IHHOBAIliliHE cepeloBUIle, SKe capuse (OPMYyBaHHIO SIK
KOTHITHBHUX, TaK 1 COI[IaJIbHUX HABUYOK yYHIB.
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BUKOPHUCTAHHSA OHJAWH PECYPCIB 1151
®OPMYBAHHS IHIHOMOBHOI JIHI BICTUYHOI
KOMIIETEHTHOCTI Y CTYJAEHTIB 3BO

T.0. Pabokyuma
Kuiscoxkuu nayionanvHuil yHigepcumem
imeni Tapaca Llleguenka

Y  cyyacHHX yMOBax pO3BUTKY iH(oOpMaLiiiHHX
TEXHOJOTi Ta riofamizamii OCBITH, OHJAWH pecypcu
BUSIBJISIIOTHCST €(PEKTUBHUM 1HCTPYMEHTOM JuIsi (popMyBaHHsI
IHIIIOMOBHO{ JIIHTBICTUYHOI KOMITETEHTHOCTI Y CTYJEHTIB.
OnnaifH pecypcw HaIarOTh CTYACHTaM MOXIJIMBICTH BUBYATH
1HO3eMHY MOBY B OYJIb-SIKUH 3pYYHUN U1 HUX 4Yac Ta y Oymb-
akoMy Micii. Bix BieoypokiB Ta IHTEpaKTUBHUX BIIPaB [0
MOBHHX JOJATKiB Ta irop — pi3HOMaHITHICTH MartepialiB
JI03BOJISIE CTYJCHTaM OOWpaTH Ti, SKi BIAMOBIAAIOTH IXHIM
0COOMCTUM yMOJA00aHHSIM 1 CTUJIIO HAaBYaHHS.

BaxmBoro mepeBaroro OHJIAMH PECypCiB € MOXKIUBICTD
r100abHOTO CHUIKYBAaHHS Ta B3aeMoii. 31mo0yBadi OCBITH
MOXXYTh OOMIHIOBAaTHCS JOCBIJIOM, CIIUIKYBAaTHUCA 3 HOCIMU
MOBH Ta IHIIMMHU CTYJIEHTAMH 3 YCHOTO CBITYy, PO3LIMPIOIOYH
CBOI MOBHI HaBHYKH Ta OTPHUMYIOUM TPAKTHKY B PI3HHX
minrBictuunux cutyamnisx (Huda et al., 2023, p. 796).

HeBim’eMHOIO  CKJIaJOBOIO  OHJIAHH  pecypciB €
IHIUBITyami3allis HaBuaabHOTO TIporecy. KokeH cTynmeHT
MO>Ke BHOpaTH Ti PeCypcCH, siKi HalHOUIbIIIEe BiAMOBIIAIOTh HOTO
notrpebam Ta piBHIO BuBYeHHS MoBu (Kuama, 2016, p. 56).
Ounnaiitn  mwiatrGopMu  TakOXK  HAJAlOTh  MOJKJIUBICTH
BUKOPHCTOBYBAaTH  IEPCOHATI30BaHI  METOJIM  BUBYCHHS,
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aJanTyl4d Marepiaad 10 1HAWBIIYyaJIbHHX MOTPeO KOXKHOTO
cryneHta. Came ToMy OHIIaiiH pecypcH B cdepi BUIIOI OCBITH
CTalIOTh HE TUTBKU JOJAATKOBHM IHCTPYMEHTOM I BHUBYCHHS
MOBH, aJi¢ ¥ BOXJIMBUM YUHHUKOM (DOpPMYBaHHS 1HIIOMOBHOL
JIHTBICTUYHOI KOMIIETEHTHOCTI cTyAeHTiB 3BO B ymoBax
Cy4acCHOTO OCBITHBOTO CEPEIOBHIIIA.

[TapanenbHO 3 OCHOBHUMU MepeBaramu, Ciiji 3a3HaA4YUTH,
0 BHUKOPUCTaHHS OHJAH pecypciB ans  (HopMyBaHHA
IHIIIOMOBHOI JIIHIBICTUYHOI KOMIIETEHTHOCTI BHUMAarac Bif
CTYJICHTIB BHCOKOI'O piBHS CaMOCTIHHOCTI Ta
BIJIMOBIIAJIBHOCTI.  YCIIIITHE  3aCBOEHHS  MaTepially Ta
JMOCATHEHHS ~ MaKCUMAllbHUX  PE3yJbTaTiB  BUMAararTh
CHCTEMAaTUYHOCTI Ta TIOCTIMHOI  CAMOOIIIHKH  BJIACHOTO
nporpecy (Erbaggio et al., 2012, p. 35).

BaxxnmBo Takok BpaxoByBaTH, IO HE BCI pecypcu
MalOTh OJHAKOBY SIKICTh 1 BIANOBIJAIOTh BHUMOIaM Cy4YacCHHUX
OCBITHIX cTaHaapTiB. Tomy [ AOCATHEHHS HaMKpanux
pe3yibTaTiB, HEOOXIHO BMUIO 0OuUpaTH Ta aHaji3yBaTu
JNOCTYIHI Marepianu. 30Kpema, BapTO BpaxoBYBaTH CIIOCIO
nojaadi HaBuajabHOTO Matepiany (Pavlenko et al., 2019).

JlonatkoBo, eeKTUBHE BUKOPHCTAHHS OHJIAlH PECypciB
BUMara€ BiJl BHUKJIAQJaviB ONMaHYBAHHS 1 PO3BHTKY HOBHX
METOJIUK, sIKi O ONTUMAaJILHO TIOE€IHYBAIN TPATUIIIMHAMA T IX1]
IO HaBuYaHHS 3 IHHOBaliWHUMHU TexHouorisiMu. CydacHi
BUKJIaTadi MaroTh aKTUBHO BIIPOBA/KYBaTH Ta
BJIOCKOHATIOBAaTH  OHJIAHH  KypCH, CHOPHUSIIOYM  JIOCTYILY
CTYJEHTIB J0 SIKICHOTO MOBHOT'O Marepialy Ta 3a0e3nedyrouu
ixHe cTablTbHE HABYAHHS.

3HAYHMUM YMHOM YyCIiX (OpPMYyBaHHS IHIIIOMOBHOI
JIHTBICTUYHOT ~KOMIIETEHTHOCTI 3a JIOMIOMOTOI0  OHJIAiH
pPEeCYpCIB 3aJICKUTh BiJ B3a€MOJII CTYJCHTIB, BUKJIAQJadiB Ta
OCBITHIX TuIaTdopM. 30amaHCOBAaHUN Ta CUCTEMATUIHUHN TT1IX1/1
JI0 BUKOPUCTaHHS OHJIAIH pecypciB cTae KIOYOBUM YNHHUKOM
JUISL JIOCSITHEHHSI SIKICHOTO TIOBHOI[IHHOTO PO3BHTKY MOBHUX
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HAaBHYOK CTYJICHTIB 3aKJIaJ[IB BUIIIOi OCBITH.
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ASSESSMENT, TEACHING AND LEARNING

Nina Solovey, Iryna Letunovska
Taras Shevchenko National University of Kyiv

Much scholarship has focused on the importance of
student assessment in teaching and learning in higher
education. In light of this it may be important: to define student
assessment and why it is important; to identify the forms and
purposes of student assessment in the teaching and learning
process; to discuss methods in student assessment; to make an
important distinction between assessment and grading. The
important assessment for learning is best described as a process
by which assessment information is used by teachers and
students to adjust their teaching strategies. Assessment,
teaching and learning are directly linked in the way as each
informs the others and is a powerful process that can optimise

96



®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

and inhibit learning, depending on how it is applied.

Assessment  for learning helps teachers gather
information to:

- plan and modify teaching and learning programmes for
individual students, groups of students and the class as a
whole;

- pinpoint students’ strengths so that both teachers and
students can build on them identify students’ learning needs in
a clear and constructive way so they can be addressed;

- involve parents, families in their children’s learning.

Assessment for learning provides students with
information and guidance so they can plan and manage the next
steps in their learning. It uses information to lead from what
has been learned to what needs to be learned next.

Assessment for learning should use a range of
approaches. These may include:

- day-to-day activities (such as learning conversations);

- a simple mental note taken by the teacher during
observation;

- a detailed analysis of a student’s work;

- assessment tools (which may be written items,
structured interview questions or items teachers make up
themselves).

What matters most is not so much the form of the
assessment, but how the information gathered is used to
improve teaching and learning. The primary purpose of
assessment is to improve students’ learning and teachers’
teaching as both respond to the information it provides.
Assessment for learning is an ongoing process that arises out of
the interaction between teaching and learning. What makes
assessment for learning effective is how well the information is
used.

Assessment can do more than simply diagnose and
identify students’ learning needs; it can be used to assist
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improvements across the education system in a cycle of
continuous improvement:

- Students and teachers can use the information gained
from assessment to determine their next teaching and learning
steps;

- Parents, families can be informed of next plans for
teaching and learning and the progress being made, so they can
play an active role in their children’s learning;

- School leaders can use the information for school-wide
planning, to support their teachers and determine professional
development needs;

- Communities and Boards of Trustees can use
assessment information to assist their governance role and their
decisions about staffing and resourcing;

- The Education Review Office can use assessment
information to inform its advice for school improvement.

The Ministry of Education can use assessment
information to undertake policy review and development at a
national level, so that government funding and policy
intervention is targeted appropriately to support improved
student outcome. There are some principles of assessment for
learning:

- Learning to learn;

- Building students’ assessment capability;

- Engaging and motivating;

- Content knowledge;

- Planned and communicated;

- Progressive and cumulative;

- Supports teaching and learning goals;

- Recognises social and cultural aspects of assessment;

- Teaching inquiry.

Above all, assessment for learning must be underpinned
by the utmost confidence that every student can improve.

Assessment for learning should enable reciprocal
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learning where teachers and students share and value each
other’s sense-making processes. Knowledge of the learner is
vital to ensure assessment is appropriate and fit for purpose.
Good assessment should focus less on “do they have the right
or wrong answer?” and more on making students’ thinking
visible to both teacher and student. It should help develop
understanding of the strategies and patterns students have
constructed in order to make sense of the world.

One of the most important purposes of assessment for
learning is the role it plays in student motivation. Knowledge
and understanding of what is to be achieved is not enough.
Students must want to make the effort and be willing to keep
on engaging, even when they find the learning difficult.
Developing students' assessment capabilities engages and
motivates them, and helps them to become more independent
learners. Assessment that encourages learning promotes
motivation by emphasising progress and achievement rather
than failure. When people succeed or fail, they explain it to
themselves in a variety of ways (effort, ability, mood,
knowledge, luck, help, clarity of instruction etc). It’s the
teacher’s role to shift explanations away from uncontrollable
ones, towards controllable ones. Assessment-capable students
feel greater ownership of their learning and are more likely to
attribute outcomes to factors within their control. This engages
and motivates students.

Knowledge of both curriculum and pedagogical content
is essential for effective assessment for learning. Teachers
require deep knowledge of the content to be taught and how
students learn it. This means having a clear understanding of
the concepts, a sense of the likely understandings and
misunderstandings students will bring to the classroom and
how to best facilitate new learning. o provide effective learning
opportunities, teachers need to understand the curriculum, its
goals, and how students can progress towards them.
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Assessment for learning is dependent on knowledgeable
teachers who can interpret their observations and act on those
interpretations to enhance learning.

Assessment for learning should be built into teachers’
planning as a part of everyday classroom practice. Learning
goals, teaching strategies and assessment criteria should be
carefully matched. Students should know in advance what they
will learn, as well as how and why they are to be assessed.
Teachers’ programme planning should be flexible so that they
can make changes in response to new information,
opportunities. Their planning needs to include strategies to
check students understand the goals they are pursuing and the
criteria that will be applied in assessing their work. How
students will receive feedback, how they will take part in
assessing their learning and how they will be helped to make
further progress should also be planned. A teacher’s planning
should provide opportunities for both student and teacher to
obtain information about progress towards learning goals, and
use it to direct the learning process.

In the classroom, non-judgemental exploration of
teachers’ and students’ own cultural values, assumptions and
understandings about learning and assessment may help them
to use the differences that surface to develop their own
strengths, and identify areas for improvement. Effective
assessment practice needs to recognise different values,
assumptions and understandings and the impact they have on
how students may respond to different assessment approaches.
Effective assessment practice should plan for collaborative and
collective assessment, in both formal and informal contexts, in
order to reflect the educational values of different cultures,
backgrounds and experiences.

The assessment for learning process can unlock the
approaches used by students and help them to become more
aware of not only what they are learning, but how they are
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learning it. This permits students to take control of their own
learning, by developing their skills of self-regulation. Students
can then discuss their developing understanding with their
teachers, parents, families. Independent learners have the
ability to seek out and gain new skills, new knowledge and new
understanding, according to their own needs and learning
goals. Students should be educated in ways that build their
assessment capabilities, so they can take increasing control of
their own learning and become more effective and independent
learners. To be effective, assessment for learning needs to take
place within a positive learning environment. Students should
be encouraged to take risks and make errors, and understand
that wrong answers can assist learning just as effectively as
right answers.
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IHHOBALI/HI ITIIXO/U 10 BUKJIAJAHHS
AHTJIICHLKOI MOBH JIJISI CTYIEHTIB-
MOJIITOJIOTIB Y 3AKJIAJIAX BUIIIOi OCBITH

T.A. Ilenxo
Kuiscokuii nayionanvnui ynisepcumem
imeni Tapaca Lllesuenka

Y cyuacHMX yMoBax TioOamizamii Ta  pO3BUTKY
MDKHApPOJHUX BIIHOCHH BOJIOMIHHS aHTJIHCHKOI0 MOBOIO €
KPUTUYHO  B@XKIWBUM  JUII  CTYACHTIB  CHEIiaIbHOCTI
"mositoniorist". JIns HUX aHrJIiichKa MOBa HE JIUIIE € 3ac000M
CHUIKYBaHHS, a H IHCTPYMEHTOM Ipo¢eciiiHOl TISAIbHOCTI, 110
JIOTIOMAara€e OpiEHTYBATHUCS Y CBITOBUX IOJITHUYHUX IPOIIECaXx,
JOCHIJDKEHHAX, MyOmikamisx 1 KOMyHIKamii 3 KoJieramu 3
pi3HUX KpaiH. Y 3B'I3Ky 3 UMM 3pOCTa€ HEOOXIAHICTb
YIAOCKOHAJIEHHST METOJMK BUKJIAJIaHHS aHTJIMChKOI MOBH B
3aknanax Bumoi ocBiTH (3BO), opieHTOBaHMX Ha MiATOTOBKY
MOJIITOJIOTIB.

1. OcoOnmuBocCTI BUKIQOAaHHSI AaHIJIHACHKOI MOBH JUIA
CTYJCHTIB-TIONITOJNIOTIB. ~ BuUKIamaHHsS  aHTIINACBKOI 7S
MaiOyTHIX TMOJITOJIOTIB BIAPI3HAETHCS Bl TPaJULIITHOTO
MiIXOMy 1O HaBYaHHS 3arajlbHOi  aHTJIKWCBHKOI  MOBH.
OCHOBHUMH XapaKTEpPUCTUKAMU TAaKOi HaBYAIBHOI MPOrpaMu
€:

1.1. ®okyc Ha cnemiamizoBaHiid Jekcuii. CTyaeHTH-
MOJIITOJIOTY TOBUHHI MaTH 3HAHHSA 3 TAKUX TeM, K MIKHAPOJIHI
BITHOCHHH, TIOJITUYHA  aHAJITHKA, TPAaBOBI  CHUCTEMH,
koH(tikTOOTIs TOO. Ile BMMarae BKIIOUEHHS y Tporpamy
HaBYaHHS CIICLIaJLHUX TEM 1 TEKCTiB, M0 JO03BOJISIOTH
OBOJIOAITH TPOQITEHOIO TEPMIHOJIOTIETO.

1.2. [aTerpartis KyJbTypHOTO Ta MOJITUYHOTO KOHTEKCTY.
AHTJIOMOBHI KpaiHM MalTh CBOi TMOJITHYHI Tpagulii Ta
cnenudiky. HaB4anHs aHTIIHACHKOT IS TTOJITOJIOTIB MTOBUHHO

102



®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

crpusiTH POPMyBaHHIO KyJIbTYypHOI 0013HAHOCTI CTYACHTIB, 110
JoToMarae  yHUKHYTH HEMOPO3YMiHb Y  MDKKYJIbTYpPHIH
KOMYHIKaIii.

2. InnoBamiitHi Meroan BukiIamgaHHs. CydacHi MiIXOIU
0 BUKIAQJAaHHA AaHTJIHCHKOI MOBH CTYyJAEHTaM-TOJITOJIOTaM
aKIEHTYIOTh Ha TPAKTUYHUX 3HAHHSIX Ta IHTEPAKTHBHUX
MeTtoaax. HaitOoinpir epekTHBHI 3 HUX BKIIIOYAIOTh:

2.1. IlpoextHe HaB4yaHHs. PoboTa Haj mpoekTamu, sKi
CTOCYIOThCSl aKTyalbHHX TOJITHYHUX MPOOJIeM, ormoMarae
CTYJICHTaM HE TUIBKH TIOKpaIlyBaTH 3HAaHHS MOBH, a U
aHaJI3yBaTH peajbHI TMOJITHYHI KEWCH, TNpPEe3eHTYBaTH Ta
3aXMIATH BJIACH] JOCIIKEHHS aHTIIHCHKOI0 MOBOIO.

2.2. Keticouii meton. Lleit meTon 3amydae CTyAEHTIB 10
pO3TISAYy KOHKPETHHX TOJITHYHUX CHUTyallill (HampuKIiIa,
BUOOpIB, MDKHAPOJHUX KOHQIIIKTIB), IO JJO3BOJSE M
aHaji3yBaTH, JUCKYTyBaTH Ta  BIJICTOIOBAaTH  IO3HMIIIT
1HO3E€MHOI0 MOBOIO.

2.3. Cumynsauii Tta ponboBi irpu. IlpoBeneHHs
cumyisiid - 3acimane  OOH, €Bpomeiicekoro Coro3y abo
TUTUIOMATHYHUX MIEepPEroBOPiB JI03BOJISIE CTYJEHTaM
BUNIPOOYBaTH pealbHI CIeHapii MOJITUYHOI KOMYyHiKamii Ta
PO3BHUBATH HABUYKH NIEPEKOHJIMBOI apryMeHTaIlii aHTTIHCHKOIO0
MOBOIO.

2.4. IatepakTuBHI MIaTGOPMHU Ta EIEKTPOHHI PECYpCH.
Buxopucranss onnaitH-mardopwM, tTakux sk Kahoot, Quizlet, i
maaTdopMu JuIsi 0OOMIHY JOCBIIOM (HAmpuKIaa, MIKHAPOJIHI
dbopymMu Ta 4YaTH), CIOPHUSE PO3BUTKY MOBHUX HABUYOK Y
He(OpMaTHbHOMY CEepEIOBHIIT.

3. PO3BUTOK KpUTHYHOIO MHCIEHHS Ta AaHATITUHYHHX
HABUYOK. BaXTMBUM €1€MEHTOM MiArOTOBKH TMOJITOJOTIB €
PO3BUTOK KPUTUYHOTO MHUCJICHHSI. Y TIHOMY KOHTEKCTI
BUKJIaJ[aul aHTJI1HChKOT MOBU MalOTh CTBOPIOBATH YMOBHU IS
aHaJi3y, MOPIBHSAHHS PI3HUX MOJITUYHUX MO3MLIN Ta MOTJISAIB,
10 € aKTyaJIbHUM JUTsl MalOyTHIX (axiBiiB. Hampuknan:

103



PHILOLOGICAL AND PEDAGOGICAL STUDIES

3.1. AmHami3 aHrJIOMOBHHX JDKepen (cTaTed, HOBHH,
nochimkens). lle ngo3Bonse cTyaeHTam 3HalomuTHCA 3
nepiopKepenamMu  iHdopmallii Ta TIOPIBHIOBATH aHTJIOMOBHI
JpKepesa 3 JOKaTbHIMH.

3.2. lebatu Ta muckycii. [IpoBenennst ne6ariB Ha TeMU
Cy4acHOi MOJITUKH 320X04Y€ CTYJEHTIB 10 (popMyIIOBaHHS Ta
3aXMCTy BJIACHOI TOYKH 30pYy, IO PO3BHBAE IXHIO 3/aTHICTH
MUCIUTH KPUTHYHO.

4. BuxkopHuCTaHHS aBTEHTHYHUX MaTepianiB. 3alydeHHs
ABTEHTUYHUX MaTepiaiiB, TaKUX SK 1HO3€MHI HOBHMHHI
BHUITYCKH, TIOJIITHYHI OTJISIM, HAyKOBI CTAaTTI Ta IHTEPB'IO 3
NONITHYHAMH  JTJIEpaMHU, JI03BOJIIE CTYACHTaM OTPHUMATH
JOCTYIl JI0 pPEaJIbHOTO MOBHOTO CEpEOBHUINA Ta aKTyalbHOI
iHpopmarii. Ile posmmuproe ixHIMW CIOBHUKOBUH 3armac,
HiIBUIY€ PIBEHb PO3YMIHHS AHTJIMCHKOI MOBH Ta JOIOMArae
po3ibpaTucs B CydacHUX MOJITHYHUX TpeHaax. Hampuxian,
aHayi3 BUCTYIIB CBITOBHX JijepiB abo nuckyciii B OOH Hagae
CTYJEHTaM 3MOTYy crocTepiratu 3a ¢opMaMu AUIMIOMATHYHOI
PUTOPUKH Ta PO3BHBAE iXHE BMIHHS BHCIIOBJIIOBATH TyMKH B
pamMKax KyJbTypHHX Ta MOJITHYHUX BIIMIHHOCTEH.

5. Bukopucranusi MyJIbTUMEAIHHUX TexHoorii. CyyacHi
MYJIBTUME/IIHI TEXHOJIOT11, TaKi SK BiJICOJICKIIi], IHTEPaKTUBHI
KapTH, CUMYJISITOPH, a TAKOXK MOOUTbHI JOJIATKH 1T BUBYCHHS
MOBH, € IIHHAMH IHCTPYMEHTaMHU Ui PO3BUTKY HABUYOK
pO3yMiHHS Ta aHamizy iHpopMmamii aHTIIHCHKOI MOBOIO.
Buknamgaui MOXyTh BHUKOPHUCTOBYBAaTH Takl IUIATOPMH SK
YouTube a1 mnokasy HOMTUYHMX MoAid abo IUCKYCid, a
TaKOX CIEIiali30BaHl JOJATKU NI 30aradeHHs JEKCUKU Ta
BIIIPAlLlIOBaHHS BHUMOBU. BUKOpUCTaHHS 1IUX TEXHOJIOTIN
pOOUTH TpOIEC HABYAHHA OUTBII 3aXOIUTIOIYMM Ta Jae
MOJIMBICTh ~ CTYJICHTaM  TPAKTHKYBaTH  aHTJINWCBKY B
IHTepaKTUBHOMY (hopmari.

6. [IpakTrka HaMMCAaHHS aHAMITUYHUX TEKCTiB. OAHUM 13
BXUIMBUX AaCHEKTIB HaBUaHHS aHTJIHCBKOI MOBHU IS
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HOJITOJNIOTIB € PO3BUTOK HABMYOK HANMCAHHA aHAJTITHYHUX
TeKcTiB. CTyIeHTH MOBUHHI BMITH F'OTYBAaTH PE3IOME HAyKOBUX
CTaTel, peleH3ii, OrsAu Ta AHATITUYHI 3BITH AHTIIHCHKOIO
MoBoto. lle momomarae iM HaBYHMTHCS BUCIIOBIIOBATH CBOI
OYMKH B THCHMOBIH (opmi, TOTPUMYIOUHCH aKaJAEeMiYHOTO
CTMJIIO Ta TpaBWJI CTPYKTYpOBAaHOCTI TeKcTy. Bukmamgaui
MOXYTh BHKOPHCTOBYBATH 3aBJIaHHS Ha HaIMCaHHS ece abo
aHAJIITUYHUX JOMNOBiAEH A TPEHYBAaHHS TaKUX HABUYOK, IO
CTaHe Yy MPUTOJIi CTYJEHTaM 5K Y MOJAIBIIIOMY HaBYaHHI, TaK 1
B npodeciiiHiil AisUTBHOCTI.

BucnoBok. BuknaganHs aHTIIHCBKOI MOBH CTyJCHTaM-
MOJIITOJIOTaM BHMAara€ BIPOBA/UKEHHS CyY4aCHHX METOJHK Ta
IHHOBAIIfHUX 1HCTpYMeHTIB. [loenHaHHS creriani30BaHOro
KOHTEHTY, MYJIbTHUMEAIMHUX  TEXHOJIOTIH, aBTEHTHYHUX
MmarepiajiB Ta NPAKTUKU HANHMCAHHS AaHATITUYHUX TEKCTIiB
JI03BOJIIE MIArOTYBAaTH MalOyTHIX (axiBLUIB 10 pobOTH Yy
MDKHapogHOMy  cepepoBumii. lle  crnpusie  po3BUTKY
KOMYHIKaTUBHMX  HAaBHYOK,  AHAJIITUYHOTO  MHCIICHHS,
3ATHOCTI apryMEHTYBaTH Ta OOIPYHTOBYBAaTH CBOi ixei
AHIJIMCHKOI0 MOBOIO, II0 € KJIIOUOBMMH KOMIIETEHIISIMU IS
HOJIITOJIOTB.

Buknaganas — aHrmiicbkoi MOBH IS CTYICHTIB-
MOJTITOJIOTIB MIOBUHHO 0a3yBaTHCS HA IHHOBAIIMHUX MiIX0/1aX,
K1 TIOEHYIOTh BUBYCHHS CIIEL1aJ1I30BAaHO JIGKCUKU, PO3BUTOK
KOMYHIKaTHBHMX HAaBHUYOK Ta (OPMYBaHHS KPUTHYHOTO
MHCIEHHs. [HTerparis npakTHYHUX METOIB Ta BUKOPUCTAHHS
Cy4YacHUX TEXHOJIOT1H crpusie OUIbII e(pEeKTUBHOMY 3aCBOEHHIO
marepiany, MiIBUIIY€ MOTHBAIIO CTYJIEHTIB Ta MiATOTOBIIOE
iX 10 BHUKIHKIB Mpo¢eciiHOl HISUTBHOCTI Y MIDKHApPOIHOMY
CEpPEeIOBHIII.
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CYUYACHI METO/IY BUKJIAJAHHS AHTJIIICHKOI
MOBH HA T'YMAHITAPHUX ®AKYJBTETAX

C.0. Yepnuwosa
Kuiscokuii nayionanvuuu ynisepcumem
imeni Tapaca lllesuenka

4 yepBHs 2024 poxy BepxoBna Paga Ykpainu npuiinsna
3akoH Ne 9432, 3rigHO AKOT0 aHIJiCbKa MOBa OTPUMYE CTaTycC
OJIHI€T 3 MOB MIXKHAPOJIHOTO CIUIKYBaHHs B Y KpaiHi.

Tak nHanpukiaii 2026 poky BOJIOAIHHS aHTJIHACHKOIO
MOBOIO CTaHE JKUTTEBO HEOOXITHOIO MOTPEOO0 MIsi 6araThox
COIIAJIbHUX MPOIIAPKiB HACEIEHHS, a JUIsl OUIBIIOCTI KaTeropin
JePKCITYKOOBIIB  000OB’SI3KOBOI0O  YMOBOIO TIPUHHATTA Ha
poborty.

OuikyeTbcs, IO pe3yJbTaTOM IbOIO 3aKOHY CTaHe
OinpIna iHTerpamis YKpaiHM 3 JIEMOKPAaTUYHUM CBITOM,
i IBUIIICHHS KOHKYPEHTHOCIIPOMOKHOCTI YKpaiHCBKUX
CHEIaNlICTIB, CHPHUIATHME 3allyueHHI0 OUIbIIOl  KUIBKOCTI
IHBECTULIIH B YKpAiHCbKY EKOHOMIKY, CIPHUATUME PO3BHUTKY
OCBITH Ta KyJIbTYpH, HOKpPALIUTh POOOTY JI€p’KaBHUX OpraHiB
BJIAJIH.

OpHak, 3a yMOBH, IIO 3HayHa YacTWHA HAcCeJIEHHS He
BOJIOJIITUME AHTJIIMCHKOI0 MOBOIO 1€ CIIPUYMHUTH 1 HETaTHUBHI
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HACJIIJIKH, TaKi sIK COIllallbHy HEPIBHICTh, BIATIK Mpodecionain
13 Jep)KaBHUX OpraHiB BJaad, 3MEHIIUTH MOMYJSPHICTh
YKpaiHCbKOI MOBH TOLIO.

Tak 3rigHo mpoBeaeHoro y 2023 porri COIIOJIOTIYHOTO
onutyBaHHs komnasietro KMIC nume 23 % ykpaiHIiB MOXYTh
YUTATH Ta MUCATH AHTTICHKOI0 MOBOIO, & TAKOXK CIIJIKYBATHCS
Hel0 Ha moOyToBomy 4M mpodeciiiHomy piBHI (M. SumrHuk
PiBeHp BONOAIHHSA aAHIJIIMCHKOK Ta IHIIMMU 1HO3EMHHUMU
MOBaMHU B YKpaiHi: pe3ylbTaTH KUIbKICHOTO COLIOJOTiYHOTO
JOCHIIKEHHsI TpoBeneHoro y rpyani 2022 — ciuni 2023 //
https://Kiis.com.ua/?lang=ukr&cat=reports&id=1210&page=1).

YacTtka gopocroro HaceneHHA YKpaiHu, sike Borogie
NeBHOK MipoK iHO3eMHUMMU MOBaMu

6%

® MatoTb NeBHi 3HaHHS TPbOX i
Ginblue iHO3eMHUX MOB

32%
® [1BOX iHO3EMHUX MOB
= OHi€l iIHO3eMHOT MOBU

He Bonopgitote

40%

Taka cuTyaris CTaBUTh TMIABUINCHI BUMOTH JIO
BUKJIQJIAHHS aHTJIIMCHKOI MOBM B YyCIX 3aKJIajax OCBITH, a
0cOo0JIMBO Ha T'yMaHITapHUX (haKyJIbTeTax, /1€ 3HaHHS MOBHU €
OJTHUM 3 KIJIFOYOBUX YMOB IS MpodeciitHoi peanizarii.

IIuTanus BUBUYCHHSA METOJI0JIOT1T BUKJIaJIaHHS
aHTIChKOI MOBHM BXE JaBHO mniepeOyBae y  (Qokyci
ykpainchkux HaykoBliB. Tak 3. Ocama Ta O. MatBeenko, T.
Tannypa, H. binan, A. binonepkoBenps, b. I'puaneBa pocutsb
IPYHTOBHO  MpPONPAIIOBAIM  METOMOJIOTII0  BHKJIAQJAHHS
aHIJIIMCbKOT MOBM Ha T'yMaHITapHUX (paKyyIbTeTax.

OpHak  HEBNMHHUN  PO3BUTOK  TEXHOJIOTIH  Ta
JI/DKATANI3aIlisl ~ OCBITHBOTO  TPOIECY  CTAaBUTh  IEpen
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HAayKOBISIMM ~ HOBI ~ BHMOTM  Opradi3amii  MeTOIOJIOoTii
BUKIIQJ]aHHSI, 30KpeMa 1 aHTTiCbKOi MOBH.

LikaBi HaBYaabHI irpu

He BapTo Henoo11HIOBaTH 3HAYE€HHS IFPOBUX MPOrpam uu
JMOJATKIB Yy JKUTTI CTyHdeHTiB. CporogHi icHye Oarato sk
IUIATHUX, TaK 1 OE3KOLITOBHUX IMpOrpaM, CHOpSIMOBaHHX Ha
BUBYCHHS JIGKCMKM YM TpaMaTUKH B IrpoBid  dopwmi
(Muhammad, Wawan, Aziid, 2020).

BipryanbHa peajbHicTh

[lonpu Te, w0 TexHOJOrIi BIpTyaJlbHOI pPEaTbHOCTI
BifoMi e 3 movatky 90 pokiB, came 3apa3 BOHH OTpUMAaIU
MOMYJISIPHICTh  3aBISKU 3/eNIeBIeHHI0 Tiporpam. ChOorojHi
JI0JlaHa YW BIpTyaJibHa pPEAIbHICTh B YKpaiHi € 0COOIMBO
MOMYJIAPHOIO Yy HaBYaHHI [IT€H, OJHAK IIJIKOM MOJXeE
PO3LIMPUTH METOJMKY BHUKJIAJaHHA AaHIJIHCPKOI MOBH Yy
BHUIIAX.

Tak 3aBasgkM JAONaHIW YW BIpPTyaldbHIA peanbHOCTI
CTYIEHTH MOXYTh 3aHYPUTHCS B aHIJIOMOBHUI KOHTEKCT,
OaxxaHy ernoxy 4M OOCTaBMHH, SIKi JONIOMOXYTh iM Kpalie
OCBOITHCS Ta BiauyTH MOBY. lle cxoxe Ha TenemopTarliio B
IHIIHH CBIT, HE BCTaroun 3 quBaHa (Parmaxi, 2020).

InTerpauisi TexnoJiorii

Baxxki poku manzemii BIAKpWIMA 111 0aratbox 4apiBHUMA
CBIT OHJAWH TEXHOJIOTM, IO [JO3BOSJIM Ha BiAcTaHI
opranizyBatu pobGoty rpymu. OpaHak, TMONPH YHUCICHHI
nepeBard poOOTH 31 CTyJEHTaMU B peXuMi oduiaiiH, OHIaH
TEXHOJIOTIl MaloTh BEIMKY KUIbKICTH IepeBar, a O0COOJIMBO
3apa3, KOJIM YacTWHA CTYICHTIB mepedyBae 3a kopjoHoM. lle
JO3BOJIUTH CTY/AEHTaM Kpalle MOPUHYTHU B CBIT OJUH OJHOTO.
Tak cTyaeHTH, MO 3ATUIIWINCS B YKpaiHi 3MOKYTh CTBOPUTH
BiJIOBITHUN KOHTEKCT JUISI THUX, XTO BHUIXaB Ta CIPUSTUMYTh
30epe)KCHHIO OCTAaHHIMHU CBO€i HAIlIOHAJIBHOI 1ACHTHYHOCTI, a
CTYIEHTH, 1[0 TmepedyBaloTh 3a KOPJIOHOM JO3BOJIATH
YKPaiHIIM ~ PO3LIMPUTH MEXi KYJIbTYPHOTO CHPHUUHATTS
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1HO3eMHOT'O TPOCTOPY Ta TOTIUOJIATh 3HAHHS PO3MOBHOI
anrniiicekoi moBu (Chen, 2022).

Ieiimiikania anriiicbkoi MOBHI

Jlns GaraThoX BUKIIAAa4yiB MOHATTA reiimMidikanii HOCUTh
HEraTUBHHUHA KOHTEKCT, aJUKe B TOM 4yac, KOJIU CTYyAEHTH IpaloTh
y BIZICOITPH BOHHM MOTJIM O 3aifHATHCA KOPHUCHHUMH CIIpaBaMH,
[0 CIPHUSIN 1X OCBITHBOMY pPOCTy. A€ (pakT 3anuImaeTbest
HE3MIHHUM — CTYJAEHTH TpaloTh y BiAeoirpu. To domy O He
OYOJIUTH LeH TMpolec i MPUMYCUTH BiI€OIrpH MpAaLIOBATH Ha
KopucTh Hayku? ChOTOJHI BXKE € HaBUYaJbHI ITPH, J€ KOXEH
MOBHHMH BHKIHMK CTa€ 3axOIUIIOIOYMM KBECTOM. Takox
KOPUCHOIO MOXe OyTu 1 Oyab-siKa iHIIa rpa, Ii0 BiOyBaeThCs 3
HocleM MOBU. I'pyna cTyzneHTiB rpae B Ipy, iM Tpeba CHUIbHO
BHpIITyBaTH TIOCTABJICHI 3aBAaHHS, a BIATaK iM Tpeda Mix
coboro komyHikyBatu (Safeer, Choudhry, Kashifa, 2024).

InTerpanisi ITYy4HOro iHTEJIEKTY

[le kxinbKa pOKiB TOMY CTBOPEHHS IITYYHOT'O 1HTENEKTY
BUKJIMKAJIO CKENCUC, OJHAaK 3apa3 OaraTo NUTaHb YXe
BUPIIIYETHCS 3a HOTO normomororo. Lle cBiquuTh mpo Te, mo B
Maii0yTHbOMY HOro ydacTb y BCIX c¢epax HaIIoro MXHUTTA
HEBIMHHO 3pocTaTuMe. Bike cbOorojHi iCHyIOTh MpOrpamMH Ha
OCHOBI IITYYHOI'O IHTENEKTY 3 BHUBUEHHS AHIIIHCHKOI MOBH.
HaiiBinomima — e «EnglishAl».

HII 3a6e3neuye aganTUBHE HAaBYAHHS, KOJIHM 3MICT KypCy
PO3BUBAETHCS 3AJIEKHO BIJ MPOAYKTHUBHOCTI cTyleHTa. Lle
O3Hauae, L0 SAKIIO BH IIBUJIKO OCBOIT€ IEBHI IOHATTS,
cucTeMa 3alpoIlOHye BaM OUIbII CKJIAIHI 3aBJaHHs, BOAHOYAC
BOHA 30CEPENUTHCS Ha OO0NACTAX, SKi BUMAararmTh OiIbIIe
HPaKTUKU.

Taki nmomatku, sk «FluentlQ», BHKOPUCTOBYIOTH
MITYYHUH 1HTEJEKT IS CTBOPEHHS MEPCOHATI30BAaHMX TECTIiB
OIIHIOBAHHS, AJaNTYIOUM 3alUTaHHS Ha OCHOBI BIAMOBiAEH
KopuctyBaya. Lle rapaHTye, 110 KOXEH TECT € YHIKalIbHUM 1
a/IaTOBAHUM JI0 PiBHS KOXKHOTO CTY/ICHTA.
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3aBJIKU IUTYYHOMY IHTEJIEKTY BHMBUECHHS aHIJIIHCBKOI
CTae I1HIUBIAyaJlbHUM JOCBIJIOM, aJalTOBaHUM JO KOXHOT
moguHu. Ll TeXHooris BiIKpUBAa€E HOBI MOMIIMBOCTI IS
HIBUALIOTO, €(EeKTUBHIIOrO0 Ta MPUEMHINIONO HaBYaHHSA

(AlTwijri, Alghizzi, 2024).
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AKTYAJIBHI ITPOBJIEMH METOJUKH BUK/IAJAHHA
ITPO®ECIHHO OPIEHTOBAHOI AHIJITHCHKOI MOBH HA
HE®UIOJIOTTYHUX ®AKYIBTETAX

TOPICAL ISSUES IN METHODOLOGY OF TEACHING ESP
TO STUDENTS OF NON-LINGUISTIC FACULTIES
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INPOEKTHA POBOTA TA NPE3EHTAILIIL 3
IHO3EMHOI MOBH Y ®OPMYBAHHI
MMPO®ECIMHOI KOMIIETEHIII CTYJAEHTA

I'JI. Andpocwk, O.A. Cuoopenko
Kuiscokuii nayionanouuu ynisepcumem
imeni Tapaca Lllesuenka

B ymoBax ¢opMyBaHHS €IMHOTO 3arajlbHOEBPOMEHCHKOTO
OCBITHBOTO Ta HAYKOBOTO IMPOCTOPY HaOyBae 0OCOOIUBOTO
3HAYeHHS 3alpOBa/PKEHHS METOIB BUKIAJaHHS MOB, SKi
CTUMYJIIOIOTh HE3aJISKHICTh TyMKH, CYJKSHHS Ta JIil Y 3B’ SI3KY
3 COLliaJIbHUMH BMIHHSIMH Ta BIAMOBiTabHICTIO [4].

Ha »xainp, 3aHATTA 3 1HO3€MHOi MOBHU Yy 3aKJaJax BHIIO1
OCBITM HE 3aBXKIM NPUHOCATH OaxkaHi pe3ynpTaTd. SIKiCTh
MIPOBEACHHS 3aHTh 3HIKYE, HacamImepe s, 0OMeKeHa KUTbKICTh
HaBYAIIbHUX TOJIUH Ha HEMOBHHX (bakynpTeTax,
OJIHOMAHITHICTh ~METOJIB HAaBYaHHA, SKi BUKOPHCTOBYE
BUKJIaJa4, IIBHJKE IMPOXO/HKCHHS Marepially Ta, MOXJIHUBO,
TUCK Ha CTYACHTIB 3 OOKy BHKJIaJadya 3 METOI JIOCSTHEHHS
BHUCOKMX HaBUAIBHHUX pe3ynbTariB. OTKe, mepea BUKIAgaueM
[IOCTa€ 3aBJaHHS 3alllIkaBUTU CBOIX CTyAeHTIB. [lns 1poro
MOTPiOHO TMIJBHINUTH AaKTUBHICTh CTY/JCHTIB Ha 3aHATTSX,
CTBOPUTH HEBHMYIIEHY arMocdepy Ta Ypi3HOMAHITHUTU
METOIM HaBYAHHSI.

Cepen meTogiB, sIKI CIIOHYKAlOTh CTYJEHTIB 0 aKTUBHOL
poOOTH, iHILIIOIOTH iX TBOPUYICTH 1 CHPHUSIOTH PO3BUTKY
KOMYHIKaTHBHHX HaBHYOK € TIPE3EHTallis Ta MPOEKTHA poOoTa.

BBeneHHs MpOeKTHOI POOOTHM B MPaKTUKy BUKIAAAHHS
1HO3EMHOI MOBH Mae€ IIAHATH SIKICTh BUKIAJAHHS 1 BUBYEHHS
moBu. Sk 3ayBaxxye mpodecop C.Kpumcbkmii, «JlocBin
MaiOyTHHOTBOPEHHS Ta  KOHCTPYIOBaHHS B  CydyacHIH
[UBLTI3allii TOKa3aB, 110 3iCHEHHS aKTiB Mepexoay Bia Teopii
0 TPaKTUKW, Bi MHHYJIOTO JI0 MaiOyTHBOTO, BiA
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MOTEHIIIAJIBHOTO JI0 AaKTyaJIbHOTO0 TOTPEOYIOTh AiSUTBHOCTI
0coOMMBOro Tumy. Takow AISUIBHICTIO 1  BUSIBISETHCA
MPOEKTYBaHHS Ta HOTO TOJIOBHE KOHIICTITYaJIbHE BUPAXKCHHS —
npoekt» [1]. Came CI0BO «HpPOEKT» TMOXOAWUTH  Bij
JATUHCBKOTO «projectus» 1 OyKBaldbHO O3HA4Ya€ «KUHYTUH
Briepen». [IpoekTyBaHHS — OCOONMBHMIA THUI I1HTEICKTYadbHOL
JUSTTBHOCTI, BIJIMIHHOIO OCOOJIMBICTIO SIKOTO € TIEPCIEKTHBHA
Opi€HTAallis, MPAKTUYHO CIPSAMOBaHEe A0OCTimKeHHs [5].

Metox mpoekTiB OyB 3alpoONOHOBAHUN Ha MoYaTKy XX
cTopiuusi amepukaHcbkuM mneaaroramu JIk. [lproi Ta V.
KinmarpikoM, ski HamaraJmcs BWHAWTH CIIOCIO PO3BUTKY
AKTUBHOTO CAaMOCTIMHOTO MUCIEHHSI CTY/ACHTIB 3 METOI0
HAaBYUTH 1X HE TUIBKM 3amaM siTOBYBaTH 1 BIATBOPIOBATH
3HAaHHA, OTPUMMAaHl Ha 3aHATTI, a U BUKOPHUCTOBYBAaTH iX Ha
npakTuil. BUBYEHHAM Npe3eHTaliid TakoX 3alMalluch TaKi
HaykoBii sk €. Komnins, €. C. Ilonat, E. I'. ApBanitomyno, B.
B.Cadonora Ta inmi. Ha cydacHOMy eTami po3BHUTKY OCBITH
MPOEKTHA METOJUKA JETalbHO BUBYAETHCS SIK 3apyOKHUMU
Tak 1 BITYM3HIHUMHU HAyKOBIISIMH. B mocmimkennsax S. Haines,
G. Carter, H. Thomas, S. Estaire, J. Zanyn, D. Fried-Booth, T.
Hutchinson, N. Vidal, F.L. Stoller Bu3Ha4YeHi OCHOBHi
XapaKTePUCTHKH TIPOEKTHOI METOIUKHA Ta BHIU IPOEKTIB,
omHMcaHa TOCTIIOBHICTh peati3allii MpPOeKTIB y HaBYAJILHOMY
npoleci nmpu BukiaaanHi iHozeMHol MoBU. €. C. Ilomat Oymno
y3arajlbHeHO METOAMYHY KiIacH(iKallilo MPOEKTIB Ta ONUCAHO
JIOCB1J] MDKHApOIHUX [HTEpHET-TIPOEKTIB.

Y TumoBiii mporpaMi BUKIAJaHHSA aHTIIHACHKOT MOBH JIs
npodeciiHOro CHINTKYyBaHHs, sKa yKJIaJeHa IIiJ erilor
MiHicTepcTBa OCBITH 1 Hayku YKpaiHM 3a CIPHUSHHS
Bputancekoi Panu (2005 pik), mpoekTHI poOOTI NPUILIAETHCA
0coONMMBa yBara SIK METOAMIN, IO JONOMAara€ IoA0IaTh
IpOrajiiHy MK BHBUYEHHSM MOBH Ta KOPHCTYBaHHSAM HEIO,
320X0YYIOUH CTYACHTIB J0 TOTO, 1100 BOHU BUUIILIH 32 MEXi
aymutopii BH3 Tta mepenecnucs y mpodeciitHe cepemoBHIie
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[4]. Takum YuHOM BOHA € IIHHMM CIHOCOOOM pEaIbHOTO
BUKOPHCTAHHS KOMYHIKaTUBHUX YMiHb, HA0YTHUX B ayTUTOPIi.

HeszBaxaroun Ha pi3Hi BUAM 1 GOPMH MPOEKTIB, TPOEKTHA
poOoTa Mae MeBHI CHiIbHI XapakTepHi pucu. Hacammepen, 1e
[[ikaBa Mpals HaJ BUPILIEHHSM MOCTaBIEHOI MpoOIeMH, HaJ
3MICTOM, a HE HaJ KOHKPETHHMH MOBHUMH OJUHHULSAMHU. Y
mporeci MPOEKTHOI JIsTBHOCTI  BiAOYBa€ThbCs  1HTErparlist
TEOPETUYHUX 3HAHb 1 NPAKTUYHUX HABUYOK Ta BMiHb.
CryneHTH cHiBIpauoTh y MiHi rpynax (2 — 4 ocobn),
OOMIHIOIOTBCSI PECYPCHUMHU MarepiajlaMd M 1AedMH, Y TaKuid
crocié MIATPUMYIOYM OJMH OJHOTO 3apaad  KiHIIEBOTO
NPOAYKTY, SIKUM MOXke OyTH ycHa abo CTeHJ0Ba Mpe3eHTallisd,
JIOTIOBIIb Ha HayKoBiM KoHGepeHuii ta iHme. Came e
KIHIICBUA TPOJIYKT HAIAE TMPOCKTHIA poOOTI peallbHOTO
3HAYCHHS.

Po6oTa Ha1 Ipo€KTOM Mae HACTYIIHI €Talu:

* miAroTroBuYMii: BUOIp TeMH, PO3IMOAUT HAa MIKPOTPYIIH,
dbopMyITtOBaHHS METH, CKIAJaHHS IJIaHy POoOOTH, BUSHAUCHHS
KIiHIIEBOT'O MPOAYKTY MPOEKTY;

* BUKOHABYMIA: 30ip maHux, 00poOKa 1 aHami3 iHdopmariii,
OOroBOpEHHsI XOJy HPOEKTHOI pOOOTHM B MIKPOTPYIl MiX
CTYJIGHTaMH 1 3 BUKJIAJ]a4ueM;

* mpe3eHTalliiiHUii: ocTaTouHEe O(POPMIICHHS TPOEKTIB 1
BJIACHE Mpe3eHTallis;

* MiACyMKOBHMI: aHami3 1 OIIHIOBAaHHS MPOEKTHOL
JTISTBHOCTI B MIKpOTpynax 1 MpPOEKTy B IUJIOMY, IO
BUKOHYETHCSI HE TIJIbKM BUKJIQJa4eM, a i CAMUMHU CTYICHTaMHU
3a MEeBHOIO KUTHKICTIO MTOKA3HUKIB.

BaxxnmuBum eTamoM € mpe3eHTallisi — y TepeKiami 3
AHTIINACBKOT MOBH 1€ «IIOJAaHHA» 1 MIJICYMOK TI€BHOL
TisUTBHOCTI cTyneHTa. [IpoaHamizyemo neTanbHime, ski € ii
BUIMU, SK NPUTrOTYBATHCS [0 IMpe3eHTallii Ta SIK 3a0XOTUTHU
CTYZAEHTIB TOTYBaTH AKICHI IIpe3eHTallii.

Y mpomeci 3100yTTS CTyIEHTaMH IE€BHOro (haxy,
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BUKJIaJ[aul HaMararThCsl CIPSAMYBATH iX B MpPaBUIbHE PYCIO 1
JAIOTh TEBHUI TEpetiK TeM JUIsl Mpe3eHTaliid. Ale 3araiom
CTYAGHTH MOXYThb CaMOCTIifHO oOupatu coli Temy
Mpe3eHTallii, 1o BiAMOBIAaE IXHIM (axoBUM IHTEpecam,
3HAHHSIM 1 JOCBIJTY.

Bukinagad moBuHEH 3a3/aierifb CIUIAHYBATH OI[IHIOBAHHS
MIPOEKTIB 1 MO3HAMOMUTH CTYICHTIB 3 KPUTEPISIMH OIIHIOBAHHS
mie mepeA moyatkoM poOoTu Hanx mpoektoMm. lleit eram e
HAI3BUYAMHO BaXXJIMBUM, OCKUIBKH IIiJ Yac caMol IMiATOTOBKH
MPOEKTY CTYJIEHTH OYIyTh OpIEHTYBATHUCS HA IO 3BEPTATH
OunpIITy yBary.

Sk moka3ye JOCBiJ, OCTaHHIMH pOKaMH Bce OibIle
CTYJICHTIB TOTYIOTh MPE3CHTAIlIl 32 IOMOMOT00 IHHOBAI[IHHUX
texHosori. Ile 1 MympTumeniiiHi mpesenranii, Flash- uu
Power Point-npe3enranii. 3riiHO 3 JTaHUMH JOCIHIDKEHb, IO
MIPOBOIMIINCH AMEPUKAHCHKUMHU BYCHHUMH, OYyIJIO BHSIBJICHO, IO
MiJT 9ac JISKIii CTyACHT 3aCBOIOE TUTbKHM 5% MaTepiay, Iij 9ac
yutanHga — 10%, pobotu 3 Bigeo/aymio matepiamamu — 20%,
i gac pemoncrpanii — 30%, mix gac auckycii — 50%, mig gac
npakTHke — 75%, a Konu y4densb HaB4ae inmmx — 90% [2].

Otxe, opuriHampHa mnopavya iHdopMmamii y ¢opmari
npe3eHTalii € HabaraTo e(EKTHUBHIIIOO JUISt
3araM’sITOBYBaHHS, BOHA CIIpaBJIsiE BpPaXKEHHS, TMpPUBEpTAE
yBary ayauTopii i, [0 HaWTOJIOBHIIIIE, HE BUCHAXYE. 3BHUANHO
KOYKHA IMpEe3eHTallis Mae cBOI yacoBi oOMmexenHs (time limit).
7-10 XxBWJIMH — 1€ sIKpa3 TOW ONTHUMAJIbHHHA Iepioa dYacy,
MPOTATOM SIKOTO JOMOBiAaY MOXE YTPUMYBATH yBara ciyxauyis.

[Mpamrorount Hax MPOEKTOM Ta TOTYIOYHM TIPE3CHTAIlI0
CTYJICHTOBI TOTPIOHO BCTAaHOBUTH METY 1 1isli. MeTta mae OyTu
pealbHOI0, COIAbHO-BAXIUBOIO, JOCSIKHOIO 1 TOBHMHHA
CHIBBIIHOCUTHCS 3 OYIKyBaHMMH pe3yJbTaTaMH 1 IUIAHOM
peamnizanii npoekty. L[l MOBUHHI BiANOBIIATH MOYaTKOBUM
Jitepam aHriiiicekoro cioa SMART:

S (specific) — koHKpeTHi;

116



®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

M (measurable) — Taki, o Mo)KHa BUMIPSITH;

A (achievable) — taxi, siki MOXHA JOCATTH;

R (realistic or resourced) — peamictuuni, abo 3abe3mneueHi
pecypcamu;

T (time bound) — BusHaueHi B yaci [3].

[licns TOro, SK TPOEKT BXKE TOTOBUH, HACTAE
HaWBIAMOBINATBHINIUNA MOMEHT, KOJH CTYJIEHT IMPEACTaBIISIE
foro mepen ayautopiero. Takuii BUCTYN MOKa3ye€ HACKIIbKU
no0pe JOMOBiaY OpIEHTYEThCS B CBOIM TeMi, HACKIIbKU
rpaMaTU4YHO 1 JIEKCUYHO BIPHO BHCIOBIIOE OyMKU. Tomy
MOKHa 3 BIEBHEHICTIO CTBEp/DKYBaTH, LIO0 Mpe3eHTAallls €
3aco000M TIOJIOJaHHS MOBHOrO Oap’epy. Y Takuii cmocibd
pPO3BUBAETbCA  IUIMHHICTh, MPaBWIBHICTb 1 3B SI3HICTh
MOBJICHHS.

Sx OGaummo, MeETON IHAMBIIyalbHUX TIPOEKTIB Ta
npe3eHTauii noTpiOHMi 1 e(EeKTUBHUH B HaBYAJIbHOMY
mporeci Ta, 6e3nepeyHo, Mae psij MepeBar, a caMe: MPOEKTHE
3aBJIaHHS CTUMYJIOE€ J0 HAOyTTs 3HaHb, MOIIYKY IEBHOI
iHpopManii Iy BUPIMICHHS MPAaKTUYHUX 3aBJlaHb, a IOIIYK
croco0y BHUPINIEHHS OCTaHHIX AaKTUBI3ye HEOOXITHICTh
HaOyTTS 3HaHb, IMI3HABAJIBbHY MiSUTbHICTh. BaknuBo, 110
NPOEKTYBaHHS 0a3yeTbcs Ha IUIAHYBaHHI, NPOTHO3yBaHHI,
NPUUHATTI PIIIEHHS, PO3pOOI, HAYKOBOMY JOCTiKECHHI,
TOOTO Ha THUX acleKTax JisUIbHOCTI, SIK1 MOTPiOHI MallOyTHHOMY
¢axiBIIt0, a TAKOXK HaB4Ya€ HaOyBaTHU 3HAHHS CaMOCTIHHO 4epe3
CcaMOOpTraHi3alliio 1 CAMOOCBITY.

YnpoBaKeHHsI IPOEKTHOT pOOOTH Y HABUAHHS 1HO3EMHOT
MOBH CIIPHSIE PO3BHUTKY €JIEMEHTIB HayKOBO-IOCIITHUIIBKOT
JSTTBHOCTI, sIKa € OPraHiYHOI0 YAaCTHHOIO OCBITH, PYIIIHHOIO
cuioro ii po3BUTKY, 3abe3nedye BiNOBIIHICTh 3MICTY OCBITH
Cy4acHUM JAOCSTHEHHSM. [IpoekTHa MisAIBHICTD Hajga€ IIaHC
po30ynuTH, PpPO3BHHYTH W  peajizyBaTM B  KOJICKTHBI
0COOHCTICHI SIKOCTI MOJIOIOI  JIIOAWHHU, MTOCUJIUTH
IHAMBIAYATbHY 1 KOJIEKTUBHY BiAMOBITAIBHICTh, MIATOTYBATH
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MaiOyTHROTO (haxiBus MO Tpari y pi3HUX cdepax KUTTA.
Bucoka MoTuBalis CTYIEHTIB A0 BHMKOHAHHS IPOEKTHOL
poOOTH 1HO3EMHOI0O MOBOIO 3a0€3Meuy€eThesl THM, IO B X0 11
peaJtizaiiii MOBJIEHHEBE CIIJIKYBaHHSI OpPraHIYHO MOETHYETHCA 3
IHTEJIEKTYaIbHOIO Ta MPOQECiitHO OPIEHTOBAHOIO MISITBHICTIO.
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CyTTEBUM 30UIBLIEHHSAM JIOJ1 CaMOCTIMHOI poboTH W
BIMIOBIIHUM  CKOPOYEHHSIM  ayAMTOPHUX ToauH. Taki
HETaTHBHI, HA TIEPIIUHN MOTIISA, TpaHCPopMaIlil MPU3BEIU JO
MIIBUIIEHHS BiAMOBIAAIEHOCTI CTY/ICHTA 3a Pe3yJbTaTH CBOTO
HaByaHHsI. CHOXXUBa4 3HAHb MEPETBOPIOETHCS HAa TBOPILI
BJIACHOTO IHTEJNEKTYyalbHOIO TMPOAYKTy, IO mepeadavae
KPUTHUYHE OCMMCIEHHS HE JIMIIe OTPUMaHuX, aine u
caMOCTiHHO HaOyTMX HAayKOBUX 3HaHb Ta iXHE TBOpYE
3aCTOCYBaHHA y BIACHOMY JIOCIIHUIIBKOMY IPOEKTI.

Meta crarTi — JOBECTH JOIUIBHICTH 3aCTOCYBaHHS
IHAUBIAYaIbHOTO  JOCTIHUIIBKOTO TPOEKTY, SIK METOAY
HABYAHHS aKaJeMIYHOTO MUChMa CTY/CHTIB MaricrpaTypu, Ta
3alporoOHyBaTH  3arajbHy  CTPYKTYpY  IHIUBITYaJbHOTO
JTOCTITHULIBKOTO TPOEKTY U 3MICT MOTO CKJIaJI0BUX YaCTUH —
KEHCIB.

[IpoexTHEe HaBUaHHA Ma€ TIMOOKI KOPEHI y Tearoriiil.
3anporonoBanuii  JIproi  Hampukinmi 19 cromitts  Ta
posBunenuil XK. Iliaxxe y mepmiii monmouni 20-ro cropiuus,
METO/I MPOEKTHOTO HABYAHHS MaiKe 4Yepe3 CTOJITTS 3HOBY
npuBeptae 10 cebe ysary megaroriB. CydacHi meAaroru
BHU3HAUYAIOTh MPAKTUYHY IIHHICTh BUKOPUCTAHHS MPOEKTHOTO
metony (bnank ta [Mapsen, 1997; bpanniepc ta Bik, 2013) Ta
ioro crynento-nentpuuHicte (bemr, 2010). o mepesar
MPOEKTHOTO METOJAY HaBYaHHS HAJIEXKUTh MOXKIUBICTh
3100yBaTH  3HAHHS Ta  pO3B’SI3yBaTHM  NpoOJEeMH B
aBTeHTHYHOMY TpodeciitHoMy koHTekcTi (Kpaitunk ta IlluH,
2014), ctBoproBatu HOBi 3HaHHSA (I'yo Ta inm., 2020) Ta
BJIACHUHM 1HTeNeKTyanpHUil mnpoaykt (Max Ta Idenrtranep,
2018). Omxke, aHami3 HAYKOBOi JITEpaTypH HOBOJWTH, IO
3aCTOCYBaHHSA METoy 1HAMBI Ty ATbHOT MPOEKTHOT
JOCIITHUIIBKOI POOOTH € JOCHTh MPOAYKTUBHUM y poOOTI 3i
CTYJEHTaMH BUIIMX HaBUAJIbHHUX 3aKjIa/iB OCBITH Ta Haaae
HaBYAJILHOMY IMPOLIECY TaKi MepeBaru:

1) CTyAEHTO-IEHTPUYHICTh, IO CIPHUSE CAMOCTIHHOCTI
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CTyJICHTa, HaBYa€ BIAMOBIATBHOCTI 3a PE3yJbTaTH CBOET
mpaiii;

2) mpodeciiiHa OpiEHTOBAHICTb, SIKA CTBOPIOE OPTaHIYHUI
3B'S30K JHMCHUILTIHU «IHO3eMHa M0o8a O/ HAYKOBUX yineiy 3
dbaxoBUMH  AMCUUILTIHAMH, CHOpHUSE CTBOPEHHIO HOBHX
npodeciitHO-OpiEHTOBAaHUX 3HAHD;

3) mNpaKkTUYHICTh, a/PKE KIHIEBUH 1HTEICKTyaJIbHUI
OPOAYKT MOXe OyTh TpaHCQOpPMOBAHMN Yy  YaCTHHY
MaricTepcbkoi poOOTH, HAYKOBY CTaTTio ab0 BHUCTYH Ha
HAYyKOBIiM KOH]epeHI;

4) ¢dopmye HHM3KY KOMIIETEHTHOCTEH, MOTPIOHUX st
MOJANBIIO] HAayKOBOI Ta MPaKTHUYHOI poOOTH 3a 0OpaHOIo
cHeniajabHICTIO;

5) CTBOPIOE MOXKIIMBOCTI /TSl CAMOCTIMHOT pOOOTH.

Cmpykmypa npoexkmy. IIpO€EKT CKIAQIAa€TbCI 3 TPbOX
YaCTHH, KOXEH 3 SIKUX Ma€ CBiM KIHIEBUN MPOAYKT Ta MICTUTh
KiJIbKa HaBYAJIBHUX 3aBJaHb (KEHCIB), SKI CTYJCHT BUKOHYE
CaMOCTIiHO y no3aayautopHuit yac (Tabmuusl).

Ha niepmomy, niocomosuomy emani BinOyBaeThCs 100ip
TEMU JOCHIHKeHHs. SIK MpaBUiIO, CTYACHTH 30CEPe/KYIOThCS
Ha TeMi, TOB’s3aHOI 3 MAariCcTepchbKOor poOOTOI0, a came, 3
AQHAJTI30M AaHTJIOMOBHOI HAyKOBOI JIITEpaTypud 3a TEMOIO
nocimijpkeHHs.  Cruparoyuch Ha  TONEpPeAHbO  OTPUMAaHI
TEOPETUYHI 3HaHHSA 3 I[UIAHYBaHHS €cCe, KOHCIEKTYBAaHHS
miTepatypu, oOGQOpPMIICHHS TIOCHJIaHb, IPABUJI I[UTYyBaHHS,
nepedpa3yBaHHs, HABUYOK YHUKHEHHsI IIJIariaTy Ta BiAMOBiIHI
TpeHyBaJbHI BIpaBH, CTYJEHTH CKJIAJalOTh IUIaH ece,
JTOOUPAIOTh HAYKOBY JITEpaTypy 3a TEMOK JIOCIIKCHHS,
KOHCIIEKTYIOTh ~ TOTPIOHY I TMOJAIBIIOTO  aHAII3Y
iHpopMaLlil0 Ta TOTYIOTh A LMUTYyBaHHA OOpaHi ypUBKHM M
peueHHs, SKi y TOJAIBLUIOMY CIyT'yBaTHMYTh apryMeHTaIlil
BJIACHUX IOJIOKEHb.
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Tabnuys 1
CTpyKTypa IHIMBiIYaJIbHOI0 N0CTITHUIBKOI0 MPOEKTY

Etanu npoexkty | CTpyKTYypHI eJleMeHTH KinneBuii npoaykr
eTany (Keiicu) eTamy

ITiozomosyuii O6panus temy Koncnextu HayKOBHUX
JIOCITI IPKEHHS, no0ip| mKeper, IUIaH ece;
HayKOBOI AHIJIOMOBHOI PEYEHHS,  IiATOTOBJIEHI
JmiTepaTypu 32 TEMOIO ISl MPSIMOTO IMTYBaHHS,
JOCIIKCHHS; KpUTHYHE| TIepedpa3oBaHi YPUBKH.
yuTaHHSI OOpaHWX IDKepedw;
no0ip pedeHb T
CJIOBOCTIONY4€Hb IS,
LUTYBaHHS.

IIpooyxkmuenuii Hanucanns BCTYILY,| 3aBEpIIECHUI TEKCT
OCHOBHOI, 3aBEpIIATIBHO] JOCHITHUIIBKOTO  €ce 3
YaCTHH €Ce Ta CIHUCKY peepaTHBHOTO  OTJIALY
JiTepaTypH. HAYKOBOI JIiTepaTypH.

3asepwanvruii PenaryBanHs TekcTy ece Ta 3aBeplleHe,

HalMCaHHs aBTOPCHKOI BiJipeiaroBane i
a”oTaril. oopmiieHe BiANOBIAHO 10
BUMOT JIOCJIi THULIBKE ece 3
AHOTALIEI0 Ta KIIOYOBUMHU
CJIOBaMH JI0 HBOTO.

KiHLleBUM MPOIYKTOM JAPYIOro eTany — npooyKmueHo20
— € TEeKCT ece 3 pedepaTUBHOTO OTJISAY HAYKOBOI JITepaTypu
3a TeMoro JnociipkeHHs. Ha mpomy erarni mepeadaueHo Takoxk
HalMCaHHS  CIUCKY JDKepel y  BUIVIAAI  aHOTOBAHOI
6i0miorpadii. BukoHaHHS Ipyroro eramy NpoeKTy I'PyHTYETbCS
Ha TEOPETUYHUX 3HAHHSAX IMOJ0 MOOYJOBH €ce B IIJIOMY,
(GYHKLIOHATILHUX OCOOJIMBOCTEN Ta CTPYKTYPYBaHHS KOXHOI 3
Hioro 4acTuH (BCTYITy, OCHOBHOI YaCTHHHU Ta BUCHOBKIB).

[lig vac 3agepwanvHoco emany CTYIEHTH 30CEpEIKEHI
Ha peJaryBaHHI ece, KIHIIEBOTO MPOAYKTY JAOCIHiIHUIIBKOTO
NIPOEKTY, Ta CTBOPEHHI aBTOPCHKOT aHOTAIli.

BucnoBok. MoTuByrounM (akTOpoM 3acTOCYBaHHS
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METO/Iy 1HIWBIIyaJIBHOTO JOCTIJHUIIBKOTO TPOEKTY € HOro
CTYZICHTO-IIEHTPUYHICTh Ta MparMaTU4YHa CHPSIMOBAHICTh, SKi
NOJISTAalOTh Yy CTBOPEHHI  BJACHOTO  IHTEJIEKTYalbHOTO
NPOAYKTY Ta MOXXJIHBOCTI HOT0 IMOAANBIIOTO 3aCTOCYBAaHHS
JUIs IHIDUX HaBUYalbHUX 1 HaykoBuX wijeil. Kpim Ttoro, y
nporeci poOOTH HaJ MPOEKTOM BiJOYBAETHCS 3aCBOECHHS
CTyIGHTaMH  HOBHX  MNpO¢eCiHHO-OpPIEHTOBAHUX  3HaHb,
3HAUYIIICTh SKUX BUXOJIUTH 33 MEXI AUCUUILTIHU «[HO3emMHa
Mo8a 0N HAYKOBUX yineiy, ma POOUTH IHIMBITYaTbHUN
JOCTITHAIBKUI MPOEKT KIIFOUOBUM KOMITOHEHTOM IPOTPaMH 3
HaBYaHHS aKaJIeMIYHOTO IMHChMaA Y MaricTparypi.
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IMPLEMENTING ACTIVE READING STRATEGIES IN
TEACHING ESP STUDENTS

Viktoriia Hubkina
Dnipro University of Technology

Reading is a cognitive skill providing readers with the
ability to comprehend the messages conveyed through written
language thus involving active information extraction from the
text and interpreting its meaning. It can be defined as a
dynamic process that plays a vital role in academic and
everyday life. For students reading is one of the essential skills
as nearly all the crucial elements needed to master a foreign
language are involved. Furthermore, reading allows students to
immerse themselves in the target language and improve their
linguistic skills.

Therefore, reading strategies constitute a crucial element
for understanding a text and can be divided into such two
groups as cognitive and metacognitive — both of which should
be implemented together during the reading process to enhance
understanding of the author’s message (Kopcikova, 2019). A
number of researchers outline that active reading strategies
involve metacognition or the awareness of learners regarding
the different reading stages. Factually, active readers interact
with the text to create meaning because they are supposed to
make predictions, ask questions, and search for the answers
generated during the reading process.

Integrating active reading strategies into teaching foreign
languages is a powerful way to enhance comprehension,
retention, and engagement. Active reading involves engaging
with the text on a deeper level rather than passively absorbing
the content. This process can be especially beneficial in a
language learning context, where students need to develop
skills like vocabulary acquisition, grammar understanding,
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cultural awareness, and reading fluency.

According to Pressley M. (2000) the procedure of
selecting reading strategies can be generally summarized as:

e ascertaining the reading objective;

e activating and applying one’s knowledge based on the
content of the text;

e depicting the relationship between words, sentences,
and paragraphs comprising the envisioning of information and
creation of representations;

eexploring the nature and form of different genres of
texts;

e discovering the theme and main ideas of a text;

e questioning and answering one’s uncertainty;

eplanning, monitoring and rectifying one’s reading
behavior;

e assessing a text for its worth;

ereflecting on the reading processes that have been
carried out and their outcomes.

Let’s have a look at the strategies according to their
function and the order. The first one to be mentioned is
predicting, which takes place at the pre-reading stage and
allows readers to use their previous knowledge or experience to
guess what will happen next in a story. Predicting is considered
one of the most important strategies for improving students’
reading comprehension skills, because it helps readers both
understand and retain the content they have read thus
strengthening their ability to remember and learn the
information.

Another strategy is brainstorming used by readers to
generate ideas related to a specific topic in a certain time-lapse.
This pre-reading strategy allows readers to use their
background  knowledge and information.  Moreover,
brainstorming promotes active and spontaneous critical
thinking resulting in developing critical approach to opinions
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or points of view.

Another strategy that can be proposed to readers is
generating questions to find main ideas or details, learn new
information, and clarify their doubts about what they have
read. According to Harvey S. and Goudvis A. (2007), asking
questions during the reading process helps learners to focus
their attention and become more engaged with the content.
Furthermore, this strategy is very helpful as it creates the
grounds for learners to assess themselves and improve their
reading comprehension.

Scanning can also be used as a reading strategy to help
readers quickly look for and identify a specific piece of
information in the passage, which implies that they do not need
to read the whole text (Brown, 2003). Scanning is an effective
strategy to improve students’ reading skills, because it helps
students develop their competence to comprehend texts and
improve their reading speed.

Another reading strategy is mapping that can be used for
creating visual representation of the passage by using figures,
diagrams, images, or charts. Mapping helps students to think
creatively, connect previous background with new knowledge,
use logic to relate ideas in the text, comprehend passage
structure and its organization, and understand main ideas.
Moreover, Budiharso T. (2014) outlined that this effective
strategy can be applied during such stages as pre-reading and
after-reading ones.

In addition to the above-mentioned strategies
summarizing is certain to be emphasized as it allows students
to synthesize the main information of a text. Summarizing
information requires readers to analyse the whole text,
differentiate between important and unimportant ideas, and
construct a new coherent text that incorporates the most
relevant facts from the source material. Farstrup A. and
Samuels J. (2002) claimed that summarizing is a process in
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which readers should minimize repetition and unnecessary
information, use synonyms, and create sentences reflecting the
main idea of the text.

It should be concluded that integrating these active
reading strategies into foreign language process, will greatly
increase students’ active engagement with the language study
and transform that in a more meaningful and interactive way.
These strategies can enhance vocabulary acquisition, improve
reading comprehension, develop critical thinking skills, and
deepen cultural awareness, making foreign language learning
more dynamic and effective.
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SOCRATIC METHOD AS BASIS FOR ESP SPEAKING
ACTIVITIES

Svetlana Danilina
Taras Shevchenko National University of Kyiv

It is a challenging task for an ESP teacher to effectively
integrate speaking activities into the ESP classes of the
students who major in philosophy. One of the reasons for it
may be the complexity of the students’ subject matter, which
calls for a thorough preparation of classroom speaking with a
sequence of pre-speaking activities, aimed at enabling the
students to discuss the complicated philosophical themes
employing relevant vocabulary and grammar, and at the same
time adhering to the philosophical topic. A special feature of
the ESP course for philosophy students is the use of authentic
materials, which — as teaching methodologists point out —
bridge the gap between the academic and real worlds and
stimulate the students’ interest in the topics discussed
(Blagojevic, 2013).

Looking into the philosophy of Socrates with the first
year students of KNU faculty of philosophy presented some
beneficial opportunities for setting up speaking activities,
particularly in the class which discussed the method of Socratic
questioning. The method itself features conducting a dialogue
that would lead to refining the definition of some concept or
virtue (e.g. love, friendship, success, justice, etc.), which
interested Socrates. Socratic method of questioning could be
effectively turned into a basis of stimulating speaking activities
for philosophy students of intermediate level of English and
above.

In our ESP class we started the sequence of pre-speaking
activities by reading a text about the idea of the Socratic
method and its realization to remind the students of this
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procedure, although they had already been aware of it thanks to
their course of history of philosophy. Based on the text and
their previous knowledge we formulated the Socratic procedure
of conducting the dialogue using English terminology.

In the next stage we read a part of Symposium by Plato in
the translation of B. Jewitt, which featured the dialogue
between Socrates and Agathon on the nature of love, and
analysed in group what is the principle of formulating
questions that Socrates demonstrates and what his strategy is in
guiding his interlocutor to refining his original definition of a
concept.

The next step was to train a similar dialogue in the whole
group setting. The learners had to choose a concept they
wished to question and try to formulate questions to make the
original definition more precise. | put our original thesis on the
board and we formulated questions to refine it. After this we
compared our dialogue with the one put together by Al in the
style of the Socratic questioning and analysed the differences.

The last stage was getting the students practicing the
Socratic questioning in a freer activity. | split the learners into
smaller groups, with each one choosing one of the concepts
that they found appealing. | was monitoring the groups
providing help with the vocabulary the students might lack.
Afterwards we analysed the lexical lacunae that students
experienced when speaking and discussed their overall
impression of the discussion.

To sum it up, the method devised by Socrates turned out
a valuable foundation for setting up a speaking activity for ESP
students. Although the discussions they conducted in groups
did not necessarily fully match the procedure that Socrates
went by, the learners still seemed to gain insights into this
method of enquiry and had a chance to practice speaking, fully
grounded in the philosophical theme our course focused on.
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STRATEGIES FOR DEVELOPING MONOLOGIC
SPEECH IN ESP LESSONS

Mariia Lastovets
Taras Shevchenko National University of Kyiv

Monologic speaking skills play a crucial role in English
for Specific Purposes (ESP) as they significantly enhance
professional communication. For instance, delivering clear and
concise presentations or pitches is essential in fields such as
politics, business, medicine, and law. Mastery of monologic
skills ensures that professionals can articulate their thoughts
compellingly and confidently, which is pivotal for career
advancement and effective interpersonal interactions.

In various professional fields, monologic skills are
indispensable. In business, professionals often need to present
proposals, lead meetings, and deliver speeches. Medical
practitioners must explain diagnoses, treatment options, and
medical procedures to patients or colleagues. Lawyers must
persuasively present cases and evidence in court. Politicians
use their language as the instrument of political impact. Thus,
developing monologic proficiency is fundamental across
different careers, ensuring clarity and effectiveness in
communication.

Building confidence in language use is another
significant benefit of monologic skills. When learners practice
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and excel in delivering monologues, they become more assured
in their language abilities. This increased confidence can spill
over into other areas of language use, promoting overall
linguistic competence and fluency.

In present paper we consider the monologic speech as a
prepared talk on academic purpose and concerning particular
issue, based on facts, evidence events. While developing
strategies for monologic speech, we should keep in mind that
usually foreign learners do not hear much English outside their
lessons, they do not read much language except in their books
and they do not speak much English except at their classes.
Even though there can be motivated students, who might
acquire speaking competence apart from their classes, this
would not provide for effective outcomes without clear
instructions and requirements, which are necessary for
academic speaking.

In professional literature concerning the issues of
teaching speaking we might find a widely cited model of
speech production proposed by W. Levelt, which occurs the
following stages: a) conceptual preparation; b) formulation: c)
articulation; d) self-monitoring (Levelt, 1989). This model
described the general process of speech production regardless
to the peculiarities of native speakers or foreign language
learners.

Conceptual preparation. This stage refers to the
decision, which topic to choose for the monologue. Usually,
these topics are formulated in study curriculum and proposed
by teacher. The students have to collect their ideas in order to
build up a model of the answer. If the topic is too general,
students can use a narrowing technique to highlight a certain
aspect of this topic. Formulation. At this stage students would
have to draw the plan of their answer and formulate their ideas
in sentences using specific vocabulary and grammar structures.
Articulation means encoding of words into speech, using the
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articulatory system, this is the final stage in the speech process.
At the same time speakers are engaged in metacognitive
process which is self-monitoring when they check the
performance of their speech in real time. Usually, this
metacognitive process occurs among upper-intermediate and
advanced learners.

The researchers suggest three groups of strategies in
order to develop student’s communicative skills: a) cognitive
strategies, which include techniques of compensation the gaps
in vocabulary and help them to present information in a clear
way; b) metacognitive strategies, which regulate the thinking
process and use of language while speaking; c) interactional
strategies include social skills and techniques for negotiating
with others (Cohen, 1998; Williams & Burden, 1997). In this
paper we will focus on cognitive strategies helping students to
effectively perform their speech and corresponding to the
stages of speech production.

Strategy: Speaking a card (elementary, intermediate,
upper-intermediate, advanced learners). This strategy is widely
used at international exams and helps students to organize and
structure their answers. Usually, these cards contain an
instruction on what a student should speak about and up to four
points which should be mentioned in a speech. In our opinion,
this would be more effective when a teacher develops these
cards along with students or students may develop them
individually. We also recommend to extend the ideas in the
cards with factual information or some challenging vocabulary,
which students might need to use while speaking. At early
stages students might be assisted with putting specifying
questions to the topic, like who/when/where/why.

Strategy: Retell a talk (upper-intermediate, advanced
learners). A perfect source for the strategy are the TED-talks,
which are ready-made speeches concerning particular issue.
These talks perform two important functions: they provide
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students with factual information, which they do not need to
find on purpose, and motivate them to create their own talk
based on prepared text. Students might also use a textual
version of a talk available. This strategy requires more time for
preparation as students would have to watch/listen/read a talk,
then outline the plan or take notes on most memorable facts
and then retell it.

Strategy: Record yourself (elementary, intermediate,
upper-intermediate, advanced learners). The following strategy
implies video or audio recording as well as self-monitoring.
We recommend to apply this strategy along with timer, limiting
student’s response to 2-3 minutes. This would help them to
fully concentrate on their answer, organize the ideas in a clear
way and avoid excessive information. After being recorded
students may estimate the way they spoke in terms of fluency,
pronunciation and coherence.

Strategy: Give a public speech/talk (intermediate,
upper-intermediate, advanced learners). This is supposed to be
prepared talk up to 5-7 minutes, in which students demonstrate
their own research conducted on specific issue, their presenting
skills, use of specific language, including not only terms and
facts but also, metaphors, analogies, rhetoric questions etc.

By incorporating these strategies into ESP lessons,
educators can empower students to develop monologic speech
skills that are not only linguistically accurate but also
contextually and professionally effective. These skills will
enable learners to articulate ideas confidently and competently,
enhancing their success in specialized fields.
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AHI'JIOMOBHI XY OKHI ®1IJIbMU AK 3ACIb
3BAI'AYEHHSA 3MICTY HABYAJIBHOTI'O ITPOIECY
Y BH3

C.B. JIanvko
Kuiscokuii nayionanvuui ynisepcumem
imeni Tapaca lllesuenka

VYV mepmriit uBepti XXI CTOMITTSA CcTaH CydacHOi CHCTEMH
BHUINIOI OCBITH B YKpaiHi XapaKTepU3yBaBCS HASBHICTIO
MPUHIMIIOBUX MPOOJIeM, a caMe: HU3bKHM PiBHEM KYJIbTYpH,
TBOPYOTO Ta KPUTHYHOTO MHCJICHHS, 3aCTapiiol0 MpOTpamMor0
OCBITH, CIIPSMOBAHOI Ha TMepeaady YYHSIM TOTOBUX BHCHOBKIB
JOCATHEHb CYy4acHOI HAayKd (3aMIiCTh TOTO, 00 HABYUTH iX
CaMOCTIHO OIaHOBYBAaTH MPHUUOMH Ta 3aco0M BUPILICHHS
npoOjeM), BIICYTHICTIO 1J€OJOTIYHUX 3acaj y Mojadi
JTUIaKTUYHOTO MaTepiaiy.

Crhin 3a3HauMTH, [0 CyYacHa OCBiTa HEMOXJMBa 0e3
BUKOPHUCTAHHS 3aco0iB MacoBoOi KOMYHIKaItii Ta
iHbopMariiHuX  TexHoyuorid. CoLioNOriuHI  TOCTiIKEHHS
MOKa3yIoTh, MO 3a ocTaHHi 10 pOKIB KiIBKICTH MOJOMI, sIKa
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MpaKTUKye€ B HaBYaHHI ay/Jio-Bi3yalbHI 3aco0u 3pocia
npuOIM3HO BTPUYI, B TOPIBHSAHHI 3 TMPUXUIBHUKAMU
TPAIUIIHHOT IPYKOBAHOT MPOTYKITii.

OT1xe, MOYKHA 3pOOUTH BUCHOBOK, IO BIUTHB Mezia Ta 3MI
Ha (opMmyBaHHA OCOOMCTOCTI Cy4yacHOi MOJOJO1 TeHeparlii
HA/3BUYAIHO BeNWMKHUHA. 3aBJaHHA TMEAaroriB — CTBOPUTH
YMOBH JIJISl aJIeKBaTHOTO CHPUUHATTS BIPTyallbHOI PeaJbHOCTI
(TBOpIB XYIOXXHBOTO MHCTELTBA) B KOHTEKCTI 00’ €KTHBHOL
peaTbHOCTI OTOYYIOUOTO CEPEIOBHIIIA.

Tum Oinpine, 1m0 He Tpeba MPUKITAIATH BEIUKUX 3yCHIIb B
mporarasjii Ta 3a0XOYCHHI CTYJEHTIB JWUBHTHCH BIJCO B
NPOCBITHULBKUX IUIAX. Ha kanb, HaBUaJIbHI MPOTpaMH BY3iB
CTPXKIAIOTh BiJl HEIOOLIIHKKA BUKOPUCTAHHS BiZIeO 3aCO0IB It
BUXOBHOI'O Ta HAaBYaJHHOTO Mpoliecy BHUINOI Imkoau. Crpobu
JEeSIKUX BUKJIAJa4iB aKTUBHO 3aCTOCOBYBAaTH BileopiIbMH HA
KO’KHOMY 3aHSITTI HAIITOBXYIOTbCS Ha OIIpP METOJHUCTIB, SKI
PEKOMEHIYIOTh  ONpalbOBYBaTH  Media  MaTrepian B
mo3aekiianii yac. HeOakaHHA BHOCHTH [0 HABUYAIILHUX
IUTaHIB BIJCO-3aHATTA MOXKe OyTH (OpPMaIBHO OOTPYHTOBAHO
JUIIE BIJACYTHICTIO TIEBHOI MaTepiaibHO-TEXHIYHOI Oasm Ta
MeniiHuX KaOiHeTiB Ha (akynbTeTax By3iB. Aue, 1€ JulIe
OJIMH aCTEeKT TPAJAULIIHHOTO PETPOrPaTHOTO MUCIICHHS.

[Hma npobnema nossirae B JOrMaTHYHUX CTEPEOTUIIAX PO
Mmiciie 1 ¢GopMH TONAHHS BiEO HA 3aHATTAX B Y40OBHX
3aKiamax. BBaxkaerbes, 1o BineodutpMy (uuUtoMy abo
OKpEMHUM YacTHHAM) HE CIIiJ MPHUCBAYYBATH LJIE 3aHATTS Ta
IpamoBaTH 3 HUM HE CHCTEMaTH4HO (Yac Big yacy),
BUKOPUCTOBYIOYM MOr0, TaKUM YHHOM, JUIS 33a0XOYCHHS
3aIliKaBJICHOCTI  CTYJIEHTIB B  1HO3€MHIM  MOBI  Ta
pi3HOOapBIIEHHI TEXHIYHUX 3aCO01B.

@DaKkTUYHO, ITUIAaH TPOBEJCHHS BiNEO-3aHATh B MEIIHHUX
KJlacax  CKJIAJA€TbCsl  HA  3QJIMIIKOBUX  MPHUHIIMIIAX.
ApryMmeHTaIlisi TaKoro mixoay, SK MpaBUI0, HACTYITHA:

1) ayauTopHa poboTa mijJ Yac meperisiay QiibMy
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NPU3YIIMHEHA,

2) COPUMHSATTA  BI3yaJlbHOTO  MaTepialry €
NacCUBHOIO ()OPMOIO O3HAHOMJICHHS 3 JIEKCUKO-TPaMaTHYHHUMHU
acCIeKTaMH 1HO3EMHOT MOBH,

3) NAaHUU BHUJ HABYAHHSA IMIAXOAUTH OUIBLIE IS
CaMOCTIHOT pOOOTH CTY/IEHTIB Ta (PaKyJIbTATUBHUX 3aHATH.

Maroun B cBoeMy Oaraxi 23-piyHUN JOCBiJ aKTHBHOI
ayTMTOpHOI POOOTH 3 aylio-Bi3yalbHUMH MaTepiallaMH, MEeHi
XOTi10Cs 0 3a3HAYUTH:

1) [ToTeHuiliHI MOXJIMBOCTI BIUIMBY €KPaHHUX
MHUCTELTB Ha CBIJIOMICTh IOHAITBA HAJI3BMYailHO BHCOKI.
3aBIgKU MeJia-KyJIbTYPHUM TBOpAaM 3aKJIAJA€ThCS €CTETUYHE
COPUMHSTTA Ta PO3BUTOK CBIIOMOCTI JIIOJMHU. YHIKaJIbHA
CHUHTETHYHA IpHpoJa KiHeMaTorpady CHpHUs€ CTaHOBJIECHHIO
ocobuctocTi. TakuM YMHOM, 32 YMOB IPaBHWIBHOTO BHOOPY
MEIIMHOTO KOHTEHTY Ta KOMIIETEHTHOCTI BHUKJIagava, B
MpoIieCi Bi/I€0-3aHATH BiAOYyBA€ThCA TapMOHIWHE IO€IHAHHS
PO3BUTKY €CTETHUYHOIO CBITOTJISILy JIIOAWHU  pa3oM 3
3aKkpituieHHs M (ppazeornoriunoro  Mmarepiany,  HaOyTTAM
MOBJICHEBUX HABMUYOK CTYJICHTIB Ta MEPEBIPKOIO a/IeKBATHOCTI
CIPUAHATTS 3MICTY KIHOTBODY.

2) AJIeKBaTHI TEXHOJIOTIT MEIIa0CBITH OPIEHTYIOTH
CTYy/ICHTIB Ha TIOBHOI[IHHE CaMOBH3HAauY€HHSI B  CBITI
KyJIBTYPHUX LIHHOCTEH. 3HalOMCTBO 3 BUJATHHUMH TBOpaMHU
KIHOMHCTENTBA 3aKJaJa€ TEPEAyMOBU ISl TPOTHUCTOSHHS
0COOMCTOCTI MOPaIBHO-11€0JI0TIYHIN KpH31 CYCIIUILCTBA.

3) [TpaBunbHUN TeMaTHMYHUI BUOIp aHTJIOMOBHHMX
XyIO0XHIX (QIIbMIB pH 000B’S3KOBIH HAasBHOCTI 3MICTOBHOTO
CIIOBHMKA Ta AaKTyaJli30BaHUX JICKCUKO-TPaMaTUYHHUX BIIPAB
J03BOJISIE  PO3MJIAJATH  BIACO-3aHATTA SIK  IOBHOLIHHUMA,
BUCOKOC(EKTHBHHIA Ta CyYaCHMH TPUHOM  BHKIIAJaHHS
1HO3eMHOI MOBH B By3axX YKpaiHH.

4) 3a yMOB KBali(pikoBaHOTO MiAOOPY TEMaTHKH
¢GUIBMIB BOHM MOXYTh OyTH BUKOPHUCTaHI JJISi PO3IIUPEHHS
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npodeCiiHUUX acHeKTiB BBEICHHS B CHEIIabHICTh CTY/JCHTIB

pisHux QakynereTiB. Hampuknax, neski ¢imeMu — s
¢inocodiB, iHmI — ANA  peNiri€e3HaBLiB, MOJITOJIOTIB,
KyJbTYPOJIOTiB TOLIO.

5) Bunu aynutopHoi poOoTH 31 CTyAE€HTaMHU MiJ

qac meperisay GuUIbMIB MOXKYTh MTOETHYBATH SIK MMACHBHI, TaK 1
aKTUBHI TPUHAOMH HaBYagbHOTO Tmpormecy. Ilpu 1boMy,
BUXOJIYM 3 pealiii XpOHOMETpaxy OUTBIIOCTI XYAO0XKHIX
¢buTbMIB, SKI TPHUBAIOTh, SK MpaBWIO, OUIS 2-X TOMAWH,
MOBHOLIIHHE OIpAalloBaHHS KIHOTBOPY Oa)kaHO po30uTH Ha 2-4
THXKHI.

Sx mpuknan, Oyno © JOpPEYHMM pO3IJISHYTH BapiaHT
B1JICO-3aHATTA Ha 0a3l Tepmoi YacTUHU  KJIACHYHOTO
amepuKaHChKoro kiHo(dinemy, Bomomaps Ockapy Legends Of
The Fall (1994). BaxxiuBe yTOYHEHHS: Ha 3aHATTS CTYACHTU
MalOTh MPUWTH MIATOTOBICHUMH. 3a3dajeriib BUKIaJa4
Bukianae 'y VIBER posmarkoBuit marepian g0 ¢igeMy B
€IeKTPOHHOMY BHIJIsIAl, abo (¢oTokomii 3aBgaHb. Baoma
CTYJICHTH BUKOHYIOTb BIipaBy |. Synopsis to remember. Read
and translate it., TakuM 4YMHOM 3HAWOMIISTYMCH 3 COLIO-
KyIbTYpHHMH  pealisMd  TBOpy. HacTynmHe  3aBmaHHS:
I1.Vocabulary. Concentrate your attention on the following
words and phraseological units while watching the movie
and remember them. CrynenTy nmpoauMBIsSIOTHCS He3HAHOMI
CJIOBa Ta BHPA3W, MAIOYH HA METi KOPHUCTYBATUCH MEPEKIIATIOM
MiJ] 9ac ayAUTOPHOTO Meperysiay (pimbpmy.

- NB! — Cknan BokaOyinsipa Moxe OyTH 3 2-X YacTHH, SIK,
Hanpukinan g0 ¢imemy Clue (1985). Ilepma uactuna -
Essential Vocabulary - 3aranpHuii, 000B’S3KOBHI s
ompamoBanHs Bciei rpymu. [lpyra wactmaa - Additional
Vocabulary — nomatkoBwuii (omiioHaNLHU), U CTYACHTIB 3
Cepe/IHIM PIBHEM BOJIOIHHS aHTJIIMCHKOIO MOBOIO.

Hani  crymentn BukoHywooth |ll.  Suggest English
equivalents for. rta IV. Give Ukrainian equivalents of the
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following words and word combinations. BrpaBu MmicTsaTh
OJIHAKOBY KIIBKICTh OJHAKOBHUX CIIIB Ta CIOBOCIIOJIYYEHb (TIO
90), ame mepemimaHux 3a HymMmepamicr. DakTUYHO, 0
yKpaiHcbkux cniB 3 BrpaBu Ne |l Tpeba BuOpatm ix
aHIJIOMOBHI €KBiBaJIeHTH 3 BIpaBu Ne 1V,

B ayauropii, micns nepeBipku BUKOHAHHS BUIIE3TaIaHHUX
BIIpaB, CTYACHTH YHWTAIOTh Ta NEPEKIaJaloTh pPEIUIiKU
nepconaxiB ¢inemy 3 BrmpaBu VI. Who says these things.
(opientoBHO miepmri 15 pedens). Lle enuHe 3aBaaHHs, sIKE BOHU
BUKOHYIOTh MiJ yac meperyiany ¢uibma. He MokHa BBaxkatu
JOLITFHUM 3aJIaBaTH CTyJIEHTaM BUKOHAHHS 11 O/IHI€1 BIPaBU
nix yac ¢inpmy (Oyna Taka MpakTHKa) TOMy, IIO iX yBara
PO3CIIOEThCS, a 1€ XUOHO BIUIMBAE€ HAa €CTETHKY CIPUHHATTS
XYJI0’KHBOTO TBOPY.

Ha nacTymHe 3aHATTS 10 JOMY 3aJa€TbCs TUIBKU OJHA
supaBa VIII. Match up the pairs of synonyms
correspondingly.

[Ticnst 3aKkiHYEHHS TEperyisay BChoro QinpMy (3a3BUYaM,
e 3-e 3aHATTS) CTYACHTaM IPOIOHYETHhCS BUKOHATH BIIPABU
V. Find a grammar or a lexical mistake, if any or choose
the right variant., VII. Choose the correct answer or
variant., 1X. Answer the following questions., BiamosigHo.
BnpaBy Ne IX crygenTtu o6poOsitoTe B opmi amckycii, mifg
qac sIKOi BOHM Jal0Th MOpPaJbHY OLIHKY BUMHKIB T'OJIOBHHUX
JII0YMX 0cO0 Ta apryMeHTallii CBOiX ynoao0aHb MEPCOHAXKIB
bibMy.

- NB! — Heoaminna ymoBa poboTu 3 (izbMOM — 1€
HasIBHICTb OpPUTIHAJIBHUX AHTJIOMOBHHUX cyOTUTpiB. be3 Hux
Koe(dilieHT KOPUCHOI il BiJ€O-3aHATTS 3HAYHO 3HIKYETHCS.
[HKONMM, HABITH JOUITBHO BKJIIOYEHHS (MPU iX HAsgBHOCTI !)
cypno-cyorurpiB SDH(Subtitles for the Deaf and Hard of
Hearing), oco6;mBO, KOJIM BiJICYTHI HABYITHUKHU.

Ha ocraHHbOMY 3aHSATTI CTYJICHTH MpPE3EHTYIOTH (Ha
ouinky) temy The movie I’ve recently seen (Ha3Ba Mmoxe
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BUIUIMBATH 3 TEMAaTHKH TBOPY) Yy ¢opmi MoHOJOry abo
Jianory.

VYHiBepcailbHa  CIPSIMOBAHICTH Ta  PI3HOMAHITHICTH
TeMaTuk GUIbMy poOOUTH HOro KOpucHUM (mpodeciitHo-
OpIEHTOBAHMM) Ui OaraThOX HAMpsSMiB HABUAHHS B By3aX.

[epepaxyemo nesiki 3 HUX:

- @®unocodu: MopalbHHM BHOIp — YW Ma€ OCOOHUCTICTH
npaBo BOMBAaTH KOroch (ITOMCTUTHCH) 3apajud KOXaHHS Ta
CIIPaBETMBOCTI;

- Ictopuku: comio-KyJabTYypHHI acHeKT B3a€EMOBIIHOCHH
MDXK JTFoApMU Tiepinoi mosioBuHU XX cT. B CIIIA.

OTxe, MM TPUXOJAUMO JI0 BHCHOBKY IPO HEOOXiTHICTDH
OUTbII aKTUBHOI'O Ta CHCTEMAaTHMYHOIO 3aJIy4E€HHS Bi3yalbHHUX
B1J1€03ac00IB B MPAKTHIIl BUKIAJAaHHS I1HO3EMHHX MOB Ha
HecrenianbHuX — (akynpTerax. Buxopucranus QuibMiB Y
HaBYaJIbHIA poOOTI 31 CTyJEHTaMH CHPUSITUME OUIbII
e(peKTUBHOMY BHBUYEHHIO aHTiiicbkoi MoBH. Kypc Vkpainu Ha
IHTErpalilo B CBITOBY CIUIBHOTY BH3HAuUa€ CTpaTeriyHUN
HammpsiM MOBHOI TOJIITUKK Jep)KaBH dYepe3  KOHIICTIIII0
HaBYaHHS 1HO3EMHUM MOBaM.

References

1. Jlaneko C. B. “Viewer’s Guide # 3” - HaBuaJibHO-METOIUYHUN
mociOHWK 10 13 aHIJIOMOBHHMX XyNOXKHIX (inbMIB A  CTYACHTIB
rymaHiTapHux (akynbreris,; KuiBcbkuit YuiBepcruer, BIILI, 2017. — c.1-
432

2. Konotop O. Stages of Teaching English Oral Interaction with
Authentic Feature Videofilms: conference papers [Discovery Learning:
Content-Based Learning for EFL / ESP Teacher], (Kharkiv, April 23-25,
2009) / Olena Konotop / / Ministry of Education and Science of Ukraine ,
Kharkiv National Academy of Municipal Economy. — Kharkiv: Kharkiv
National Academy of Municipal Economy, 2009. — P. 71 — 72.

3. Kazauimep O. C. BuxopucranHs BiICOKYpCiB Ha ypoKax
AHTITICPKOT MOBHW: METOJNWYHHEM MaTepian // AHTIiHiCbka MoOBa Ta
miTepatypa. — XapkiB: OcHoBa, 2007. — Ne2. — C. 2-18.

4. Meroauka BHKIAJAHHS 1HO3EMHHX MOB y CEPEIHIX HaBYaJIbHHX

138



®LIOJIOTTYHI M HEJATOI'TYHI CTYIIT

3aKiafax y CTPYKTYpPHO-JIOTIYHHX cxemax 1 tabmuipgix: [lociOHuk st
CTYJICHTIB BHIIMX HaBuyanpHUX 3akianiB / Ywi C. FO. Hikomaepa, C. B.
Tanonoga ta iH.; Pea. K. I. Ouumenxko. — K.: Jlensit, 2004. — 208 c.

UNDERSTANDING DEFINING CLAUSES AMONG B1
STUDENTS: THEORETICAL ASPECT

Iryna Liashenko
Sumy State University

Despite the sufficient range of grammar tools for the
development oracy and literacy, my low-intermediate (B1)
students often struggle with enhancing their speech with
additional information in both speaking and writing, adding
descriptive clauses in complex sentences. Their reluctance to
produce more complex sentences for the development of
fluency in speaking and writing hinders their ability to express
themselves in continuous English learning. Understanding and
using defining relative clauses can improve their command in
these areas.

Defining relative clauses are regarded as ‘complex
sentences’ (Parrott, 2010), ‘adjective clauses’ (Cowan, 2011)
with ‘intended reference of the head noun’ (the longman
grammar of spoken...) that allow writers or speakers to
enhance their sentences, identify things or people, or give
additional description of the subject or object in their
sentences. They are frequently presented as restrictive,
‘restricting the reference of the noun phrase modified’ (Cowan,
2011), or identifying (Penston, 2005; Swan, 2016), which
identifies the modifying noun. In my assignment, | will refer to
them as defining relative clauses.

Cowan (2011), Parrot (2010), and Biber et al. (2002)
provide a number of definitions of the defining relative clauses
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in grammars. In understanding defining, or identifying, or
restrictive relative clauses, one must first consider what relative
clause means. In grammar literature, ‘relative clause’ relates to
various types of subclauses that are connected with a part or all
of the main clause by a back-pointing element (Leech and
Svartvik, 2015). According to Celce-Murcia and Larcen-
Freeman (1999), a relative clause is ‘a type of complex
postnominal adjectival modifier used in both written and
spoken English’. It gives additional information in a more
‘elegant’” way (Celce-Murcia and Larcen-Freeman, 1999).
Cowan (2011) defines relative clauses that modify noun
phrases and create different complex sentences. As they have
the same function as adjectives, relative clauses are also called
‘adjective clauses’ (Cowan, 2011). As Parrott (2010) states,
relative clauses ‘describe or provide information about
something or someone that we have usually already specified’
(Parrott, 2010). Grounding in a common view of the relative
clauses, we can see their meaning as ones that can enhance
fluency in productive skills by enhancing the sentences and
specifying details. To outline the whole picture of the relative
clauses, the following sections will delve into the differences
between defining and non-defining relative clauses, outlining
their form, meaning, and pronunciation for each type.
Eastwood (2005) classifies relative clauses from the point of
relative pronouns in clauses as those that have commas and
without (Eastwood, 2005:357-360). In the description of
defining relative clauses, Parrott (2010) states that they are
recognizable due to the position of the relative pronouns that
they begin with, and the specifying function helps us identify
them (Parrott, 2010).

To conclude, the analysis of defining relative clauses
highlights their significant role in enhancing both spoken and
written English, particularly for Bl-level learners who often
struggle with incorporating complex structures into their
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speech and writing. Defining relative clauses, with their ability
to add essential, descriptive information and refine sentence
clarity, offer students a practical tool for developing fluency
and expanding their range of expression. Understanding their
form, meaning, and pronunciation is crucial in supporting
students as they transition from simple to more complex
sentence constructions. As the subsequent sections will
demonstrate, mastering the use of defining relative clauses can
empower learners to convey detailed information more
effectively, thus facilitating their ongoing journey toward
greater linguistic proficiency.
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IMPORTANCE OF LEARNING ENGLISH FOR
FUTURE AVIATION SPECIALISTS

Nadiia Martynenko, & Liudmyla Tsarova
Ukrainian State Flight Academy, Kropyvnytskyi

Due to globalization processes and the current need for
professional communication, there is a constant need of high-
level knowledge of a foreign language. This is vital for
professionals working in international industries, particularly
aviation specialists. First, this necessity concerns the English
language, especially, for passing the Unified entrance
examination (UEE) (€nunuit Berynuuii icnut (€BI)), which is
a condition for admission to the master’'s degree. Moreover,
every pilot or ATC should obtain the appropriate ICAO
Proficiency level of English like fourth or above.

The aim of the research is to analyze the significance of
learning English for future aviation specialists.

Scholars around the world raise the problem of teaching
English and suggestions for improving the modern approach to
teaching. Today, processes of globalization encourage
intercultural communication in the professional sphere in the
first place. Therefore, the correct use of General English and
Radiotelephony Phraseology is a determining aspect of the
specialist’s success and understanding between colleagues.

Jia-Fen Wu (2016) draws attention to this [1]. It is
undeniable that one of the most important elements of the
professional competence of future aviation specialists is
proficiency in a foreign language at a level accessible to the
recipient. That is why learning a foreign language as a means
of communication in the process of future professional activity
is a priority for the teacher, as noted by Tymoschuk and
Dovgan (2013) [2], Hu (2019) [3], Yankova (2017) [4],
Giampieri (2017) [5].
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Despite numerous studies highlighting the importance of
English for university students, there is a lack of
comprehensive analysis specifically addressing future aviation
specialists in Ukraine.

English is compulsory for studying in high school and
higher education institutions, so most applicants choose it. In
this regard, universities have changed curricula. At the Flight
Academy, the English language is taught during all four years
of bachelor's degree and continues while studying for the
master’s degree. To carry out further research the need for
knowledge of English is indisputable for maintaining
international scientific contacts as well as for writing an
abstract in the preparation of a particular scientific work. This
requirement is mandatory for publication in any professional
edition.

The knowledge of English is crucial for international
pilots for several key reasons:

Standardization issues: English is the standardized
language for aviation communication worldwide, as
established by the International Civil Aviation Organization
(ICAQ). This ensures that pilots and air traffic controllers from
different countries can communicate clearly and effectively.

Safety issues: Clear and precise communication is vital
for flight safety. Misunderstandings or miscommunications due
to language barriers can lead to serious incidents or accidents.

Procedures and Protocols issues: Aviation procedures,
manuals, and protocols are typically written in English. Pilots
need to understand these documents thoroughly to ensure
proper operation and compliance with regulations.

Training and Certification issues: Many advanced
training programs and certifications for pilots are conducted in
English. Proficiency in English is often a requirement for
obtaining international pilot licenses and certifications.

Emergency Situations issues: In emergencies, the ability
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to communicate swiftly and clearly with international air traffic
control and other aircraft is essential. English proficiency
ensures that pilots can effectively manage such critical
situations.

Global Operations issues: Pilots operating international
flights need to interact with diverse ground personnel, airport
staff, and passengers. English proficiency facilitates smoother
interactions and operations across different regions.

Proficiency in English is indispensable for pilots,
enhancing communication, safety, and overall efficiency in
international aviation.

Admitting the importance of English for international
pilots, the question arises about the best ways to teach future
aviation specialists this language. The article suggests that
integrating intercultural communication, digital technology, the
Internet, and ESP (English for Specific Purposes) into the
curriculum can significantly enhance language learning. It
highlights the necessity for both teachers and students to be
familiar with and utilize the latest technological advancements
in their language education.
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THE ROLE OF TRANSLATION IN LANGUAGE
TEACHING

Olena Mykhailenko, Olha Shevchenko
Taras Shevchenko National University of Kyiv

While language learning or acquisition is a necessary
condition for translation, the role translation plays in language
learning and acquisition has been disputable in both
Translation Studies and language pedagogy. The grammar-
translation method [7, p.252] was dismissed by advocates of
so-called “natural methods” of language teaching and learning.
Hence, not very many language educationalists have been
eager to recommend translation as a successful method in
language pedagogy, at the primary and secondary levels of the
education system in particular, regardless of the fact that many
language instructors have still considered it advantageous [8,
p.185].

The issue of using translation as a means of foreign
language teaching remains debatable. Some language teaching
methodologists believe that translation could be applied as a
means of developing language within learners. Other
educationalists are suspicions about this saying that translation
should not be used in foreign language teaching because it
causes language interference. Translation can hamper thinking
in the foreign language. Besides, using translation in foreign
language teaching can interfere in acquiring automatic habits.
Translation directs the learner’s attention to the formal
properties of foreign language items rather than their
communicative functions [9, p.115].

Thinking differently, translation is vitally important in
foreign language teaching — it provides conscious learning and
control of the foreign language, which reduces native language
interference. And conscious learning not at all blocks
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automatic habits. The use of translation can make learning
purposeful as the learner is an active participant in the process.
Language and translation theorists are united in their opinion
on translation as an excellent exercise for language learning,
helpful even more for advanced learners. It is certainly useful
for beginners just as it interprets grammar and teaches
vocabulary [9, p.116].

Since the 1980s, the role of translation in foreign
language teaching has been revised — translation began to be
valued also ‘as an activity which, by its very nature, invites
speculation and discussion’, and ‘develops three qualities
essential to all language learning: accuracy, clarity, and
flexibility’ [3, p.7]. In addition, translation was then recognized
to enable learners to understand the impact of the mother
tongue on the second language and to explore the potential of
both languages — their strengths and weaknesses. Importantly,
learning to translate a broad range of text types, registers and
styles enhances a variety of skills that are essential in second
language acquisition and in the multilingual work environment
[3, p.7].

Hence, educational linguists have started questioning the
monolingual bias in language teaching and developed a more
bi/multilingual outlook. The learner’s aim here is not to mirror
the native-speaker proficiency, but to develop “bilingual and
bicultural identities and skills that are actively needed by most
learners” [6, p.273].

In accordance with this, experimental research in TESOL
has demonstrated the efficiency of contrastive analysis and
translation in learning vocabulary and grammar vs other form-
focused exercises. The survey studies of students’ opinions
have proved that translation is appreciated because it helps
reveal the differences and similarities between languages,
provides an intellectual challenge, instils confidence, enhances
language learning, raises awareness of cultural differences and
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gives the learner a feeling of achievement [6, p.273].
Additionally, research has shown that translation encourages
closer interaction between a student and a teacher. Further
investigations support the use of translation as an additional
activity in the language classroom, since it enhances lexical
and grammatical accuracy and diversifies the range of skills
developed through language learning [6, p.273].

Broadly speaking, bilingual education combines content
and language learning, and uses two languages as media of
instruction and assessment [5, p.132]. This pedagogical
approach is called translanguaging, which refers to the use of
the whole bilinguals’ language repertoire in order ‘to make
meaning, successfully communicating across ‘languages’ and
‘modes’ by combining all the multimodal signs at their
disposal’, without privileging one over the other [4, p.231].
This pedagogy allows learners to use all the semiotic resources
available to them — including verbal signs, gestures, pointing,
physical imitations, noises, drawings and onomatopoeic words
— to mediate complex cognitive activities, affirm multiple
identities and hone agency [4, p.237].

Translation as a perspective language pedagogy is
supported in the Companion volume to the Common European
Framework of Reference for Languages [1], which emphasizes
not only ‘the acquisition of the four basic language skills, but
also learners’ ability to mediate, through interpretation and
translation, between speakers of the two languages concerned
who cannot communicate directly’ [2, p.43].

Translation is now used as one of the activities initiated
by the teacher to scaffold learning and develop translanguaging
abilities. It is often considered as a ‘fifth’ skill, along with
reading, writing, listening and speaking. Translation pursues a
variety of goals, such as differentiating among students’ levels
and adapting instruction to different types of students in
multilingual classrooms.
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ASSET-BASED APPROACH IN ESP TEACHING

Serhii Petrenko
Taras Shevchenko National University of Kyiv

Despite the challenges of war, Ukrainian universities are
striving to implement innovative approaches and strategies to
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maintain effective ESP teaching and learning. These efforts
enable teachers to keep students engaged even in emergencies.
However, when selecting any strategy, method, or approach, it
is essential to prioritize the desired learning outcomes and the
specific needs of ESP students (Petrenko & Zuyenok, 2024).

Freire (1970) challenged the traditional view of students
as passive recipients of education, ‘empty vessels’ waiting to
be filled with knowledge. Instead, he argued that students
should play an active role in their learning process.

However, many higher education institutions still tend to
focus on students’ weaknesses or what they lack, an approach
known as the ‘deficit-based’, which emphasizes students’ gaps,
deficiencies, or shortcomings, and often leads to lowered
expectations, and lowered achievement. When teachers focus
on what students cannot do, they inadvertently lower standards
rather than encourage growth, limiting students’ potential for
development.

In contrast, asset-based pedagogies build on students’
strengths. This approach values the contributions that
institutions, educators, and students bring to the learning
process, and shifts the focus from deficits to assets (Lopez &
Louis, 2009).

Kretzmann & McKnight (1993) made a comparison
between deficit- and strength-based thinking, which | have
adapted to the ESP context.

Deficit-based approach, on the one hand, includes the
following ideas:

- Focusing on problems;

- Imposing standards;

- External control;

- Minimizing local resources;

- Expert-driven;

- Dependent relationships;

- Emphasizing mistakes.
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Asset-based approach, on the other hand, emphasizes as
follows:

- Focusing on strengths;

- Using existing resources;

- Valuing community members;

- Maximizing resources;

- Community-driven;

- Independent relationships;

- Emphasizing successes.

In a recent project, ‘Holistic Language Pedagogies: Ways
Forward in English Language Teaching and Learning,” | have
explored the principles of the asset-based approach, and its
implications for ESP assessment. The project participants have
also compiled a compendium of resources (Childhood
Education International, 2024), the majority of which focus on
social-emotional wellbeing, and emphasize students’ strengths
and success. Nouvelle ELA (2015) has also provided examples
of asset-based activities.

Here’s an overview of the principles of the asset-based
approach in the ESP classroom:

1. Activate schemata. By tapping into their existing
schemata (personal background, professional expertise),
teachers can make meaningful and relevant connections when
creating the ESP curriculum and lesson plans.

2. Needs analysis and learning outcomes. By clearly
defining learning outcomes based on learner needs, teachers are
able to design targeted lessons and effectively measure success.

3. Shift to project-based learning. This approach
promotes authentic, practical learning experiences where
students apply language skills to solve real-world problems.

4. Focus on 21st Century Skills. Integrating 21st-
century (transversal, core) skills into ESP instruction prepares
students for the demands of modern workplaces and academic
environments.
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5. Cultural awareness. Learners will be able to navigate
cross-cultural contexts with confidence and sensitivity.

6. Assessment rubrics and sandwich feedback.
Assessment and feedback should be transparent, consistent,
positive, and supportive.

7. Reflection. Learners have the opportunity to reflect on
their learning.

To sum up, in the face of wartime challenges, to show
resilience and innovation in sustaining ESP teaching and
learning, Ukrainian universities should shift from deficit-based
practices to the asset-based approach. This approach focuses on
recognizing and building on students’ strengths, knowledge,
and skills to promote self-confidence, autonomy, and
intercultural competence. By prioritizing students’ needs,
integrating project-based learning, and developing 21st-century
skills, educators can better prepare students for success in
academic and professional contexts.
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EMBRACING ENGLISH FOR SPECIFIC PURPOSES:
CHALLENGES AND SOLUTIONS IN HIGHER
EDUCATION

Anna Raikhel
Mukachevo State University

Since being able to communicate successfully in English
has become crucial in today's globalized world, English for
Specific Purposes (ESP) has grown in popularity. In contrast to
General English (GE), ESP is designed to meet the unique
requirements of students pursuing particular academic or
professional paths. Its practical use, especially in fields like
business, medicine, and technology, is what makes it relevant.
ESP incorporates grammar, methods, and terminology unique
to a given sector to give students the tools they need to succeed
in school and the workplace. As English instruction is adapted
to fit students' academic fields, it is becoming more and more
important in higher education across the globe, especially in
Ukraine.

The question of whether ESP is a knowledge-based or
skill-based discipline is still up for debate. Instructors
occasionally find themselves going back to using General
English, which might not be sufficient to address the unique
requirements of ESP pupils. It might be difficult to decide who
is most qualified to teach ESP because subject specialists may
not be proficient in teaching English, and language teachers
may not be knowledgeable about the subject matter. This
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frequently causes the teacher's role to be unclear, which creates
difficulties in the classroom. To guarantee that the curriculum
is in line with the learners' career objectives, a comprehensive
requirements analysis is necessary when creating a successful
ESP course [3, p. 75]. However, teachers frequently struggle
with course design since they have little time to cover a lot of
material.

ESP students, especially in the first terms, might not have
enough knowledge in their academic or professional fields.
Students may find it challenging to interact with complicated
ESP materials and their confidence and motivation may be
weakened if their past knowledge and the requirements of the
course are not aligned.

Reading comprehension, vocabulary acquisition, and
grammatical structure issues are common linguistic obstacles
in ESP. Particularly in more complex domains like idiomatic
phrases or technical writing styles, cultural differences and the
propensity for negative transfer from students' native languages
can further impede their growth.

Creating  successful ESP  courses requires a
comprehensive needs assessment. This guarantees that the
course material is in line with the particular goals and
professional needs of the students. To improve students'
practical language abilities, teachers should use real-life events
and practice rather than rote memorizing of terminology.
Learning becomes more relevant and retention is aided by
authentic context. General English classes should be introduced
before ESP so that students may first establish a strong
foundation in the language. To promote participation and
improved understanding, educators should use a variety of
approaches, such as group projects and interactive learning.
Working together with subject-matter experts can also increase
the relevancy of the material and boost

With an emphasis on enhancing students' speaking,
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listening, reading, and writing abilities in ways that are
pertinent to their contexts, Ukrainian higher education
institutions are progressively implementing communicative
language teaching approaches. A lot of ESP programs use
task-based learning, which enables students to participate in
real-world situations that mirror the difficulties they would
encounter in the workplace.

A multitude of online resources, such as specialist
materials, online courses, and language learning platforms, are
now easier to access thanks to the incorporation of technology
in language education [7]. Some educational institutions are
implementing blended learning strategies, which give students
flexibility and a range of learning possibilities by combining
in-person instruction with online learning.

The efficacy of ESP courses may be hampered by a lack
of excellent, subject-specific teaching materials and resources
in Ukrainian higher education.

The ability of many ESP instructors to deliver
contextually relevant training may be limited by their lack of
specialized understanding in the subjects they teach. The
majority of ESP teachers struggle to create appropriate
assessments for their pupils, which presents the fourth
challenge. The instructor is a resource that assists students in
recognizing and resolving language learning issues, identifying
the skills they should concentrate on, and taking ownership of
the decisions they make about what and how to study [5, p. 2].

Intercultural communication skills can also be included
in ESP programs, preparing students to function well in a
variety of professional settings and collaborate with people
from around the world. ESP programs will need to change to
satisfy the shifting demands of companies and students as
Ukraine’s educational and economic environments continue to
change.

This is crucial to ensuring that ESP is meaningful and
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meets the needs and desires of students while also ensuring the
quality of learning. There is no denying that learning is never
without its difficulties. Studying ESP classes at the university
is similar.

Teaching, content, and assessment-related issues are
among the difficulties. However, the creation of books, the
seriousness of teachers in particular, and the encouragement of
sensible university regulations can all help to find answers to
these problems.
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PREPARING HISTORY STUDENTS FOR USING
DIGITAL TOOLS AND RESOURCES

Viktoriia Shabunina, Oksana Labenko
Taras Shevchenko National University of Kyiv

In the digital age, the field of history is undergoing a
transformative shift, necessitating the integration of digital
tools and resources in academic curricula. This article
examines the significance of preparing history students for the
digital landscape, outlines effective pedagogical strategies, and
reviews the available digital resources that can enhance
historical research and education. By leveraging these tools,
history students can engage in more dynamic and
comprehensive analyses, fostering a deeper understanding of
historical contexts and narratives.

The digitization of historical resources and the advent of
sophisticated digital tools have revolutionized the study of
history. The ability to access vast archives online, utilize digital
mapping, and engage with interactive databases offers
unprecedented opportunities for historians. However, to
harness these capabilities fully, history students must be
equipped with the necessary digital literacy skills. This article
explores the importance of digital proficiency in historical
studies and provides a framework for integrating digital tools
into history education.

Digital literacy encompasses a range of skills that enable
individuals to effectively find, evaluate, create, and
communicate information using digital technologies. For
history students, digital literacy is crucial for several reasons:

1. Access to Resources: Digital archives and online
databases provide access to a wealth of primary and secondary
sources that were previously inaccessible.

2. Analytical Tools: Digital tools such as GIS
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(Geographic Information Systems), text analysis software, and
data visualization platforms enable sophisticated analyses of
historical data.

3. Collaborative Research: Digital platforms facilitate
collaboration among historians, allowing for the sharing of
resources, ideas, and findings across geographical boundaries.

4. Public Engagement: Digital media offer historians new
avenues for public engagement, allowing them to present their
research in more accessible and engaging formats.

To prepare history students for the digital age, educators
must integrate digital tools and resources into their teaching
practices. Here are some strategies to achieve this:

1. Curriculum Design. Incorporating digital literacy into
the history curriculum requires a deliberate and structured
approach. Courses should be designed to include modules on
digital research methods, data analysis, and the ethical use of
digital resources. For example, a course on digital history
might cover topics such as digital archiving, the use of GIS in
historical research, and the principles of digital storytelling.

2. Hands-On Training. Providing students with hands-on
training in digital tools is essential. Workshops and lab sessions
can be used to teach students how to use specific software and
platforms. For instance, students might learn how to use NVivo
for qualitative data analysis or QGIS for mapping historical
events. These practical sessions should be complemented by
assignments that require the application of these tools to
historical research questions.

3. Collaboration with Digital Humanities Centers. Many
universities have digital humanities centers that provide
support and resources for digital scholarship. Collaborating
with these centers can enhance the digital literacy of history
students. These centers often offer workshops, grant
opportunities, and technical support for digital projects.

4. Online Resources and MOOCs. Massive Open Online
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Courses (MOOCs) and other online resources offer valuable
opportunities for history students to develop digital skills.
Platforms such as Coursera, edX, and FutureLearn provide
courses on digital humanities, data visualization, and other
relevant topics. Integrating these resources into the curriculum
can supplement traditional classroom instruction.

Available Digital Tools and Resources

1. Digital Archives. Digital archives such as the Digital
Public Library of America (DPLA), Europeana, and the British
Library's digital collections offer access to millions of digitized
documents, images, and artifacts. These resources allow
students to engage with primary sources in ways that were
previously impossible.

2. Geographic Information Systems (GIS). GIS tools
enable historians to visualize spatial data and analyze historical
events in their geographical context. Software such as ArcGIS
and QGIS are widely used in historical research to create maps
that illustrate demographic changes, migration patterns, and
other spatial phenomena.

3. Text Analysis Tools. Text analysis tools such as
Voyant and AntConc allow historians to analyze large corpora
of text. These tools can be used to identify patterns, themes,
and trends in historical documents, facilitating a deeper
understanding of historical narratives.

4. Data Visualization Platforms. Data visualization
platforms like Tableau and RAWGraphs enable the creation of
interactive and visually engaging representations of historical
data. These tools can be used to present complex information
in a more accessible format, making it easier for students and
the public to understand historical trends and relationships.

As the field of history continues to evolve in the digital
age, it is imperative that history students are equipped with the
skills to navigate and utilize digital tools and resources. By
integrating digital literacy into the history curriculum,
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providing hands-on training, and leveraging available digital
resources, educators can prepare students to conduct more
comprehensive and innovative historical research. This shift
not only enhances the academic study of history but also
broadens the ways in which historians can engage with the
public and contribute to our understanding of the past.
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